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Inclusion of Students with Learning Difficulties in a Mainstream 

Primary School: A Case Study 

Aida Ghandour 

ABSTRACT 

The purpose of this study is to examine how inclusion is being implemented in one 

primary school in Beirut (ABSS) and highlight how psychosocial and academic needs 

of students with Learning Difficulties (LD) are identified and catered for. The study 

addressed three research questions: How does the school insure awareness, 

coordination and needed skills for its LD program, how are students’ psychosocial and 

academic needs being addressed, and how is the curriculum being modified to meet 

students’ needs? In order to address the above questions, data was collected through 

an interview with the school’s special needs coordinator, online questionnaires 

administered to 11 parents of LD students and to 19 teachers (regular and support), 

observations, and artifacts. The researcher’s reflection journal was the starting point 

for the study and for formulating items for the instruments. The study followed a 

qualitative approach and a descriptive single case study design, where data was 

collected from multiple sources to ensure triangulated results and validity and 

reliability of findings. The results of the study showed that ABSS meets the criteria for 

a successful inclusive school, yet it needs to start using intervention books for LD 

students and recruit a psychomotor therapist so as to become more successful. The 

significance of this study is its value as a model for sister schools in implementing 

inclusion. 

Keywords:  Inclusion, Learning Difficulties, Differentiation, Case Study,  

Individualized Educational Plan 
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Chapter 1 

Introduction 

1.1 Introduction 

Inclusion of students with learning difficulties (LD) in mainstream schools is an issue 

of concern for parents and educators and has become a national and an international 

issue. The term “learning difficulties” is defined in the Oxford Dictionaries (2016) as 

“difficulties in acquiring knowledge and skills to the normal level expected of those of 

the same age, especially because of mental disability or cognitive disorder”. According 

to Wang (2009), parents’ concern is about the labeling of their children when being 

sent to special schools. Parents of students with LD recognize the social and emotional 

benefits of inclusion to their children according to Leyser and Kirk (2007) but they 

wanted more information on teachers’ skills and quality of instruction. Whereas for 

De Bore, Pijl and Minnaert (2010) parents’ attitude toward inclusion is positive but the 

majority are concerned about the availability of individualized instruction and other 

services in regular schools that have LD students. Arising from this desire of parents 

to have their children educated in an inclusive educational setting, there has been a 

significant increase in recent years in the enrolment of students with LD in mainstream 

schools. In parallel, recruiting of additional teaching and support staff for schools to 

assist in the education of these students has increased, as well as training all 

mainstream teachers to deal with all students (Jordan, Schwartz, & McGhie-

Richmond, 2008).According to Avramidis, Bayliss and Burden (2000) teachers who 

were exposed to inclusive practices have positive attitudes to it and admit that 

professional development helped formulate such attitudes towards inclusion. Findings 
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also show that professional development is important for them in meeting the 

individualized instruction plan of students with LD. Another influence on teachers’ 

acceptance of inclusion is the severity of the child’s case and the school provision of 

support for teachers in the form of resources and assistance; (Avramidis & Norwich, 

2010).  

According to Friend and Bursuck (1999) inclusion represents the philosophy or belief 

that the integration of students with disabilities into general education classrooms 

should be done regardless of whether those students can meet the traditional curricular 

standards or not. Also, according to Lewis and Doorlag (2011) inclusion is when 

students with learning disabilities participate in mainstream classrooms, each 

according to their own abilities. According to Obiakor, Harris, Mutua, Rotatori, and 

Algozzine (2012), the aim of inclusion is for all students to learn and work together in 

a peer supportive community without ignoring the individual differences of each 

student. By learning from and respecting those individual differences, inclusion 

establishes supportive, nurturing and collaborative environments, according to Salend 

(2001). 

Considerable challenges come up for schools in relation to the inclusion of students 

with LD in mainstream classes. Students meet different teachers during the school day, 

some of whom are not well trained to cater for students with different learning 

difficulties, or to collaborate with special education teachers; they should be offered 

training (Werts, Culatta & Tompkins, 2007). A whole school approach for 

implementation is needed to make inclusion possible for the management and the 

teachers to work within a coordinated strategic plan to contribute successfully to the 

provision of a suitable education to students with learning difficulties. The Department 

of Education in Western Australia (2009) defines a whole school approach as a 
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“cohesive, collective and collaborative action in and by a school community that has 

been strategically constructed to improve student learning, behavior and wellbeing, 

and the conditions that support these” (p. 10). There is a role for each staff member in 

the school and a method by which they can collaborate and coordinate their work with 

one another, with parents and with outside support personnel for providing useful 

education for students with learning difficulties. They can learn better when there is a 

good structure for the teaching and learning environment (Wertset al., 2007). 

According to McCarty (2006), students with learning difficulties should, in accordance 

with their abilities and learning difficulties, be provided with opportunities to 

participate in a meaningful way in the full range of activities in the classroom and in 

the school. A study conducted by Jeremy Ford (2013) at the University of Iowa 

suggests that strategies that include clear objectives for teaching and learning and that 

engage students and motivate them to work with determination towards a learning goal 

are more likely to bring about a successful learning outcome. According to Werts et 

al. (2007), successful learning by students with learning difficulties is promoted when 

the learning tasks are presented at an appropriate level, when adequate time is allowed 

for finishing the tasks, and when students are allowed to present their work in different 

ways, and are provided opportunities to apply new information and skills in a variety 

of situations. Attention by teachers to the social and emotional aspects of learning, as 

well as interaction with peers without disabilities, helps not only the personal 

development of students with learning difficulties but also their chance for cognitive 

learning (Katz and Mirenda 2002). As for the teachers’ attitude towards students with 

learning difficulties, Wang (2009) suggested that training teachers does not only 

enhance their abilities in teaching, but also provides them with positive attitudes 

towards inclusion. In addition, he stressed that to get a positive outcome of inclusion, 
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the process and application should be done by collaborative decision making and 

teamwork between parents, teachers, administration, students and the whole society.  

1.2 Rationale 

Arising from all this and being, for the past twelve years, the School Principal of 

(ABSS), one of many schools that belong to an educational Association, and where 

this school was a pilot school for the Association in implementing inclusion, I want to 

check how inclusive ABSS is in accordance with the characteristics of an inclusive 

school, and if there are any recommendations for improvement and for transmission 

of this process to other schools within the Association. Therefore, the significance of 

this study is its value for the school and in implementing inclusion in other 

Association’s schools. 

1.3 Purpose and Research Context 

The purpose of my study is to examine how inclusion is being implemented in one 

primary school in Beirut.  For the purpose of this study, the school is (ABSS) which 

belongs to an educational Association that was founded in 1878 and established in 

Beirut, Lebanon. This Association has schools throughout Lebanon, one of which is 

ABSS that was founded in 1923 as an independent, non-profit school located in Beirut.  

Classes at ABSS are from KG1 till Grade six, with a total number of one hundred and 

one students, out of whom twenty students are diagnosed with learning difficulties and 

have educational evaluation reports. There are seventeen mainstream teachers, three 

specialized support teachers, one coordinator for the Learning Difficulty department, 

a speech therapist, administrative assistant and the principal. The school received its 

accreditation for quality assurance from AdvancEd in 2013. A Learning Difficulty 

(LD) department was established initially for providing education for children with 
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mild or moderate general learning difficulties. The special classes were established at 

the beginning within regular classes of the school by personal initiatives from the 

teachers when they started detecting the difficulties their students are facing. Our LD 

department has made a significant contribution to the education of students with 

special educational needs through the years.The school Coordinator for the LD 

program coordinates among all the teachers. She assesses, reads referrals from 

teachers, and reads students’ Educational Assessment to build on and write 

Individualized Educational Plans (IEPs) for the LD students. She coordinates between 

regular and LD teachers and this is documented in the minutes of meetings. There is 

also a speech therapist who has joined the team in 2016 on a one-day per week basis, 

which became twice per week in 2017. The school plans to recruit a psychomotor 

therapist in 2018. At ABSS there are different categories of special educational needs: 

physical disability, hearing disability, visual disability, mild autism, mild general 

learning disability, moderate general learning disability, and severe general learning 

disability. The school accepts all the cases that can be catered for within the capacity 

of the school. When the teachers at school detect any problem with one of the students, 

they observe and fill a referral paper to the coordinator of the LD department. The 

coordinator comes into the class and conducts the observation herself and accordingly 

she meets the parents and advises where to go for an assessment, either medical 

assessment for sight or hearing, or for educational assessment or psychological 

assessment. When the assessment report is issued the parents submit it to the school 

administration where the coordinator with the help of the LD teachers analyse it and 

start working on a plan for the student. The parents are then asked for a meeting where 

they are informed of all the details, and they have to sign a consent paper stating that 

they agree that their child be enrolled in the LD program and that this procedure will 
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cost them extra fees. The parents will help the teachers and the coordinators in filling 

the modification paper (Appendix H). Later, when the IEP (Appendix I) for every 

student is developed by the coordinator and the regular and LD teachers, the parents 

are asked for another meeting to discuss it. Since the school caters for students with 

learning difficulties, when we have a new comer to school we follow the same 

procedure but we start with an interview with the student and the parents to get as 

much information as we can. Then an entrance exam will be administered to check the 

academic level, and finally we ask the parents to allow their child to spend one or two 

days at school to observe him/her in a regular school day setting. This will provide us 

with a clearer idea of the student’s case. 

This study examines how the psychosocial and academic needs of students with 

Learning Difficulties (LD) are identified and catered for. 

The study addresses three research questions: 

1. How does the school insure awareness, coordination and needed skills for its 

LD program? 

2. How are students’ psychosocial and academic needs being addressed? 

3. How is the curriculum being modified to meet students’ needs? 

In order to address the above questions, the study started by the Principal keeping a 

journal describing all aspects of inclusion and its issues at school. Then an interview 

with the coordinator of the LD program followed. Data was further collected through 

online questionnaires administered to 11 parents of LD students and to 19 teachers 

(regular and support), observations, and artifacts (AdvcancEd Accreditation Report, 

Vision and Mission Statement, SIP documents, Modifications and Accommodations 

documents) were collected. The instruments were formulated based on the research 

questions, the researcher’s journal and the reviewed literature. A sample is presented 
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in Table 1 below. The complete table is in Appendix A. Also the observation checklist 

was created based on the study research questions to check for the availability of the 

data and to compare to the answers retrieved from teachers, parents, coordinator and 

researcher’s journal for triangulation. 
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Table 1: Sample Data Collection Questions Addressing Research Question 1, 2 & 3 

  

 
Principal's 

Journal 

Coordinator 

of LD 

Interview 

Teachers' 

Interview 

Questions 

Parents' 

Interview 

Questions 

Research 

Question 1: 

 How does 

the school 

insure 

awareness, 

coordination 

and needed 

skills for its 

LD 

program? 

How is 

coordination 

done among 

regular teachers, 

support teachers 

and other 

relevant 

professionals, to 

meet the needs 

of students with 

learning 

difficulties? 

Give 

example of 

how the 

school 

encourages 

all staff 

members to 

participate in 

professional 

development 

in special 

education. 

How is 

parental 

involvement 

and contact 

between 

parents and 

teachers 

encouraged 

and facilitated 

by the school? 

Give examples. 

How confident 

are you in 

ensuring that 

your child’s 

school meets 

your child’s 

learning needs? 

Give examples. 

Research 

Question 2:  

How are 

students' 

psychosocial 

and 

academic 

needs being 

addressed? 

How does the 

school offer a 

safe, inspiring 

and motivating 

environment for 

all students? 

How are 

students 

supported 

socially and 

academically 

in class? 

Give 

examples. 

Are all 

students, 

including those 

with learning 

difficulties, 

encouraged to 

take part in 

extracurricular 

activities? Give 

examples. 

How much of a 

sense of 

belonging does 

your child feel at 

his/her school? 

How do you 

know? 

Research 

Question 3:  

How is the 

curriculum 

being 

modified to 

meet 

students' 

needs? 

Do all the 

teachers apply 

differentiation to 

meet the needs 

of all the 

students? How? 

What 

resources 

does your 

school have 

to teach 

students with 

learning 

difficulties? 

How do you 

assess students 

with learning 

difficulties? 

Give examples. 

Did you 

participate in 

curriculum 

modifications 

done to the 

educational plan 

given to your 

child? How? 
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1.4 Conclusion 

This chapter presented the purpose of the study in examining the school’s 

implementation of inclusion and its value for the school and other sister schools that 

belong to the same Association. The following Chapter two includes a review of 

available relevant literature about the history of inclusion, its advantages and 

disadvantages, and characteristics of its successful implementation. Chapter three 

presents the methodology used and discussion of how to establish validity and 

reliability, the participants in the study, the instruments applied to collect data and the 

methods of data analysis. Chapter four presents data results obtained from 

triangulating data from these different instruments and the research findings are 

analyzed and discussed with comparison to the literature in chapter two. Finally, 

Chapter five states the conclusion, including suggestions and limitations of the study.   
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Chapter 2 

Literature Review 

2.1 Introduction 

This chapter presents a review of the literature on inclusion of students with learning 

difficulties in mainstream schools. It summarizes how special educational policies 

have developed through the years, both nationally and internationally, and provides a 

definition of inclusive education and a list of characteristics that defines successful 

inclusion. It also includes studies that are relevant to the research questions. The 

purpose is to provide basis against which the findings of this study will be compared. 

2.2 Background and History 

In the past, students with learning difficulties were separated from regular schools and 

placed in their own special schools, which led to minimal contact between regular 

students and students with learning difficulties. However, this began to change when 

in the United States, the Education for All Handicapped Children Act of 1975 and the 

law for Individuals with Disabilities Education Act (IDEA) of 1990 commanded that 

students with disabilities should be educated with regular students (ElZein, 2009). 

Consequently, several initiatives supported inclusive education starting with the 

UNESCO Salamanca statement in 1994 that stated, “Schools should accommodate all 

children regardless of their physical, intellectual, social, emotional, linguistic or other 

conditions” (UNESCO, 1994, p.6). Some other acts that influenced inclusion were the 

1998 Education Act and the 2001 No Child Left Behind Act (McMillan, 2008). 

Upon comparing inclusion between The United States and Europe, Linn (2011) found 

that in the United States the main reason for inclusion is academic achievement while 
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in Europe it’s for social acceptance and belonging. At ABSS the aim is both. ABSS 

goal for inclusion is for the students to achieve academically and to feel accepted 

socially and valued in society. 

Several Arab countries such as Morocco, Syria, Egypt, Libya, Palestine, United Arab 

Emirates, Jordan and Tunisia have implemented the UNESCO Education for All 

projects, combining the regular and special educational systems (Yacoub, 2000). 

In Lebanon, academic inclusion started with SesoBel in 1982, where 77 children with 

different mental and physical handicaps were integrated in nearby schools as a pilot 

study for future inclusion of special needs students, according to Dirani (1996). 

According to Ismail (2004), in Lebanon, educational services, for students with 

learning difficulties, are only provided in the private sector of education and not in the 

public sector. 

Recently, in 2013, the Ministry of Education and Higher Education in Lebanon, with 

the collaboration of Smart Kids with Individual Learning Differences (SKILD), 

assigned the 22nd of April as a National Day for learning difficulties. Also, MEHE is 

currently considering special education in public schools, it will start implementation 

with thirty schools as pilot schools.  

2.3 Advantages and Disadvantages of Inclusion 

Inclusion of students with learning difficulties in mainstream classrooms has several 

advantages and disadvantages for LD students, for regular students and for the regular 

and LD teachers. The first advantage, according to Algozzine and Ysseldyke (2006) is 

that the mainstream classroom has a stimulating environment and role models where 

students with learning difficulties can have better friendships and enriched academic 

and social activities, leading to better success. A second advantage, according to 

Cooper and McEvoy (1996) is that inclusion will lead to better reading performance 
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and better achievement of Individualized Educational Plan (IEP) goals. A third 

advantage of inclusion, according to Salend (2001) is that it helps regular education 

students to understand and accept the differences and needs of others. As for the 

regular teachers, inclusion allows them to appreciate their students’ differences, detect 

their strengths that they can build on for better achievement, and learn different 

teaching strategies and methods, which increases their creativity in teaching and 

creates cooperative and collaborative teamwork as they have to work with different 

specialists, parents and school members. 

On the other hand, there are several disadvantages of inclusion. The first disadvantage 

of inclusion is that more emphasis is put on the social aspect than the academic one 

for students with learning difficulties. A second disadvantage is that inclusive 

classrooms are big in size, which leads to more distraction. A third disadvantage is that 

regular classrooms lead to low self-esteem for the students with learning difficulties 

because they can see the difference between their abilities and those of their peers 

(Berg,2004). Additionally, students with LD, sometimes exhibit involuntary 

behavioral and vocal distractions that may disrupt the whole class. Also, the special 

treatment and modifications for students with learning difficulties may lead to 

resentment and teasing from their regular friends who are not getting the same 

attention, (Berg, 2004). According to Jordan, et al. (2009), regular teachers may 

develop a negative attitude towards inclusion because of their fear of not being able to 

deal with students with learning difficulties due to their lack of training and the need 

for extra preparation time. 

2.4 Characteristics of Successful Inclusion 

To have a successful inclusive classroom, many characteristics should be ensured such 

as support from administration and from special education personnel, positive 
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classroom atmosphere and acceptance of students’ differences, appropriate curriculum 

with differentiated instruction, effective general teaching skills such as clarity, 

engagement and enthusiasm, peer assistance, and effective teaching methods 

(Mastropieri & Scruggs, 2001). 

According to the Consultative Forum for the Education for Persons with Special 

Educational Needs Act 2004, there are ten themes for inclusion which include 

provision of information, appropriate physical features, inclusive school policies, an 

Individual Education Plan (IEP), student interactions, staffing and personnel, external 

links, assessment of achievement, curriculum, and teaching strategies (Winter & 

O’Raw, 2010). 

2.5 Social Justice and Social Equity 

 In including students with learning difficulties in mainstream classrooms we as 

educators depend on the collaboration of all the factors of success that were mentioned 

before as well as on the learning theories. There are many learning theories in 

psychology that emerged explaining why people behave the way they do, and they are 

centered on the environmental power of the learning method. According to Obiakor et 

al. (2012) the ground for inclusion is social justice since it maintains care, respect, 

recognition and empathy and is a major component of the belief system of educators, 

where students are provided with equal opportunities to achieve socially and 

academically. Stavroula, Leonidas, and Koutselini (2011) state that social justice and 

equity in education can be achieved when teachers are able to attend to the diversity 

of their students. Attitudes of all school members towards including students with 

learning difficulties in the mainstream school are very important, and all have to be 

willing to implement this inclusion and cater for it. Yet, many changes have to 

accompany this inclusion which includes professional development, parental 
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involvement, adaptations to curriculum, diverse teaching and learning methods, IEPs 

and resources. Albert Bandura’s Social Cognitive Theory emphasizes how cognitive, 

behavioral, personal, and environmental factors interact to determine motivation and 

behavior. Students with learning difficulties tend to learn by observing people around 

them who become models to them such as their friends and teachers who are working 

with them the whole day. Bandura (1977) believed that behavior is learned in the 

environment through observation. Also McCarty (2006) stated that students with 

learning difficulties develop relationships with their classmates who become their role 

models for positive behavior, whereas regular students learn that LD students are part 

of the community and have their own talents and abilities in different areas. Social 

Efficacy Theory was originated from Social Cognitive theory by Albert Bandura 

where he defines self-efficacy as the individual’s belief that he or she will be able to 

accomplish a specific task. The level of self-efficacy the students have when they begin 

a task has a great impact on whether they will successfully complete it. According to 

Bandura (1989) receiving positive feedback from others is a great way to increase self-

efficacy whereas receiving negative feedback will lower self-efficacy. Teachers can 

work in classroom on motivating students and praising them as well as giving positive 

feedback for it is the most important precondition for behavior change. 

2.6 Differentiated Instruction & Modifications 

All students, including LD students, have preferred ways of learning. When learning 

preferences are acknowledged and accommodated for, students are likely to 

demonstrate increased motivation for learning and higher levels of achievement. 

According to Ford (2013) differentiating instructions when a teacher reaches out to 

every individual and varies his or her teaching in order to produce the best learning 

experience. It is the effort of the teacher to respond to the differences among learners 
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in the classroom without letting them feel stigmatized. There is plenty of evidence 

(Obiakor et al. 2012; Tomlinson, Brighton, Hertberg, Callahan, Moon, Brimijoin, 

Conover and Reynolds 2003) that students are more successful in school if they are 

taught in ways that are close to their readiness levels, interests and learning profiles. 

Expert teachers are attentive to students' varied learning needs. According to the 

principal’s journal; teachers at ABSS have gained considerable experience and have 

developed a high level of expertise in meeting the educational needs of their students 

through professional development inside as well outside the school, nationally and 

internationally. Therefore, to differentiate instruction is to become a more competent, 

creative, and professional educator. According to Tomlinson (2008), teachers can 

differentiate at least four classroom elements based on student readiness, interest, or 

learning profile. They can differentiate content, what the student needs to learn from 

the curriculum, or how the student will get access to the information; process, activities 

in which the student engages in order to make sense of the content; products, final 

projects to apply and extend what the student has learned in a unit; and learning 

environment, the way the classroom works and feels. Parents, regular teachers and LD 

teachers suggest appropriate modifications for the students concerning class 

accommodations, homework, daily work, and assessment. A list of modifications and 

accommodations of the regular curriculum is devised for every student and is attached 

to his/her Individualized Educational Plan (IEP). 

2.7 Individualized Educational Plan (IEP) 

The IEP states the goals and objectives for every student and the services that will be 

provided to meet the student’s goals whether the student is in the regular classroom or 

in the resource room. According to Roe (2008), the objective of the IEP is to bring 

about effective teaching, learning, and improved outcomes for students with learning 
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difficulties. It is very important to address the unique needs of students, to ensure their 

access to the curriculum, and to allow them to reach their full potential. A whole team 

should be involved in developing the IEP for each student, starting with regular 

teachers, LD teachers, parents and sometimes students should be involved. According 

to Tomlinson (2008) assessment should be ongoing because whatever information the 

teachers get about their students’ readiness, interest and learning helps them in 

planning next steps of instructions and also helps in evaluating learning. There should 

also be differentiation in assessment (Freiberg, 2009) where every student can deliver 

the learning content in the way he feels able to express, as long as the learning content 

is achieved. The student can act it out, write short answer, present a project, or even 

deliver the material orally in his own words. This way the teacher can assess how much 

the student could achieve or master according to his Individualized Education Plan. 

Roe (2008), states that when parents are involved in the setting and meetings of the 

IEP, the students show less behavior problems and better academic achievement.  

2.8 Resource Room 

According to Tremblay (2007), students with learning difficulties attend the resource 

room for less than half their school day, and there they receive basic skills instruction 

that adds to their general education program as well as they receive additional 

instruction in language arts and mathematics. Students at ABSS who are diagnosed 

with specific as well as general learning difficulties attend the resource room, which 

is one of the learning environments for students with learning difficulties. The 

percentage of their presence varies from 20% to 60% depending on the need. Students 

are supported outside the regular classroom in the three main subjects: Math, English 

and Arabic. They go to the resource room between 1 to 4 periods a week per subject 

depending on their performance in the regular classroom. In the resource room, LD 
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teachers work on students’ weaknesses, re-teach topics, conduct tests and help students 

complete their unfinished work. Differentiation is essential; we should differentiate 

work for students with learning difficulties in regular classes and also in the resource 

room. Sometimes, and for few cases, LD teachers provide help to students in the 

regular classroom in case there is a whole class activity that students will benefit from 

while joining the rest of the class. Once a week, meetings are held between the regular 

teachers and the LD teachers for each subject to share the weekly plan and discuss 

students’ performance. All that is done based on the IEP for each student. At ABSS 

the IEP is developed based on the formal evaluation, observation, parents’ intervention 

and any extra assessment from speech therapist, psychomotor specialist or 

psychologist. It states the level of performance expected including strength, 

weaknesses, and needs. Also it sets time frame to attain the set goals with expected 

level of achievement with the required strategies and resources needed, and sets time 

for reviewing the IEP. 

2.9 Conclusion 

This chapter presented a literature review about inclusion, its history and how it started 

nationally and internationally, and then it listed the advantages and disadvantages of 

inclusion, the characteristics of successful inclusion and ended with learning theories 

that suit the study. The following chapter will address the methodology that was used. 
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Chapter 3 

Methodology 

3.1 Introduction 

This chapter presents the research design used and the reason it is chosen. This is 

followed by the sampling and the instruments for data collection, the techniques used 

to analyze this data and the ethical procedures that were followed.  

3.2 Research Design 

A qualitative case study was carried out to check how inclusive ABSS is in relation to 

educating students with learning difficulties. Merriam (2009) defines a qualitative case 

study as “an intensive, holistic description and analysis of a bounded phenomenon 

such as a program, an institution, a person, a process, or a social unit” (p. x). Bounded 

phenomenon is a circle with a heart in the middle. The case is in the heart of the circle. 

In this study the case which is the heart, is the inclusion of LD students, and the heart 

is the focus of the study. According to Zucker (2009) case studies are useful in 

describing specific events or projects and providing an understanding of specific 

experience. They are used in educational innovations as well as program evaluation 

and making policies due to their strength that is based on dealing with real life 

situations. This study emphasizes a real experience to be examined within a limited 

period and space which is Inclusion of Students with Learning Difficulties. It aims at 

describing how inclusive the school is in accordance to how students’ needs are 

identified, how their psychosocial and academic needs are catered for and how the 

curriculum is modified to meet those needs. Researchers sorted out case study into 

different categories, to Yin (2003) there are three categories of case study which are 
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descriptive, explanatory and exploratory, while Stake (1995), discriminated three types 

of case study: the intrinsic, the collective and the instrumental, whereas McDonough 

and McDonough (1997) stated that case study is in two categories interpretive and 

evaluative. This research is a descriptive case study because there is a need to 

investigate, examine, analyze deeply, describe and present the experience of inclusion 

(Yin, 2003).Descriptive designs thoroughly describe characteristics and facts 

regarding a certain occurrence or the relationship among several observable facts 

(Merriam, 2009).The research design is a singular case study since it is dealing with 

one school (Zainal, 2007).Data for this case study was collected by interviews, online 

questionnaires, observation and artifacts. The data was collected from the principal, 

coordinator for the learning difficulty department, mainstream and LD support 

teachers, and parents. 

3.3 Sampling 

The school is a convenience sample since I, the school Principal, have access and want 

to explore how inclusion is implemented in it. Participants in the study are purposively 

selected; they can provide rich information about inclusion processes they are involved 

in. A purposive sample is selected based on researcher’s personal judgment and prior 

knowledge of the population where researcher decides whether a particular sample is 

representative or not (Fraenkel, Wallen & Hyun, 2012). The participants are the 

principal, LD coordinator, all 19 regular and LD teachers, and 11 parents who accepted 

to participate in the study (out of all 20 families). Every member of the sample was 

contacted by phone to take their consent to participate in the study before sending the 

questionnaires to be answered. All the instruments were also attached with a consent 

paragraph informing participants that they have the choice to participate or decline as 

well as that they can quit at any time during the study period with no penalty. 



 

20 

 

Participants were informed as well that all the personal data collected will remain 

confidential. All the processes follow the Institutional Review Board (IRB) rules and 

after the researcher completed The National Institutes of Health (NIH) Web-based 

training course “Protecting Human Research Participant”.  

3.4 Instruments for data collection 

There are several instruments used to collect data for a case study, which increases its 

credibility according to Yin (2003). Some of these instruments are interviews, surveys, 

journals, physical artifacts, document analysis, and observation (Baxter & Jack, 2008). 

In this study I use all. Using Survey Monkey, two separate online questionnaires were 

created, one for the parents and one for the teachers. For ethical reasons, each started 

with a consent paragraph explaining the purpose of the study and that the answers will 

be confidential. The parents were contacted by a phone call to receive their consent 

before sending them the link to the survey; 11 out of 20 parents of students with 

learning difficulties accepted to participate. Teachers were also contacted to receive 

their consent prior to sending them the survey link. All 19 teachers accepted to 

participate. A semi-structured interview was conducted for the Coordinator of the LD 

department which started with a consent paragraph explaining the purpose of the study 

and that the answers will be confidential. When the answers to the interview questions 

were written they were sent back to the coordinator to approve them before using in 

the analysis. 

3.4.1 Interviews 

In qualitative studies, a major data collection method is interviewing (Merriam, 2009). 

Interviewing is an important method because it gives the chance to the participant to 

share his/her attitude, beliefs and experiences in his own words. Interview questions 
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are structured, semi-structured or unstructured. Structured questions have 

predetermined wording and order of questions, while unstructured questions are open-

ended and have more flexibility. Semi-structured questions fall between both 

structured and unstructured questions, and they are used to obtain specific data from 

the interviewees (Merriam, 2009). For this reason, semi-structured interview questions 

were used in this study to collect data because views and experiences are important in 

a case study. Sample questions for the coordinator are: How do you insure that teachers 

know their duties regarding students with learning difficulties? How are students 

supported socially and academically in class? Give examples. 

3.4.2 Surveys 

Surveys are an inexpensive and common method for collecting data, and nowadays 

online surveys have a more efficient and faster way for collecting data than paper 

surveys (Fraenkel et al., 2012). Therefore, based on the journal of the Principal, the 

semi structured and structured survey questionnaires for 19 teachers and another for 

11 parents of students with learning difficulties were developed on the web upon their 

acceptance to participate in the study. The links of the survey questionnaires were sent 

to the school teachers as well as to the parents by e-mail through Survey Monkey, and 

the answers were collected. Sample questions for teachers are: Give example of how 

you are encouraged by your administration to participate in professional development 

in your specialty as well as special education. Are all students, including those with 

learning difficulties, encouraged to take part in extracurricular activities? Give 

examples. How does the school provide for each student with learning difficulties? 

Give examples. Whereas parents’ sample questions are: What are the resources used 

to cater for your child’s needs, and how are they used? Did you participate in 
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curriculum modifications done to the educational plan given to your child? Give 

examples. 

3.4.3 Observation 

 Observation is another method for collecting qualitative data in a natural setting where 

the observer is the instrument for data collection, and behaviors can be documented as 

they are happening. The researcher observes the settings to collect the data needed and 

to triangulate it with data collected from other methods (Merriam, 2009).In this study, 

the researcher is a nonparticipant observer, meaning that sat aside and watched, 

without getting involved in the observed situation (Fraenkel et al.,2012).First, based 

on the literature, a checklist was created (Appendix D) containing elements related to 

the research questions such as the availability and use of resources, if the teacher is 

using differentiated teaching methods, if the teacher is engaging all students, if LD 

students participate in extracurricular activities, and if parents are actively involved. 

During the observation, notes were taken whether the above mentioned elements were 

available or not.  

3.4.4 Document Analysis 

Document analysis is a type of qualitative research where documents of public records 

like policy manuals, mission statement, media posts, handbooks, students’ reports and 

many other documents can be interpreted by the researcher to add meaning for the 

study (Tellis, 1997).  Documents can have several uses such as providing background 

and context, information that can inspire additional questions for the research, a way 

for tracing any development or change, and validation of other data sources and 

findings. Document analysis is a procedure in which the researcher reviews and 

interprets different types of documents such as public records, personal documents 
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(which include journals/reflections, newspapers, etc.) or physical evidence in order to 

highlight the significance and importance of the assessed topic. Document analysis has 

several advantages which include availability, efficiency, cost-effectiveness, stability, 

exactness, and coverage. (Bowen, 2009).In this study, artifacts were collected to 

support and give more credibility to the study. For example, IEPs, AdvancEd Exit 

Report, educational assessments, and school policy and mission were collected and 

analyzed and checked against data from the other instruments for consistency.  

3.5 Data analysis 

The data collected for this study is qualitative data since it was collected through 

interviews, questionnaires, observation and artifacts, and this information is about 

quality that cannot be measured by numbers (Fraenkel et al.,2012).According to 

Merriam (2009), data analysis starts with the first interview, observation or document 

read. The analysis of this study started with my journal. Merriam (2009) continues to 

explain that qualitative data analysis can either be comparative or inductive. In this 

study, comparative data analysis was used. For example, themes that were extracted 

from the journal were traced in the other interview transcript and relevant responses 

were highlighted. Then the same was done for the observation data. 

Data analysis is an ongoing process, according to Merriam (2009). As the data is 

received, it is analyzed and built upon for further data collection. So, building on the 

journal, interview questions for the coordinator of the LD department were formulated 

addressing the research questions (see Appendix A). The coordinator was interviewed 

in person and her answers were documented. After the interview, the answers were 

typed and sent back to her to do any correction before sending it back to be used by 

the researcher. This was done for content validity and ethical issues. The answers were 

analyzed and compared to the journal, and based on this analysis online questionnaire 
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for the parents and the teachers were formulated. After the parents and the teachers 

filled out the online questionnaires, I analyzed data from parents and teachers’ online 

questionnaire/ survey by simple frequency counts and then I added the percentages 

under each relevant research question and compared results to those from the other 

instruments. Simultaneously, observation was conducted in classrooms, in the 

playground and in different areas in the school, and the checklist was filled. At the 

same time, artifacts relating to the research questions were being collected such as 

school mission statement, AdvancEd Exit Report, IEPs sample, consent papers, etc. 

All the data collected from the different instruments was compared for common 

themes to achieve triangulation.   

However, this method does have its limitations which include insufficient detail since 

the study was conducted in only one school which will also make generalization 

difficult. Still, the advantages outweigh the limitations (Bowen, 2009).In this case 

study I used multiple sources for data collection to provide wide range of data and to 

ensure triangulated results and validity and reliability of findings. 

3.6 Validity, reliability, triangulation 

According to Merriam (2009) since human beings are the primary instrument of data 

collection and analysis in qualitative research, data will be interpreted or translated as 

the researcher sees them, even observation of an event will be changed, so validity 

must be assessed in terms of credibility and not reality which is holistic, 

multidimensional and ever-changing, also the researcher is trustworthy in carrying out 

the study in an ethical manner. In order to lessen the bias against case study research, 

(Merriam, 2009); Yin (2003) advised using data triangulation, where data collected 

from different sources is compared. The findings of the data collected from the 

interviews, surveys, observation and artifact, and its analysis are considered valid and 



 

25 

 

reliable because the data collected was triangulated. Yet there might be some impact 

on the validity and reliability due to some factor such as some participants might not 

have answered all the items, or some might not have expressed true opinion. Validity 

is when the degree to which a method, a test, or a research tool actually measures what 

it is supposed to measure. Data validity can be inhibited by the interests and opinions 

of the individual researcher. What a researcher considers important maybe influenced 

by his interest and opinion. To insure validity, a piloting for the interview and survey 

questions was conducted to make sure the language is clear and that the instrument 

measures what it’s supposed to measure. The instruments were given to the advisor of 

the study because she is an expert in the field and she edited the questions for me. 

Reliability was ensured when similar concepts and phrases were detected in data from 

several instruments (Cohen, Manion, & Morrison, 2000) 

Triangulation means that this data collection using several instruments and from 

several sources is combined and compared during the analysis phase of the case study 

instead of analyzing each piece of information separately, which strengthens the 

findings because the combination of the several pieces of data provides a holistic and 

better comprehension of the case being studied (Baxter & Jack, 2008). 

3.7 Ethics in Research 

I followed the principles of ethical research as required by the Institutional Review 

Board at the Lebanese American University and as recommended by the literature such 

as Robson (2000). For example, consent and privacy were insured, and all participants 

were protected from harm by keeping their identities anonymous. Written consent was 

obtained from all participants, and the researcher minimized bias by reporting all data 

including data that was not positive. Data was deleted once the study was completed. 
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3.8 Conclusion 

In this chapter the method used to carry out this research was discussed. The 

instruments used to collect the data were listed and the analysis techniques were 

explained. In the following chapter the results and data analysis are presented. 
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Chapter 4 

Results and Discussion of Findings 

4.1 Introduction 

In order to answer the research questions, each of the three research questions was 

divided into different aspects related to it. The purpose of this chapter is to present the 

data collected from the researcher’s journal, the interview with the LD coordinator, the 

survey questionnaires given to the parents of LD students and to all the teachers, the 

observations and the artifacts (AdvancEd Accreditation Report, Vision and Mission 

Statement, IEP documents, Modifications and Accommodations documents).The 

research findings are discussed and presented along with a comparison with the 

literature presented in chapter two in order to point out similarities and differences. 

4.2 Findings 

According to the literature review, the most important point for inclusion is the 

school’s acceptance of students with learning difficulties in its system, and that starts 

with the school’s admission policy, and its vision and mission. This point can be an 

added value in this case study since all the aspects specified in documents revolve 

around it. For ABSS, the stated mission is  

“The purpose of the school is to create a lifelong learning environment where 

students with different capacities have the chance to learn and serve the 

community embracing modern styles of education”. 

Its stated vision is “ABSS school has set the direction for its students with their 

different learning abilities to be leaders in this domain” (see Appendix F).  This 

statement is displayed all over the school and it was confirmed in the journal of the 
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principal. In addition, this statement was further verified in the answers of the parents 

when they were asked why they chose this school for their children; 54.5% of the 

parents answered that it was for its system of serving children with learning 

difficulties.  As for the teachers, when they were asked if they agree that the school 

admission policy facilitates the admission of students with learning difficulties, 90.5% 

agreed and 9.5% strongly agreed. More so, the Accreditation Report from AdvancEd 

(2013) (found in Appendix G),  stated that “Another example of the school’s 

commitment to its purpose can be seen in its efforts to address the educational needs 

of students perceived as having learning difficulties”. 

4.2.1 Research Question 1 

The first research question “How does the school insure awareness, coordination and 

needed skills for its LD program?” is addressed by various data: qualification of staff, 

professional development, availability of support system, and parental involvement. 

These were checked in the researcher’s journal, interview and survey and observations 

as well as artifacts collected at school. 

According to the Principal’s journal (Appendix B), when the teachers detect a problem 

with one of the students, they have to write a referral form to the Consultant so she can 

observe the child and give an intervention method and if it doesn’t work she will refer 

for medical assessment to rule out visual or hearing problems; afterwards she sends 

for a specialist for Educational assessment. The Coordinator of LD department 

explained in her answer to question number 4 (Appendix C) the same procedure. When 

the teachers detect the problem with the student they have to fill a referral form to her 

so she can observe, write down her intervention suggestions to be tried and later she 

has to refer to medical assessment and at the end to an educational assessment. When 

observing the school’s files of the LD students, these documents were detected as well 
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as the educational assessment report of each of the LD students and the signatures of 

the parents on the interventions. This in turn adds evidence for parental involvement.  

Also the school has a speech therapist who comes to school twice per week. She 

manages sessions with students on average of once or twice weekly. When observing 

her sessions, it was noticed how friendly she was with the kids and how professional. 

Every time she returns the student to class she gives feedback to the classroom teacher 

about the progress of the student and proposes strategies she needs the teacher to do 

with the student. The speech therapist meets with the parents frequently to update them 

about their child or to ask for new reports.  

Professional development is ongoing in the school. Every teacher follows professional 

development according to his/her specialty as well as according to LD topics. 

Qualifications of the staff were obvious in the principal’s journal and in the AdvancEd 

accreditation report. Also the parents provided positive feedback about the quality of 

differentiated instruction their kids are receiving from the teachers. Moreover, all the 

teachers are trained and followed up by the Consultant who is considered the 

Coordinator for the program, as well, and she follows on the professional development 

of the teachers in-house and outside the school, and provides individual support to the 

teachers, each according to their needs. 

The teachers’ answer to question number 11 concerning if they had adequate training 

to teach students with learning difficulties revealed that 76.19% agreed. Their answer 

to question number 12 concerning if they are encouraged by the school administration 

to participate in professional development relevant to their specialty and special 

education were positive, as shown in the figure below. 
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Figure 1: Teachers’ Q11 

 

 

Figure 2: Teachers' Q12 

Moreover, when the parents were asked in question 13 if they think that all the teachers 

and staff members are qualified to deal with all the students’ needs, 45.45% chose 

somewhat agree, 45.45% agreed and 9.09% strongly agreed, which is positive at 54% 

of combined agreement responses. 
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Figure 3: Parents' Q13 

 

The Accreditation Report from AdvancEd (found in Appendix G) states that ABSS is 

privileged to have a qualified and well-certified staff with excellent professional 

development and that was discovered through their investigation during the External 

Review Visit (AdvancEd, 2013). 

In conclusion, when comparing data results of question number one: “How does the 

school insure awareness, coordination and needed skills for its LD program?” to the 

literature review in chapter two, we find that according to Jordan et al. (2009), staff 

qualifications and professional development are obvious. Also parental involvement, 

as mentioned in ElZein, (2009), was very clear at ABSS. Differentiation was also in 

different aspects from content to process to product and to the learning environment 

as advised by Tomlinson (2008). 

4.2.2 Research Question 2 

The second research question “How are students’ psychosocial and academic needs 

being addressed” is investigated through three aspects: supporting students inside and 
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outside the classroom, participation of students in extracurricular activities, and 

positive school environment.  

A strong point that distinguishes ABSS is the small number of students in the 

classrooms which ranges from seven to nineteen students per class. This gives the 

teachers the time and energy to cater for the needs of every single student easily, to 

engage them in all the activities in the classroom and give them plenty of time to 

participate and show their work, and at the same time this will increase the self-

confidence of the students. Students’ drawings, individual projects as well as group 

projects are displayed on bulletin boards inside and outside the classroom. This was 

noted and recorded through observation and the positive environment of the school is 

very well noticed through the friendly atmosphere of the school and the strong 

relationship among all its members. The school seems to have the relation of a family, 

where everyone knows every member by name. The best view is when the kids gather 

for breakfast or for lunch in the dining room and they share the delicious food prepared 

by the cook and served prepaid with tuition fees. 

Another way of getting data for this aspect was asking the parents in question 11 about 

the relationship of their children with their teachers, and most of the answers showed 

excellent relation full of love and emotions. Whereas in question 14 when they were 

asked about their children’s enthusiasm for attending school a high percentage of the 

answers (45.45%) were positive. 
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Figure 4: Parents' Q11 

 

 

Figure 5: Parents' Q14 

Another point is that the school has a Facebook page where all the activities are posted 

on daily basis and it shows all the students participating in those activities. Also there 

are Live Posts of presentations of Speaking Competitions, Choir and learning activities 

where parents can watch their kids’ activities live while at work or at home. This 
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increases the students’ sense of belonging and their self-confidence and gives them 

pride in their work and achievement, as also noted by teachers and parents. 

 

Figure 6: Parents' Q 18 

 All the students of the school are given equal chance to participate in all the co-

curricular and extracurricular activities according to their desire. This was emphasized 

in the Principal’s journal, where it was mentioned that all the students have the same 

chances in participating in co-curricular and extra-curricular activities. For example: 

all basketball, handball and volleyball teams include students with different needs; 

they participate in tournaments and they are always told that they are winners even if 

they lose the game as long as they are doing their best. A trophy is in the Principal’s 

office won by the students for the team spirit and for their fair play in the sports 

tournament two years ago, where most LD students participated. This was evidence 

on the empowerment by the school for the students’ psychosocial aspect. Also when 

the Coordinator was asked about this issue in interview question number 14, her 

answer was that all students are encouraged to participate in co-curricular and extra-

curricular activities. Regular students and those with learning difficulties have the 

same access to all that at ABSS. Students with learning difficulties have hidden talents 

that show up in such activities and this gives them more self-confidence and 
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enthusiasm.  That was also clear in the parents’ answers to question 12 where the 

positive answer amounted to 90.1% and the teachers’ answers on question 17 were 

76.18% Agree and 23.81 strongly agree. 

 

Figure 7: Parents' Q12 

 

In conclusion, when comparing data results of question number two: “How are 

students’ psychosocial and academic needs being addressed”, to findings in the 

reviewed literature, we find according to Bandura (1977, 1989) that social justice and 

self-efficacy are well implemented at ABSS. Students are taught social skills as well 

as academics, and they are allowed to participate in all activities regardless of their 

capacities, to support them socially and emotionally. 
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4.2.3 Research Question 3 

The third research question “How is the curriculum being modified to meet students’ 

needs” is checked according to three aspects: availability of Individualized 

Educational Plan (IEP), differentiation in teaching, and the availability of resources. 

Availability of an IEP for all LD students was mentioned in the principal’s journal 

namely that every LD student at the school has an IEP which is developed after the 

modifications are set by the parents, the coordinator and the regular as well as the LD 

teachers. The IEP is revised continuously to set any modifications required during the 

academic year. In addition, the coordinator confirmed in her interview that the parents 

are involved in the modifications done before setting the IEP for their children. A point 

that was noticed through observation was the naming of the IEP. The students’ files 

have these documents under the name of SIP (Appendix J) and the answer to that was 

found in question number 10 of the Coordinator’s interview, where she explained that 

this is Student Individualized Plan that includes the same components of the IEP but 

not as comprehensively because the cases of the students are mild to moderate and 

they work on the regular program as well as specific objectives that the students have 

weakness in dealing with. Parents, regular teachers and LD teachers suggest 

appropriate modifications for the students concerning class accommodations, 

homework, daily work, and assessment (Appendix I). Based on this, the whole staff 

collaborates and works together and they all help in developing the modifications and 

the Individualized Educational Plans (IEP) for their students and also with the 

participation of the parents in the modifications set in the IEP of every student. It’s a 

team work. This supports what was mentioned in chapter two about participation and 

collaboration of all staff, parents and sometimes students in developing IEPs (Roe, 

2008). 
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Figure 8: Parents' Q9 

In asking the teachers if they use differentiation to meet the needs of all the students 

(question number 9) the answer was 100% yes. This is supported in question number 

13 when they were asked to list 3 different teaching styles they use in their classrooms, 

where it was obvious that they use several styles such as group work, student centered 

approach, re-teach and enrich, learning through play, think pair share, kinesthetic, peer 

teaching, inquiry-based learning, active board, etc. This is in harmony with Tomlinson 

et al. (2003) that teachers can differentiate in content, process, product and learning 

environment. Also, that was supported with the answer of the coordinator in her 

interview question number 8 where she stated that regular and LD teachers use 

differentiation in their teaching but they still require some improvement. This is 

because some of the teachers are new comers and although they were recruited 

according to their shared vision with the school and their qualifications concerning LD 

yet they still need more workshops and training to enhance their skills. When asking 

the parents in question number 16 their answers varied from 36.36% for fairly well to 
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45.45% for quite well, this is not totally aligned with recommendations in the reviewed 

literature. 

 

Figure 9: Parents' Q16 

When the parents were asked in question number 10 if the school has adequate 

resources to cater for their child’s need, the answers were as shown in the table below. 

 

Figure 10: Parent' Q10 



 

39 

 

When the Coordinator of the program was asked about resources (question number 9), 

she mentioned that the school still misses the adaptation and implementation of 

intervention books for LD students which she considers an important resource. 

In conclusion, comparing data results of question number three: “How is the 

curriculum being modified to meet students’ needs” to findings in literature review, 

we find according to Roe (2008) that all LD students have modification lists and IEPs 

that are developed with the help of all the teachers, support team and parents. 

4.3 Conclusion 

In conclusion, this chapter presented the data collected from researcher’s journal, the 

interview with the LD coordinator, the survey questions given to the parents of LD 

students and to all the teachers, the observations and the artifacts (AdvancEd 

Accreditation Report, Vision and Mission Statement, IEP documents, Modifications 

and Accommodations documents). Then research findings were compared with the 

literature presented in chapter two in order to point out similarities and differences. 
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Chapter 5 

Conclusion and Suggestions 

5.1 Introduction 

This chapter presents a summary of the conducted case study along with the study 

limitations and suggestions for further research. 

5.2 Summary of the Case Study 

As was mentioned in the literature review previously, to have a successful inclusion 

program, many characteristics should be dominant such as support from administration 

and from special education personnel, positive classroom atmosphere and acceptance 

of students’ differences, appropriate curriculum with differentiated instruction, 

effective general teaching skills such as clarity, engagement and enthusiasm, and peer 

assistance, (Mastropieri & Scruggs, 2001).The purpose of the study is finding how 

successful is the school in implementing inclusion and its value for the school and in 

expanding this experience to other sister schools that belong to the same Association. 

The data collected for this study is qualitative data since it was collected through 

interview with coordinator, questionnaires for teachers and parents, observation of 

inclusive practices and artifacts. 

The findings from this case study revealed that a positive attitude towards inclusion is 

evident in school mission and vision statements to administration, to teachers, students 

and parents and by all school members and parents as obvious in the triangulated data 

results. 

According to ElZein (2009) parental involvement has positive impact on the progress 

of students’ learning in the inclusive classrooms. Parental involvement was very 
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obvious at the school and it was reflected in the answers of the parents, teachers and 

principal. Also parental involvement was evident in their signatures on official school 

papers, a proof of their participation in school decisions and activities. More so, the 

pictures on school Facebook page show the social participation of parents in school 

activities.  

The aim of inclusion is for all students to learn and work together in a peer supportive 

community without ignoring the individual differences of each student (Obiakor et al., 

2012). This was obvious in the results showing every student at ABSS was included 

in the age appropriate classroom with the same services of their colleagues and was 

given the opportunity to participate as their schoolmates in all school activities, yet 

each student had his own IEP which targets his own needs, qualifications and 

expectations. According to the Consultative Forum for the Education for Persons with 

Special Educational Needs Act 2004 curriculum, teaching strategies and Individual 

Education Plan (IEP) are important themes in inclusion (Winter & O’Raw, 2010). This 

is obvious at ABSS where every LD student has his own IEP which was set by the 

coordinator with collaboration of all the teachers, regular and LD, and with the 

involvement of the parents. 

Concerning resources and support system, the findings show that they are good but 

some things are missing and need to be dealt with to improve the inclusion process. 

All the participants did feel that the school can be more inclusive in resources such as 

intervention books (Houghton Mifflin Harcourt Intervention Books), in professional 

development such as more training for all teachers, regular and LD, and the school still 

needs to recruit a psychomotor therapist. 
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5.3 Limitations of the Study 

The findings from data collected from the interviews, online questionnaires, 

observation and artifacts, and its analysis are considered valid and reliable because the 

data collected was triangulated, yet there might be some impact on the validity and 

reliability in that some participants might not have answered all the items, or some 

might not have expressed true opinion. In addition, there may be bias due to the fact 

that the researcher is the school’s principal. 

5.4 Suggestions 

 As mentioned before, ABSS has been implementing inclusion for the past 12 years 

and the time has come for all the leaders of the other sister schools to implement 

inclusion.  This needs work starting from changing their school policies to awareness 

for all parents and staff about what inclusion is and what elements are needed to be 

successful. Professional development is needed for all school staff to learn to 

differentiate instruction in all subjects and to deal with social and psychological 

aspects. Later a similar single case study can be conducted in each of the sister schools 

to assess its success as an inclusive school.  
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Appendix A 

Table of Data Collection Questions Addressing Research Questions 1, 2 & 3 

 Principal's 

Interview 

(Journal) 

Coordinator 

of Learning 

Difficulties 

Interview 

 

Teachers' 

Questionnaire 

Principal's 

Interview 

(Journal) 

 

 

 

 

 

 

 

Research 

Question 1: 

 How does 

the school 

insure 

awareness, 

coordination 

and needed 

skills for its 

LD 

program? 

1-How aware 

are teachers of 

their duties 

regarding 

students with 

learning 

difficulties? 

1-How do you 

insure that 

teachers know 

their duties 

regarding 

students with 

learning 

difficulties? 

1-What are 

your duties 

regarding 

students with 

learning 

difficulties? 

1-What are 

your views on 

qualifications 

of teachers 

and other staff 

members to 

deal with 

children with 

all their 

needs? 

2-How is 

coordination 

done among 

regular 

teachers, 

support 

teachers and 

other relevant 

professionals, 

to meet the 

needs of 

students with 

learning 

difficulties? 

2- What are 

your views on 

the 

qualifications 

of teachers 

and other staff 

members to 

deal with 

children with 

all their 

needs? How 

do you insure 

that 

coordination 

takes place? 

2- What are 

your views on 

coordination 

among regular 

teachers, 

support 

teachers and 

other relevant 

professionals 

to meet the 

needs of 

students with 

learning 

difficulties? 

2- Were you 

asked by the 

school to do 

an educational 

evaluation for 

your child? 

Give 

examples of 

how this was 

used. 

 

3- How does 

the school 

encourage 

staff members 

to participate 

in 

professional 

development 

in special 

education? 

3- Give 

example of 

how the 

school 

encourages all 

staff members 

to participate 

in 

professional 

development 

in special 

education. 

3- Give 

example of 

how you are 

encouraged by 

your 

administration 

to participate in 

professional 

development in 

your specialty 

as well as 

special 

education. 

3- How 

confident are 

you in 

ensuring that 

your child’s 

school meets 

your child’s 

learning 

needs? Give 

examples. 

4- How is 

parental 

involvement 

and contact 

4- Give 

example of 

parental 

involvement 

4- How is 

parental 

involvement 

and contact 

4- How 

frequently do 

you meet with 

your child’s 
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between 

parents and 

teachers 

encouraged 

and facilitated 

by the school? 

and contact 

between 

parents and 

teachers 

encouraged 

and facilitated 

by the school? 

between 

parents and 

teachers 

encouraged 

and facilitated 

by the school? 

Give examples. 

teachers? For 

what purpose. 

 

 

 

 

 

 

 

Research 

Question 2:  

How are 

students' 

psychosocial 

and 

academic 

needs being 

addressed 

1-How are 

students 

supported 

socially and 

academically 

in class? 

1-How are 

students 

supported 

socially and 

academically 

in class? Give 

examples. 

1-How are 

students 

supported 

socially and 

academically 

in class? Give 

examples. 

1- How can 

you describe 

the social and 

emotional 

relations of 

your child with 

his/her 

teachers? 

2- How do 

co-curricular 

and extra-

curricular 

activities 

support and 

enhance 

learning 

available to 

all students? 

2- Give 

examples of 

co-curricular 

and extra-

curricular 

activities that 

support and 

enhance 

learning 

available to 

all students? 

2- Are all 

students, 

including those 

with learning 

difficulties, 

encouraged to 

take part in 

extracurricular 

activities? Give 

examples. 

2- Is your child 

encouraged 

and allowed to 

participate in 

all 

extracurricular 

activities at 

school? Give 

examples. 

3- How does 

the school 

offer a safe, 

inspiring and 

motivating 

environment 

for all 

students? 

3- What type 

of 

environment 

is provided 

for all 

students? 

3- Give 

examples of 

safe and 

motivating 

environment 

that you are 

aware of at 

your school? 

3- How much 

of a sense of 

belonging does 

your child feel 

at his/her 

school? How 

do you know? 
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Research 

Question 3: 

 How is the 

curriculum 

being 

modified to 

meet 

students' 

needs? 

1- Do all the 

teachers apply 

differentiation 

to meet the 

needs of all 

the students? 

How? 

1- How do all 

the teachers 

apply 

differentiation 

to meet the 

needs of all 

the students? 

Give 

examples. 

1- How do you 

use 

differentiation 

to meet the 

needs of all the 

students? 

1- Does your 

child use the 

same books for 

his grade level 

as his 

classmates? 

What is your 

opinion about 

this issue? 

2- How does 

the school 

curriculum 

provide for 

each student 

with learning 

difficulties? 

2- How does 

the school 

curriculum 

provide for 

each student 

with learning 

difficulties? 

Give 

examples. 

2- How does 

the school 

provide for 

each student 

with learning 

difficulties? 

Give examples. 

2- How does 

the school 

curriculum 

provide for 

your child to 

meet his 

needs? Give 

examples. 

3- How are 

students with 

learning 

difficulties 

assessed at 

your school? 

3- How are 

students with 

learning 

difficulties 

assessed at 

your school? 

3- How do you 

assess students 

with learning 

difficulties? 

Give examples. 

3- Did you 

participate in 

curriculum 

modifications 

done to the 

educational 

plan given to 

your child? 

How 

4- Do you 

think you 

have adequate 

resources at 

your school to 

teach students 

with learning 

difficulties? 

4- What 

resources does 

your school 

have to teach 

students with 

learning 

difficulties? 

4- Do you 

think you have 

adequate 

resources at 

your school to 

teach students 

with learning 

difficulties? 

Give examples. 

4- What are 

the resources 

used to cater 

for your 

child’s needs, 

and how are 

they used? 
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Appendix B 

Interview Questions based on Principal’s Journal 

I am a graduate student at the Lebanese American University (LAU). I am doing a 

study about inclusion of students with learning difficulties as my Thesis. If you agree 

to participate, it would involve filling out this questionnaire that would take about 10 

minutes of your time. There are no risks associated with the study. You are under no 

requirement to participate in this study and should feel free to decline. Even if you 

decide to participate, you may withdraw from the study at any time. You will not be 

penalized for not participating or for withdrawing. No information that identifies you 

personally will be collected. Your participation will be anonymous and all 

information will be kept confidential. Your answers to the interview questions will 

indicate your permission to use your data.  

 

1- An inclusive school is a place where all students are educated together 

academically and socially regardless of their needs. Based on this definition, 

do you consider your school to be inclusive? Give me examples. 

2- Does the school’s admission policy facilitate the admission of students with 

learning difficulties? Give me examples. 

3- What kinds of learning difficulties do you have at your school? Give me 

examples. 

4- Does the school have a support system for students with learning difficulties? 

Give me examples. 

5- How aware are teachers of their duties regarding students with learning 

difficulties? Give me examples. 

6- Do all the teachers apply differentiation to meet the needs of all the students? 

Give me examples.  

7- Do you think you have adequate resources at your school to teach students with 

learning difficulties? Give me examples. 
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8- How is coordination done among regular teachers, support teachers and other 

relevant professionals, to meet the needs of students with learning difficulties? 

Give me examples. 

9- Does the school provide an Individualized Educational Plan (IEP) for each 

student with learning difficulties? 

10- How does the school encourage staff members to participate in professional 

development in special education? Give me examples. 

11- Is parental involvement and contact between parents and teachers actively 

encouraged and facilitated by the school? Give me examples. 

12- How are students supported socially and academically in class? Give me 

examples. 

13- Are co-curricular and extra-curricular activities that support and enhance 

learning available to all students? Give me examples. 

14- Does the school offer a safe, inspiring and motivating environment for all 

students? Give me examples.  

15- How are students with learning difficulties assessed at your school? Give me 

examples. 

16- Do you think you have adequate resources at your school to teach students with 

learning difficulties? Give me examples. 
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Appendix C 

Interview Questions for LD Coordinator 

I am a graduate student at the Lebanese American University (LAU). I am doing a 

study about inclusion of students with learning difficulties as my Thesis. If you agree 

to participate, it would involve filling out this questionnaire that would take about 10 

minutes of your time. There are no risks associated with the study. You are under no 

requirement to participate in this study and should feel free to decline. Even if you 

decide to participate, you may withdraw from the study at any time. You will not be 

penalized for not participating or for withdrawing. No information that identifies you 

personally will be collected. Your participation will be anonymous and all 

information will be kept confidential. Your answers to the interview questions will 

indicate your permission to use your data.  

 

1- An inclusive school is a place where all students are educated together 

academically and socially regardless of their needs. Based on this definition, 

do you consider your school to be inclusive? 

2- Does the school’s admission policy facilitate the admission of students with 

learning difficulties? Give example. 

3- What kinds of learning difficulties do you have at your school? 

4- How do you detect students with learning difficulties at your school? 

5- Does the school have a support system for students with learning difficulties? 

Give example. 

6- How do you insure that teachers know their duties regarding students with 

learning difficulties? 

7- Do you think all the teachers and staff members are qualified to deal with 

children with all their needs? Give examples of how school encourages all staff 

members to participate in professional development in special education. 

8- Do all the teachers apply differentiation to meet the needs of all the students? 

How? 
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9- Do you think you have adequate resources at your school to teach students with 

learning difficulties? Explain. 

10- Does the school provide an Individualized Educational Plan (IEP) for each 

student with learning difficulties? Give example. 

11- Give examples of how parental involvement and contact between parents and 

teachers is actively encouraged and facilitated by the school? 

12- How are students supported socially and academically in class? 

13- Are co-curricular and extra-curricular activities that support and enhance 

learning available to all students? Give example. 

14- How are students with learning difficulties assessed at your school? 
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Appendix D 

Survey Questions for Teachers 

I am a graduate student at the Lebanese American University (LAU). I am doing a 

study about inclusion of students with learning difficulties as my Thesis. If you agree 

to participate, it would involve filling out this questionnaire that would take about 10 

minutes of your time. There are no risks associated with the study. You are under no 

requirement to participate in this study and should feel free to decline. Even if you 

decide to participate, you may withdraw from the study at any time. You will not be 

penalized for not participating or for withdrawing. No information that identifies you 

personally will be collected. Your participation will be anonymous and all 

information will be kept confidential. Your submission of the survey questionnaire 

will indicate your permission to use your data.  

 

1- What grade level do you teach? 

2- What subject do you teach? 

3- Are you currently teaching students with learning difficulties? 

4- What kind of learning difficulties do you have at your school? 

5- An inclusive school is a place where all students are educated together 

academically and socially regardless of their needs. Based on this definition, 

do you consider your school to be inclusive? 

6- Does the school’s admission policy facilitate the admission of students with 

learning difficulties? How? 

7- Does the school have a support system for learning difficulties? How? 

8- Are you aware of your duties regarding students with learning difficulties? 

Give examples. 

9- Do you use differentiation to meet the needs of all the students? Give examples. 

10-  Is there an assigned teacher responsible for coordinating among regular 

teachers, support teachers and other relevant professionals to meet the needs of 

students with learning difficulties? Explain. 
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11-  Do you think you have had adequate training to teach students with learning 

difficulties? Explain. 

12-  Are you encouraged by your administration to participate in professional 

development in your specialty as well as special education? How? 

13-  Mention 3 different teaching styles that you use in your classroom. 

14-  Do you think you have adequate resources at your school to teach students 

with learning difficulties? Give examples. 

15-  How do you describe your job? What do you like most about it? 

16-  What would you consider to be the biggest challenges that you face when 

teaching students with learning difficulties? 

17-  Are all students, including those with learning difficulties, encouraged to take 

part in extracurricular activities? Give examples. 

18-  Does the school provide an Individualized Educational Plan (IEP) for each 

student with learning difficulties? Explain. 

19-  Is parental involvement and contact between parents and teachers actively 

encouraged and facilitated by the school? How 

20-  Does the school offer a safe, inspiring and motivating environment for all the 

students? How? 

21-  How are students supported socially and academically in class? 

22-  How are students with learning difficulties assessed at your school? 
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Appendix E 

Survey Questions for Parents 

I am a graduate student at the Lebanese American University (LAU). I am doing a 

study about inclusion of students with learning difficulties as my Thesis. If you agree 

to participate, it would involve filling out this questionnaire that would take about 10 

minutes of your time. There are no risks associated with the study. You are under no 

requirement to participate in this study and should feel free to decline. Even if you 

decide to participate, you may withdraw from the study at any time. You will not be 

penalized for not participating or for withdrawing. No information that identifies you 

personally will be collected. Your participation will be anonymous and all 

information will be kept confidential. Your submission of the survey questionnaire 

will indicate your permission to use your data.  

 

1- What grade is your child in? 

2- Why did you choose this school for your child? 

3- What is your child’s learning difficulty and how was it detected? 

4- Were you asked by the school to do an educational evaluation for your child? 

5- An inclusive school is a place where all students are educated together 

academically and socially regardless of their needs. Based on this definition, 

do you consider your school to be inclusive? 

6- If you answered yes to the previous question, what, in your opinion, are the 

important factors that make it an inclusive school? If you answered no to the 

previous question, how do you think this school can be more inclusive? 

7- How frequently do you meet with your child’s teachers? 

8- Does your child have an Individualized Educational Plan (IEP) that meets his 

needs? Give examples. 

9- Did you participate in the modifications done to the educational plan given to 

your child? How? 

10-  In your opinion, does the school have adequate resources to cater for your 

child’s needs? If yes, what are these resources? 
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11- How can you describe the social and emotional relations of your child with 

his/her teachers? 

12-  Is your child encouraged and allowed to participate in all extracurricular 

activities at school? Give examples. 

13-  Do you think all the teachers and other staff members are qualified to deal with 

children with all their needs? Give examples. 

14-  To what extent do you think the children enjoy going to your child’s school? 

15-  How motivating are the classroom lessons at your child’s school? 

16-  How well do the teaching styles of your child’s teachers match your child’s 

learning style? 

17-  How well do administrators at your child’s school create a school environment 

that helps children learn? 

18-  How much of a sense of belonging does your child feel at his/her school? 

19-  How well do you feel your child’s school is preparing him/her for his/her next 

academic year? 

20-  How well do the activities offered at your child’s school match his/her 

interests? 

21-  To what extent do you know how your child is doing socially at school? 

22-  How confident are you in your ability to make sure your child’s school meets 

your child’s learning needs? 

23-  Do you have any other suggestions concerning your child and the school? 
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Appendix F 

Observation Checklist 
 

   

Observation Checklist 

 

 

Research Question 1:  How does the school insure awareness, coordination and 

needed skills for its LD program? 

 

Does school administration facilitate inclusion to the school system?    

Is there any referral form for detected students’ needs?    

Does the building provide a safe environment for the students?    

Do the playgrounds provide a safe environment for the students?    

Does the class provide a safe environment for the students?    

Are there set meetings with parents to discuss their children‘s needs?    

Does the school provide speech and psychomotor educators?    

 

Research Question 2: How are students' psychosocial and academic needs being 

addressed? 

 

Are the students with LD given the chance to participate in class 

activities and group work? 

   

Are the students with LD given the chance to participate in 

extracurricular activities? 

   

Is appropriate behavior noticed and praised or rewarded?    

 

Research Question 3: How is the curriculum being modified to meet students' 

needs? 

 

Does the teacher use differentiated teaching methods?    

Does the teacher use multi-sensory teaching approaches?    

Does the special education teacher observe students in regular 

classroom settings? 

   

Does the teacher give time and support before answers?    
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Appendix G 

Artifacts (AdvancEd Accreditation Report) 
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Appendix H 

Artifacts (Mission and Vision) 
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Appendix I  

Artifacts (Modifications and Accommodations List) 
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Appendix J  

Artifacts (IEP) 

 

                                                   Remedial Intervention Division 
                                               Student Individualized Plan (SIP) 

The following document includes most of the necessary components of 

the Individualized Educational Program. It is called Student 

Individualized Plan because students with special needs at AbiBakr El 

Siddeeq School get support for the general curriculum in Math, English 

and Arabic subjects. The purpose for the development of this document 

is to tell where the student is, what will be planned, and how s/he is 

progressing.  

 

Date of the SIP Meeting: ---------------------------------- 

Participants: 

 

 

 

Names       Position                 Signature 

 

-------------------

-------------------

------------------- 

----------------------

----------------------

---------------------- 

---------------------------

---------------------------

--------------------------- 
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Student Individualized Plan (SIP) 

 

Student Information 

Student: -------------------------------------------------------- 

Date of Birth: ------------------------------------------------  

Grade: --------------------------------------------------------- 

Parent’s Phone Number: ---------------------------------- 

Placement: -------------------------------------------------- 

 

Student Profile:  

-------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------

-------------------------------------------------------------------------------------

---------------------------------------------------------------------------------- 
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Modifications and adaptations to Regular Program 

 

 

Annual Goals and 

Instructional Objectives 

Area 

Math 

Annual Goal  

Instructional Objectives 

Evaluation 

Method 

(How) 

Evaluation 

Schedule 

(when) 

 

Date Attained 

(for each Objective) 

    

    

    

Annual Goals and 

Instructional Objectives 

Area 

English 

Annual Goal  

Instructional Objectives 

Evaluation 

Method 

(How) 

Evaluation 

Schedule 

(when) 

 

Date Attained 

(for each Objective) 

    

    

    

Annual Goals and 

Instructional Objectives 

Area 

 لغة عربّية

Annual Goal  

Instructional Objectives 

Evaluation 

Method 

(How) 

Evaluation 

Schedule 

(when) 

 

Date Attained 

(for each Objective) 
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Appendix K 

Table of Sample Answer Quotes 

 

 
Principal's 

Journal 

Coordinator 

of LD 

Interview 

Teachers' 

Interview 

Questions 

Parents' 

Interview 

Questions 

Research 

Question 1: 

 How does 

the school 

insure 

awareness, 

coordination 

and needed 

skills for its 

LD 

program? 

Once a week a 

meeting is held 

between the 

regular teachers 

and the LD 

teachers for each 

subject to share 

the weekly plan, 

discusses 

individualized 

plans and monitor 

the students’ 

progress. 

Professional 

development is 

ongoing in the 

school. Every 

teacher follows 

professional 

development 

according to 

his/her 

specialty as 

well as 

according to 

LD topics. 

Teachers should 

attend various 

specialized 

workshops and 

lectures about 

handling learning 

difficulties and 

motivating kids 

through 

implementing 

methods that are 

based on 

encouragement,  

creativity and 

self-learning. 

I found 

improvement 

with my 

child’s 

education 

and 

way of 

learning and 

the teachers 

are very 

caring 

Research 

Question 2:  

How are 

students' 

psychosocial 

and 

academic 

needs being 

addressed? 

An advantage that 

we have at school 

is the small 

number of 

students in every 

classroom and our 

classes are 

spacious, which 

makes catering 

for students with 

LD easier 

Because all the 

students learn 

with each other  

and participate 

in all school 

activities 

equally 

regardless of 

their capacity 

 

Terrific job, I like 

the hope into 

student's eyes. It 

is interesting. 

What i like most 

about it is making 

a difference 

through teaching 

where every child 

would be better 

with guidance 

and care. 

Excellent 

social and 

emotional 

relations/ 

The 

relationship 

is good and 

teachers 

understand 

the 

needs of each 

child/ 

belonging 

Research 

Question 3:  

How is the 

curriculum 

being 

modified to 

meet 

students' 

needs? 

Detect the strong 

points and the 

weak points of the 

child from the 

assessment, write 

down all the 

modifications that 

the child needs, 

and develop an 

IEP for the child.  

Differentiation/ 

Educational 

assessment / 

SIP for every 

student/ 

Modification 

in all areas 

 

We accept oral 

answers, and 

short answers, 

modified 

exams, 

Diagnostic test, 

formative test, 

Summative 

test, student 's 

portfolio 

Pull out 

system / 

strategies 

used to let 

him 

understand in 

an easier 

way/ 

Educational 

plan to meet 

his needs 
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Appendix L 

NIH Certificate of Completion  

 




