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Ego Identity Statuses of Lebanese Youth in Early and Middle Adolescence: Relationship 

with Gender and Academic Achievement  

 

Nagham Issa 

 

ABSTRACT 

This study had three purposes: to examine Marcia‟s Ego Identity Statuses in a sample of 

early and middle Lebanese adolescents, to investigate gender differences, and to explore 

the relationship between individuals‟ Ego Identity Statuses and their academic 

achievement.  The study was implemented in grades 7, 8, 9, 10 and 11 in one private 

school. The sample consisted of430 students whose ages ranged between 12 and 17 

years. The Ego Identity Process Questionnaire (EIPQ) was used to assess the 

participants‟ level of Exploration and Commitment in eight life domains (Occupation, 

Religion, Politics, Values, Family, Friendship, Dating and Sex-Roles) for the purpose of 

classifying them into one of the four Identity Status categories: Identity Achievement, 

Identity Moratorium, Identity Foreclosure, and Identity Diffusion. Participants‟ overall 

average or GPA for the current scholastic year was considered the academic 

achievement data. Results showed that the highest percentage of participants were in the 

Identity Moratorium Status (28.37%) and Identity Foreclosure status (27.67%). 

Moreover, significantly more males (35.10%) than females (20.81%) were found to be 

in the Foreclosure Identity Status. No significant differences were found in the GPA of 

participants in the different identity statuses. In future research, cross- sectional as well 

as longitudinal studies involving larger samples representative of the population across 

the different regions in Lebanon could provide more accurate information about identity 
statuses in Lebanese youth 

Keywords: Ego Identity Status, Identity Crisis, Exploration, Commitment, Gender 

Differences, Academic Achievement, Ego Identity Process Questionnaire (EIPQ) 
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CHAPTER ONE 

Introduction 

1.1 Context of the problem 

Adolescence is a critical and dynamic stage in human growth and development, 

marked by significant physical, cognitive, social and emotional changes. It is during this 

stage that adolescents try to resolve their psychosocial concerns and examine their own 

goals, aspirations, skills and attitudes away from adults‟ expectations and impositions. 

One of the most important achievements of young adolescents during adolescence is to 

establish their identity (Marcia, 1993). 

Identity as a term is difficult to define or delimit; it is described as a complex 

entity (Erikson, 1968). It can be attributed to the individual‟s self perception, self-

structure, self definition within the society and the inner complex organizational system 

of needs, attitudes, abilities, values, aspirations and other self-related structures (Marcia, 

1980). According to Erikson (1968), “The formation of identity is one of the most 

significant stages in an adolescent's development, and reaching a stable identity not only 

results in a sense of individuality and uniqueness, but also facilitates improvements in 

future and adaptability in life” (p.7421).Individuals with achieved identities are more 

likely to grow to be successful and productive adults in life domains, such as work and 

relationships. 

Moreover, Identity Achievement was found to be an essential factor in academic 

success. According to Berzonsky (1989), achieving an identity improves adolescents‟ 
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cognitive and reasoning abilities, their studying skills, and attitude towards schools, thus, 

affecting their academic achievement.  

Given the importance of achieving an identity during adolescence, a huge body 

of research has been conducted to investigate the nature of such task. Much of the 

available empirical research at present has originated mainly from the work of Erikson 

and Marcia several decades ago. Erikson stipulated that the stage of identity formation 

takes place during adolescence, which he referred to as the stage of “Identity 

achievement versus identity diffusion” (Erikson, 1968). He argued that the identity crisis 

which adolescents experience at this stage can be resolved by achieving an integrated 

identity or if unresolved they will end up with a diffused identity. 

On the other hand, Marcia (1980) argued that adolescence marks neither the 

beginning nor the end of the identity formation process. Unlike Erikson, Marcia (1966) 

did not construe the outcome of identity crisis during adolescence as the two extreme 

ends, identity achievement or identity diffusion, but rather as one of four possible 

identity statuses: Identity Achievement, Identity Diffusion, Identity Moratorium, and 

Identity Foreclosure. What determines these identity statuses is the level of Exploration 

and Commitment the adolescent has made to an identity in various domains such as 

vocation, religion, relationships, gender roles, education, and other vital life-related 

domains (Marcia, 1993). Adolescents with an Achieved Identity have made high 

exploration and high commitments whereas those with a Diffused Identity may or may 

not have engaged in any exploration but are also unable or unwilling to make 

commitments. Adolescents in the Foreclosure Identity status have made high 

commitments without going through an exploration period. Finally, adolescents in the 
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Moratorium Identity Status are currently in the process of exploring and trying to make 

commitments. 

Since research addressing Marcia‟s Identity Statuses among Lebanese youth is 

practically non – existent, the current study aims to explore the identity statuses among 

youth in Lebanon according to Marcia‟s paradigm.The study also aims to examine the 

relationship between identity statuses and gender on one hand and between identity 

statuses and academic achievement on the other. 

1.2 Sample 

The participants in this study were taken from intact classes in one private school 

in Sidon, the largest city in southern Lebanon. They constituted the entire student body 

at that school enrolled in grades 7, 8, 9, 10 and 11 following the Lebanese system. 

Excluded from the sample are the students classified by the school as special education 

students and the students who followed the American system of education.  The total 

number of participants was 430 students, whose age ranged between 12 and 17 years. In 

this study data were collected using an exploratory survey (non experimental design).  

1.3 Instrument 

The instrument used to examine the students Ego identity status was the Ego 

Identity Process Questionnaire (EIPQ; Baliestreri, Busch –Rossnagel&Geisinger, 

1995)(See Appendix A). It consists of two subscales: Exploration subscale and 

Commitment subscale. Each subscale is composed of 16 items; thus the total number of 

items in the EIPQ is 32 items. Each of the items was measured using a 6- point likert- 

scale: 1 = strongly disagree, 2= disagree, 3 = slightly disagree, 4 = slightly agree, 5 = 

agree, 6 = strongly agree.  
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The outcome variable, the students‟ academic achievement was represented by 

the participants‟ General Point Average (GPA) for the first term of the scholastic year 

2013-2014. 

The Statistical Package for the Social Sciences (SPSS, version 21) was used to 

analyze the collected data. 

1.4 Purpose 

This study had three purposes. The main purpose was to examine Marcia‟s Ego 

Identity Statuses in a sample of early and middle Lebanese adolescents. Another purpose 

was to investigate gender differences among the participants with the different Ego 

Identity Statuses. A third purpose was to explore the relationship between individuals‟ 

Ego Identity Statuses and their academic achievement.   

1.5 Rationale and Significance 

Identity achievement has many effects on individuals‟ self image, self 

presentation as well as their social functioning (Kumru&Thompson, 2003). Schwartz et 

al. (2011) argued that People who know who they are, what they want, and where they 

are heading tend to feel satisfied with themselves, share good rapport with their fellows, 

and are less likely to participate in harmful behavior. Such people are thought to have 

Achieved Identities that provide them with a sense of uniqueness and adequate future 

adjustment (Heidary, Roodbari,Naderi, Isanezhad, &Jalilvand, 2012). 

With regard to identity development in Lebanese adolescents, the situation seems 

to be rather complex, for in addition to having to experience the physiological and 
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psychological changes that accompany the critical stage of adolescence, they also have 

to cope with the peculiarity of the Lebanese society with its religious divisions, political 

conflicts and the cultural and social challenges that face youth. 

The civil war in 1975, with its sectarian nature, followed by the Israeli 

occupation in 1982, then Prime Minister Rafic Hariri assassination in 2005 and the 

Israeli War in 2006, threw the country in a state of instability marked by political 

discord, armed fights and sectarian struggles. This long history of war and conflicts has 

influenced the Lebanese youth and affected the way they see their identity. Young 

people in the Lebanese society grow to be rather dependent individuals with no distinct 

identity of their own, because they are raised and seen as only members of a greater 

denominational society (Rarrbo, 2009). 

Along the same lines, the Lebanese culture also plays a major role in shaping the 

adolescents‟ identity. For the majority of the Lebanese people, the family is considered 

as the basic social foundation, characterized by close ties, loyalty and interdependence 

(Faour as cited in El-Hassan, 2004). As a result, Lebanese youth are “Significantly 

concerned for, and identify with, their families, Lebanon and their sect… [with their 

priorities set as] achievement, self-direction, and independence of thought and action” 

(p.14) rather than self- indulgence (Issam Fares Institute, 2011). 

Moreover, the Lebanese youth experience contradictory feelings about identity. 

On one hand, they seem to melt into the “Global youth culture enriched by the intensive 

global communication networks and the mass media” (Faour as cited in El-Hassan, 

2004, p.14), and on the other hand, they seem to have a need to uphold their unique 
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traditions (Issam Fares Institute, 2011). In the same context, Ayyash-Abdo (2007) 

argued that although adolescents in Lebanon pursue independence and exhibit behavior 

that challenges authority, they rarely leave the house before marriage to seek some 

measure of independence and self-reliance. It is not known however, to what extent 

these contradictions impact the adolescents‟ identity status. 

In addition to the political and religious divisions, gender inequality that exists in 

Lebanon is another important factor that might affect the identity of Lebanese youth. 

The “neopatriarchal“ Lebanese society favors male births over that of females (Barakat, 

Faour&Sharabi, as cited in Ayyash-Abdo, Bahhous&Nabahani; 2009) and grants males 

more freedom outside the house and in the community (Mensch, Ibrahim, Lee, & El-

Gibaily, as cited in Ayyash-Abdo et al., 2009). This is a noteworthy finding since gender 

differences in the identity development process has been a controversial issue and 

contradicting results appeared in different studies. 

There is a gap in knowledge regarding the process of identity development 

among the Lebanese youth; mainly because awareness of the importance of the 

transitional period of adolescence is still at a preliminary stage among the Lebanese 

community (Ayyash-Abdo, 2007). Realizing the importance of achieving an identity 

during adolescence, and given the contradictions in the identity of the Lebanese 

adolescent and the complexity of the economic, educational, political, religious, and 

social situations in the country, there seems to be an increasingly urgent need to address 

the issue of identity in Lebanese adolescents.  

Research on identity development among young Lebanese is scarce; the current 

study is the first in Lebanon to explore the identity statuses among Lebanese youth 
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according to Marcia‟s paradigm and to examine the relationship between identity 

statuses and gender on one hand and academic achievement on the other. 

Consequently, this study sheds light on the importance and functions of identity 

and its relationship to academic achievement, as well as raise awareness among parents, 

government officials, educators and adolescents themselves. This kind of research 

highlights the implications of developing a stable identity that “Not only results in a 

sense of individuality and uniqueness, but also facilitates improvements in future and 

adaptability in life” (Heidary et al., 2012). More importantly, this research on identity 

creates opportunities to investigate adolescents‟ well-being in a religiously and 

politically fragmented society, such as Lebanon‟s.   

Investigating identity development among Lebanese youth is also an attempt to 

understand adolescents‟ choices that may impact not only their own lives but also the 

lives of others as well as the future of their country. Among these choices are school 

choices and classroom conducts which seem to be of significance to the Lebanese 

families and students, “School is at the center of the strategies of young Lebanese people 

and their families in order to guarantee a social climbing or a simple future in terms of 

employment for their children” (Abi- Khalil, 2004, p. 12). 

Research attempting to identify adolescents‟ identity statuses in Lebanon 

according to Marcia‟s paradigm provides an opportunity for Lebanese adolescents and 

those involved with them to acknowledge the structure for understanding one‟s self. 

Ultimately, this understanding of the process of identity development will lead to 

devising effective and adequate intervention aimed at helping adolescents achieve a 

healthy identity. 
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1.6 Hypotheses 

Hypothesis 1: Lebanese youth in early and middle adolescence will be classified 

mostly in the Identity Diffusion Status or the Identity Foreclosed as measured by the 

EIPQ.  

Hypothesis 2: A higher percentages of female than male participants will be 

classified in the Foreclosure Identity Status  

 Hypothesis 3: There exist differences in the academic achievement across the 

four identity statuses, with the highest academic achievement score corresponding to 

participants in the Achieved Identity Status and the lowest academic achievement scores 

corresponding to participants in the Identity Diffusion Status. 

1.7 Definition of Variables 

1.7.1 Ego identity.According to Erikson (1968), the definition of Ego Identity 

includes internal as well as social contextual aspects. It is the ego quality achieved 

through successful integration of childhood identifications into one‟s own coherent set 

of ideals that is in harmony with one‟s sense of self and the world. 

1.7.2 Ego identity status.This paradigm on ego identity was developed by James 

Marcia as an elaboration on Erikson‟s theory of identity achievement. In his own 

words:“The identity statuses were developed as a methodological device by means of 

which Erikson's theoretical notions about identity might be subjected to empirical study. 

The identity statuses are four modes of dealing with the identity issue characteristic of 

late adolescents: Identity Achievement, Foreclosure, Identity Diffusion, Moratorium” 

(Marcia, 1980, p. 111). 
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1.7.3 Identity Formation.Itentails "A synthesis of childhood skills, beliefs, and 

identifications into a more or less coherent, unique whole that provides the young adult 

with both a sense of continuity with the past and a direction for the future” (Marcia, 

1993, p. 4). 

1.7.4 Gender.The term Gender in this study denotes the state of being male or 

female. 

1.7.5 Identity crisis.Later called “ exploration of alternatives” by Matteson (as 

cited in Marcia, 1993), refers to “A period of struggling or active questioning in arriving 

at decisions about goals, values, and beliefs” (Waterman, 1993 b, p. 161). “Being in 

crisis implies that one is trying to work through identity questions and is striving to 

make important life decisions” (p. 162). 

1.7.6 Academic achievement.For the purpose of this study, academic 

achievement is defined as the cumulative GPA of the participants at the time of data 

collection. 

1.7.7 Adolescence. “Most researchers have parsed adolescence into three 

developmental periods, entailing early adolescence (typically ages 10–13), middle 

adolescence (ages 14–17), and late adolescence (18 until the early twenties). It is 

commonly said that adolescence begins in biology and ends in culture, because the 

transition into adolescence is marked by the dramatic biological changes of puberty, 

while the transition to adulthood is less clearly marked” (Smetana, Campione-Barr, & 

Metzger, 2006, p. 258). 
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1.8 Ethical Considerations 

Ethical issues were considered throughout the study. The school principal 

received a copy of the procedure to be implemented in the school, a copy of the EIPQ 

and list of names of participants. Confidentiality was assured by keeping students‟ 

identity anonymous since all identifiers were removed and codes were used instead. The 

questionnaires collected were stored in a safe place where only the researcher had access 

to the data. Upon completion of the study all the data were destroyed. 

The participants were given the choice not to complete the questionnaire 

whenever they felt uncomfortable answering any of the questions in any domain. 

Participants who chose to complete the questionnaire have benefited from the insight 

they gained into their own identity development and the decisions they made concerning 

their future. No participant was harmed either physically or psychologically in this 

study, as all procedures were reviewed and approved by the CHSR (Committee for 

Human Subjects Research) (See Appendix B) 

Moreover, this study aimed at bringing awareness to parents, educators and 

authority figures in Lebanon on the concept of identity statuses and their effect on the 

Lebanese youth, especially that no such research exists in Lebanon. Consequently, 

opportunities for intervention may be developed to target identity issues.  

1.9 Limitations of the study 

The limitations of this study are: 

1. The instrument in this study (EIPQ) consisted of 32 close-ended items to 

which the participants‟ responses were recorded using a numerical code on a Likert 
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Scale. Thus, participants had to choose among preset available answers even if the 

answer did not reflect their accurate opinion. Consequently, the close- ended nature of 

the items did not allow the respondents to elaborate on their answers to determine 

accurately their level of Exploration and Commitment. Choices like “Slightly Agree” 

And “Slightly Disagree” were perplexing to some participants and they often reported 

that they had to choose one of these two answers without knowing for sure which one 

reflects accurately their position.  Items like “I have never questioned my career 

aspirations” were confusing as well. To some students, this statement meant “I have 

never thought about the career issue so far”, whereas, for others it meant “I know what I 

want to do, I made my mind and I have never considered another choice.” Thus, it 

remains unclear whether their responses reflected a sense of commitment or a lack of 

exploration. 

Moreover, the EIPQ determines the identity statuses of participants based on their 

overall scores on Exploration and Commitment Subscales. Archer (1989) argues that 

participants could be categorized in different identity statuses for different domains; for 

example, an individual could have a Diffused Identity in the religious domain but an 

Achieved one in the occupation domain. Thus, the EIPQ does not allow further analysis 

to determine the domain- based category of the participants. 

In addition, the EIPQ is a self-report instrument; as such, the data collected may be 

subjective and not completely honest. This limitation may compromise the validity of 

the instrument because the level of Exploration and Commitment in each domain was 

measured through two items only, thus, limiting the range of answers. Although this was 

meant to lessen the respondents‟ burden (Schwartz, Luyckx&Crocetti, 2014), it could 
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have also reflected a misrepresentation of the actual level of the participants‟ 

Exploration and Commitment. 

Also, the EIPQ was developed in the West for American youth. Thus, the use of 

this instrument with the Lebanese youth might yield culturally-biased results. For 

example, the EIPQ includes four items on dating, a practice not totally approved in the 

Lebanese culture, especially during adolescence. Thus, the participants‟ responses to 

these items may have not been completely truthful. 

Although the EIPQ is used to measure the identity statuses of young adolescents, 

it includes domains that might be of little relevance to the life-situation of young 

adolescents, such as religion and politics (Schwartz, 2008). Thus, for young adolescents, 

this instrument may erroneously reflect low levels of exploration and commitment where 

in fact the actual reason may lie in the specific domains measured. For example, 

domains such as body image and family relations or academic achievement, might 

interest young and middle adolescents more than politics and religion domains, but these 

were not addressed in the EIPQ. 

2. Another limitation is the academic achievement data used in this study. 

The GPA considered in the study was that of the first term of the scholastic year; the 

yearly average would have reflected more accurately the students‟ academic 

performance, as the assessment process would have consisted of multiple sources of 

testing and means of evaluation. Results might have also differed had standardized 

achievement test scores been used instead. However such data do not exist in Lebanon. 

3. The nonexistence of research on identity statuses in Lebanon is another 
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limitation. Hence, comparing findings of this study with those of previous research was 

not possible.  

4. The sample was small and limited to the students of one private school 

only. That is, the sample was homogenous and not representative of the population 

studied. Hence, the results of this study cannot be generalized to the population of 

Lebanese adolescents. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  
 

 14 

CHAPTER TWO 

Literature Review 

This chapter includes a thorough review of the literature. The chapter starts with 

a discussion of the period of adolescence, followed by a description of the theories of 

identity development. Next, Marcia‟s Identity Status Paradigm is discussed. In addition, 

a brief description of the Lebanese context in which this study took place is provided. 

The chapter also addresses research on identity correlates, the importance of achieving 

an identity, the relation between Marcia‟s Identity Statuses and academic achievement 

as well as gender differences in the identity development. The chapter ends with a brief 

criticism of Marcia‟s theory. 

2.1 Introduction 

Identity is abroad concept that embraces several meanings; the inconsistent use 

of the term “identity” sometimes makes it difficult to understand the notion of identity. 

According to Erikson, Ego Identity is a “Complex system of self-definition shaped 

within a social context that provides interpretation for life experiences and helps to guide 

life choices” (as cited in Kerpelman, Pittman & Adler-Baeder, 2008, p.151). similarly, 

Marcia (1980) defined identity as a personally-constructed self-view, an internal 

coherent whole formed by the combination and organization of one‟s individual history, 

attitudes, drives, skills, aspirations and the diverse beliefs and ideals about himself / 

herself. 
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Erikson (1968) argued that developing an identity is one of the most important 

life tasks. He proposed that the process of identity development starts early during 

childhood, peaks during adolescence and keeps on being refined during adulthood. . 

Consequently, several important identity issues were found to be associated with the 

biological and psychological changes accompanying puberty as well as the societal 

responses for these changes (Kroger, 2006).Below is a brief discussion of the phase of 

adolescence. 

2.2 Adolescence 

Adolescence can be defined as a transitional stage between puberty and 

adulthood. Its beginning, though variable, can be marked by the physiological changes 

of puberty, but its end is harder to determine. Brinthaupt and Lipka (2002) described 

adolescence as a period of change, challenge, and potential often governed by feelings of 

anxiety and instability introduced by cognitive, social, and physical changes; such 

changes are accompanied by hormonal fluctuations that also affect the psychological 

development of young adolescents (Haney, 2010).Similarly, Marcia (1980) considered 

adolescence as a critical period because during this stage, crucial transitions occur at the 

level of the adolescent‟s cognition, moving from the specific and particular to more 

complicated formal thinking. 

“Most researchers have divided adolescence into three developmental periods, 

starting with early adolescence (typically ages 10–13), then middle adolescence (ages 

14–17), and late adolescence (18 until the early twenties)” (Smetana, et. al, 2006, p.258). 

Many researchers, such as Kroger (2006) considered early adolescence as a fertile stage 

of self development, during which many tasks are to be performed by early adolescents. 
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Such tasks include finding one‟s way through the stage of puberty with its 

accompanying biological and psychological changes, developing complex thinking 

strategies, seeking autonomy, distinguishing one‟s own attitudes, targets and dreams 

from those of one‟s parents and still fit within the family settings and dynamics, and 

finally trying to adapt to a higher school system with new teachers and peers. All are 

necessary but difficult tasks to accomplish within this period of disorganization, as 

Marcia (1980) argued. However, as adolescents proceed from early to middle 

adolescence, they become more comfortable with the physical and biological changes of 

puberty (Kroger, 2006). 

There is paucity in research concerning identity formation and structure in early 

adolescence (Schwartz, 2008). Most of the research in this area has focused on late 

adolescents, based on the assumption that the identity formation process does not occur 

in early adolescence (Archer & Waterman, 1983). The little attention given to identity 

development during early adolescence could be also attributed to the cognitive and 

emotional immaturity of early adolescents, which makes it harder to assess their identity 

statuses (Archer & Waterman, 1983). However, recently, more research has been 

conducted to examine the process of identity development during early and middle 

adolescence. 

2.3 Theoretical Frameworks of Identity Development 

Before the influential work of Erikson (1902-1994), which was inspired by 

Freud, little attention was given to the notion of “identity” (Head, 2002).Erikson‟s 

pioneering work on the concept of identity and psychological development in1968 was 

followed by a huge body of research that aimed at improving and developing the 
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theory(Valde, 1996). The developmental psychologist James Marcia refined and 

broadened Erikson‟s model and founded the “first neo-Eriksonian identity model” 

(Schwartz, 2001) that stimulated and inspired further research and publications 

(Kumru& Thompson, 2003). 

2.3.1 Freud. Freud (1923/ 1961) was the first scholar to address the issue of 

identity in depth. According to Freud, childhood experiences play a major role in 

shaping individuals‟ identities. During early childhood, the unconscious incorporation of 

parents‟ attitudes or ideas into their children‟s personality has a significant impact on the 

formation of their sense of self. Thus, parental “introjections” are stable and are never 

rejuvenated as the child enters the period of adolescence. Freud argued that individuals 

pass through psychosexual developmental stages; the successful completion of these 

stages leads to the formation of a healthy identity, whereas unsuccessful resolution leads 

to fixation (Schwartz, 2001). 

2.3.2 Erikson.Unlike Freud, Erikson (1968) conceived that the issue of identity 

extends beyond childhood experiences and parental introjections; he didn‟t limit his 

understanding of the process of identity formation and human development by focusing 

on the biological and psychosexual changes of growth. Erikson (1968) believed that in 

order to better understand the concept of identity, one should address it from different 

perspectives. Ego identity as Erikson perceives,  is a “Tripartite entity, an interaction of 

biological givens, idiosyncratic personal biography and societal response within a 

broader historical frame that optimally gives coherence, meaning and continuity to one‟s 

life and one‟s life experiences” (Kroger, 1993, p.1). Erikson (1963) first used the term 

“Ego identity” to describe the essential means by which individuals get to feel at ease 
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with themselves, reconciled with their body images, psychological blend and the 

prevailing social and cultural system. 

Erikson (1980) classified identity components into three levels. The basic 

fundamental component of identity is the Ego Identity. Ego identity is formed mainly by 

the very personal, private and sometimes unconscious beliefs of one‟s self. It might 

reflect intrapsychic conflicts incorporated within one‟s self consciously or unconsciously 

during early childhood.  A second level component of identity, according to Erikson, is 

the personal identity. Personal identity represents the set of beliefs, aims and aspirations, 

values and attitudes that identify the individual and distinguish him/her from others. 

Social identity is the last component of identity. It is the sense of one‟s self created by 

merging and unification of the different elements and ideals that an individual has 

acquired from the group to whom he/she belongs  

Erikson (1968), similar to Freud, postulated that the development of Ego Identity 

occurs through a series of fixed phases. He placed the concept of identity formation 

“Within a scheme of normal personality development” (Marcia, 1993, p.3). The scheme 

consists of eight stages of psychosocial (ego) growth. He believed that at each point of 

an individual‟s life a certain conflict or crisis arises and this crisis must be resolved 

before moving on to the next stage. If the individual succeeds to resolve the 

psychosocial crisis in a positive sense, a psychological “virtue” that affects the 

individual‟s identity development and psychological well being, will be acquired 

(Erikson, 1964). However, if the individual couldn‟t obtain a positive resolution, 

negative thoughts will be created instead of virtue and ill feeling will prevail (Erikson, 

1982). 
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The eight stages of psychosocial development in order are the following:Trust 

vs. Mistrust, Autonomy vs. Shame and Doubt, Initiative vs. Guilt, Industry vs. 

Inferiority, Identity vs. Identity Confusion, Intimacy vs. Isolation, Generativity vs. 

Stagnation, and Integrity vs. Despair. The corresponding outcome virtues of each stage 

are: hope, will, purpose, competence, fidelity, love, care, and wisdom, respectively 

(Erikson, 1968, 1982). As revealed by the Eriksonian model of psychosocial 

development, the stage of identity formation, named as “Identity Achievement versus 

Identity Diffusion” is the fifth stage that occurs during adolescence. According to 

Erikson, the identity crisis issue can be resolved by achieving a synthesized identity 

otherwise the individual will develop a confused or diffused identity (Erikson, 1968, 

1982).By resolving the trust, autonomy, initiative and industry issues during early stages 

of development, the adolescent will probably be able to handle the identity crisis issue 

(Kroger, 1993). 

Thus, Identity synthesis during adolescence represents the reconsideration, re-

evaluation and reformulation of old childhood experiences with the existing ones into a 

coherent whole by which the individual presents himself / herself to others. The more 

coherent and consistent the sense of whole is, the closer the individual is to Ego Identity 

Synthesis and the more incoherent and disjointed this sense of whole is the closer the 

individual is to Identity Diffusion (Luyckx, Klimstra, Schwartz &Duriez, 2013; 

Schwartz, 2001). “Erikson asserted that identity confusion is a lack of internal 

consistency of the self, which can lead to lack of purpose or inability to make decisions” 

(Haney, 2010, chapter 2). Erikson, however, did not specify psychological tasks related 

to identity development in early or mid adolescence; most of Erikson‟s research about 

http://financial-dictionary.thefreedictionary.com/stagnation
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early adolescence focused on the intrapsychic disorganization and the Affiliation versus 

Abandonment issue that young adolescents experience (Kroger, 2006). 

2.3.3 Marcia. Post to Erikson, Marcia‟s (1996) significant work of research catapulted 

the identity theory into the empirical realm. Marcia focused mainly on adolescents‟ 

personal identity and for him “Identity formation involves a synthesis of childhood 

skills, beliefs, and identifications into a more or less coherent whole that provides the 

young adults with both a sense of continuity with the past and a direction for the 

future“(Marcia, 1993, p.3). Thus, the Identity formation process comprises the 

reformulation of all the past experiences into the core of an individual‟s identity (Kroger 

& Marcia, 2011). 

Whereas Erikson‟s theory of identity consisted of two outcomes, Identity 

Achievement and Identity Diffusion; Marcia (1966) elaborated on Erikson‟s work and 

extrapolated four identity statuses: Identity Achievement, Identity Diffusion, Identity 

Moratorium and Identity Foreclosure. The operational definition of the four identity 

statuses is based on two criteria: Exploration or Crisis and Commitment (Kumru& 

Thompson, 2003). 

Both Marcia and Erikson considered the identity crisis as exploratory periods 

(Marcia, 1993), where the adolescents experience new life situations and discover new 

possibilities that allow them to examine and question their ideals, values, plans and 

goals. According to Marcia (1980), this developmental crisis or Exploration period, 

might cause internal conflict and create emotional bouleversement, but it will eventually 

help adolescents draw out information and find answers to adopt new values and beliefs 

and make new life decisions and choices; “Exploration pertains to the exploration of 
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alternatives with the intention of establishing a firm commitment in the near future” (p. 

178). The outcome is typically new commitments made towards old or new values and 

beliefs; Commitment “Refers to a stable investment in one‟s goals, values and beliefs 

evidenced in supportive activity” (Archer, 1993, p. 181).The extent of adhering to these 

ideals, values, beliefs, plans and targets determines the adolescent‟s level of 

commitment. Thus, the level of the adolescent‟s Exploration and Commitment in certain 

life domains, such as vocation, religion and sex-role attitude, determines his/her identity 

status (Marcia, 1993). 

2.4 Identity Statuses in Marcia’s Paradigm 

Marcia‟s paradigm was more of a descriptive and categorical nature than that of 

Erikson‟s (Schwartz, 2001). He used the term status to describe and label the four 

identity stations: Identity Achievement, Foreclosures, Moratorium and Diffusion 

(Marcia, 1980; Valde, 1996). Each identity status frames the progress the adolescent 

makes regarding exploration and commitment of certain beliefs, ideals, values, and 

dreams that contribute to his/her identity. Figure one (see Appendix C) shows the 

Identity Statuses classification based on the levels of Exploration and Commitment. 

Below, each of the four identity statuses is described briefly. 

2.4.1 Identity Achievement Status. This status describes adolescents with 

constructed identities. Individuals in the Identity Achievement Status have been through 

an identity crisis or exploration and made commitments (Valde, 1996); thus, they have 

considered alternatives and chose the one that they believe suits them the most (Archer 

& Waterman, 1983). They have set their own plans and decided the missions to guide 

their lives. They view the future as a chance to construct and realize their identities 
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(Marcia, 1980) rather than abiding by preset plans. Identity achieved adolescents are 

cognitively and morally developed, function well under pressure, highly independent 

and more rational and mature than adolescents in other statuses (Bergh &Erling, 2005). 

Since Identity Achievers are able to resolve their dilemmas by exploring different 

alternatives, their decision–making modes are considered sophisticated. 

2.4.2 Identity Foreclosure Status.This status describes adolescents who have 

made commitments without ever undergoing a crisis or an exploration period (Yunus, 

Kamal, Jusoff, Zakaria, 2010); thus, their level of exploration is low and their level of 

commitment is high. Such adolescents have conferred identities. They have adopted and 

committed to plans and goals set to them by their parents or similar authority figures and 

their self worth is mostly associated to their ability to achieve these preset targets. They 

have accepted passively the beliefs and values of their families without questioning 

them. They have relied on others‟ advice about their lives and never tried to determine 

what they really wanted or what was important for them (Yunusu. et al., 2010). They 

viewed the future as a period to fulfill the tasks preset for them (Marcia, 1993). 

Foreclosed adolescents are highly committed, but early adolescents‟ commitments are 

usually based on early identifications without having had the chance to consider other 

alternatives; thus, “Foreclosed commitments may be labeled premature and deemed 

developmentally unsophisticated” (Archer & Waterman, 1983, p. 205). Foreclosed 

adolescents are less cognitively developed than those in Achievement and Moratorium, 

not flexible or open to new ideas or views, but they also are the most conscientious and 

the least anxious among other identity statuses (Yunusu. et al., 2010). They develop an 
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authoritarian style of personality and avoid discussions that might reveal their fake 

maturity (Head, 2002). 

2.4.3 Identity Moratorium Status.This status describes adolescents who are 

currently living a crisis or passing through an exploration period and trying to make 

commitments (Marcia, 1993). Such adolescents are “In the process of constructing their 

identities” (p. 8). They show a high degree of exploration and a low level of 

commitment. They pass through identity crises that allow them to question their values 

and beliefs, but they fail to make a final decision about what to commit to. They try to 

make sense of their past as they step forward towards the future (Marcia, 1980). 

According to Krettenauer (2005) “Such a period of exploring options and opinions that 

have not been considered before, often referred to as moratorium appears to be essential 

for achieving an ego-identity that provides some sense of unity and direction in life” (p. 

185). Similar to Identity Achievement adolescents, adolescents in the Moratorium Status 

are more cognitively developed than adolescents in Diffused and Foreclosed Statuses. 

Moratorium individuals are the most anxious among individuals in other statuses; the 

stress they suffer during this stage of continuous exploration, usually provokes them to 

resolve their identity issue and develop an identity (Head, 2002). 

2.4.4 Identity Diffusion Status.This status describes adolescents who may or 

may not have passed through a crisis or exploration period but are unable and unwilling 

to make commitments (Valde, 1996); they have low levels of both exploration and 

commitment. They lack coherent identity and believe that they are not in charge or in 

control of their lives and futures (Marcia, 1993). Identity Diffusions are present-oriented 

and deal with each particular situation as it arises. They avoid effortful complex thinking 
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or discomfort (Njus& Johnson, 2008); thus, they never consider their identities or make 

decisions about their future goals; they prefer others to decide for them. In spite of the 

fact that they are usually motivated by their seeking of pleasure, some of these 

adolescents are mostly unhappy and socially isolated (Krettenauer, 2005). They have 

low cognitive abilities and psychological well-being compared to other statuses 

(Njus&Johnson., 2008).They could be easily distracted while doing important things and 

have the tendency to waste time on trivial little things (Erikson, as cited in Head, 2002). 

Marcia also posited that the process of identity formation in adolescence is 

domain-specific (Meeus, 1993) and it is not uniform across different aspects of 

development. That is, adolescents may have different identity statuses in different 

domains. For example adolescents might be Achieved in the occupation domain, 

however they might display a Diffusion Identity in the domain of religion or politics that 

seem of no interest to them. 

Based on Erikson‟s theory, early adolescents are expected to use the less 

sophisticated modes of decision-making of the Identity Foreclosure and Identity 

Diffusion statuses. This expectation is supported by the biological structure of young 

adolescents, their cognitive capacities and social circumstances as well (Archer & 

Waterman, 1983). However, Archer and Waterman (1983) confirmed the existence of 

some instances of Identity Achievement and Identity Moratorium Statuses in early 

adolescents. As adolescents grow older, the frequency of Identity Diffusion and Identity 

Foreclosure Statuses are more likely to decrease, whereas the more complex identity 

statuses of Achievement and Moratorium increase; the significant movement from less 
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sophisticated to more sophisticated identity statuses usually occurs between grades 10 

and 11 (Archer & Waterman, 1983). 

2.4.5 Measuring identity statuses.Schwartz (2001) argued that despite the 

progress in identity status theoretical research, the research related to the measurement 

of identity status is still behind. Typically, Identity Status measures used at present are 

either objective paper-pencil questionnaires or structured interviews. For smaller 

samples, structured interviews are used to collect extensive qualitative data whereas for 

larger samples questionnaires are used to collect quantitative data. 

 Examples of the most commonly used instruments for assessing the identity 

statuses are: Ego Identity Process Questionnaire (EIPQ)  (see chapter three), Extended 

Objective Measure of Ego Identity Status (EOM-EIS-II),Ego Identity Incomplete 

Sentences Blank (EI-ISB), Objective Measure of Ego Identity Status (OMEIS) and 

Identity Status Interview (ISI).The latter was developed by Marcia in 1966. It is used to 

measure the levels of exploration and commitment of an individual. It consists of a 

broad list of questions that investigate identity issues specific to different domains, such 

as politics, religion, occupation, family, personal relationships, and sexuality and sex-

role attitudes (Schwartz, 2004). 

2.5 Developmental Perspectives on Identity Formation 

Kumru and Thompson (2003) as well as Waterman (1993a) asserted that the 

identity structure formed during adolescence, though expected to last, is dynamic and 

keeps developing. The notion of Ego Identity has always been discussed and elaborated 

on within a developmental perspective (Waterman, 1993a).  Archer and Waterman 



  
 

 26 

(1983) viewed Marcia‟s four Ego Identity Statuses as different strategies or decision 

making modes used by individuals while resolving the identity formation issue. As the 

adolescent grows older, many factors play a role in the re-evaluation and enhancement 

of the identity structure. In order to handle the different life challenges and acclimate 

within an ever changing society, individuals are forced to reconsider and reevaluate their 

identity qualities at different life intervals (Head, 2002). The crisis they pass through and 

the continuous integration of new information allows them to move in a multi-

directional way among different identity statuses. Thus, individuals who are at one given 

time categorized in a certain identity status might progress or regress to best fit in a 

different status (Adams &Montemayor, 1983). 

 Adolescents‟ movement from the less sophisticated (Diffusion and Foreclosed) 

to the more sophisticated identity statues (Moratorium and Achievement) is considered a 

progressive developmental shift, because it involves reconsideration and reevaluation of 

identity alternatives or establishment of new commitments. Individual‟s shift from 

Achievement, Moratorium or Foreclosed Identity Status into the Diffusion Identity 

Status is considered a regressive developmental shift, because, it means that the 

individual has given up on identity concerns without having an alternative available 

resolution (Waterman, 1993 a). According to van Hoof (1999), as adolescents grow 

older, the progressive developmental pattern of identity prevails as individuals usually 

move from the less advanced Identity Statuses (Foreclosure and Diffusion) to more 

advanced Identity Statuses (Moratorium and Achieved). Figure 2 (see Appendix C) 

represents the different pathways of identity statuses during early adolescence. 

M 
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Due to the individual‟s limited cognitive capacities in childhood and early 

adolescence, Archer and Waterman (1983) assumed that originally everyone is in 

Diffusion.  Similarly, longitudinal studies, (as cited in Kumru& Thompson, 2003) found 

that young adolescents are characterized by an immature identity status like Diffusion 

and Foreclosure. According to Waterman (1993a), Diffused individuals may continue to 

be Diffused when they do not do any serious effort to resolve identity issues. However, 

Identity Diffused individuals might become Moratorium when they start exploring 

different identity alternatives or Foreclosed if they decide to adopt the first available 

possibility without considering other alternatives.  

On the other hand, individuals in the Foreclosed Identity Status, according to 

Waterman (1993a) might progress into the Moratorium Identity Status if they are urged 

to reconsider alternatives different from those to whom they are highly committed. 

Foreclosed individuals might also stay in the Foreclosure Identity Status by latching 

onto their early beliefs and values that they adopted earlier without any exploration. 

However, as they grow older, Foreclosed individuals might become less satisfied with 

their initial commitments; thus, they abandon these commitments without any serious 

effort to reconsider or replace them and hence end up with a Diffused Identity Status. 

Similarly, individuals in the Identity Moratorium Status might progress into the 

Identity Achievement Status as they establish solid, significant commitments to certain 

beliefs and targets.  However, if individuals in the Identity Moratorium Status decide to 

give up on any further exploration to find meaningful and valuable values and goals to 

commit to, they might become Diffused.  



  
 

 28 

Furthermore, people in the Identity Achievement Status, who preserve and 

uphold the commitments they have already established after a certain identity crisis, will 

continue to be Identity Achievers.  However, at times, Identity Achievers become 

somehow dissatisfied by their current commitments and discard them without having 

any available real possibility for a better resolution; thus, they might become Identity 

Diffused.  

Nevertheless, if Identity Achievers‟ former resolutions lose their vivacity and 

prove to be unsatisfactory, a new crisis might be triggered; by reentering a new crisis, 

Identity Achieved Individuals will become in Moratorium.  Waterman (1993a) didn‟t 

consider the shift of individuals from Identity Achievement to Identity Moratorium as a 

developmental regression; rather, he considered this shift as “the resumption of crisis” 

and referred to it as MAMA cycles (Stephen, Fraser, & Marci, as cited in Waterman 

1993a). 

The MAMA cycles represent the continuous transition of individuals between 

the Identity Moratorium and Identity Achievement Statuses (Moratorium 

Achievement  Moratorium Achievement), in an attempt to build stronger 

commitments and to make more gratifying choices.  It also reflects the developmental 

nature of the identity formation process that starts early in adolescence but extends 

throughout life. 

According to Erikson, as individuals move from adolescence to adulthood, their 

sense of identity will increase (Erikson, 1968). Kalakoski and Nurmi (1998) stipulated 

that the transition from high school to college, with all its experiences and opportunities, 
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brings the most significant changes and progress in identity formation. Thus, achieving 

identity happens mostly in late adolescence or early adulthood, with some individuals 

achieving identity after they graduate from college. 

2.6 Correlates of Identity 

It is worth noting that during adolescence many factors influence the identity 

formation process and the transition of individuals among different identity statuses. 

Such factors include individuals‟ personality characteristics, puberty timing, family 

interactions, parental styles and identification, social context and peer relations (Adams 

&Montemayor, 1983).  

2.6.1 Personality characteristics. The individual‟s personality structure that 

appears during childhood seems to influence identity development. According to 

Waterman (1993a), preadolescents who have acquired virtues such as basic trust, 

autonomy, initiative and industry of the previous psychosocial developmental stages, 

have a solid ground for developing an identity. 

2.6.2 Pubertal timing. As adolescents move from childhood to early 

adolescence, the physical, psychological, and social changes accompanying puberty 

affect the identity development process. The rapid physical growth and the increasing 

sexual development raise new questions about identity for young adolescents. Although 

for each gender, the progression of the biological changes of puberty is uniform, the 

onset and the pace of pubertal change differs from one individual to another and 

embrace significant inferences for identity formation in early adolescence. “Being an 

early, on time, or late mature in relation to one‟s peers affects one‟s sense of self-esteem 

and identity” (Kroger, 2006, p.47). According to Archer and Waterman (1983), “Early 
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matureres” may get involved in identity activities earlier than other adolescents; but for, 

Berzonsky and Lombardo (as cited in Kroger, 2006), late maturing boys and early 

maturing girls have a higher tendency to experience an identity crisis. 

2.6.3 Identification with parents. According to Waterman (1993a), 

identification with the parents is an important factor that affects adolescents‟ identity 

status before and during adolescence. Early at adolescence, young adolescents are either 

Diffused or Foreclosed. Young adolescents‟ Diffused behavior is encouraged upon their 

identification with parents who do not show strong commitments with any religious or 

political ideology and are not satisfied with their work or occupation (Waterman, 

1993a), or who are scared of commitments and pass on this fear to their children. 

Furthermore, parents who restrain young adolescents‟ attempts at independence and 

limit their access to opportunities of exploration will facilitate their children‟s diffusion 

(Archer & waterman, 1983). 

On the other hand, Foreclosure commitments at early adolescence are established 

when the adolescent identifies with one or both parents, and integrates the parents‟ 

aspirations, values and prohibitions within him/herself (Waterman, 1993a)without 

showing any desire to be different (Archer & Waterman, 1983). Parents of Foreclosed 

adolescents usually have high expectations and pressure their children to conform to the 

parental preferences in different domains; “Such parents, might try to maintain sufficient 

control over their early adolescents‟ access to information and range of activities to 

thwart the development of values and goals counter to parental wishes” (Archer & 

Waterman, 1983, p. 207) 
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Some parents, who are probably Achievers themselves, may encourage their 

children to be involved in active exploration in different domains that might be of 

interest to them; they also encourage their children to make tentative commitments 

whenever they feel the need to. Young adolescents‟ identification with such parents may 

lead to their progress into identity Moratorium or Identity Achievement Statuses (Archer 

& Waterman, 1983) 

2.6.4 Family environment and parental styles. Identity development requires 

individuals to explore and reflect upon their values, beliefs and viewpoints in different 

life domains then respectively commit to them (Erikson, 1968). Family environment, 

child rearing behaviors and parenting styles as well as parental attachments are 

motivational factors that might enhance or hinder the process of identity exploration and 

commitment (Fullinwider-Bush &Jacobvist, 1993). 

A healthy and cohesive family environment including caring and supportive 

parents is associated with constructive and integrated sense of identity (Lam, as cited in 

Schwartz, 2008).  Healthy parental attachments and closeness among family members 

usually provide a context in which adolescents feel secure enough to engage in the 

process of identity exploration (Grotevant& Cooper, 1985) where adolescents can 

consider and reevaluate various options and alternatives for developing their identities; 

thus, developing autonomy and independence without ruining their relation with their 

parents (Allen, Häuser, Bell, & O'Connor, 1994). Fullinwider-Bush and Jacobvist (1993) 

argued that “A sense of identity is best formulated within a family system that balances 

closeness with encouragement towards autonomy and individuation” (p.1). Adolescents 

from these families make more exploration and establish stronger commitments 
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(O‟Connor, 1995), which are correlated with Identity Achievement. Conversely, 

insecure parental attachments and absence of autonomy and warmth in family 

interactions are usually associated with Identity Diffusion. In the same context, Sartor 

and Youniss (2002) found a strong positive correlation between parental support and 

Identity Achievement. Moreover, Adam, Dyk, and Bennion (1990) affirmed that 

parental love,support, friendship and connectedness are associated with Identity 

Achievement and Identity Moratorium among adolescents. 

In order to understand the influence of parental practices on the identity 

development of adolescents, three different parenting styles were identified and 

described (Baumrind, 1968), there are the following: 

2.6.4.1 Authoritarian parenting style: Restraining and disciplinary style. 

Authoritarian parents are controlling, strict and have expectations to be fulfilled; their 

strong dominating character usually makes identification easy. Children of authoritarian 

parents usually make early commitments and thus develop a Foreclosed Identity. 

2.6.4.2 Permissive parenting style: Tolerant, asserting and not demanding. 

Parents using the permissive style do not have aspirations for their children and do not 

expect them to have aims, beliefs or values. Thus, permissive parenting style fosters the 

development of Identity Diffusion adolescents. 

2.6.4.3 Authoritative parenting style: Warm, caring and accepting parental 

approach but strict at the same time. Authoritative parents are highly involved in their 

children‟s life and display supervision and control. The authoritative parental style is 

usually associated with greater autonomy, achievement motivation, and social 

responsibility in early adolescence (Baumrind, as cited in Kroger, 2006); such parents 
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“Respect the development of autonomy and self-direction but assume ultimate 

responsibility for their child” (Cakir & Aydin, 2004, p.849).According to Waterman 

(1993a), the caring and supporting child – rearing behavior of the authoritative parents 

favors identification and encourages the development of Identity Foreclosure in 

adolescents. Authoritative parents however, do not pressure their children to adopt their 

belief systems and values and make serious commitments, but rather, encourage them to 

develop primary preferences that might turn into serious commitments later. 

According to the Steinberg (2001), the authoritative parenting style is the best 

and most advantageous among the other parental styles; it proved its efficiency in 

resolving different psychosocial issues related to adolescence. 

2.6.5 Peers and society. Another important context for young adolescents‟ 

identity development is the friends and peers group (Kroger, 2006). Peer groups were 

found to play a significant role in the identity formation process during adolescence 

(Nawaz, 2011). According to Meeus, Oosterwegel, and Vollebergh (2002), peers‟ 

support and acceptance are associated with a more positive sense of identity, better self- 

image, and enhanced social skills. During the transition from childhood into 

adolescence, “[Peer groups] not only provide them emotional support, but are also the 

source of status they need for identity achievement” (Cotterellas cited in Nawaz, 2011, 

p.106). 

Not only parents and peers, but also the broader society, plays a major role in 

shaping young adolescents‟ identity. For example, Kroger (2006) described early 

adolescence as a period where dual ambivalence occurs; “Ambivalence on the part of 
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both society and adolescents themselves regarding the role expectations of youth” 

(p.41). During this period, society no longer tolerates the childish egocentric attitudes 

and behaviors and expects early adolescents to cooperate and integrate better within the 

adult society and develop more responsible behavior that matches their increased 

physical development (Kroger, 2006). 

Moreover, society provides the institutional context, where adolescents can learn 

identification and role imitation, which are basic issues for identity development. 

However, “An expectation of high cohesion and conformity by a social group or 

institution may facilitate identification and imitation but limit later identity formation” 

(Kroger, 2006, p.56). According to Waterman (1993a), the more homogenous the 

surrounding community is, greater the chances that individuals will develop a foreclosed 

identity; conversely, a crisis is more likely to occur in a heterogeneous community than 

in a homogeneous one. Similarly, “Children who attend relatively homogeneous 

parochial schools or prep schools would be expected to be initial foreclosures more 

frequently than children who attend the more heterogeneous public schools” (p.47).  

Waterman (1993a) argued that in a homogenous community, an individual‟s 

peers and friends belong to the same backgrounds and are heading in similar directions; 

thus, it will be easy for the young adolescents to accept and internalize the values and 

beliefs of this community without exploring any other alternatives. However, in 

heterogeneous communities, as individuals move from childhood to early adolescence, 

they are exposed to different alternatives and possibilities that will probably cause them 

to be less confident about adopting the surrounding social traditions and beliefs; thus, 

they are more likely to develop an initial Identity Diffusion status (Waterman,1993a). 
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Furthermore, society might encourage young adolescents‟ continuation into the 

Diffusion or Foreclosed Identity Statuses when it fails to provide significant role models 

and when it limits young adolescents‟ access to sources of information or activities that 

might enrich their Exploration experience (Archer &Waterman, 1983). 

2.7 Importance of Identity Development 

The significance of achieving an identity lies mainly in the sense of individuality 

and uniqueness it grants (Heidary et. al, 2012) as well as the positive impact it has on the 

individuals‟ social functioning, self-image and self-presentation (Kumru& Thompson, 

2003);“Individuals who have a clear sense of who they are and where they are going in 

their lives are more likely to feel positive about themselves and to engage in enjoyable 

and caring relationships with other people, and less likely to be distressed and worried or 

to engage in behavior that is harmful to others” (Schwartz et al., 2011, p. 840). 

According to Erikson (1968), achieving an identity grants individuals a sense of 

uniqueness and helps them develop and adapt in the future. Erikson postulated that 

having a well-developed identity means that the individual was able to integrate the past 

experiences with current skills and qualifications and proceed towards achieving future 

plans and goals (Erikson, 1968); headed that “Identity provides an individual with a 

sense of continuity and self-sameness by connecting his/her past and present. Similarly, 

identity offers the individual a sense of direction and meaningfulness to his life practices 

by connecting his present and future” (Midgett, 1997, p.1) 

 Individuals with Achieved Identities are more likely to grow to be successful 

and productive adults in life domains, such as work and relationships (Erikson, 
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1968).Similarly, Kurmu and Thompson (2003) stipulated that Identity Achieved 

adolescents have achieved a well- developed sense of self and have constructed future 

plans and goals. Their organized sense of self grants adolescents self- confidence, 

positiveness, and satisfaction and enables them to be flexible and open, as well as 

personally disclosed and socially active and successful. In the same vein, Marcia (1980) 

argued that individuals with Achieved Identities are more functional and have a better 

view of themselves and others. They realize their points of weakness and strength and 

are aware of their uniqueness. They can function normally under stress and have 

developed mental abilities. In contrast, Identity Diffusers‟ sense of self is random and 

unorganized. They have no future plans or goals. They lack self-assurance and are 

mostly pessimistic and socially isolated. They are not aware of their distinctiveness, 

cannot estimate their strengths and weakness and rely on others for self-evaluation 

(Luyckx, et al. 2013; Marcia, 1980).Also, they have an external locus of control which 

makes them very sensitive to external pressure(Marcia, 1980). 

 In sum, Identity Achievement is critical and determines a positive life trajectory. 

Adams and Marshall (1996) suggested five functions of identity that highlight the 

importance of achieving an identity and at the same time distinguish the Identity 

Achievement and Identity Moratorium statuses from Identity Foreclosure and Identity 

Diffusion statuses. First, Identity provides the „structure” needed to realize who one 

really is (Adam &Ethier, 1999). Secondly, identity adds significance and direction to 

individuals‟ practices through the values, aims and commitments that individuals 

establish (Adams & Marshall, 1996). Thirdly, an achieved identity grants individuals 

faith and confidence to manage and control their lives as well as the will to make free 
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choices and decisions (Adams & Marshall, 1996). Fourthly, identity provides individuals 

with a coherent sense of self, where individuals use different means of adjustment trying 

to maintain consistency, harmony, and agreement between their values, attitudes and 

commitments. Lastly, established identity gives individuals the ability to identify 

possible opportunities for future choices and aims; adolescents with established 

identities are able to assess their capabilities and aptitudes in the aspects of academic 

achievement and career planning (Adams & Ethier, 1999). 

2.8 Lebanese Context 

With regard to the identity development in Lebanese adolescents, the situation 

seems to be rather complex, for in addition to having to experience the changes that 

accompany the phase of adolescence, they also have to cope with religious divisions and 

unique political and complicated cultural situations. 

After being under the French delegation for more than 25 years, Lebanon was 

declared an independent state in 1943 (Sarouphim, 2011). In 1958, a civil war erupted as 

a result of sectarian and internal political tension. From 1975 until 1991, Lebanon 

witnessed a ruthless civil war that caused its people strong physical, mental, 

psychological, and social damage. This civil war was also accompanied by the Israeli 

occupation of the southern Lebanese region that lasted from June 1982 until May 2000. 

Then, in 2005, the assassination of Prime Minister Rafic Al-Hariri threw the country in a 

state of instability marked by political discord, armed fights and sectarian struggles. 

This long history of civil war and political instability in Lebanon was attributed 

mostly to the ascendancy of the religious identity over the political identity. The role of 

religion in Lebanon has never been restricted to spiritual purposes; rather it contributes 
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to an increase in the people‟s social affinity and political bias (Ayyash-Abdo & 

Alamuddin, 2007). Moreover, the complexity of the Lebanese cultural society has had a 

significant impact on youth in the country. According to Rarrbo (2009), Lebanese youth 

live “In a country with the largest religious diversity in the region – 17religions… and 

on a territory that matches a religious membership – cantonization –: a village, a region 

or a district in a town can correspond to a religious community” (p. 6). In the same 

context, Nammour (2007)argued that the Lebanese youth struggle to form an identity 

with three conflicting components, the religious or devotional, the national or civil and 

the supra-national, like Arabic or Western values and norms. 

Another significant characteristic of the Lebanese society is the intricate socio- 

cultural diversity (Ghosn, 2009) that caused the appearance of a perplexing cultural 

blend of Arab and Western values. Such a blend causes Lebanese adolescents to feel 

confused about their identity. On one hand, they are trying to merge into the global 

youth culture (Faour as cited in El-Hassan, 2004, p.14), and on the other hand, they 

strive to maintain their traditions (Issam Fares Institute, 2011). Moreover, as a result of 

the Western-Eastern cultural blend, Lebanese adolescents try to combine the Western 

individualistic orientation with the Lebanese collectivistic attitude, where the family is 

considered as the basic social foundation, characterized by close ties, loyalty and 

interdependence (Faour as cited in El-Hassan, 2004).Thus, instead of valuing their 

autonomy and identifying with their peers as in the West, Lebanese youth are loyal to 

their families first, then to their country and sect (Issam Fares Institute, 2011). 

Gender inequality that exists in Lebanon is another important factor that affects 

the identity of Lebanese youth. The “neopatriarchal “Lebanese society favors male 
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births over that of females (Barakat, Faour&Sharabi, as cited in Ayyash-Abdo, et al., 

2009). At puberty, females are mostly involved in the household chores and their 

mobility outside the house is restricted; whereas males are granted more freedom outside 

the house and in the community (Mensch, Ibrahim, Lee, & El-Gibaily, as cited in 

Ayyash-Abdo et al., 2009) and receive a special treatment. However, United Nations 

Development Programme (UNDP) report stated that gender inequality in Lebanon did 

not lead to gender differences in the basic education between males and females 

(Ayyash-Abdo et al., 2009). 

2.9 Identity Statuses and Academic Achievement 

According to Meeus (1993), school performance is one of the most critical issues 

and burdens for adolescents who become preoccupied with education and career. The 

relationship between identity development and academic achievement has been 

highlighted in many studies with results that showed that achieving identity has a 

significant influence on academic achievement and success (Lange & Byrd, 2002). 

Streitmatter(1989) considered identity achievement as an essential factor in 

academic success. Also, Berzonsky(1993) argued that identity development improves 

adolescents‟ reasoning and cognitive abilities; he posited that adolescents with 

developed identities have effective studying skills and strategies that help them cope 

with the stresses and difficulties that accompany academic success. Moreover, these 

adolescents are able to make better judgments and estimations than adolescents in other 

identity statuses concerning their abilities of fulfilling the university requirements 

successfully.  
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Berzonsky‟s position concerning the relationship between identity achievement 

and academic success was also supported by Cross and Allen (1970), who stipulated that 

students who have attained adult identity were more motivated with respect to academic 

achievement and their attitude towards studying was more positive. Meeus (1993) also 

highlighted the relation between academic achievement and occupational identity 

formation. As he put it:  “Success in school reduces status insecurity in adolescence 

because it holds the premise of attractive future occupations. This encourages young 

people to become occupation-oriented” (discussion, para.2).In the same context, Lange 

and Byrd (2002) argued that the relation between adolescents‟ academic achievement 

and their state of identity development is not a direct one. Rather, adolescents with 

developed identities, like Identity Foreclosure and Identity Achievement, develop better 

skills to understand and manage their lives and set plans that ensure their academic 

success. Unlike adolescents who have developed an adult identity, Diffused or 

Moratorium youths are not able to understand and evaluate their true academic situation 

and lack the skills needed to cope with the difficulties and stresses of the academic 

environment. They have poor studying skills and fail to manage and plan their academic 

life successfully (Meeus, 1993). 

In this respect, Flores-Crespo (2007) noted that Identity is essential in research 

on academic achievement, since it may affect adolescents‟ attitude towards school, 

classroom behaviors and school choice Therefore, whether or not an adolescent achieves 

identity has a significant influence on his/her academic achievement. 
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2.10 Identity Statuses and Gender Differences 

Gender differences in identity development has been a debatable issue as 

conflicting results appeared in different studies. 

According to Erikson (1968), during adolescence males are more likely to 

become Identity Achievers than females; the supposed reason for this is that during 

adolescence, females are thought to be busy trying to resolve the intimacy issue, which 

in turn hinders adolescent females from forming an achieved strong identity. Contrary to 

Erikson‟s expectations, during early and middle adolescence, adolescent girls were 

reported to be more in Identity Moratorium (Jones &Streitmatter, 1987) and Identity 

Achievers (Streitmatter, 1988) than boys; whereas, male adolescents were found to score 

higher than females on Identity Diffusion measures (Jones &Streitmatter, 1987). 

Similarly, Meeus, van de Schoot, Keijser, and Branje(2010) found that females were 

more likely to be in the Identity Achievement Status and less likely to be in Identity 

Diffusion. This argument was supported by Colom &Lymn and Giedd et al. (as cited in 

Meeus et al., 2010) who stipulated that in early adolescence girls‟ brains develop faster 

than boys‟ in many aspects. Also, Beumen (as cited in Meeus et al., 2010) stated that 

boys typically reach puberty one or two years later than girls, and thus girls might 

achieve a mature identity status earlier than boys who usually catch up later in 

adolescence. Meeus et al. (2010) went on to state that females may be further ahead of 

males when overall identity is measured as a combination of interpersonal and 

ideological (especially educational) domains in adolescence and the early part of 

emerging adulthood. 

http://www.ncbi.nlm.nih.gov/pubmed?term=van%20de%20Schoot%20R%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
http://www.ncbi.nlm.nih.gov/pubmed?term=Keijsers%20L%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
http://www.ncbi.nlm.nih.gov/pubmed?term=Branje%20S%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
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In one study, Allison and Schultz (2001) found no gender differences in the 

identity achievement and identity moratorium statuses between male and females in 

early adolescence; whereas more adolescent females were found to be in the identity 

diffusion and identity foreclosure statuses than males. The results also showed no 

significant gender differences between male and female adolescents in the interpersonal 

domains of sex-roles, dating, and friendship. 

Waterman (1993 a) argued that both males and females may go through similar 

experiences of Exploration and Commitment, despite the biological predispositions that 

might influence their corresponding identity statuses. Marcia believed that gender 

differences in identity statuses could be attributed to cultural influences and not 

necessarily the result of differences in the developmental abilities of males and females. 

On the other hand, Marcia agreed with Hodgoson (as cited in Marcia, 1980) who 

concluded that during adolescence males become more advanced in the intrapersonal 

domains while females are more advanced in the interpersonal and intimacy domains but 

not concerned with the ideology and occupation domains. Similarly, Douvan and 

Adelson (as cited in Marcia, 1980) argued that during adolescence, girls, in the process 

of forming their identities become more concerned with maintaining good interpersonal 

relationships with their families or authority figures in their lives than with occupation or 

ideology; whereas, boys, in an attempt to confirm their identities usually experience a 

great deal of tension with their families when affirming the decisions they make on their 

own.   

Thus, gender differences in identity development remain an unresolved issue that 

needs to be further investigated, especially in the interpersonal and ideological domains. 
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2.11 Criticism of Marcia’s Paradigm 

Despite being the best in the field of psychology in assessing the identity of 

adolescents (Anderson, 2008), Marcia‟s Paradigm was a subject of criticism.  

Marcia‟s paradigm was criticized for not studying identity development as a 

dynamic process but rather as an outcome of the adolescence experience. According to 

Schwartz, Luyckx, & and Crocetti, (2014), the paradigm didn‟t take into consideration 

identity correlates, such as family relations, child rearing practices, peer groups, cultural 

context, and socio-economic class that might have a subtle influence on the process of 

identity development. Moreover, critics considered Marcia‟s model of identity as a 

misrepresentation of Erikson‟s work (Coˆte´& Levine, 1988) as the four identity statuses 

of Marcia‟s theory do not all fit within Erikson‟s synthesis-Diffusion dynamic of 

identity (Coˆte´ & Schwartz, as cited in Schwartz et al. 2011).Furthermore, according to 

Schwartz et al.(2011),there is almost no difference between the Foreclosure and the 

Achievement Identity Statuses since practically, both statuses seem to lead the 

individual to the same gains. Another shortcoming of Marcia‟s Paradigm is that 

Marcia‟s model didn‟t address the individuals‟ ethnicity and nationality which constitute 

important components of the personal identity (Schwartz, 2005). 

2.12 Conclusion 

In conclusion, identity is a broad topic that has been discussed thoroughly in the 

literature. The process of identity development is viewed as intricate and complex due to 

the various biological, psychological and social influences that play a role in 

determining the individual‟s Ego Identity. 
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Bearing in mind the dynamic structure of identity that keeps evolving with the 

ever changing circumstances that impact it, Kroger (1996)stated that a number of 

theorists like Erikson, Blos, and Loevinger have developed various theories, models and 

tools to examine an evaluate the identity development process. Despite the criticism, 

Marcia‟s Identity status model has become the most practical paradigm in research to 

operationalize Erikson‟s notion of identity and to highlight individual differences along 

the course of identity formation (Luycks et. al, 2013). 

As research regarding the topic of Ego Identity Statuses is nonexistent in 

Lebanon, the Lebanese context might be a rich setting for examining Marcia‟s identity 

statuses, to determine the effect turmoil and political instability in the process of identity 

development.  
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CHAPTER THREE 

Method 

This study has three purposes. The main purpose was to examine Marcia‟s Ego 

Identity Statuses in a sample of early and middle Lebanese adolescents. Another purpose 

was to investigate gender differences among the participants with regard to the different 

Ego Identity Statuses. A third purpose was to explore the relationship between 

participants‟ Ego Identity Statuses and their academic achievement. In this chapter, the 

research design and data analysis are presented. 

3.1 Participants 

The participants in this study were taken from intact classes in one private school 

in Sidon, the largest city in southern Lebanon. They constituted the entire student body 

in grades 7, 8, 9, 10 and 11 enrolled in the Lebanese system. Excluded from the sample 

are the students classified by the school as special education students and the students 

who follow the American system of education.  The total number of participants was 

430 students, whose age ranged between 12 and 17 years. As seen in Table 1, the 

majority of participants were in grades 8, 9 and 10, whereas the lowest number of 

students was in grade 7.  The school caters to students from middle socio-economic 

status, thus most participants were from middle socio-economic status, as evidenced by 

the school tuition fees. 

As shown in Table 2, the total number of male participants was 208 students who 

represent 48.37% of the sample; whereas the total number of females was 221 students 
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who represent 51.40% of the sample. Thus, in this study, the sample consisted of males 

and females in almost equal proportions. 

3.2 Instruments 

3.2.1 Measurement of ego identity status.The instrument used in this study to 

measure the participants‟ identity statuses is The Ego Identity Process Questionnaire 

(EIPQ; Balistreri et al., 1995). Research on EIPQ showed that in comparison to other 

instruments, the measure is time and cost effective (Balestriri et al., 1995). 

 This instrument measures Exploration and Commitment and classifies 

participants into one of the four identity statuses as defined by Marcia (1993). The four 

identity statuses are Achieved, Moratorium, Foreclosed and Diffused. 

The EIPQ consists of 32-items, divided into two subscales of 16 items each: the 

Exploration subscale and the Commitment subscale. The two subscales assess 

participants‟ levels of exploration and commitment in eight different areas: Occupation, 

Religion, Politics and Values (ideological domain); Family, Friendship, Dating and Sex-

Roles (interpersonal domain). The respondents‟ answers follow a Likert-Type Scale that 

ranges from 1 (strongly disagree) to 6 (strongly agree). 

The Exploration Subscale consists of items number: 3, 4, 6, 9, 10, 11, 15, 18, 19, 

20, 22, 24, 26, 27, 28, and 30 (See Appendix A). These 16 items measure exploration in 

each of the eight areas of the ideological and interpersonal domains (occupation, 

religion, politics, values, family, friendship, dating and sex-role). Thus, exploration in 

each area is measured by two items, resulting in a total of 16 items. 

The Commitment Subscale consists of items number 1, 2, 5, 7, 8, 12, 13, 14, 16, 

17, 21, 23, 25, 29, 31, and 32. Similar to The Exploration Subscale, the Commitment 
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Subscale includes 16 items that assess commitment in each of the eight areas above. 

Thus, commitment in each area is measured by two items, resulting in a total of 16 

items. 

As an example, the EIPQ includes four items inquiring about the domain of 

politics in the participant‟s life; two of these items measure exploration and the other 

two items measure commitment. The items that measure exploration are 10 and 26. 

(item 10: “I have considered different political views thoughtfully”; item 26: “I have 

never questioned my political beliefs”). The items measuring commitment are items 

number 2 and 7. (item 2: “I don‟t expect to change my political principles and ideals”; 

item 7: “I always vote for the same political party”).  

In each subscale, there are items that are negatively worded and others that are 

positively worded. In the Exploration Subscale, the negatively worded items that must 

be reverse-scored are items 4, 6, 11, 15, 26, and 30; whereas in the Commitment 

Subscale, the negatively worded items that must be reverse scored are items 12, 14, 16, 

21, 29, and 31.  

Following the administration of the EIPQ, each participant received one score on 

each subscale. The total possible score on each subscale ranges between 16 (if the 

participant answered all the items with “Strongly Disagree”) and 96 (if the participant 

answered all the answers with “Strongly Agree”). 

As per the EIPQ scoring instructions, after calculating the Exploration and 

Commitment Subscales scores, the median splits was determined based on participants‟ 

scores. The scores equal to or above the median were considered in the high range; 

scores below the median were considered in the low range. Thus, four categories were 

identified and marked as “high” or “low” on both the Exploration and Commitment 
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Subscales. The categories were High Exploration level and High Commitment level, 

High Exploration level and Low Commitment level, Low Exploration level and Low 

Commitment level and the Low Exploration level and High Commitment level (see 

Figure 1). 

Based on their Exploration and Commitment subscales scores, the participants 

were classified in one of the four categories. Next, the participants‟ identity statuses 

were determined based on Marcia‟s definition of the status with regard to the levels of 

Exploration and Commitment. That is, individuals with high scores on both Exploration 

and Commitment Subscales were classified in the Achievement Identity Status and 

individuals with low scores on both Exploration and Commitment Subscales were 

classified in the Diffused Identity Status. Also, participants who scored high on the 

Exploration subscale but low on the Commitment subscale were in the Moratorium 

Identity Status; and those who scored low on Exploration Subscale but high on the 

Commitment Subscale were classified in the “Foreclosed Identity Status” (see Figure 

2.1). 

Since the participants‟native language is Arabic, the instrument was translated 

from English to Arabic and then back- translated into English to ensure the content 

validity of the Arabic version. A pilot study of 35 studentrs matching the participants of 

this study revealed that the Arabic Version of the EIPQ was not clearer or easier to 

understand by the participants; thus, the instrument was administered in its original 

English form.  
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3.2.2 Measuring academic achievement.Measures of academic achievement 

were collected from the school records. The participants‟ overall average or GPA for the 

current scholastic year was considered academic achievement data. The overall average 

was calculated based on students‟ performance in the following subject matters: 

Mathematics, English, Arabic, Biology, Physics, Chemistry, and Civics, sociology, 

economics, history, geography, philosophy and Physical Education. 

3.3 Validity and reliability of the EIPQ 

Studies on the validity and reliability of EIPQ have yielded positive results. For 

example, in one study, the 32 items of the EIPQ were rated by 5 different graduate 

psychology students for the dimension each item measures; the Kappa coefficient for the 

five raters was 0.76 (p<0.01) indicating statistically significant inter-rater agreement on 

the assigned dimensions of the items (Balestreri et al., 1995). The EIPQ was further 

administered to 30 college students who also completed Marcia‟s semi structured 

interview of identity status (ISI). The results showed a 60% agreement of scores, with 

Kappa=0.47( P<0.01); These findings indicate a consistency between the identity 

statuses assigned by the EIPQ and Marcia‟s interview (ISI) and support the construct 

validity of the EIPQ. 

Moreover, in other studies on the reliability of EIPQ, the coefficient of internal 

reliability (Cronbach‟s alpha) for the Exploration and Commitment subscales was found 

to be .76 and .75, respectively, indicating high internal reliability. Also, the test-retest 

reliability for the Exploration subscale and Commitment subscales was found to be 

.91and .78, respectively (Balistreri et al., 1995). 
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In this study, the exploration subscale, composed of 16 items, had a moderately 

high reliability with Cronbach‟s Alpha α = .69 whereas the Commitment subscale, 

composed of 16 items, had a fair reliability with Cronbach‟s Alpha α = .66. 

3.4Procedure 

An application to the Committee on Human Subjects in Research (CHSR) was 

submitted describing the study and its procedure. Upon receipt of the approval from the 

CHSR, data were collected. After securing the permission of the school principal and the 

consent of the participants, the questionnaire was piloted among 35 students who match 

the participants in characteristics. Next, the researcher distributed the EIPQ 

questionnaires in person to all the sections of grades 7, 8, 9, 10 and 11. The 

questionnaires were distributed during a regular class. Participants were given 30 to 45 

minutes to answer the questionnaire in the presence of the researcher. In order to avoid 

the distraction that might be caused by the participants‟ interruption to inquire about 

anything that is not clear in the questionnaire, the researcher read the questionnaire item 

by item and explained it to the participants. Participants were given the time needed to 

answer each item before moving on to the next one.  

3.5 Procedures for reviewing the literature 

The purpose of this study was to examine Marcia‟s four Ego Identity Statuses in 

a sample of young and middle Lebanese adolescents and to investigate gender 

differences among the different statuses. Moreover, this research aimed at exploring 

differences in the participants‟ academic achievement across the different statuses. 

Consequently, the literature review focused on Marcia‟s theory and the characteristics of 

each of the four Ego Identity Statuses that might differ between males and females 
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and/or influence the adolescents‟ academic achievement. Since the participants in this 

study were adolescents from Lebanon, part of the literature focused on the particularity 

of the Lebanese culture and how it might influence the identity status of the Lebanese 

youth. Resources used for the literature review were books, research articles and 

electronic databases. 

3.6 Data Analysis 

This study included three hypotheses that were tested using quantitative data 

analysis. The Statistical Package for the Social Sciences (SPSS, version 21) was used to 

analyze the collected data. To test the first hypothesis about examining Marcia‟s Ego 

Identity statuses among the Lebanese youth, the median split for Exploration and 

Commitment Subscales was calculated and then participants were classified based on 

their scores on each subscale. To test the second hypothesis on gender differences 

among the participants with different Ego Identity Statuses Chi Square test was used; 

moreover, a t-test was carried out to investigate the differences between males and 

females across the Exploration and Commitment Subscales. Finally, to test the third 

hypothesis about the effect of Identity Status on the academic achievement (GPA) of the 

participants, ANOVA was carried out. The results of this study are presented in the next 

chapter. 
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CHAPTER FOUR 

Results 

4.1 Introduction 

This study had three purposes. The main purpose was to examine Marcia‟s ego 

identity statuses in a sample of early and middle Lebanese adolescents. Another purpose 

was to investigate gender differences among the participants with the different ego 

identity statuses. A third purpose was to explore the relationship between individuals‟ 

ego identity statuses and their academic achievement.   

The participants in this study were taken from intact classes in one private school 

in Sidon, the largest city in southern Lebanon. They constituted the entire student body 

in grades 7, 8, 9, 10 and 11 enrolled in the Lebanese system. Excluded from the sample 

are the students classified by the school as special education students and the students 

who follow the American system of education.  The total number of participants was 

430 students, whose age ranged between 12 and 17 years. As seen in Table 1, the 

majority of participants were in grades 8, 9 and 10; whereas the lowest number of 

students was in grade 7. 

In this study data were collected using exploratory survey (non experimental 

design). The instrument used to examine the students Ego Identity Status was the EIPQ 

(Ego Identity Process Questionnaire). It consists of two subscales: Exploration Subscale 

and Commitment Subscale. Each subscale is composed of 16 items; thus the total 

number of items in the EIPQ is 32 items. Each of the items was measured using a 6- 
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point likert- scale: 1 = strongly disagree, 2= disagree, 3 = slightly disagree, 4 = slightly 

agree, 5 = agree, 6 = strongly agree. The outcome variable, the students‟ Academic 

Achievement was represented by the participants‟ General Point Average (GPA) for the 

first and second terms of the scholastic year 2013-2014. 

4.2 Preliminary Analysis 

The Statistical Package for the Social Sciences (SPSS, version 21) was used to 

analyze the collected data. The variables were checked for mis-entered data, missing 

values, Univariate outliers and the assumption of normality. Cronbach‟s Alfa was used 

to examine the reliability of the Exploration and Commitment subscales of the EIPQ. 

4.2.1 Mis-entered data. Checking the mis-entered data is a necessary step, since 

the existence of mis-entered data causes a shifting in the mean and the standard 

deviations of each variable; thus, causing a distortion in the analysis of the assumptions 

as well as the results analysis. The researcher examined the mis-entered data by 

checking the range (the maximum and the minimum values) of the given variables. The 

analysis revealed that there was no mis-entered data on all the variables of the data file; 

so, the researcher proceeded with further data analysis. 

4.2.2 Missing value analysis. According to Tabachnick and Fidel (2013), the 

percentage of missing value on any variable should not exceed 5%.The missing value 

analysis revealed that the percentage of missing values on all the variables was less than 

5%, which indicates that the data were missing at random, and thus the researcher could 

proceed with main data analysis. 
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4.2.3 Univariate outliers. By inspecting the z-scores of the variables (32 items 

of the EIPQ, GPA and age), at the critical value of z > |3.29|, all z-scores obtained were 

<|3.29| which indicates that there were no cases of univariate outliers among any of the 

variables. 

4.2.4 Multivariate outliers. Before inspecting the multivariate outliers, the 

Exploration Subscale was computed using the sum of its 16 items and the Commitment 

Subscale was computed using the sum of its 16 items. The multivariate outliers were 

examined using the Mahalanobis distances at X
2
 = 15.086 at p < .001, using the 4 

predictors (Exploration Subscale, Commitment Subscale, gender, age) and the 

dependent variable (GPA). Note: Class was not included in the Inspection of 

Multivariate Analysis because it is entered at the ordinal level. 

Three multivariate outliers were found to have Mahalanobis distances > 13.2767. 

Since those cases constitute less than 1% of the sample, thus they will be retained in the 

sample as they will not pose any problem in further data analysis. 

4.2.5 Reliability Analysis. The reliability analysis includes the Exploration 

Subscale and the Commitment Subscale. 

4.2.5.1 Exploration subscale. The items number 4, 6, 11, 15, 26, 30 were reverse 

coded. The Exploration Subscale, composed of 16 items, had a moderately high 

reliability with Cronbach‟s Alpha α = .69, which is approximately .70, the cut off score 

for acceptable reliability coefficient value (see Table 3). 
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4.2.5.2 Commitment subscale. The items number 12, 14, 16, 21, 29, 31were 

reverse coded. The Commitment Subscale, composed of 16 items, had a fair reliability 

with Cronbach‟s Alpha α = .66. 

4.4 Identity Statuses among Lebanese Youth 

The first hypothesis in this study stated that Lebanese youth in early adolescence 

will be classified either in the Identity Diffusion Status or the Identity Foreclosure 

Status as measured by the EIPQ.  

As stated in the EIPQ scoring manual, in order to determine the participants‟ Ego 

Identity Statuses, the Exploration Subscale and Commitment Subscale were computed, 

and then the medians were calculated for both subscales. The median for the Exploration 

Subscale was 63; the median for the Commitment Subscale was 60.  

Participants who scored on the Exploration Subscale a value higher or equal to 

the median are considered high in exploration; whereas participants who scored on the 

Exploration Subscale lower than the median are considered low in exploration. 

Similarly, the cases with a Commitment Subscale higher or equal to the median are 

considered high in Commitment. The cases with a Commitment Subscale lower than the 

median are considered low in Commitment. 

In addition, participants who scored low on Exploration and low on Commitment 

were classified in the Diffused Identity Status. Participants who had high Exploration 

and high Commitment were considered to have Achieved Identity Status. Participants 

who had low Exploration and high Commitment were considered to be in the 
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Foreclosure Identity Status. Participants who had high Exploration and low Commitment 

were considered to be in the Moratorium Identity Status. 

As seen in Table 3, the percentage of participants with low exploration was 

46.05% whereas the percentage of participants with high exploration was 53.49%. 

Moreover, two participants had missing values on their Exploration Subscale.  

 

Also, participants with low Commitment constituted 46.98% of the total sample 

whereas the percentage of participants with high Commitment was 52.91% (see Table 

4). One participant had a missing value on the Commitment Subscale. 

Table 5 shows the percentage of participants classified in each of the four 

identity statuses. As indicated, the highest percentage of participants was in the 

Moratorium Identity Status (28.37%), whereas the lowest percentage was for 

participants in the Diffusion Identity Status (18.37%). Participants in the Foreclosure 

Identity Status constituted 27.67% of the sample whereas participants in the Achieved 

Identity Status formed 25.12% of the entire sample. 

Thus, it was possible to classify all participants in one of the four identity 

statuses categories based on their scores on the Exploration and Commitment Subscales; 

the highest percentage of participants corresponded mainly to participants in the 

Moratorium and Foreclosure Identity Status categories.  Hence, the obtained results 

partially support the first hypothesis of this study which stated that the Lebanese young 

and middle adolescents will be classified mostly in the Diffusion Identity Status or the 

Foreclosure Identity Status as measured by the EIPQ.  
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4.5 Gender differences in Identity Statuses 

The second hypothesis of this study was the following: A higher percentages of 

female than male participants will be classified in the Foreclosure Identity Status.  

Upon comparing the percentage of male participants with that of female 

participants in each of the four identity statuses, the results (see Table 6) showed that in 

the Diffusion Identity Status the percentage of male participants (19.23%) was higher 

than that of female participants (17.35%). Also, the percentage of participants in the 

Achievement Identity Status was higher in males (26.44%) than in females (23.98%). 

Similarly, the percentage of participants in the Foreclosure Identity Status was higher in 

males (35.10%) compared to females (20.81%). The percentage of participants in the 

Moratorium Identity Status, however, was higher in females (37.10%) than males 

(19.23%); thus, the highest percentage of male participants was in the Foreclosure 

Identity Status (35.10%); whereas the highest percentage of female participants was in 

the Moratorium Identity Status (37.10%).  

 

In order to determine whether these gender differences were of statistical 

significance, a Chi-Square test of independence was conducted.  

Assumptions of the Chi-Square test: 

1. The data on the variables gender and identity status were measured at the 

nominal level. 

2. The data on the variables gender and identity status had 2 categories or more. 

Gender had two categories (male and female), and Identity status had 4 

categories (diffused, moratorium, foreclosure and achieved). 
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Thus, in this study, the assumptions of the Chi-Square test were met. 

Analysis: 

The Chi-Square test of independence was performed to examine gender 

differences across the levels of the identity status. The results of the Chi-Square test 

revealed significant gender differences across the levels of identity status, X
2
 (3) = 

20.40, p<.001 (see Table 7). 

To determine gender differences across the levels of the identity status, a Post 

Hoc test was conducted using the standardized residuals critical value z = |1.96|.  

The standardized residuals revealed that gender differences were only significant 

in both the Foreclosure Identity Status (|z| = |2.0| > |1.96|) and the Moratorium Identity 

Status (|z| = |2.5| > |1.96 |) (see Table 7). This indicates, that males (n = 73) significantly 

more than females (n = 46) were in Foreclosure Identity Status.  Also, females (n =82) 

were in the Moratorium Identity Status significantly more than males (n = 40). 

It is also important to note that no significant gender differences were found in 

either the Achievement or Diffusion Identity Status (with |z |< |1.96|) (see Table 8). 

4.5.1 Gender differences across exploration and commitment subscales. In 

order to further understand the gender differences among identity statuses, an 

independent t-test was carried out to investigate the differences between males and 

females in the Exploration Subscale and the Commitment Subscale 

Assumptions of t-test: 
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1. The data on the dependent variables (Exploration Subscale and the 

Commitment Subscale) were entered as scale. 

2. Independence of observations: each participant completed the questionnaire 

alone and thus the independence of observations is theoretically assumed. 

3. Normality of the dependent variables across the males and females: The KS 

test was used to test for the assumption of normality of the dependent 

variables across males and females. 

The KS test revealed that the scores on the dependent variable (Exploration 

Subscale) across males was not significantly different from that of normal distribution; 

D (208) = .04, p>.05 ns, hence normality is met. 

The KS test revealed that the scores on the dependent variable (Exploration 

Subscale) across females was significantly different from that of normal distribution; D 

(219) = .08, p<.05, hence normality is not met. 

For the Commitment Subscale: 

The KS test revealed that the scores on the dependent variable (Commitment 

Subscale across males was not significantly different from that of normal distribution; D 

(208) = .06, p>.05 ns, hence normality is met. 

The KS test revealed that the scores on the dependent variable (Commitment 

Subscale) across females was not significantly different from that of normal distribution; 

D (219) = .05, p>.05 ns, hence normality is met. 

The normality assumption of the dependent variable Exploration Subscale across 

females is not met; but the independent t-test is robust to the violation of the normality, 

thus the researcher will proceed with the analysis 
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4. Homogeneity of variance  

The Levene‟s test revealed that the variances of the dependent variable 

Exploration Subscale were not significantly different across males and females; F (1, 

425) = .01, p> .05 ns. Thus, the homogeneity of variance assumption is met. 

The Levene‟s test revealed that the variances of the dependent variable  

Commitment Subscale were not significantly different across males and females; F (1, 

425) = .1.26, p> .05 ns. Thus, the homogeneity of variance assumption is met. 

As shown in Tables 9 and 10, in the Exploration Subscale, males (M = 61.50, SE 

= .66) scored lower than females (M = 64.08, SE = .70). This difference was found 

significant, t (425) = -2.68, p < .05 with a small effect size r = .13.On the other hand, in 

the Commitment Subscale, males (M = 61.65, SE = .61) scored higher than females (M = 

57.77, SE = .69). This difference was found significant, t (426) = 4.19, p < .001 with a 

small to medium effect size r = .20 

Thus, females scored higher than males on the Exploration Subscale whereas 

males scored higher than females on the Commitment Subscale. Accordingly, the null 

hypothesis of no differences was rejected, with a significantly higher proportion of 

females scoring higher in the Exploration Subscale and a significantly higher proportion 

of males scoring higher in the Commitment Subscale. 

4.6 Identity Status and Academic Achievement 

The third hypothesis in this study postulated an association between participants‟ 

academic achievement and their identity statuses, with the highest achievement scores 

corresponding to participants in the Identity Achievement Status and the lowest scores 

corresponding to participants in the Identity Diffusion Status.  
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In order to investigate differences in identity statuses with regard to the academic 

achievement variable (GPA), ANOVA was carried out. The independent variable was 

identity status and the dependent variable was GPA. 

Assumptions of ANOVA: 

1. Data on the dependent variable (GPA) was entered as scale. 

2. Independence of observations: each participant completed the questionnaire 

alone and thus the independence of observations is theoretically assumed. 

3. Normality of the dependent variable on each level of the independent 

variable: 

The KS test was used to test for the assumption of normality of the dependent 

variable GPA in each level of the independent variable, the identity status (Table 11).  

The KS-test revealed that the scores on the dependent variable GPA in the 

diffused group was significantly different from that of a normal distribution; D (76) = 

.10, p< .05, hence normality is not met. 

The KS-test revealed that the scores on the dependent variable GPA in the 

achieved group was not significantly different from that of a normal distribution; D 

(106) = .05, p> .05 ns, hence normality is met. 

The KS-test revealed that the scores on the dependent variable GPA in the 

foreclosure group was not significantly different from that of a normal distribution; D 

(119) = .07, p> .05 ns, hence normality is met. 



  
 

 62 

The KS-test revealed that the scores on the dependent variable GPA in the 

moratorium group was significantly different from that of a normal distribution; D (122) 

= .09, p< .05, hence normality is not met. 

The normality assumption of the dependent variable GPA across the diffused and 

moratorium identity statuses is violated, but the ANOVA F-test is robust to the violation 

of normality, and thus the researcher will proceed with ANOVA analysis. 

4. Homogeneity of variance 

The Levene‟s test revealed that the variances of the dependent variable GPA was 

not significantly different across the four levels of the independent variable (Diffusion, 

Achievement, Moratorium and Foreclosure); F (3, 419) = .97, p> .05 ns. Thus, the 

homogeneity of variance assumption is met. 

ANOVA main Analysis: 

The results (see Table 12), revealed no significant effect of the identity status on 

the GPA; F (3, 419) = .38, p> .05, partial eta squared = .003. This indicates that there 

were no significant differences between participants in the different identity statuses 

with regard to their GPA. 

By examining the mean GPA of participants across all statuses, the results 

showed similar GPA values across the identity statuses (see Table 13). GPA of 

participants in the diffused group had a mean M = 71.97 and SD = 9.83, in the achieved 

group M = 72.10 and SD = 8.79, in the foreclosure group M = 73.16 and SD = 9.66, in 

the moratorium group M = 72.92 and SD = 10.00. Thus the results do not support the 

third hypothesis as no differences were found in the GPA of participants in the different 

identity statuses. Hence, the null hypothesis was not rejected. 
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4.7 Conclusion 

This study included three hypotheses. The first hypothesis stated that Lebanese 

young and middle adolescents will be classified mostly in the Identity Diffusion Status 

and the Identity Foreclosure Status. This hypothesis was partially supported by the data 

analysis, as the highest percentage of participants belonged mainly to Identity 

Moratorium Status and Identity Foreclosure Status. Thus the null hypothesis was only 

partially rejected. 

The second hypothesis stipulated that a higher percentage of female than male 

participants will be in the Identity Foreclosure Status. This hypothesis was not supported 

by the data analysis that revealed that significantly more males than females were found 

to be in the Identity Foreclosure Status. Thus, the null hypothesis was not rejected. 

The third hypothesis stated that significant differences will be found in the 

academic achievement of participants in the four identity statuses, with the highest 

academic achievement score corresponding to participants in the Identity Achievement 

Status and the lowest academic achievement scores corresponding to participants in the 

Identity Diffusion Status. The data analysis showed no difference in the GPA of 

participants in the different identity statuses. Thus, the null hypothesis was not rejected. 

A discussion of the results of this study is presented in the next chapter. 
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CHAPTER FIVE 

Discussion 

5.1 Introduction 

This study had three purposes. The main purpose was to examine Marcia‟s Ego 

Identity Statuses in a sample of early and middle Lebanese adolescents. Another purpose 

was to investigate gender differences among the participants with the different Ego 

Identity Statuses. A third purpose was to explore the relationship between individuals‟ 

Ego Identity Statuses and their academic achievement.   

The sample consisted of 430 participants; males represented 48.37% of the sample 

whereas females represented 51.40%. Participants constituted the entire students body of 

grades 7, 8,9,10 and 11 of a private school in Sidon, South Lebanon. The age of 

participants ranged between 12 and 17 years old.  

The instrument used to measure participants Ego identity Status was the Ego 

Identity Process Questionnaire (EIPQ). It measures students‟ exploration and 

commitment in different life domains and classifies them into one of the four Identity 

Status categories: Identity Achievement, Identity Moratorium, Identity Foreclosure, and 

Identity Diffusion. The EIPQ consists of 32 items, divided into two subscales; 

Exploration Subscale and Commitment Subscale of 16 items each. The respondents‟ 

answers follow a Likert-Type Scale that ranges from 1(Strongly Disagree) to 6 (Strongly 

Agree). Following the administration of the EIPQ, each respondent received one score 

on each subscale; based on the Exploration and Commitment Subscales scores, the 
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participants were classified in one of the four Identity Status categories. Participants‟ 

overall average or GPA for the current scholastic year was considered academic 

achievement data. 

This study included three hypotheses that were tested using quantitative data 

analysis. To test the first hypothesis about examining Marcia‟s Ego Identity Statuses 

among the Lebanese youth, the median split for Exploration and Commitment Subscales 

was calculated and then participants were classified based on their scores on each 

subscale. To test the second hypothesis on gender differences among the participants 

with different Ego Identity Statuses Chi- Square test was used; moreover, a t-test was 

carried out to investigate the differences between males and females across the 

Exploration subscale and Commitment subscale. Finally, to test the third hypothesis 

about the relationship between Identity Status and academic achievement, ANOVA was 

carried out. 

The first hypothesis was partially supported by the data analysis, as the highest 

percentage of participants belonged mainly to Identity Moratorium Status and Identity 

Foreclosure Status. The second hypothesis was not supported by the data analysis as 

males, significantly more than females, belonged to the Identity Foreclosure Status. 

Concerning the third hypothesis, it was not supported, as the data analysis showed no 

difference in the GPA of participants in the different identity statuses. Although not part 

of the hypotheses, further data analysis examined the relationship between the age of the 

participants and their identity statuses. The results revealed that age was a significant 

factor in determining the participants‟ identity status. 
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5.2 Discussion 

5.2.1 The identity status distribution of participants. All participants in the 

current study were classified in one of the identity statuses based on their scores on the 

Exploration and Commitment Subscales of the EIPQ. The results of the current study 

revealed that most participants were in the Identity Moratorium (28.37%) and 

Foreclosure (27.67%) status categories, followed by participants in the Identity 

Achievement Status (25.12%).The identity Status with the least number of participants 

was Diffusion (18.37%). 

The researcher expected the highest percentage of participants to be in the 

identity Diffusion and Identity Foreclosure Statuses. According to the literature, young 

adolescents usually lack the cognitive capacities that enable them to consider and 

compare different alternatives and possibilities to make decisions (Martorano & 

Moshman as cited in Archer & Waterman, 1983); thus, it would not be an easy task for 

early adolescents to develop an Achieved or Moratorium Identity. Rather, based on 

Erikson‟s theory, early adolescents are expected to use the less sophisticated modes of 

decision-making of the Identity Foreclosure and Identity Diffusion Statuses due to their 

underdeveloped biological structure and limited skills and cognitive capabilities (Archer 

& Waterman, 1983). However, Archer and Waterman (1983) confirmed the existence of 

some instances of Identity Moratorium and Identity Achievement Statuses in early 

adolescence. 

Thus, contrary to the researcher‟s expectations, the percentage of participants in 

the Identity Diffusion status was the least. On the other hand, the percentage of 
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participants in the Identity Foreclosure status was among the highest, in line with the 

researcher‟s hypothesis. 

A possible explanation for these findings might be related to the sample‟s age 

distribution. Young participants (12-13 years old) constituted 14.19% of the sample. 

Thus, the sample‟s uneven age composition might have skewed the results of this study.  

Another possible explanation for this result could be attributed to the peculiarity 

of the Lebanese society. For the majority of the Lebanese people, the family is 

considered the basic social foundation, characterized by close ties, loyalty and 

interdependence. Most adolescents in the Lebanese society value their relation with their 

parents and overwhelmingly consider “their nuclear families the closest social group 

with which they identify” (Faour as cited in El-Hassan, 2004, p.14). Such family 

environment and parental relations encourage young and middle adolescents to 

internalize and passively accept their parents‟ values and belief systems and conform to 

their parents‟ plans and preferences without much exploration of other options for their 

lives. Thus, young and middle adolescents become committed to their parents‟ values 

and preset plans without having the chance to explore other alternatives. Consequently, 

young adolescents are more likely to become Foreclosed rather than Diffused 

individuals.  

Another unexpected finding is the high percentage of participants in the 

Moratorium Identity Status. Such result is typically found in a sample of participants 

ranging in age between 12 and 17 years. In his developmental theory, Erikson(1980) 

argued that as adolescents grow older, the frequency of individuals in the Identity 
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Diffusion and Identity Foreclosure Statuses is likely to decrease; where as a higher 

number of adolescents are found in the more complex identity statuses of Achievement 

and Moratorium.  

Another explanation for this finding is related to the “Mixed flexible pattern of 

parenting style” that seems to be dominant in Lebanon (Dwairy et al., 2006). Parents 

adopting the flexible parenting style usually combine the permissive with the 

authoritative pattern; such parents display respect and acceptance for their children‟s 

feeling of autonomy (Buri, Louiselle, Misukanis, & Mueller; Wenar as cited in Dwairyet 

al., 2006). Children raised in homes where parents adopt this style are granted a 

reasonable degree of freedom to explore, decide, and choose how to act; hence, they 

might develop a Moratorium Identity. 

Moreover, it is worth noting that during adolescence many other factors 

contribute to the identity development process. Such factors include the timing of 

puberty, family interactions, peer relationships, and the predefined social roles of 

adolescents (Adams &Montemayor, 1983). Therefore, further research is needed to draw 

solid conclusions on the factors that lead adolescents to be in the different identity 

statuses.  

5.2.2 Gender differences across different identity statuses. According to the 

literature, gender difference in identity status development is a controversial issue as 

conflicting results were found in different studies. However, the current study revealed 

significant differences between males and females regarding the identity status. 

In the current study the researcher expected more female than male participants 

to be classified in the Identity Foreclosure Status, due to the uniqueness of the Lebanese 
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context. The Lebanese society has always been described as “neo-patriarchal” society 

(Barakat, Faour & Sharabi, as cited in Ayyash-Abdo, et al., 2009) that favors male births 

over females and gender inequality persists. At puberty, females‟ mobility outside the 

house is restricted whereas males are granted more freedom outside the house and in the 

community (Mensch, Ibrahim, Lee & El-Gibaily, as cited in Ayyash-Abdo et al., 2009). 

Surprisingly, the results of the current study revealed the opposite of the 

expected pattern. That is, more males (n= 73) than females (n= 46) were found to be in 

the Identity Foreclosure Status. In addition, more females (n=82) than males (n=40) 

were classified in the Identity Moratorium Status. Moreover, females scored higher on 

the Exploration Subscale, whereas males scored higher on the Commitment Subscale. 

This indicates that the female participants in the study engaged in exploring identity 

defining areas that males did not approach. 

One explanation for these findings could be attributed to the changing Lebanese 

culture. Although the Lebanese society has been characterized as a male dominant 

society, Faour (as cited in El-Hassan, 2004) argued that women‟s role has become more 

significant in recent years. The civil war may have pushed women to be more 

independent and more educated which resulted in an increase in their participation in the 

workforce and in decision making. Thus, to fit within the contemporary society, females 

are granted more opportunities for exploration, and encouraged to consider different 

pathways of development. This might explain the higher scores of females on the 

Exploration subscale and in their larger number in the Identity Moratorium Status. 
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Furthermore, despite the changes occurring in the Lebanese society regarding 

gender equality (Faour as cited in El-Hassan, 2002), male members in traditional 

patriarchal Lebanese families are usually viewed as superior to female members. Thus, 

in such context, males become more involved in the family issues and decision making. 

Consequently, more responsibilities and commitments might be imposed by the parents 

on their sons who are expected to show loyalty and obedience (Kazarian, 2005), which 

might explain the higher number of males in the identity Foreclosure Status. Lebanese 

male adolescents might be internalizing more of their parents‟ values and rules and 

showing more commitment to these values than their female counterparts. 

Although the results of this study are not in line with the expectations of the 

researcher, they are compatible with findings from previous research. For example, 

Archer (1989) found that males were more often classified in the Identity Foreclosure 

Status than females. Similarly, Streitmatter (1993) reported that during early and middle 

adolescence, females usually score higher on the measures of Identity Moratorium and 

Identity Achievement Statuses. The results of this study are also supported by Archer 

(1989) who argued that females‟ early puberty might explain why they are driven to 

seek and explore more mature roles than males. Along the same line, Meeus, van de 

Schoot, Keijsers, and Branje, (2012) found that girls achieve a mature identity status 

earlier than boys and they are further ahead when overall identity is measured 

(interpersonal, ideological, and educational domains) during adolescence and the early 

part of emerging adulthood.  

Another interesting finding revealed in the current study was the absence of 

significant gender differences in either the Achieved or Diffused Identity Statuses. This 

http://www.ncbi.nlm.nih.gov/pubmed?term=van%20de%20Schoot%20R%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
http://www.ncbi.nlm.nih.gov/pubmed?term=van%20de%20Schoot%20R%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
http://www.ncbi.nlm.nih.gov/pubmed?term=van%20de%20Schoot%20R%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
http://www.ncbi.nlm.nih.gov/pubmed?term=Keijsers%20L%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
http://www.ncbi.nlm.nih.gov/pubmed?term=Branje%20S%5BAuthor%5D&cauthor=true&cauthor_uid=22089632
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result is supported by previous work of Streitmatter (1993) and Bergh and Erling (2005) 

who did not find any significant gender differences in identity statuses. Similarly, 

Archer (1989) reported that in the Identity Diffusion, Identity Achievement and Identity 

Moratorium Statuses, no significant differences appeared between boys and girls. 

Allison & Schultz (2001) study also revealed no gender differences in the Identity 

Achievement and Identity Moratorium Statuses between male and females in early 

adolescence. Therefore, the results of this study suggest that the pattern of identity 

development among male and female Lebanese adolescents is similar to that of 

adolescents in the west. 

5.2.3 Identity statuses and academic achievement. The review of literature 

suggested that achieving an identity has a significant influence on academic achievement 

and success (Lange &Byrd, 2002). However, the results of the current study showed that 

participants in the four identity statuses had comparable GPA scores, indicating that the 

students‟ academic achievement is not related to their identity status. 

According to Berzonsky (1989), identity development improves adolescents‟ 

reasoning and cognitive abilities. As such, adolescents with developed identities have 

effective studying skills and strategies that help them cope with the stresses and 

difficulties that accompany academic success. Moreover, Cross and Allen (1970) 

stipulated that students with achieved identities might also be more motivated in 

academic achievement and have more positive attitude towards studying than students in 

the other statuses. Similarly, Lange and Byrd (2002) found that adolescents in the 

Moratorium and Diffused Identity Statuses had poor studying skills and failed to manage 
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and plan their academic life successfully. Such results were not found in the current 

study. This discrepancy could be related to several different explanations. 

 First, participants‟ academic achievement was measured using their school‟s 

Grade Point Average (GPA) only. Since the EIPQ was conducted in March 2014, the 

students‟ grades for the second term of the current scholastic year (December, January, 

February and March) were not issued by the school administration yet. Thus, the GPA 

reported by the students, consisted of their grades for the first term (September, October, 

and November) of the scholastic year only. The yearly average would have reflected 

more accurately the students‟ academic performance, since the assessment process 

would have consisted of sufficient varied testing and means of evaluation. A second 

explanation might be related to the achievement data used in this study as well. The 

results might have differed had standardized achievement test score been used instead. 

However, such data do not exist in Lebanon as standardized achievement tests lack in 

the country.A third explanation may be attributed to the high value Lebanese families 

place on education. According to the United Nations Children‟s Fund (2005), Lebanon 

has the highest literacy rates, the finest universities in the Arab World (Haidar, 2002), 

and unmatched school attendance in the region (Abi-khalil, 2004). The attitude of 

Lebanese parents towards education and their concern about their children‟s academic 

success gave rise to the phenomenon of private tutoring which has become widely 

spread in the Lebanese society. Thus, regardless of their academic problems and their 

identity status, Lebanese students are pushed by their parents into tutoring and forced to 

achieve highly at school in order to be admitted at prestigious universities and to pursue 
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high-status careers although these careers might be preset for them by their parents 

(Niamh Fleming-Farrel, as cited in Daily Star, 2013). 

5.3Implications for practice 

 Schools and educational institutions targeting young and middle adolescents in 

Lebanon, should integrate “Identity Intervention Program” in their curricula. Such 

program might include “self-awareness” as a subject matter to teach adolescents about 

the many facets of the self; thus, increasing their self-understanding. Students will also 

learn about identity and the importance of developing an identity in different life 

domains. Moreover, this “Self-awareness” course might include hands-on activities that 

aim at developing adolescents‟ “knowledge/ skills, attitudes, and orientations (Kroger & 

Marcia, 2011, p. 48).It will help adolescents understand the importance of making 

decisions and being able to commit to these decisions. Through these activities also, 

adolescents will acquire the skills needed to generate and compare alternatives in several 

interpersonal and ideological domains, thus enabling them to proceed smoothly from 

less sophisticated to more sophisticated identity statuses.  

In the context of this intervention program, school counselors and psychologists 

should develop counseling programs that aim at helping young adolescents overcome 

psychological, social or family obstacles that might hinder their healthy identity 

formation. 

Furthermore, and as part of the identity intervention program as well, schools 

and educational institutions can organize lectures or seminars that aim at increasing the 

parents‟ and teachers‟ awareness about the importance of the role they play in shaping 
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children‟s identities. Parents play an important role in the adolescents‟ identity 

formation process. For example “Parents may help to maintain a diffuse state by 

refusing to relinquish the dependency the child has on them and discouraging their 

attempts at independence” (Archer & Waterman, 1983, p.206). Thus, parents and 

teachers are encouraged to develop efficient means of communication with young 

adolescents. 

5.4 Recommendations for Future Research 

There is identity activity taking place at the onset of adolescence. For this reason 

more research should be conducted to study the development of ego identity statuses 

among early adolescents. Based on the current study, a measuring instrument specific to 

this age group could be developed or existing instruments could be revised to measure 

the domains most relevant to young adolescents. For example, the domains of politics 

and religion could be replaced with other domains more fitting to young adolescents‟ life 

situation, such as “Academic performance, family relationships, body image, and fitting 

in with peers.” (Schwartz, 2008, p.11).Archer and Waterman (1983) argued that identity 

achievement process is age- related; thus, when studying identity formation, researchers 

must adapt the instrument used to fit the interests and concerns of participants in the 

different age groups studied. As they put it: “Even early adolescents can be identity 

achievers if one uses the age appropriate criteria of exploration and commitment” 

(p.212). 

Research suggests that identity activity extends across the lifespan. Thus, future 

research on identity statuses in Lebanon must address different age groups from early to 

late adolescence. Cross sectional as well as longitudinal studies can be of great benefit in 



  
 

 75 

assessing the development of identity status in Lebanese adolescents. Moreover, “… 

[such] research is important for gaining an understanding of the psychological situation 

of early adolescents and for the development of teaching and counseling techniques 

responsive to their identity-related needs” (Archer & Waterman, 1983, p.213) 

One recommendation for future research that stems from the results of this study is 

to adopt an instrument with open-ended answers, such as Marcia‟s interview (1966) for 

individuals to have the opportunity to elaborate on their answers. Such instrument will 

increase the accuracy of determining the level of elaboration and commitment of 

participants, thus increasing the validity of the results. 

Another recommendation is related to the Lebanese setting. Further research must 

focus on identifying the role that certain factors related to hardship play in identity 

development. For example, conditions such as war and political instability could be 

studied to determine their effect, positive or negative, on the process of identity 

development among adolescents and emerging adults 

Other areas for further investigation should include significant factors that affect 

the adolescents‟ life, such as the adolescent‟s socio-economic class and family 

disruption and how these affect identity formation. Several studies have found evidence 

that individuals in lower socio-economic classes are mostly in the Diffused Identity 

status, whereas those belonging to higher socio-economic class are in the statuses of 

Identity Achievement and Moratorium (Archer, 1982). Also, the current study includes 

participants from one private school only who belong mostly to middle class; future 

studies should include more heterogeneous sample with participants from a wide range 
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of socioeconomic backgrounds and from different regions in Lebanon to draw more 

solid conclusions. 

Finally, the last recommendation that stems from this study concerns the 

relationship between identity statuses and academic achievement on one hand and 

identity statuses and gender on the other. Further research should investigate this 

relationship by using standardized test scores for achievement data and by including in 

the sample participants from both genders and across grade levels. 
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Appendix A: CHSR APPROVAL FORM 
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AppendixB: THE EGO IDENTITY PROCESS QUESTIONNIARE (EIPQ) 

 

Dear Participants, 

The following questionnaire is part of a survey study I am currently conducting 

in partial fulfillment of the requirements for the degree of M.A. in Education at the 

Lebanese American University. The purpose of the study is to identify the ego identity 

statuses of the participants and investigate the relationship between these statuses and 

the academic achievement of the participants. 

Your participation in this study is very important, for the results will depend on 

your answers. Therefore, you are urged to respond in all honesty and seriousness. 

Moreover, your identity will remain anonymous since you are not requested to supply 

your name and all of the copies of the questionnaire will be coded to protect the privacy 

of the respondents. Your participation is voluntary. Should you decide not to complete 

the questionnaire, you may do so at any point. 

 

Your cooperation is greatly appreciated 
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Respondent Information 

Please answer the following demographics questions. Thank you. 

Gender (M, F): _______ 

Age ________________ 

Grade level __________________________ 

Current scholastic year GPA _________________________ 

Ego Identity Process Questionnaire (EIPQ) 

Listed below are a number of statements describing behavior. Please indicate how you 

feel abouteach statement. Do not ask others to help you with your responses, and do 

not discuss theEIPQ with your peers. The investigator is only interested in 

youragreement or disagreementwith each statement. 

1 2 3 4 5 6 

Strongly 

disagree 

Disagree Slightly 

disagree 

Slightly 

agree 

Agree Strongly 

agree 

Example: Politics are very important in my life. 

  

Write a 1 if you strongly disagree. 

Write a 2 if you disagree. 

Write a 3 if you slightly disagree. 

Write a 4 if you slightly agree. 

Write a 5 if you agree. 

Write a 6 if you strongly agree. 
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Question 

Number 

 

Question 

Answer 

 

1 

Strongly 

disagree 

 

2 

Disagree 

 

3 

Slightly 

disagree 

 

4 

Slightly  

agree 

 

5    

Agree 

 

6 

Strongly 

agree 

 
1 

I have definitely decided 
on what career to pursue. 

      

 

2 

I don‟t expect to change 

my principles and political 

principles. 

      

 

3 

I have considered adopting 

several kinds of religious 

believes. 

      

 

4 

There has never been a 

need to question my 

values. 

      

 

5 

I have complete confidence 

about what kinds of friends 

are best for me. 

      

 

6 

My view on men‟s and 

women‟s roles hasn‟t 

changed at all as I became 
older. 

 

      

 

7 

I will always vote for the 

same political party. 

      

 

8 

I have formed a firm view 

concerning my role in my 

family. 

      

 

9 

I have engaged in several 

discussions concerning 

dating behaviors.  

      

 

10 

I have deeply contemplated 

several political views. 

      

 

11 

I have never questions my 

views on what kinds of 

friends are best for me. 

      

 

12 

My values might change in 

the future. 

      

 
13 

When discussing religion 
with people, I make sure to 

express my own opinion. 

      

 

14 

I am not sure about what 

type of dating relationship 

is best for me. 
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Question 

Number 

 

Question 

Answer 

1 

Strongly 

disagree 

2 

Disagree 

3 

slightly 

disagree 

4 

slightly 

agree 

5    

Agree 

6 

Strongly 

agree 

 
15 

I haven‟t felt the need to 
reflect about the 

importance I place on my 

family. 

      

 

16 

Concerning religion, my 

views are likely to change 

in the near future. 

      

 

17 

I have specific views 

concerning how men and 

women should behave. 

      

 

18 

I have tried to learn about 

several occupational fields 

to decide which is best for 

me. 

      

 

19 

I have faced several 

experiences that made me 

change my views on men‟s 
and women‟s roles. 

 

      

 

20 

I have been consistently 

reviewing different values 

to find the ones that best 

suit me. 

 

      

 

21 

I think that what I am 

looking for in a friend 

might change in the future. 

 

      

 

22 

I have questioned what 

kind of date is right for me. 

 

      

 
23 

It is unlikely that I will 
change my career goals. 

 

      

 

24 

I have evaluated several 

ways to fit in my family‟s 

structure. 

 

      

 

25 

My views on men‟s and 

women‟s roles will never 

change. 

 

      

 

26 

I have never questioned my 

political beliefs. 

      

 

27 

I have undergone several 

experiences that drove me 

to reevaluate the values I 
look for in my friends. 
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Question 

number 

Question Answer 

1 

Strongly 

disagree 

2 

Disagree 

3 

Slightly 

disagree 

4 

Slightly 

agree 

5    

Agree 

6 

Strongly 

agree 

 

28 

I have discussed religious 

matters with several people 

with different religious 

beliefs than me. 

      

 

29 

I am not sure about the 

values that I think suit me. 

      

 

30 

I have never questioned my 

career aspirations. 

      

 

31 

The extent to which I value 

my family might change in 

the future. 

      

 

32 

I have strong beliefs about 

dating. 
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Appendix C: TABLES 

Table 1 

Students’ Grade Level Distribution  

 Grade  Frequency  Percent  

 Seventh  61 14.19 

 Eighth  97 22.56 

 Ninth  98 22.79 

 Tenth  96 22.33 

 Eleventh  76 17.67 

 

 Missing  2 0.47 

 Total  430  100 
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Table 2 

Students’ Gender Distribution  

 Gender  Frequency  Percent 

 Male  208  48.37 

 Female  221 51.40 

 

 Missing  1 0.23 

 Total  430 100 
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Table 3 

Participants’ Distribution on the Exploration Subscale  

 Level of exploration Frequency  Percent  

Valid  Low 198  46.05 

 High 230 53.49 

Total   428 99.53 

Missing   2 0.47 

Total   430  100 
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Table 4 

Participants’ Distribution on the Commitment Subscale  

 Level of commitment Frequency  Percent  

Valid  Low 202  46.98 

 High 227 52.79 

Total   429 99.77 

Missing   1 0.23 

Total   430  100 
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Table 5 

Participants’ Distribution Across the Identity Statuses  

 Identity Status Frequency  Percent  

Valid  Diffused 79 18.37 

 Achieved 108 25.12 

 Foreclosed 119 27.67 

 Moratorium 122 28.37 

 

Total  428 99.53 

Missing   2 0.47 

Total   430  100 
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Table 6 

Gender Differences among participants in the Different Identity Statuses  

Gender   Identity status  Frequency  Percent  

Male Valid  Diffused  40 19.23 

  Achieved  55 26.44 

  Foreclosed  73 35.10 

  Moratorium  40 19.23 

 Total  208 100 

Female  Valid  Diffused  38 17.19 

  Achieved  53 23.98 

  Foreclosed  46 20.81 

  Moratorium  82 37.10 

 

 Missing   2 0.90 

 Total   221 100 

Unknown    Diffused  1 100 
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Table 7 

Chi –square Tests   

   Value df Asymp. Sig. (2-sided) 

Pearson Chi-Square 20.404
a
 3 .000 

Likelihood Ratio 20.744 3 .000 

Linear-by-Linear association         5.384 1 .020 

N of Valid Cases         427   

a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 38.00. 
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Table 8 

Gender Differences in Identity Statuses 

 

Identity status       Value  

Gender  

 Total Male Female 

 

Diffused  

Count 40 38 78 

% within identity status 51.3% 48.7% 100.0% 

% within GENDER 19.2% 17.4% 18.3% 

% of Total 9.4% 8.9% 18.3% 

Residual 2.0 -2.0-  

Std. Residual .3 -.3-  

 

Achieved  

Count 55 53 108 

% within identity status 50.9% 49.1% 100.0% 

% within GENDER 26.4% 24.2% 25.3% 

% of Total 12.9% 12.4% 25.3% 

Residual 2.4 -2.4-  

Std. Residual .3 -.3-  

 

Foreclosed  

Count 73 46 119 

% within identity status 61.3% 38.7% 100.0% 

% within GENDER 35.1% 21.0% 27.9% 

% of Total 17.1% 10.8% 27.9% 

Residual 15.0 -15.0-  

Std. Residual 2.0 -2.0  

Moratorium  Count 40 82 122 
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% within identity status 32.8% 67.2% 100.0% 

% within GENDER 19.2% 37.4% 28.6% 

% of Total 9.4% 19.2% 28.6% 

Residual -19.4- 19.4  

Std. Residual -2.5- 2.5  

Total  Count 208 219 427 

% within identity status 48.7% 51.3% 100.0% 

% within GENDER 100.0% 100.0% 100.0% 

% of Total 48.7% 51.3% 100.0% 
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Table 9 

Mean Scores of Males and Females in the Exploration and Commitment Subscales 

 

GENDER N Mean 

Std.  

Deviation 

Std. Error   

Mean 

Exploration 

Subscale 

Male 208.00 61.50 9.51 .66 

Female 219.00 64.08 10.35 .70 

Commitment  

 Subscale 

Male 208.00 61.65 8.83 .61 

Female 220.00 57.77 10.24 .69 
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Table 10 

T-Test for Differences between Males and Females across the Exploration and 

Commitment Subscales 

 

Levene's Test for 

Equality of Variances t-test for Equality of Means 

F Sig. t df 

    Sig. 

(2-

tailed) 

Exploration 

Subscale 

Equal variances 

assumed 

.01 .91 -2.68 425.00 .01 

commitment 

subscale 

Equal variances 

assumed 

2.00 .16 4.19 426.00 .00 
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Table 11 

Test of Normality  

 Kolmogorov-Smirnov
a,a

 

 Identity status Statistic  Df Sig.  

GPA  Diffused  0.1 76 0.04 

 Achieved  0.05 106 0.2* 

 Foreclosure  0.07 119 0.2 

 Moratorium  0.09 122 0.02 

a. Lilliefors Significance Correction 

*. This is a lower bound of the true significance. 
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Table 12 

ANOVA Test for Participants’ Identity status and their GPA  

 Sum of 

squares  

Df Mean 

square  

F  Sig.  

Between Groups 105.46 3.00 35.15 .38 .77 

Within Groups 38470.95 419.00 91.82   

Total 38576.42 422.00    
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Table 13 

Differences in GPA across the Four Identity Statuses  

                         95% Confidence Interval for Mean  

 N Mean Std. 

Deviation 

Std. 

Error 

Diffused 76 71.97 9.83 1.13 

Achieved 106 72.10 8.79 0.85 

Foreclosure 119 73.16 9.66 0.89 

Moratorium 122 72.92 10.00 0.91 

Total 423 72.61 9.56 0.46 
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Appendix D: FIGURES 

Figure 1 

Identity Status classification based on levels of Exploration and Commitment 
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Adapted from Jackson (2010) 
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Figure 2 

A model of the sequential pattern of Ego Identity Development. 
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D= Identity Diffusion                                       M= Identity Moratorium  

F= Identity Foreclosure                                   A= Identity Achieved  

Adopted from Archer and Waterman (1983) 




