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Lebanese Teachers’ Perceptions of their Subjective Well-being in Times of Crisis: A  

Case Study  

Tala Atchan  

ABSTRACT  

  
Lebanese citizens in general and school teachers in particular have been experiencing 

intensely challenging circumstances since October 2019, including a political upheaval, an 

economic collapse, a global pandemic and one of the largest non-nuclear blasts in recorded 

history, thus jeopardizing their lives and their livelihood. This study examines how English 

K-6 teachers at private schools in Beirut describe their mental well-being in light of the 

health, economic and political unrest following the Beirut port explosion. The study utilizes a 

mixed method research design triangulating data from a quantitative survey, semi-structured 

interviews, and auto-ethnographic journals to gain insight into the perspectives of the 

teachers regarding their subjective wellbeing. The quantitative results show that the teachers’ 

wellbeing has been greatly impacted by the explosion and the concurrent crises, where the 

majority of the teachers reported not getting the needed support to persevere and manage 

during these tough times. The majority of the teachers also reported high levels of stress and 

felt that they were unsafe in the country, where more than half of the participants expressed 

an intent to leave Lebanon. The qualitative data supports findings from the quantitative data, 

where the thematic analysis gave rise to themes that illustrate the traumatic experiences of 

the teachers during this period of protracted social crisis. Participants profoundly expressed 

their struggle with their psychological health post blast, as well as highlighted the need for 
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support. Hence, prioritizing teachers’ wellbeing is key to their perseverance as Lebanese 

citizens and as educators who play a central role in maintaining flailing educational system in  

Lebanon.   

Keywords:  Subjective Wellbeing; Beirut Blast; Pandemic; Teachers; Lebanese Crisis  
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1  

Chapter 1  

Introduction 

1.1 Area of the Problem   

Beirut, the capital of Lebanon, a small country on the Mediterranean coast, 

forced its way onto the front page headlines of the international media. On the 4th of 

August, 2020, a massively destructive explosion rocked Beirut. According to The  

Daily Telegraph, the impact produced a shockwave equivalent to an earthquake of 

4.5 on the Richter scale (MacDiarmid, 2020). The shockwave wreaked havoc in the 

whole city destroying dozens of buildings, homes, hospitals and schools. Over 200 

lives were lost and nearly 6000 were injured (Al Jazeera English, 2020). A journalist 

from The Times’ reported that he had encountered wars in several countries and had 

even been in buildings struck by jet missiles, but he had never experienced a 

comparable catastrophe (MacDiarmid, 2020). This tragedy hit Lebanon during a 

time of turbulence during unprecedented economic and political instability. Lebanon 

was already suffering from an atrocious health crisis with cases of COVID-19 

direfully rising while hospitals had run out of supplies and reached their full 

capacities (Al Jazeera English, 2020). Further, the situation kept worsening with the 

government collapse, massive devaluation of the Lebanese Lira and privation of 

basic necessities including gas, electricity, medication, and even bread. These 

stressors contributed greatly to trapping more than half of the Lebanese populace in 

poverty (Kharroubi et al., 2021). The unceasing political and economic instability in 

the region disconcertingly impacts the health and well-being of the whole population 

(Shaar, 2013).  
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1.2 The Problem of Research  

The Lebanese have been experiencing ceaseless precariousness and violence 

since 1975. The ongoing volatile civil, economic and political unrest in the region 

could bring on potentially serious consequences on the psychological well-being of 

the Lebanese population (Shaar, 2013). This vicious cycle shows no signs of 

subsiding in the foreseeable future, likely yielding fiscal challenges that will 

presumably remain unsettled got the time being (Hubbard, 2020). Such complex and 

interwoven stressors negatively impact the emotional well-being of people living in 

my country ("Beirut Explosion Disaster Relief - Embrace Relief Foundation", 2020). 

Consequently, the working class in Lebanon has been afflicted by multiple internal 

and external pressures (Hubbard, 2020). Milkowski (2019) explained that high levels 

of stress tend to be associated with occupations entailing high levels of social 

interaction. On this count, the teaching sector comprises grand stressors compared to 

other human services jobs. In addition, teaching has been classified as one of the 

most stressful jobs; however, the causes of teacher aggravation considerably differ 

from one country to another (Friedman, 2013). Milkowski conducted a study in two 

different countries, Poland and USA, comparing sources of teacher stress and 

thereby concluded that teacher stressors are more prevalent in certain countries than 

in others. This study aims at inquiring into how contextual factors influence teachers’ 

wellbeing in Beirut, Lebanon in light of the economic, health and political crises 

following the Beirut port explosion. This study attempts to uncover teachers’ 

perceptions of their subjective emotional well-being after the Beirut port explosion 

on the 4th of August.    

1.3 The Purpose  

The purpose of this case study is to reveal the perceptions of teachers 

regarding their emotional well-being in lieu of the contextual events following the 
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Beirut explosion on August the 4th, 2020. The participants are English K-6 teachers 

at different private schools in Beirut, an area largely impacted by the concurrent 

health, economic and political downfalls following the Beirut port explosion.   

1.4 Research Questions  

This study aims to answer the following research question:  

1. How do English K-6 teachers at private schools in Beirut describe their 

emotional well-being in light of the health, economic and political unrest 

following the Beirut port explosion?  

1.5 Rationale   

A worldwide phenomenon associated with detrimental outcomes for teachers 

and schools is teacher stress and well-being (Harding et al., 2019). Research in the 

areas of teacher emotional well-being is expanding within the school psychology and 

education literature whereby it is found that teachers who report positive emotional 

well-being remarkably influence students’ learning and well-being (Harding et al., 

2019). Teacher emotional wellness is essential for student learning and success, and 

attention to factors related to this area will benefit teachers and students (Gray et al., 

2017). The significant adverse effect of teacher well-being on students highlights a 

need for further extension of research in this area (Johnson et al., 2014). Therefore, 

the question of how teachers describe their emotional well-being is an important one 

to be inspected. Wang and Hall (2018) disclosed that macro-economic forces 

mediated in contextual sub-forces (cultural and governmental) impact teacher 

wellbeing at a high systemic level. Building on that, this study aims at investigating 

the role the situational factors in Lebanon play on teacher well-being after the Beirut 

explosion. Pepe et al. (2018) identified specific domains of well-being, including 
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positive and negative evaluations, that are reported by Palestinian teachers living in 

three different contexts in Palestine. The article inspected various aspects of 

selfreported subjective well-being of teachers working in conflict contexts. Data 

gathered from interviews of teachers indicated a clear relationship between the 

teachers’ subjective wellbeing and the places they lived. It was found that some of 

the contextual factors affecting the wellbeing of participants were economic, social, 

and religion-related (Pepe et. al, 2018). The Lebanese and the Palestinians are 

impacted by similar contextual factors where they share analogous experiences 

including incessant exposure to threats and traumatic events (Kaufman, 2006). 

However, the previously acknowledged paper did not link specific incidents to the 

self-reported well-being of teachers in a particular area; rather, it generally explored 

and compared general aspects of teacher well-being across three different contexts in 

Palestine (Pepe et. al, 2018). This study, on the other hand, aims at addressing the 

well-being of teachers post a specific traumatic event in a certain demographical area 

that has withstood a tragedy. Subsequently, it is of remarkable importance to inquire 

into the emotional well-being of Lebanese teachers living in Beirut in light of the 

current national circumstances.   

1.6 Significance  

1.6.1 In terms of practice  

Promoting teacher well-being and fostering a positive school climate supports  

student wellness (Kipps-Vaughan et al., 2012). Studies have found that positive 

school climate and teacher well-being are essential factors for student learning and 

success. Consequently, attention to factors related to each area will benefit teachers 

and students. Through empowering teachers, school climates will be strengthened 

hence placing students in a reassured position to learn (Gray et al., 2017). Schools 

can support and complement effective teaching by creating a social-emotional 
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support system for teachers. Thus, I hope that by understanding teachers’ 

descriptions of their well-being post the Beirut explosion, I can contribute to 

administrators’ knowledge of factors that impact teacher wellness. Consequently, 

this paper will hopefully help schools gain a better insight into factors affecting 

teachers’ well-being. By that, schools can develop a comprehensive safe and positive 

environment to promote teacher wellness and therefore foster student learning.    

1.6.2 In terms of research  

Teachers’ role is not merely restricted to promoting academic development in 

the classroom, but they also serve as counselors, role models, mentors, and social 

workers in communities (Springer, et al., 2006). That’s why researchers should 

explore teachers’ well-being. Little research has been conducted looking at the 

impact of disasters on teacher-reported well-being (Seyle et. al, 2013). In an attempt 

to analyze the gap in the literature, O’Toole and Friesen (2016) inspected how 

disasters influence teachers’ emotional well-being. They highlighted the need to 

provide teachers with adequate emotional support so that they could successfully 

cater for their students’ emotional needs. Further investigation of teacher well-being 

and emotional regulation is an area requiring subsequent research (McCarthy, 2017). 

It is of considerable importance to understand the repercussions that can be imposed 

by disasters and traumatic events on teachers’ wellness so that schools can be 

prepared to overcome these ramifications (Gray et al., 2017). By having a profound 

deeper look at teachers’ well-being after disasters or traumas, I hope I can contribute 

to the enrichment and advancement of the growing research targeting this area in the 

field. This paper would then support researchers in their process of designing 

evidence-based approaches to foster teachers’ emotional regulation.  
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Chapter Two  

 Literature Review  

  

This section reviewed the needed definitions, concepts, and theories of subjective 

wellbeing. The review has indulged in delineating the major frameworks governing 

scholarly works around subjective wellbeing, such as hedonism and the OECD 

guidelines, in addition to various types of wellbeing and factors affecting it. After 

that, the review focused on previous studies that have tackled the issue of teachers’ 

subjective wellbeing, wellbeing post-trauma and notably wellbeing of teachers 

during the COVID-19 pandemic. This review has served well to give a holistic 

perspective to the reader and aided me in gaining profound knowledge in order to 

properly design my study.   

2.1 Wellbeing  

Different research traditions have explored well-being and attempted to define it. 

One approach examining wellbeing is Positive psychology. Positive psychology has 

been earliest described, by the American psychologists and pioneers in Positive 

psychology, Seligman and Csikszentmihalyi (2000), as encompassing positive 

psychological constructs. Moreover, Seligman (2007) extended a more expansive 

definition stating “positive psychology is the study of positive emotions, of 

engagement, and of meaning, the three aspects that make sense out of the 

scientifically unwieldy notion of “‘happiness” (p. 266). Attempts to define wellbeing 

within the positive psychology framework have received considerable attention from 

a number of researchers and scholars (Cummins, 2012). The area of positive 

psychology has been highly debated within research communities where several 
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psychologists and researchers reviewed Positive Psychology literature in very 

positive and uncritical schemes. For instance, Howard (2008) revealed that concepts 

of positive psychology have been better developed into providing exhaustive and 

comprehensive apprehension of well-being. On the other hand, a number of scholars 

critically reviewed positive psychology where they highlighted problems within the 

literature. Bourke and Geldens (2007) developed a critical analysis of a widely cited 

study conducted by Froh et al. (2008). In their experiment, the authors inspected the 

impact of gratitude on grade six and seven students’ subjective well-being where 

they were asked to list up to five things they were grateful for since yesterday. The 

findings of the experiment reveal that gratitude induction enhanced positive changes 

in participants’ well-being, therefore enhancing overall life satisfaction. However, 

Bourke and Geldens (2007) challenged those conclusions by shedding light on 

doubts concerned with the validity of these declarations. He pointed out to how Froh 

et al. (2008) reported no differences in life satisfaction after claiming to measure it in 

three ways. However, they mention that they summed overall life satisfaction 

through five items and still, revealed significant results for three of the items. 

Furthermore, pre and post-intervention scores were not offered in their 

documentation, raising doubts about the soundness of their conclusions. Therefore, 

their conclusions, that counting blessing (inducing gratitude) improved life 

satisfaction (wellbeing), were questioned (Bourke & Geldens, 2007).  

2.2 Average set point of wellbeing  

Moreover, in critical response to well-being notions rooted in positive 

psychology, homeostasis theory was developed. This theory was brought about by 

Cummins (2010), claiming that this approach allows predictions regarding sustaining 

and improving subjective well-being. Cummins proposed that our experience of 
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subjective well-being is “generalized, personalized, and rather abstract” (p. 9). He 

attempted to measure subjective well-being by asking “how satisfied are you with 

your life as a whole?” People are expected to answer this question without hesitation, 

and by that, they’d be able to respond to the question without meticulously relying 

on cognitive aspects (Tomyn & Cummins, 2011). Homeostasis, an average set point 

of reported subjective well-being, sought to defend this rather general and abstract 

sense of positive mood, consequently uncovering some thought-provoking 

characteristics of subjective well-being (Bourke & Geldens, 2007). According to 

homeostasis theory, subjective well-being is sustained through the stabilization of 

forces referred by Cummins as “adaptation, positive affectivity, and a system of 

cognitive buffers” (Cummins, 2010, p. 15).  The system of cognitive buffers 

comprises optimism, perceived control and positive perceptions of self-esteem 

(Tomyn & Cummins, 2011). When the maintenance of subjective wellbeing is 

challenged, these buffers interact with the environment. Thus, subjective well-being 

is maintained through a homeostatic system, remaining within the normal range 

under normal unthreatening conditions. Through establishing life routines, 

individuals are normally successful at avoiding challenges. Nevertheless, when 

homeostasis is provoked by robust and vigorous negative triggers, an individual’s 

ability to overcome such challenges might be surpassed hence resulting in the 

defiance of the homeostatic system, which causes a drop in the subjective well-being 

afar from its set point range (Cummins, 2010).  However, it is inevitable to avoid 

strong and unexpected events in life which cause a shift in an individual’s subjective 

wellbeing, taking it out of its normal range. An individual’s attention deviates to the 

emotions triggered by the incident (Tomyn & Cummins, 2011). Cummins (2010) 

proposed that this shift from the set-point range typically lasts for a short period of 

time followed by adaptation. This study aims at understanding teachers’ shift in the 
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normal range of their wellbeing post a vigorous and threatening event, the Beirut 

port explosion.    

2.3 Defining subjective well-being  

One approach to conceptualizing well-being is the subjective well-being approach.  

This view is rooted in ancient Greek philosophy, in Aristippus’ hedonism, defining 

wellbeing as the pursuit of sensual pleasure and avoidance of pain (Stevens et al., 

2019). This philosophical construct was later revived and further developed into 

hedonic psychology by Bentham (1748–1832). Bentham’s utilitarianism theorizes 

that the self-reported subjective well-being is an evaluation of how satisfied an 

individual is with his/her life in accordance to the values he/she holds (Kahneman et 

al., 1999). Veenhoven (1984) referred to happiness as the sense of subjective 

enjoyment of life. Furthermore, he described subjective well-being as the extent to 

which a person favorably assesses the overall quality of his/her life (Bericat, 2014). 

This evaluation has been investigated by empirical studies of the subjective 

wellbeing approach. In that context, subjective well-being has been defined 

according to two distinct components: emotional and cognitive. The emotional well-

being may be expressed by the degree of happiness and feelings of pleasure 

experienced by an individual. The cognitive wellbeing on the other hand is 

manifested in the individual’s self-assessment regarding the degree of one’s life 

satisfaction (Bericat, 2014).  

2.4 Factors affecting subjective well-being  

Over the last decade, a broad research strand has thoroughly explored factors that 

explain differences in the subjective well-being reported by individuals in diverse 

social groups in distinct countries (Layard, 2011). In recent years, SWB research has 

been extensively inquiring into a number of distinct dimensions of well-being 
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(MacKerron, 2012). Empirical research, rooted at the intersection between sociology 

and psychology, has been conducted to investigate determinants of subjective 

wellbeing in a variety of life domains (Binder, 2013). Diverse factors that affect 

wellbeing in various domains of life have been inspected by different strands of 

research. For instance, in happiness and well-being research, an area that has 

received most scholarly attention is the quality of working life (Castellacci & Tveito, 

2017). It was realized that employees’ job satisfaction and work life balance were 

affected by the distinct working tasks and the different degrees of creativity and 

autonomy entailed by the job (Dolan & Metcalfe, 2012). Therefore, an individual’s 

contentment with his/her job was found to hugely impact one’s overall evaluation of 

life gratification,  

i.e., the subjective well-being (Castellacci & Tveito, 2017).  

2.5 Socio-emotional well-being  

Another domain of life that has received great scholarly attention is social life. 

Research rooted in social psychology has recognized social life as crucial for 

individuals’ well-being. Constituents of social life include the physical environment, 

location and climate, in which individuals live (MacKerron, 2012), the social capital 

that characterizes one’s socio-institutional background, and lastly, the individual’s 

own perception of his/her status impacted by the national and social culture. 

According to Frey and Stutzer (2002) individuals assess their social status according 

to their political preferences, religious practices and beliefs, and their national 

culture. On this note, Bericat (2014) attempted to establish an empirical 

operationalization that permits the measurement and validation of the 

socialemotional well-being concept. To construct a socioemotional well-being index, 

he used the 2006 European Social Survey. This scale, which is employed as a 

measure of subjective well-being, was created to serve as a tool for societal 
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investigation of the subjective aspects of life and social condition. In comparison to 

measures of subjective well-being rooted in emotive-cognitive evaluations  

(addressed earlier), Bericat’s study was grounded in Kemper’s social interactional 

theory and Collins’ theory of interaction ritual chains. Hoping to provide a 

measurement tool for happiness and satisfaction for social research, this index 

introduced a series of emotional states experienced by individuals. The study 

obtained 10 variables and 4 factors for measuring socioemotional well-being. Those  

10 variables were: “optimistic about my future, very positive about myself, 

depressed, happy, lonely, enjoy life, sad, feel energetic, calm and peaceful, and 

rested upon waking in the morning”. The 4 factors were: “status, situation, self, and 

power”. Participants’ answers varied from “none or almost all the time, some of the 

time, most of the time, to all or almost all of the time” (2014, p. 19). This study 

attested that it had paved the way for the development of research programs on 

socioemotional well-being in the contexts of economic, political, social, personal, 

and cultural conditions.    

2.5 Basic psychological needs  

Another influential model, rooted in the personality and social psychology field, 

investigating the factors shaping individuals’ well-being is self-determination theory  

(Ryan & Deci, 2000). This theory hypothesizes that there are three basic 

psychological needs that human beings have an inherent need to fulfill. Those needs 

are autonomy, competence and relatedness, whereby it is claimed that the fulfillment 

of each is vital for an individual’s integrity, psychological growth and well-being. 

Thus, this theory argued against the notion brought by the SWB approach that 

contextual factors (social and cultural) which characterize different domains of life 

have a direct effect on individuals’ well-being. Instead, the self-determination theory 
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suggested that social and cultural factors shape one’s well-being through altering the 

degree of the facilitation or hindrance of these three basic needs. Chirkov et al. 

(2003) conducted a study to inspect notions of self-determination theory on five 

hundred fifty-nine participants from South Korea, Russia, Turkey and the United 

States. Results, in line with the self-determination theory, revealed that the autonomy 

and social practices of individuals predict their well-being in the 4 cultures 

inspected.  

Hence, the findings concluded that individuals’ well-being is governed by the three 

basic needs: autonomy, competence and relatedness.  

2.6 Teacher Subjective Well-being  

Employee well-being has been linked to employees’ work-life balance and job 

satisfaction within the context of occupational health. Nevertheless, 

conceptualizations of well-being particularly related to teachers have been 

characterized as inconstant and dynamic. Teacher well-being, as in other 

occupational well-being areas, has been portrayed as shaped by cultural and social 

contexts (Roffey, 2012). Within the teaching field, wellbeing has been described as  

“an individual sense of personal professional fulfillment, satisfaction, purposefulness 

and happiness” (Sioni et at., 2010, p. 741) which can be either reinforced or 

confounded by contextual factors. Day and Qing (2009) summarized teachers’ 

emotional worlds through describing three truths.  The first claimed truth is that 

teachers’ emotions shape their feelings; the authors explain that the majority of 

individuals find managing their feelings challenging, regardless of their levels of  

‘emotional intelligence’. The second is that teachers’ interactions and experiences in 

the school and the classroom impact how they view and feel about themselves. 

Lastly, Day and Qing suppose that the main goal of teachers in life, just as the 
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majority of human beings, is to seek pleasurable experiences and avoid painful and 

strenuous ones. They illustrate that adjustment and changing contexts are scenarios 

viewed unfavorably.   

Fredrickson (2004) attempted to understand teachers’ well-being through a 

different lens. He developed a “broaden-and-build” theory of positive emotions to 

recognize the relational process composing the emotional well-being. The theory 

proposes that positive emotions: “joy, interest, contentment, and love” interact to 

serve an individual’s sense of well-being. The interaction of those positive emotions 

creates a dynamic relation between “psychological, cognitive and emotional 

resources” (Day & Qing, 2009, p. 25). Fredrickson (2004) suggested that 

individuals’ resilience, social integration and health can be optimized through 

building positive emotions. Therefore, teachers’ well-being can be enhanced through 

complimentary interactions between positive emotions. Moreover, Damasio (2004) 

added that teachers’ sense of well-being is affected by their capacities to apply three 

emotional  

‘tiers’: “background emotions, primacy emotions and social emotions” (p.43). 

Damasio distinguished between seven primary positive and negative emotions: “fear, 

anxiety, anger, disgust, surprise, sadness and happiness” (p.45), explaining that all of 

these emotions are experienced by teachers at their workplace. However, teachers 

may lose their sense of well-being due to the persistence of negative emotions such 

as anger, fear, disgust and sadness (Day & Qing, 2009). Therefore, when a teacher’s 

ability to identify and deal with moderate background and negative emotions is 

impaired, her/his well-being becomes threatened. On the other hand, the opportunity 

of achieving a sense of personal and social well-being is achieved through the 

managing and monitoring of the three emotional tiers. Hence, teachers report higher 
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levels of well-being when they succeed at overcoming negative emotions and 

experience positive emotions instead (Damasio, 2004).   

Numerous studies looked into the subjective well-being of teachers. A 

research conducted in six Australian schools examined teacher well-being, especially 

how certain behaviors that foster positive feelings may improve teacher resilience. 

Roffey (2012) conducted a qualitative study through administering an online survey 

on teacher well-being. Findings revealed that supporting teachers in accessing their 

knowledgebase and encouraging their self-discovery resulted in the enhancement of 

positive learning environments that are effective for student growth. Moreover, the 

researcher also found that a vital area for teacher well-being was linked to teachers’ 

perception of their sense of belonging.  Hence, psychosocial factors were found to 

moderate and shape teachers’ subjective well-being. Teachers expressed that they 

appreciated the opportunity to reflect on their personal well-being. Therefore, the 

mere act of talking about their well-being promoted positive feelings and enhanced 

their wellbeing.   

Bower and Carroll (2017) developed a well-being web based application to 

investigate teacher emotional states. The application was piloted with 11 teachers at 

Australian schools. The well-being application was intended to differentiate common 

teacher emotions and triggers by measuring 11 emotional states and five triggers to 

these states. Furthermore, levels of self-efficacy and overall life satisfaction were 

ascertained for each participant. Results indicated the application’s scores correlated 

with teachers’ self-efficacy and life satisfaction. In addition, enhanced teacher 

wellbeing was predicted by their experience of positive emotions. However, all the 

previously cited studies inspected teachers’ well-being under normal and stable life 

circumstances rather than under threatening situations. So, this study attempts to 

discover the impact of threatening events on teachers’ subjective well-being.  
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2.7 Well-being Post Trauma  

The majority of trauma-related research conducted has examined the effect of 

individually experienced trauma on wellbeing rather than community wide traumatic 

incidents. In an attempt to uncover this gap, Makwana (2019) conducted a study to 

understand the link between natural disasters and mental health. The researchers 

disclosed finding mental health to be connected to disasters to a large extent. 

Individuals and communities that have experienced a disastrous event reported 

mental instability precipitating PTSD and anxiety. Due to their unpredictability, 

disasters leave victims in shock, putting them in denial states which in turn make 

them prone to anxiety and stress. Peek (2008) found that psychological and 

emotional issues and instabilities were all results of disasters. Depression, anxiety, 

emotional distress and sleep disorders were common psychological repercussions 

triggered by disasters. Moreover, Hackbarth et al. (2011) examined the mental health 

consequences of traumatic experiences on survivors of hurricane Katrina. The 

authors concluded that disasters disrupted the fully functioning life of the victims, 

causing lack of hope and disturbance to their roles in their community. The most 

common reported feelings were sadness, hopelessness, shock, stress, anger, fear and 

grief. They also disclosed finding proper functioning in their community 

challenging.   

Moreover, very few studies investigated the impact of traumatic experiences such  

as disasters on teachers’ well-being. In an effort to address this area, Berger et al.  

(2018) designed a research to inspect teachers’ perspectives regarding the impact of 

a disaster event on their emotional well-being. Participants faced emotional burdens 

such as frustration and helplessness when performing their duties following the 

Hazelwood mine fire event. Hazelwood teachers reported that they suffered from 

anxiety and frustration due to pressure experienced during the event, disruption due 



16  

    

to relocation, and students’ behavior and well-being. It was clear that participants 

faced substantial challenges in managing their own reactions and maintaining stable 

relationships in response to the mine fire event. However, teachers were asked to 

reflect on how they believe the event has impacted them, specifically how they 

believe the event has influenced their teaching, while this study hopes to understand 

teachers’ overall satisfaction with their lives alongside their teaching under 

threatening circumstances and post a traumatic event, the Beirut port explosion.  

2.8 The Pandemic: An Overview of the Well-being of Teachers  

The COVID-19 outbreak struck unexpectedly at the start of 2020, disrupting 

the professional life of many individuals. This involves teachers, who must generate 

online resources fast and educate their students distantly. For schools and teachers, 

the phase of lockdown, which lasted from mid-March until the end of May 2020, 

was also a time of enormous anxiety. While some teachers went about their business 

as usual in order to school the offspring of crucial employees, others wondered when 

they would be able to resume normal classes and whether it would be secure to do 

so. All of this happened when loved ones were ill, teachers' own kids were on 

lockdown from school, and many types of social or leisure activities were outlawed. 

On top of all of that, multiple crises have coincided, thus increasing the level of 

pressure and leaving no sources of stress relief (Mahmassani et al. 2021).   

There has already been a lot of research done on wellbeing during the 

COVID-19 pandemic, showing how it has affected the psychological health and 

wellbeing of different populations. However, there has been little thought given to 

how this exceptional time has impacted teachers. Each professional sector would 

have had its own set of difficulties, particularly in the early phases of the epidemic 

when Lebanon was placed under quarantine (Bu et al., 2020; Pierce et al., 2020). 
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This circumstance is likely to have had an impact on teacher motivation. Teachers 

had to deal with new obstacles such as remote instruction, social distancing, and 

technologically driven contact with students and parents, as well as school coworkers 

and administrators, in addition to everyday obligations. Teachers were supposed to 

deliver the finest education to students, despite their personal health concerns. 

Educators had to handle teaching and learning under even more difficult 

circumstances owing to school suspension during the epidemic, on top of the usual 

high demands of the teaching staff (Avalos et al., 2021).  

Critical conditions can jeopardize one's well-being (Parker et al., 2012). Crises 

or crucial life occurrences, such as a pandemic, school shutdown, and resulting 

alterations in the living and working situations of teachers can be noted. Joblessness, 

for example, is a risk factor that has a considerable negative influence on personal 

and communal well-being (Latif, 2010). Given the research findings that teachers 

need to be relatively stress-free and at ease at work in order to contribute to 

development and progress (Sisask et al., 2014), it is reasonable to predict that 

teachers' unfavorable perceptions of working circumstances under the pandemic will 

hamper their well-being. Nevertheless, a crisis or major life event can have a good 

outcome and can help people grow individually and collectively. There appears to be 

some consensus that the beneficial consequences of a critical circumstance or crisis 

are dependent on how the difficult situation is assessed and if the person has 

opportunity to react.  

Furthermore, studies on resilience have discovered that stressful events might 

reduce teacher well-being, but difficult settings can actually promote well-being 

(Mansfield et al., 2016). Various impacts of the COVID-19 outbreak are possible 

based on these results. As a potential cause, the pandemic's repercussions might have 

a detrimental impact on teachers' well-being, for instance, if the departure from 
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traditional patterns and the introduction of a totally new kind of remote learning 

shows to be a major source of anxiety. In a research study of 45 Indonesian primary 

school teachers, for example, Fauzi and Khusuma (2020) discovered that while the 

large percentage of teachers valued the possibilities provided by online instruction 

during the global epidemic, yet about 80% were dissatisfied because they felt 

inadequate with online teaching, which may have harmed their well-being. In a study 

conducted in the Philippines, Alea et al. (2020) also discovered that teachers in the 

Philippines were constrained by an inadequate awareness, abilities, and expertise in 

online instruction. Additionally, in a sample research, Gross and Opalka (2020) 

portrayed that US teachers were not adequately supported and motivated to deal with 

this tough circumstance.   

2.9 OECD Guidelines  

Subjective well-being, according to most experts, encompasses a variety of 

distinct components of an individual's subjective status (Kahneman et al., 1999).  

Nevertheless, there is considerable opportunity for disagreement over which aspects 

should be incorporated. Some researchers, such as Kahneman and Krueger (2006), 

concentrate solely on the hedonic side of subjectivity, whilst others, such as Huppert 

et al. (2009), use a description that incorporates measurements of healthy 

psychological performance as well as life purpose. A somewhat wide concept of 

subjective well-being is utilized for the objectives of these guidelines.  

Subjective wellbeing according to these guidelines is defined as: “Good 

mental states, including all of the various evaluations, positive and negative, that 

people make of their lives, and the affective reactions of people to their experiences.” 

This definition is meant to be broad in scope, embracing the complete spectrum of 

universally recognized components of subjective well-being. The preceding concept 
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of subjective well-being is rather wide, and it may create the idea that subjective 

well-being is an interminably ambiguous notion. This isn't the situation at all. 

Specialists are, in fact, in consensus on the exact factors that make up subjective 

well-being (Stone et al., 2018). A difference is sometimes made between life 

evaluations, which entail a mental assessment of the participant's life as a whole (or 

portions of it), and affect measurements, which record the participant's sentiments at 

a certain moment in time (Kahneman et al., 1999). A variety of scholars claim that, 

in conjunction to the difference between evaluation and emotion, subjective 

wellbeing has a separate eudemonic component, expressing people's feeling of 

purpose and involvement (Huppert et al., 2009).  

2.10 Life evaluation  

A thoughtful appraisal of an individual 's life or a particular component of it 

is captured in a life evaluation. This might be a broad appraisal of "life as a whole" 

or a more specific appraisal. Instead of describing an emotional state, such 

judgments are the outcome of an individual's judgment regarding life aspects. There 

is proof that the concept covered by life evaluation is similar to that employed by 

individuals when they make a deliberate decision to choose one course of action over 

the other (Helliwell & Barrington-Leigh, 2010). In some ways, the fundamental idea 

being assessed is therefore similar to an economist's concept of utility. The most 

popular life evaluation metrics correspond to "life as a whole" or a comparable 

encompassing concept. People can, nevertheless, offer evaluations of specific parts 

of their life, such as their wellness or their employment, in addition to global 

judgments of life overall. In fact, there is significant evidence that overall life 

evaluations and evaluations of specific parts of life have a close link.  
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2.11 Affect  

The term "affect" is used by psychiatrists to characterize a person's emotions. 

Affect measurements may be regarded of as metrics of certain feelings or emotional 

reactions, and they are usually taken in relation to a specific point in time. These 

kind of measurements reflect how people perceive life rather than how they recall it 

(Kahneman & Krueger, 2006). While a single scale can represent an overall 

assessment of life, affect has at minimum two unique hedonic aspects: positive and 

negative affect (Kahneman et al., 1999). Positive affect is a term that describes 

positive feelings such as joy, pleasure, and satisfaction. On the other side, negative 

affect refers to the undesirable emotional experiences of sorrow, rage, fear, and 

worry. Positive affect is regarded to be predominantly uni-dimensional (in the sense 

that positive emotions are closely connected with one another and thus can be 

expressed on a single axis of evaluation), whereas negative affect could be more 

multi-dimensional. It's conceivable, for instance, to experience rage but not fear or 

sadness at the same time.  

2.12 Eudaimonia  

Other characteristics of a person's psychological functions are included in 

various conceptions of subjective well-being available in the psychology research, in 

complement to life evaluations and affect, which concentrate on a person's present or 

recalled situations. There is a large body of literature devoted to the idea of optimal 

psychological performance, which is also known as "flourishing" or "eudaimonic" 

well-being (Clark & Senik, 2011). Beyond the participant's introspective appraisal 

and affective experiences, eudaimonic well-being focuses on functioning and 

realizing one's potential. Huppert et al. (2009), for instance, defined the 

"functioning" component of well-being as consisting independence, competence, 
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passion for learning, goal clarity, sense of meaning, resilience, social involvement, 

compassion, and altruism when working to develop the questionnaire on 

psychological well-being for the European Social Survey. Eudaimonic theories of 

subjective well-being vary considerably from the evaluative and affective elements 

in that they are more utilitarian in nature and are focused with capacities rather than 

end results. 
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Chapter Three  

Methodology  

  

3.1 Introduction  

A mixed-method design integrating quantitative and qualitative components 

was used to explore the perceptions of English K-6 teachers with respect to their 

subjective well-being in light of the current situation in Lebanon. Usually, mixed 

components, quantitative and qualitative are used when the question of a study 

cannot be resolved using one method (Tashakkori &Teddlie, 2009). The reason for a 

mixed method design was that quantitative or qualitative approaches alone were not 

sufficient to obtain patterns and comprehensive data concerning the views of 

teachers concerning the problem at hand. The quantitative survey that was developed 

in this study helped in providing an objective insight into the wellbeing of the 

participating teachers. The qualitative research component on the other hand 

explores the meaning and justification behind this data, helping to interpret the data 

(Bryman, 2008), thus making it best appropriate for profoundly exploring the 

experiences of the teachers with the various crises in Lebanon as well as their 

perspectives regarding their wellbeing.  

3.2 Research context  

This study was carried out in multiple private elementary schools in Beirut, 

the capital of Lebanon. These schools all adopted the Lebanese educational 

curriculum, where they offered programs in two main instruction languages English 

and French; some of the approached schools also adopted the French Baccalaureate 

programs, the English-language International Baccalaureate program. The schools 
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received students from various socioeconomic levels and cultural backgrounds. The 

elementary departments of each school was the main setting of the study.  

3.3 Participants  

The participants in this study consisted of English teachers serving at some 

elementary schools in Beirut.   

3.3.1 Inclusion Criteria   

The following inclusion criteria applied:   

1. The teachers eligible to enter the study should have been employed for at 

least the duration of six months before October 2019, and currently 

practicing at the approached schools. This is specifically set as to include 

the participants who have experienced working at their respective schools 

before the onset of the revolution, and multiple crises.   

2. Teachers who accept to participate in the study by signing the electronic 

consent form.  

3.3.2 Sample and Sampling method  

The participants were recruited through a purposive sampling technique. 

Purposive sampling, also known as judgment sampling, is the purposeful selection of 

a subject based on the individual's characteristics. It's a non-probability strategy that 

doesn't require any underpinning concepts or a predetermined quantity of 

respondents. Simply said, the researcher determines what information is required and 

then seeks out persons who can and will supply it based on their expertise or 

expertise (Bernard, 2017). It's most commonly utilized in qualitative research to find 

and pick the most content-rich examples to make the most use of accessible resource. 

This entails identifying and selecting participants who are knowledgeable in a topic 

of interest. In complement to knowledge and experience, and emphasize the 
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significance of accessibility and desire to engage, as well as the capacity to explain, 

express, and analyze experiences and ideas (Patton, 2002).  

For the quantitative aspect of the study, the survey was distributed among 

100 teachers who met the inclusion criteria, where 82 teachers agreed to participate, 

yielding in a response rate of 82%.   

For the in-depth semi-structured interviews, a sample size of ten participants 

was considered to be appropriate to gain an in depth understanding of the event from 

the perspective of teachers. In-depth interviewing is less concerned with making 

generalizations to a wider population of interest and more in favor of an inductive 

and emergent approach. Categories are constructed from the data and then linkages 

between those categories/ themes are examined (Hennink & Kaiser, 2021). 

Appropriate sample size for such initiatives is controversial amongst researchers 

where many scholars refer to saturation as the most significant notion to consider 

when deciding on the sample size in qualitative research. Saturation is described as 

the moment at which the data collecting process no longer contributes to the research 

or delivers any additional significant data (Dworkin, 2012). A huge number of 

publications and books offer suggestions and recommend 5 to 50 participants as a 

sufficient number for a sample size (Baker & Edwards, 2012). Moreover, Guest et al. 

(2006) conducted a study deducing data from 60 in-depth interviews in purpose of 

coming up with “evidence-based recommendations regarding sample sizes for 

interviews”. They concluded that by the twelfth interview, saturation was achieved 

and that by the sixth interview, basic themes appeared.   

Therefore, a non-probabilistic purposeful sample was used to select ten 

participants from the survey, to take part in this case study. I believe that I should 

choose several teachers to study instead of only one since each case study is 

instrumental to learning about the effects of crises on individuals (Stake, 2013).   
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By combining quantitative and qualitative research methods, I aimed at 

gaining an in-depth understanding of a phenomenon and emphasize on constructing 

meaning. This kind of research frequently focuses on the “how and why of a specific 

issue, process, situation, subculture, scene, or set of social interactions” (Hennink & 

Kaiser, 2021, p.1319). Moreover, in this study, the purpose was not to sample 

research, since a sample of a few was not going to be representative of others. The 

aim here was not to understand other cases but to explore each case with its unique 

representation of the impact of the concurrent crises after the port explosion (Stake, 

2013). The goal of this research study was to explore the impact of the subsequent 

contextual factors following the Beirut port explosion on August the 4th on the 

perceptions of teachers in accordance with their subjective wellbeing.  

3.4 Data Collection   

This is a quantitative and qualitative case-study that used an embedded 

design where the teachers were the main units of analysis, while their perceptions of 

their subjective well-being were the subunits of the embedded design (Yin, 2013). 

Other subunits of the design were my own perceptions and descriptions of my 

subjective well-being. Three types of data were triangulated to improve the 

trustworthiness of this research (Merriam, 2009): a survey distributed to 100 K-6 

English teachers, indepth semi-structured interviews with ten research participants, 

and analytic autoethnographic journal entries produced by me, the researcher, since 

the explosion of the Beirut port on August the 4th (Anderson, 2006). Auto-

ethnography stemmed from combining ethnography and autobiography. This recent 

qualitative approach permits the researcher to combine an interest in sociocultural 

concerns with detailed representations of “psychological lived-experience associated 

with autobiography and phenomenology” (Marr, 2015, p. 109). Due to the inclusion 
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of auto-ethnographic entries, I was acting as a research subject and a data collector at 

the same time, which allowed me to exploit my own encounters as a source for 

further enrichment of the data (Greaves, 2021). My journals were written 

occasionally in response to a social and contextual triggering event influencing my 

well-being. In my auto-ethnographic journal, I noted: (1/9/2020): “I don’t know how 

long the effect of the explosion will last. Today, at 11:30 a.m., I was amid giving an 

online Math class when I heard a military plane passing over my house; I was 

terrified; in a fracture of a second, I threw the laptop on the couch and ran to the 

hallway to hide while it passed. When the sound disappeared, I went back to my 

laptop cautiously, apologizing from my students”. My performance was altered by 

the explosion, and I described my wellbeing as greatly impacted (8/10/2020): “I 

don’t feel well at all. I can’t sit near the windows; I don’t feel like leaving the house; 

I feel I am going to die at any moment; I am not okay.” Those auto-ethnographic 

journal entries added value to the findings in the data collected from the survey and 

interviews with the teachers.   

These instruments were employed to answer the following research question:  

“How do English K-6 teachers at private schools in Beirut describe their emotional 

well-being in light of the health, economic and political unrest following the Beirut 

port explosion?”  

3.4.1 Construction of the survey   

  The teachers who took part in this research participated in an English 

prestructured quantitative survey distributed online which was concerned with 

inquiring into their own descriptions of their well-being with respect to the current 

situation in Lebanon. It is preferred to use a pre-structured design since the diversity 

is to be studied. This deductive quantitative survey included “some predefined main 

topics, dimensions and categories” (Jansen, 2010 p. 25)   
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Additionally, the aim of the questionnaire was to determine whether the 

predetermined features are empirically present in the population under investigation. 

The survey aimed at determining the diversity of some topic of interest (teacher 

wellbeing) with respect to other variables (The port blast and the crises following it) 

along with establishing frequencies. The goal of my issued survey was to establish 

the meaningful variation of well-being within the studied population, Lebanese 

English k-6 teachers. (Fredricks et al., 2016).   

To construct the survey, I have based my questions on the following Theoretical  

Frameworks:   

1. TF1: Bentham’s Utilitarianism    

2. TF2: Homeostasis theory: Average set point of well-being  

3. TF3: OECD Guidelines: Affect evaluation module  

4. TF4: OECD Guidelines: Domain evaluation module  

5. TF5: OECD Guidelines: Life evaluation module  

6. TF6: OECD Guidelines: Eudaimonic Well-being module  

7. TF7: Post-trauma Research  

3.4.1.1 Bentham’s Utilitarianism  

From Bentham’s Utilitarianism theory, I have designed question 7: “How 

satisfied with your life are you?”. In normative ethics, utilitarianism is a legacy 

originating with English philosophers and economic experts Jeremy Bentham and 

John Stuart Mill in the late 18th and early 19th centuries, pertaining to which an 

activity (or sort of behavior) is proper if it encourages satisfaction in life and totally 

incorrect if it produces discontentment or pain—not just for the performer of the 

activity but for others impacted by it. Utilitarianism is a form of consequentialism, 

which is the ethical concept that says acts (or categories of acts) should be judged by 

their outcomes. Utilitarianism and other normative views are opposed to egoism, the 
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belief that each individual should seek his or her own self-interest at any costs, and 

to any moral framework that considers some actions (or categories of actions) to be 

right or bad regardless of their effects. Utilitarianism depends on a concept of 

intrinsic value to evaluate the effects of behavior: something is seen to be desirable 

in and of itself, independent of subsequent implications, and all other virtues are 

thought to receive their worth from their relationship to this inherent goodness as a 

means to a goal. Hedonists, like Bentham and Mill, saw satisfaction as an 

equilibrium of pleasure and pain, and argued that these experiences have inherent 

worth and disvalue. The utilitarianism formula of maximizing pleasure for the largest 

number of people remains a powerful instrument for legislation and social 

construction in the pursuit of social justice. A fair society, according to 

utilitarianism, is one that brings the most enjoyment to the largest number of 

individuals. Human nature is taken into account by utilitarianism (Postema, 2006). 

Therefore, utilizing this framework to derive question 7 is key to reflect on the 

teachers’ satisfaction with their life, in the context of the Lebanese society.   

3.4.1.2 Average set point of well-being – Theory of Homeostasis  

The Theory of Homeostasis was also utilized to derive question 7: “How 

satisfied with your life are you?”, where traditional hedonic adaptation theories 

argue that long-term increases in subjective well-being (SWB) are impossible since 

one's SWB will always revert to its baseline level, a process described as the hedonic 

treadmill. This standard level is also known as the SWB set point, and it is thought to 

be predominantly governed by heritable variables. Cummins proposes that SWB, 

especially mood, may be characterized as a homeostatic system in his framework of 

SWB homeostasis. He concentrates on what he describes homeostatically protected 

mood (HPMood), a physiologically decided and normally distributed tendency for 

specific positive mood states that impacts people's character (rather than the other 
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way around), mental functions, and other facets of SWB such as satisfaction with 

life. Homeostatic mechanisms regulate HPMood and keep it within a restricted 

range, known as the set point range. Intrinsic mechanisms like automatic habit 

formation and cognitive mechanisms like reinterpretation and meaning construction, 

as well as external resources like income and social ties, are all part of these 

dynamics.   

Cummins (2010) proposed this hypothesis, stating that it enables for 

predictions about maintaining and enhancing subjective well-being. According to 

Cummins, our subjective well-being perception is "generalized, customized, and 

very abstract" (p. 9). "How satisfied are you with your life as a whole?" he asked in 

an effort to gauge subjective happiness. People are supposed to react to this question 

without reservation, and as a result, they will be capable to do so without relying on 

cognitive features (Tomyn & Cummins, 2011). Therefore, the question 7 was 

derived from this framework, where asking the teachers about their satisfaction in 

life is subject to their internal complexities as well as their habituation and reaction 

to external factors represented by the Lebanese situation.   

3.4.1.3 OECD Guidelines  

The OECD released a recommendation in 2013 for assessing subjective 

wellbeing in more depth in order to gather quality evidence to make optimal 

decisions to enhance subjective well-being. Subjective well-being assessments are 

used to determine happiness (OECD, 2013b, p. 12). There are two types of 

perceptual variables, as per Stiglitz and colleagues (2009): those that collect life 

appraisals and people's opinions about their situations, and those that catch favorable 

and unfavorable affect. Subjective well-being, per the OECD, is a three-part 

construct that includes:  life evaluation – an introspective, cognitive assessment of an 

individual 's life or specific aspects of it; ii) affect – a person's positive and negative 
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emotions and feelings; ii) eudaimonia – a person's assessment of his life in aspects of 

meaning and purpose in life, as defined by Aristotle's 2000-year-old construct 

(Krueger & Stone, 2014). The OECD recommends six distinct modules for 

measuring these various components: I)  a fundamental module with only one 

inquiry about happiness and life satisfaction; II) an affect component with various 

particular questions; III) a life evaluation component with various particular 

questions; IV) a eudemonic well-being module with numerous particular questions; 

V) a domain evaluation module with various particular questions about satisfaction 

in particular life contexts (e.g., health); and VI) an experienced well-being 

component. The Cantril Ladder of Life Scale, the World Values Survey overall life 

satisfaction question, and the one employed by the United Kingdom Office of  

National Statistics are the three most widely deployed questionnaires, per the OECD 

Guidelines on Measuring Subjective Well-Being (Krueger & Stone, 2014).. The 

following are some examples of queries: “All things considered, how satisfied are 

you with life as a whole nowadays?”, and “Overall, how satisfied are you with your 

life nowadays?”. Affect inquiries resemble those produced by Wirtz, et al. (2009),  

Michael Fordyce (1988), and the Office of National Statistics of the United Kingdom  

(2015), such as: “Overall, how happy did you feel yesterday? "Overall, how anxious 

did you feel yesterday?” and “Consider your emotions a moment further. On the 

average, what percent of the time do you feel happy? What percent of the time do 

you feel unhappy?”. Biswas-Diener’s (2008) Psychological Well-Being Scale, 

Huppert and So's (2013) Flourishing Index may all be used to assess eudaimonia. 

My questions resembled queries such as: “Overall, to what extent do you feel the 

things you do in your life are worthwhile?”. Therefore, the OECD modules were 

designed to derive questions that directly related to the wellbeing of the teachers, 

such as question 8 relating to how stressed the teachers were, was based on the affect 
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evaluation model of the OECD guidelines, while the question relating to the level of 

support they are receiving was based on the domain evaluation model of the OECD 

guidelines.   

3.4.1.4 Post-trauma Research   

The majority of trauma-related studies has focused on the impact of personal 

trauma on wellbeing rather than community-wide catastrophic events. Makwana 

(2019) did a study to examine the relationship among natural catastrophes and 

mental health in order to close this disparity. Mental health was shown to be strongly 

linked to catastrophes, according to the study. Individuals and groups that have been 

through a traumatic incident have indicated mental instability, which can lead to Post 

traumatic stress disorders and stress. Catastrophes leave victims in disbelief and 

denial as a result of their volatility, making them vulnerable to worry and stress. 

Furthermore, Hackbarth et al. (2011) looked at the psychiatric effects of traumatic 

events affecting storm Katrina victims. The researchers came to the conclusion that 

disasters disturbed the victims' ability to live a normal life, causing them to lose hope 

and disrupt their responsibilities in their communities. Sorrow, despair, shock, 

tension, wrath, anxiety, and grief were the most commonly mentioned emotions. 

They also admitted that proper community functioning is difficult for them. 

Furthermore, relatively few research studies have looked into the effects of stressful 

events such as natural disasters on teachers' well-being. Berger et al. (2018) 

conducted study to examine teachers' perceptions on the influence of a catastrophic 

incident on their psychological well-being in order to solve this issue. When 

completing their tasks after the Hazelwood mine fire, respondents experienced 

feelings of frustration and powerlessness. Teachers at Hazelwood reported feeling 

anxious and frustrated as a result of the strain they were under throughout the event, 

the disturbance caused by the move, and their students' conduct and well-being. In 
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the aftermath of the mine fire, it was obvious that participants had significant 

difficulties controlling their personal responses and establishing solid relationships. 

Therefore, this sum of research has incentivized the development of two questions 

reflecting on the effect of the explosion and the concurrent crises on the wellbeing of 

the teachers namely, question 3, “How much has the explosion affected your 

wellbeing?”  and question 7, “Which of the following crises has affected your 

wellbeing the most?”.   

Therefore, based on the incorporation of the aforementioned frameworks, I 

was able to design a survey questionnaire that tackles the essence of my topic and 

produce reliable data that would generate valuable quantitative findings. The map of 

survey questions based on the frameworks in in the following table. The questions 

were categorized into 5 domains namely, “General Wellbeing”, “Adaptation”,  

“Satisfaction”, “Affective Wellbeing”, and “Goal Orientation”.  

Table 1. Survey question matched with theoretical framework  

Survey Questions  Theoretical 

Framework  

Dimensions  

Q1: Do you live/ work in Beirut?   -  -  

Q2: Were you in Beirut when the port 

exploded on August the 4th?   

-  -  

 Q3: How much has the explosion affected  TF7  General Wellbeing  

your well-being?    

Q4: Which of the following crises has affected 

your wellbeing the most?  

TF7  General Wellbeing  

Q5: Do you think you are managing well during 

this time of turbulence in Lebanon?  

TF4  Adaptation  

Q6: Do you think you are getting enough 

support during this period?  

TF4  Adaptation  

Q7: How satisfied with your life are you?  TF1, TF2, TF5  Satisfaction  

 Q8: How stressed are you?  TF3  Affective wellbeing  

 Q9: Do you feel safe/ secure?  TF3  Affective wellbeing  

 Q10: Do you plan on staying in Lebanon?  TF6  Goal orientation  
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3.4.2  The interview  

   Teachers in favor of additionally contributing to the study participated in one in-

depth semi-structured interview that was conducted in either English or Arabic, 

depending on what the participants favored. The interviews lasted from 60 to 90 

minutes each, and focused on investigating the participants’ perceptions and 

descriptions of their subjective well-being post the port explosion (Manen, 1990). 

The interviews were conducted online through Webex or Zoom, depending on the 

participants’ preference, in their dominant language (Arabic or English) and they 

were recorded on my laptop for transcription for the data analysis process. I also 

translated the Arabic interviews so that they can be properly reported (Maxwell, 

2013). The interview questions were also designed based on aforementioned 

theoretical frameworks, in addition to three main concepts, namely:   

1. TF8: Subjective Well-being Approach  

2. TF9: Self-determination Theory  

3. TF10: Broaden-and-build Theory  

In addition, Prompts and follow up questions were used to explore interesting 

issues that arise during individual interviews (Merriam, 2009).  

3.4.2.1 Subjective Well-being Approach  

  I have based three interview questions on the subjective wellbeing approach, 

specifically, “How do you perceive your productivity at work and achievements”, 

“How do you perceive the support you get from the school administration”, and  

“How do you perceive your ability to perform daily living activities”. Empirical 

research has been performed to examine factors of subjective well-being in a range 

of life areas, anchored in the junction of sociology and psychology (Binder, 2013). 

Various lines of study have looked into a variety of elements that influence 

wellbeing in many aspects of people's lives. For example, in happiness and well-

being research, the quality of work life is a topic that has earned a lot of scholarly 
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interest (Castellacci & Tveito, 2017). It was discovered that diverse working 

activities and varying degrees of innovation and autonomy demanded by the job had 

an impact on employee job satisfaction and work-life balance (Dolan & Metcalfe, 

2012). As a result, it was discovered that an individual's work satisfaction has a 

significant influence on one's overall judgment of life fulfillment, i.e., subjective 

well-being. This has driven the inclusion of these three questions in the interview 

schedule to evaluate the teachers’ perceptions of their subjective wellbeing;.   

3.4.2.2 Self-determination Theory  

Self-determination theory (SDT) is a broad framework of human motivation 

that arose from studies on internal and external motives and has now extended to 

encompass work organizations and other areas of society. For years, 

selfdetermination theory (SDT) has focused on the relationship between motivation 

and the goals of organizational success and wellbeing. It has concentrated on what 

promotes high-quality, long-term motivation and volitional involvement among 

employees and consumers. According to SDT, creating a work environment where 

workers feel encouraged in their independence is not only a good goal in and of 

itself, but it also leads to increased employee happiness and flourishing, as well as 

other organizational advantages. The sort of motivation individuals have for their 

professional tasks, according to SDT, affects both their productivity and their 

wellbeing (Deci et al., 2012). Therefore, I have derived the following question from 

this theory, “What actions has your school taken to help you adapt to these 

circumstances?”. This question reflects on the organizational efforts that increase 

employee motivation.   

3.4.2.3 Broaden-and-build Theory  

The broaden–and–build hypothesis outlines how a subgroup of positive 

affect, such as pleasure, curiosity, satisfaction, and love, take shape and function. Joy 
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stimulates the want to play, intrigue sparks the desire to explore, satisfaction 

stimulates the urge to savor and assimilate, and love sparks a repeated cycle of each 

of these desires within safe, intimate relationships, according to one theory. These 

pleasant feelings lead to enlarged attitudes, as opposed to the narrowed mindsets 

triggered by numerous negative emotions for example induce a specific action 

desires such as attack or flee. Negative emotions, on the other hand, restrict 

accessible tools for coping by narrowing ideas and behaviors (Fredrickson, 2004). 

It's still a mystery how this catalytic action is thought to work. As per the 

broadenand-build theory, resilient people are more likely to adopt positive 

emotiongenerating coping mechanisms (Tugade & Fredrickson, 2004). Individuals 

who have effectively dealt with comparable events feel pleased and realize that they 

can cope with similar difficulties in the future. Therefore, the following interview 

question was derived to explore the feelings pf the teachers and how they are 

affecting their coping and wellbeing: “How calm/angry do you feel during this 

time?”. The map of interview questions based on the frameworks in in the following 

table.  

  

Table 2. Interview question matched with theoretical framework  

Interview Questions  Theoretical Framework  

Q11: Where were you when the 4th of August Beirut 

port explosion occurred?   

-  

Q12: What did you experience on that day?  -  

Q13: Were you, your family members or your house 

effected?  

-  

Q14: What were your initial reactions immediately 

after the explosion?  

-  

Q15: How do you perceive your ability to perform 

daily living activities   

TF8  

Q16: How do you perceive your satisfaction with 

your life   

TF1, TF2, TF5  

Q17: How do you perceive your productivity at work 

and achievements   

TF8  
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Q18: How do you perceive the support you get from 

the school administration   

TF8  

Q19: How do you perceive your sense of belonging to 

a community   

TF9  

Q20: How calm/angry do you feel during this time?   T10  

Q21: How do you perceive your future security and 

safety   

TF3  

Q22: What are your plans for the future?   TF6  

Q23: Which of the crises has affected you the most?   TF4  

Q24: How do you feel about living in Lebanon 

during this time of turbulence?   

TF4  

Q25: How has your life changed since the beginning 

of this period of instability and unrest?   

TF4  

Q26: What actions has your school taken to help you 

adapt to these circumstances?   

TF9  

Q27: What type of support do you need to feel better 

in lieu of the current situation?   

TF4  

  

3.5 Data Analysis  

For the quantitative aspect of the study statistical analysis was performed 

using the statistical software IBM SPSS version 25. A descriptive analysis was 

carried out, and the variables were presented as per their type. The categorical 

variables were presented as frequency and proportions. The continuous variables 

were presented as the frequency, mean, standard deviation, minimum and maximum. 

Bivariate analysis was enrolled in order to test the correlation between the 

satisfaction with life and secondary variables. IN addition, ANOVA test was used in 

the bivariate analysis because satisfaction was a scale from 1 to 5 and the testing was 

based on ANOVA to test the mean satisfaction score between the variables. A 

statistically significant correlation was set at 5% (p-value less than 0.05).  

As for the qualitative aspect of the study, I used a priori and emerging themes 

to organize and analyze the collected data from the interviews through thematic 

analysis (Merriam, 2013). Similar to Berger et al.’s, study (2018), the a priori themes 

stemmed from the research questions that are English K-6 teachers’ perception of 
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their subjective well-being after the Beirut port explosion. Regarding the interviews, 

after transcribing them, the themes were coded. I performed 3 rounds of coding, 

applied Merriam’s categories of open, axial and selective coding (2009). To improve 

the trustworthiness of the findings, another researcher, a colleague interested in the 

study, was involved in the coding process, and the 2 researchers met after finalizing 

the third round of coding to either confirm the initial researchers’ findings or 

problematize them. Data analysis started during the data collection process, and 

continued through the 3 rounds of coding where emerging findings might be used to 

modify the data collection process.   

Table 3. Themes and subthemes matched with theoretical framework  

Emerging Subthemes  A priori Themes  Questions  

S1: The initial port blast  

experience   

S2: Initial reactions to the event 

S3: Wellbeing perceptions 

postexplosion  

  

T1: The Blast  

  

Q1, Q2, Q3, Q11,  

Q12, Q13, Q14, Q15  

S4: Economic crisis S5: 

Wellbeing through the 

pandemic  

S6: Wellbeing through 

overlapping crises  

T2: Dealing with  

Crises  

  

Q4, Q5, Q7, Q8, Q9,  

Q10, Q16, Q20, Q21,  

Q22, Q23, Q24, Q25)  

-  

  

T3: Teaching amid 

crises  

Q6, Q17, Q18, Q19, 

Q26, Q27  

-  T4: Locus of Control 

and future plans  

Q21, Q22, Q24  

3.6 Triangulation  

Triangulation is described in social science and academic research as the 

blending of information or methodologies to illuminate a topic from several 

perspectives. Data triangulation, or the blending of data formats, is commonly 

believed to aid in verifying assertions that may result from an original pilot research. 

Mixing research designs and techniques, such as using survey data with interviews, 

is a more advanced kind of triangulation. Using several resources and techniques for 

gathering data in a study was critical for surviving critique and biases in the research, 
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as well as providing a broader knowledge and image of the data being researched to 

the researcher and readers (Flick, 2018). Therefore, data was triangulated in this 

study by employing three instruments; quantitative survey, semi-structured 

interviews, and auto-ethnographic journals.  

3.7 Credibility, Validity and Reliability  

For a study to be successful, it must be valid. Any data collecting approach is 

deemed valid in an academic study if it captures the data that it is designed to acquire  

(Guest et al., 2012). Furthermore, an investigation is regarded valid if it is 

reasonable, reliable, and trustworthy, and hence defendable. As a result, several 

methodologies and triangulation were employed to confirm the study's validity, as 

this enabled me as an investigator to examine the same topic from many angles.  

Validity also refers to the degree to which the results may be extrapolated outside the 

unique research settings according to Bryman (2004).  In order to strengthen the 

study's trustworthiness and eliminate any bias, I used a variety of methodologies 

based on earlier research in the field of qualitative epistemological investigation 

(Anney, 2014). I used the same interview forms and asked the same questions to all 

of the teachers I recruited, ensuring that the emerging ideas were thoroughly covered 

and that no details about any part of the results were overlooked. Several extracts 

were utilized to describe the findings of the study, giving the teachers an organic 

voice. The data was also evaluated using a control approach, and experts in the field 

of qualitative research were contacted. To ensure validity and reliability, I employed 

member-checking in combination with peer-checking. The findings were returned to 

the participants for verification once the researchers had finalized the themes 

(Speziale, et al., 2011). Teachers with similar qualities to those who had originally 

took part in the study were required to acknowledge the validity of the emerging 
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patterns and their own perspectives, and external peer-checking was usually used to 

establish that the results were transferable.  

3.8 Ethical considerations  

This study has been reviewed and approved by the LAU IRB. The approval 

was granted on the 13th of January 2022 under the code LAU.SAS.RB4.13/Jan/2022  

(Appendix 3)  

For instance, an electronic informed consent was designed aiming to explain 

to the study participants the study objective, the anonymity of the data, the safety of 

the data collection, and the voluntary participation in the study. If the teacher clicks 

on “Yes, I agree to participate”, the survey will appear and the teacher will be 

included in the study. If the teacher clicks on “No, I do not wish to proceed”, the 

teacher will be excluded from the study (Appendix 1).  

The teachers were told prior to participating in the study (in the informed 

consent form and verbally) that they are free to leave the study at any juncture and 

can choose not to answer any questions which might cause them distress.  

Top confidentiality had been applied and the teachers received study codes 

since they were not asked to fill any identification data (names, phone, emails). All 

data was saved on a personal laptop that is password-protected and will be deleted 

five years after it was collected.  

Participants’ identities were mystified by the use of pseudonyms (refer to 

figure 1). All data will be stored on a password-controlled laptop and will be 

destroyed five years after data collection has taken place.  

Description   
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There was no statistically significant difference between teachers’ satisfaction with 

life and their location when the port exploded on August the 4th (p = 0.469), and the 

affection of the explosion on their wellbeing (0.598) (Table).  

Table 7: Satisfaction with life in function of the experience with Beirut port  

explosion  

      N  Mean  
Std. 

Deviation  
Minimum  Maximum  P.value  

Were  

you in  

Beirut 

when the 

port  

exploded on 

August the 

4th?  

No 

Yes  

11  

71  

3.00  

2.72  

1.00  

0.90  

1  

1  

5  

5  
0.343  

How  

much has 
the  

explosion  

affected  

your  

wellbeing?  

Lowly affected  

Moderately 

affected  

Highly affected  

Greatly affected  

6  

11  

29  

36  

3.17  

2.91  

2.72  

2.67  

1.47  

0.83  

0.70  

0.99  

1  

1  

1  

1  

5  

4  

4  

5  

0.598  

Test done using ANOVA test; Bold: statistically significance set at 5%  

There was no statistically significant difference between teachers’ satisfaction with 

life and their type of crisis affecting wellbeing (p = 0.137) (Table).   

Table 8: Satisfaction with life in function of crises affecting wellbeing  

 

Std.  

       N Mean  Minimum Maximum P.value  

Deviation  

 
Which of the 

following 
crises has  

affected your 

wellbeing the  

Economic 

crisis  

Health 

crisis/  

Covid-19  

55  

16  

2.71  

3.13  

0.92  

0.62  

1  

2  

5  

4  
0.137  

 most?  Political  

11  2.45  1.13  1  5 unrest  
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Test done using ANOVA test; Bold: statistically significance set at 5%  

A statistically significant correlation was shown between teachers’ satisfaction with 

life and their management post Beirut port explosion (p < 0.001). Results showed 

that teachers who were managing well during this time of turbulence in Lebanon, 

were highly satisfied with their life (mean score more than 3 over 5). Whereas 

teachers who were not managing well during this time of turbulence in Lebanon, 

reported to be highly unsatisfied with their life (mean score less than 3 over 5) 

(Table).  

  

  

  

  

Table 9: Satisfaction with life in function of life management post Beirut port 

explosion  

      N  Mean  
Std. 

Deviation  
Minimum  Maximum  P.value  

Do you 

think you 

are  

managing  

well during 

this time of  

turbulence 

in  

Lebanon?  

Strongly  

Disagree  

Disagree  

Neutral 

Agree  

Strongly 

Agree  

12  

21  

41  

4  

4  

1.67  

2.67 

2.93 

3.50  

4.00  

0.78  

0.80 

0.72 

0.58  

0.82  

1  

1  

1  

3  

3  

3  

4  

5  

4  

5  

<0.001  

Test done using ANOVA test; Bold: statistically significance set at 5%  

A statistically significant correlation was shown between teachers’ satisfaction with 

life and emotional wellbeing characteristics (p < 0.05). Results showed that teachers 

who were getting enough support during this period were highly satisfied with their 

life (mean score 3.56 over 5), whereas teachers who were not getting enough support 

during this period were highly unsatisfied with their life (mean score 2.66 over 5)  
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(Table). Teachers who were feeling stressed were highly unsatisfied with their life. 

Findings showed that the level of satisfaction with life increased with the decreasing 

of stress (Table). Results revealed that teachers who were feeling unsafe and 

unsecured were highly unsatisfied with their life. The level of satisfaction with life 

increased with the increasing of the feeling of safety and security (Table). 

Table 10: Satisfaction with life in function of emotional wellbeing characteristics  

      N  Mean  
Std. 

Deviation  
Minimum  Maximum  P.value  

Do you 

think you  

are getting 

enough  

support  

during this 

period?  

Strongly 

agree  

Strongly 

disagree  

9  

73  

3.56  

2.66  

0.73  

0.89  

3  

1  

5  

5  
0.005  

Not  

 stressed al  1  5.00     5  5  

How  all stressed are Low 3 3.00 1.00 2 4 0.003 you? Stress  

Moderate  

 15  3.13  0.74  1  4  

Stress  

 High  

Stress  
23  2.96  0.77  1  4  

 

 Extremely 

stressed  
40  2.43  0.90  1  5  

 

Do you feel 

safe/ 

secure?  

Strongly  

Disagree  

Disagree  

Neutral  

Agree  

39  

24  

10  

6  

2.44  

2.83 

3.20  

3.33  

1.02  

0.48 0.42  

1.03  

1  

2  

3  

2  

5  

4  

4  

4  0.009  

 Strongly 

Agree  
3  3.67  1.53  2  5  

 

Test done using ANOVA test; Bold: statistically significance set at 5%  

A statistically significant correlation was shown between teachers’ satisfaction with 

life and their planning to stay in Lebanon (p = 0.012). Results showed that teachers 

who were aiming to quit Lebanon, were highly unsatisfied with their life (mean 

score 2.55 over 5). Whereas teachers who were aiming to stay in Lebanon, were 

highly satisfied with their life (mean score 3.06 over 5) (Table).  



50  

    

  

  

Table 11: Satisfaction with life in function of planning to stay in Lebanon  

      N  Mean  
Std. 

Deviation  
Minimum  Maximum  P.value  

Do you plan on 

staying in  

Lebanon?  

No 

Yes  

49  

33  

2.55  

3.06  

0.84  

0.93  

1  

1  

4  

5  
0.012  

  

4.2 Qualitative Findings   

4.2.1 Introduction  

This study aimed at examining the perceptions of Lebanese teachers 

regarding their subjective well-being in times of the spiraling crisis that Lebanon has 

been going through for the past 2 years. The qualitative data was gained through 

undertaking in-depth semi-structured interviews with the teachers. These interviews 

helped me develop profound insight into the teachers’ experiences with the Beirut 

Port explosion, the spiraling economic crisis and the global pandemic, their 

perceptions regarding their wellbeing through and after the recurrent calamities as 

well as the coping mechanisms that teachers were compelled to devise in order to 

persevere. The qualitative data complemented the quantitative aspect of the study as 

I was able to look at the phenomenon from a deeper more individualized human 

perspective, thus giving genuine voice and meaning to the participants’ experiences.   

4.2.2 The Blast   

On a sunny summer day, Beirut was devastated by a big explosion on August  

4, 2020. According to The Daily Telegraph, the hit created a jolt that was similar to a 

4.5 Richter earthquake. The shockwaves caused devastation across the city, 

destroying scores of structures.  
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4.2.2.1 The initial port blast experience  

The interviews started with reflecting on the moment of the blast that hit the 

port of Beirut on August 4, 2020. This moment was a focal point of many 

speculations as many narratives has been published and disseminated among the 

public, but what was evident in the experiences shared by the participants is that it 

was surely a traumatizing one. Most of the study participants were in Beirut when 

the blast occurred, and they witnessed their homes being devastated and their 

families terrorized. For instance, Hala described:  

…it was 6:08 pm when the explosion happened, my mom had a panic attack, 

a mental break down and I had to carry my one-year-old nephew to the corridor to 

the safe area at home where nothing falls down while my mom was screaming: Israel 

is bombing… My house is full of glass doors, they all broke… I had to force myself 

to keep it together, you know you have family members and my nephew… my mom, 

everyone had this mental breakdown and I didn’t have it until 2 am or 3 am… Ghina 

had a very similar experience that moment of the blast and described:   

   When the explosion happened, the whole building was shaking …at around  

6:00, we heard a plane, we started saying it’s a plane it’s a plane, but we didn’t go 

out to the balcony, and this is where we heard all of a sudden the explosion, and then 

everything was destroyed at home, curtains, doors, baskets, chairs, the balcony, 

everything…my mom, brother and I held each other at that moment, dust was all 

around us, then we ran to the corridor…in the building everybody was screaming … 

we waited for like 15 minutes in the corridor, when nothing happened …I went up to 

the balcony and I saw the damage everywhere, people covered with blood, shattered 

glass, some people were stuck inside their homes…  

The participants further expressed the fear they experienced that instant in 

their own homes, where the majority heard an airplane and associated it with past 
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experience with Israeli’s attacks and feared for their lives and their loved ones. For 

instance Hiba reported:   

We heard like airplane sound very close which we were kind of used to then 

we hear the sound of explosion we thought it was a sonic bomb it was very close we 

stood up then the shock wave that comes after the sound I was standing up and I was 

about to go the balcony and then something hit me and that’s the force it hits me I 

fall on the couch and we started running hide to the hallway and sat down… Darine 

described that it was a shocking experience even though she was out of  

Beirut:   

We were sitting outside and suddenly we heard that noise and thought it was 

an attack from Israel, just like the 2006 war. We thought that they hit somewhere 

nearby because the sound, even though we weren’t in Beirut, but it was loud…I had 

my cousin’s baby in my arms, so I had to run while holding him, I had to make sure I 

don’t cry because if I cry then the kids will cry so I had to put on a strong face, of 

course I was in shock, on the inside I was terrified we will go through war, I was 

terrified that some more explosions will happen, I was in shock, I still didn’t process 

what happened, but I was anticipating another explosion… Lama reflected on her 

experience while she was driving:   

The minute we got in the car, we felt a void, we didn’t know what has 

happened, when there’s a void the ears hurt a lot, I said oh my god my ears. We felt 

something has pressured our ears. We saw people looking at a certain direction and 

we thought they were attacking gas stations because there were rumors that they are 

going to attack and bomb gas stations. I asked my sister to drive fast and leave the 

area, we thought the gas station near us was under attack…  

The narratives of the participants showed that they had quite a similar 

terrifying experience in the instant of the blast, which has left them in shock and 
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destabilized their life, where the unpredictable has taken its toll. The narratives 

focused on visualizing the destruction, hearing the sound, feeling the shockwave and 

fear of death. This event was the start of a more spiraling crisis to come and it was 

quite important to get a deeper understanding of how they dealt with it initially and 

what kind of responses they had which might have influenced further their wellbeing 

thereafter  

4.2.2.2 Initial reactions to the event  

  When asked about how they initially responded to the blast almost all 

participants indicated that they were shocked, emotionally unstable, they were 

crying, and they were trying to stay safe and secure their loved ones. Additionally, 

they directly thought about calling family and friends to make sure they were alive.  

For example, Hiba proclaimed:  

   I was aware of what’s happening but my body was not responding, my  

conscious was working and I knew something was happening, I was crying, shaking 

and couldn’t stand anymore so I sat down in the hallway and shaking…my conscious 

was working and I was thinking I need to check on people I did not know I was not 

in control that what I remember happened at least first hour after the explosion…It 

took around 3 hours for me to recover as much as I can to stop crying but then 

anytime somebody called back I start to cry, I have friends called me from abroad 

and sending me messages and I try to be like I am fine I am okay and then just start 

crying…  

Darine also shared a similar testimonial:   

…we stayed for hours confused and scared, we didn’t know what to do next, we 

knew that we should stay put, but we felt very anxious that we might not be safe. We 

were not sure that it was one explosion or it was an attack, or war has started, so it 

was full of fear…  
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  Some participants also conveyed that that night on they started feeling immense 

sadness and that led them to reflect on past experiences with loss. For instance Layan 

said:   

  It was a horrible night, horrible week, we lived sadness, and I tried to contact all 

my family and make sure they are fine, the only thing that I knew they lived outside 

Beirut most of them and that’s why I was sure they are fine…it was a nightmare, my 

daughter got terrified from any sound, and it took her 2 weeks to go back to her 

regular wellbeing…I remembered my mom’s death, I lived a tragedy, I lost the most 

precious person to my heart and these people are losing their children, the blood, 

especially the firefighters it was a sad tragedy…it awakens the bad memory and you 

start seeing the people how they are losing their beloved ones and some people are 

looking for pieces imagine…  

   Lama also shared her experience with immense worry about their loved  

ones being dead or not:   

  All I was thinking about was my husband, his work was very close to the 

explosion. I thought definitely something happened to him, he wasn’t picking up, so 

I told my sister let’s turn back and go search for him to see if he is alive. That was 

my only concern, if I will find my husband alive or not…He arrived home at around 

9:00 at night because he wasn’t able to leave the area earlier, he came home crying, 

it was the first time I see my husband crying, from an explosion that struck 

Lebanon…   In addition, some participants reflected on how they were 

dwelling on the event, skimming through social media, and watching the videos of 

the explosion repeatedly and feeling emotional. For example, Rima described:  

…that day, all night I was holding my phone, skimming through Facebook, 

watching the videos and crying and crying, my heart was broken, no words can 

describe how I felt…  
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Hiba also said:   

I would get the videos there are 2 famous videos of the explosion I would see 

them and would be scared again  

  Sara also added to that point by indicating that when she saw everything that has 

happened on social media it made her feel guilty for being alive:   

  …I was so shocked, I couldn’t stand the extremity, I couldn’t understand 

anything! I surfed social media and all I could feel was guilt!, I felt very guilty for 

not being injured or harmed, I wanted to be injured, I felt guilty, so much happened 

to the city and I wasn’t affected physically and I felt guilty about that, I wanted to be 

one of those people. I felt guilty for being safe when everybody wasn’t, being in 

house that hasn’t got damaged, guilty for still having a bed, for being physically 

fine…  

  The interviews with the participants stressed the intensity of the disaster that has 

occurred which incentivizes the exploration of the effects of these intense emotions 

on their long-term wellbeing. Therefore, the participants were specifically asked to 

reflect on their functionality, daily living and consequently their wellbeing after the 

blast.   

4.2.2.3 Wellbeing perceptions post-explosion   

  The majority of the participants conveyed that they went through various 

physiological and psychological disturbances in the period following the Beirut 

blast. For instance, some participants shared that they experienced feelings of 

depression such as Dania:   

   …After 1 week of the explosion I went through depression like 3 weeks  

intense depression which led me to go to a therapist, not that I never thought of going 

but I preferred to solve my problems because I know how to solve them, I was 
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thinking like this but now I advise everyone to go to a therapist because it’s 

something very normal and very essential to take care of our wellbeing…  

Some participants reflected on a feeling of hopelessness. For example Rima 

proclaimed:   

  …I felt ashamed to belong to such a country, I lost hope in everything in this 

country, in work, in living in Beirut, in Lebanon, lost hope for my kids’ future, what 

will happen next? What will happen to my husband’s work. I was concerned with the 

mere living in Lebanon after this day. Life is not acceptable here anymore.  

Lebanon is not equipped anymore for life… 

Lama also supported this stance:  

  …I don’t believe in this system or this country anymore. If you ever have the 

chance to leave, just go, leave. Maybe it’s too late for us to go somewhere, but it’s 

never too late for you. My eldest daughter already left to study in Italy, I don’t want 

her to stay here anymore. There’s no future…  

   On the other hand, some participants experienced PTS symptoms and  

they have reported that at instances they felt like something is going to explode or 

that they are living the experience of the blast again. For instance, Sara shared:  

…In Beirut, I’d be walking on the street and thinking: what if an explosion 

happened? You think to yourself that you were walking here many days ago and 

you did not anticipate such a disaster! You could have been dead now! It could be 

you, any of us! I was in constant fear for a very long period that an explosion will 

happen any moment…One time I was cleaning my car right next to my house and I 

started imagining an explosion happening, what will happen to the people? Where 

will I be thrown? I was in a really bad mental state. We were traumatized…  

Marwa had a very similar experience:   

  …think it took me like a week to go back to my sleep routine, especially 

because when the explosion occurred I was laying on my bed so every time I go to 
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bed I remember everything, all the flashbacks come back even next to the glass door 

we have a small space we stand there and pray usually, so it took me a week or more 

to stand there again, it was hard to stay near the glass again, even in the kitchen and 

the salon…  

Hala also shared:   

  …I lost my room, my room is my safe place, if I am sad I go cry there if I am 

happy I go listen to music just like everyone else, I write down, I watch my movies, 

everything so it’s I like I lost my safe place for a while, I couldn’t enter it for like 

couple of days, after that I entered after we removed the glass of course, and I was 

like is it my room, I couldn’t recognize it, so had to sleep on a mat in my mom’s 

room, my mom’s room had glass door, glass door was not broken, I had to sleep on a 

mat facing the glass door, so whenever I would try to sleep I imagine the glass 

shattering on me…so afterwards I was on muscle relaxers and I experienced PTSD 

just like everyone else.  

One of the participants reflected on the coping mechanism she found herself slipping 

into. Sara shared:   

  …For 3 or 4 days I slept for almost 2 hours a day and then I went into a coping 

mechanism, I started binge watching series on Netflix to escape from reality, to 

disconnect with what was happening outside. I had my feelings overlapping, then I 

had this breakdown in-front of all the family, they started crying too… I saw this kid 

who died, he looked just like my brother, same age, I couldn’t stand to look at my 

brother anymore. I am a very emotional person; I wasn’t there but it has impacted 

me greatly…  

  Furthermore, the participants shared experiences about ow this affected their 

loved ones and mainly children. For example, Lama said:  

…my daughter couldn’t sleep. She kept waking up for months in the middle of the 

night in terror, having panic attacks remembering the explosion…  
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Hala also recalled:   

  …my nephew still had you know the reaction he would bang his head on the 

floor for two or three months afterwards and my nephew also was silent for like five 

or six hours not doing anything, image a 1 years old, he plays he talks he does 

everything, he was so silent the whole time…  

I wrote into my autoethnographic journal in august 4, 2021 that reflects my 

wellbeing and my experience post-explosion, which resonated with what the teachers 

have shared:    

  …Today marks one year since the explosion that rocked the entire city, the 

entire country, the entire nation, the explosion that disrupted our whole being. What 

a tragedy, what a catastrophe. Nothing has changed since that day yet so much has 

changed. Today marks the day that the camel had its back broken. The port blast was 

the straw that broke the camel’s back. That was the day our backs got fractured, our 

sense of safety, our last bit of motivation, our dreams, our entire well-being…  

 Therefore, these shared anecdotes directly point at how the blast has directly 

affected their wellbeing. To note, this one of many crises that has affected Lebanon 

before and have spiraled after the blast. Thus, the interviews took the direction of 

reflecting how they dealt with the pandemic and the economic crisis as well.   

4.2.3 Dealing with Crises  

Lebanon has been besieged by cumulative problems for over three years, beginning 

with an economic and financial crisis, followed by COVID-19, and finally, the blast 

at the Port of Beirut on August 4, 2020, after which the crises have assumed a more 

massive and devastating turn.  

4.2.3.1 Economic crisis  

  The economic crisis has had perhaps the most significant (and longlasting) 

detrimental effect of the three. According to the Spring 2021 Lebanon Economic 
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Monitor, the economic and financial crisis in Lebanon is expected to rank among the 

top ten, if not the top three, most catastrophic crises occurrences worldwide since the 

mid-nineteenth century. Thus, the participants thereafter where asked to reflect on 

how these crises affected them and how they are dealing day to day with its 

ramifications.   

  Upon that the participants shared that their salaries are not sufficiently covering 

their needs, where they are struggling with daily life activities. For instance,  

Marwa said:   

  …the salaries are not enough, everything is expensive, we take our 

salaries in Lira and we pay everything in dollars… Lama also proclaimed:   

   … What we get paid isn’t enough, compared to the load of work that we  

have to do, it’s nothing. With the inflation of the dollar, our salaries are not enough, 

it’s not worth it. We as teachers here in Lebanon work harder than teachers in any 

other place in the world…  

Sara shared a similar experience:   

…The salary, they gave us a raise, but it is not enough, with all the prices 

going up crazily, everything is very expensive now. We are now seeking less 

expensive things, less quality, we are trying out new things, risking with food  

sometimes…  

Darine added to say:   

  …it took us a year and 2 months to fix our house, we fixed it, but not in the 

same condition it was before because of the financial situation that we’re going 

through in the country, it was the worst time to start over…Because of the explosion 

and everything that happened after, we got affected financially, especially with the 

inflation of the dollar, the whole economic situation, we don’t have money, we don’t 

get paid in dollars, we get paid in Lebanese lira, the dollar is escalating… Ghina is a 
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cancer patient and she described how the economic crisis is affecting her health as 

she is struggling to access her treatment:   

  … But now, that I am going through a health issue, I am a cancer patient and I 

have concerns about my medical health, what’s gonna happen, cause everyday there 

is something new, like in December I had an operation and they asked for 58 million, 

which was a huge amount of money, I stayed 8 days, and the last day they asked us 

for another 100 million, you need to continuously provide them with money to get 

the treatment needed, unlike before where NSSF used to cover 90% of the expenses, 

and I didn’t have to worry about money. My number 1 concern is the finances now, I 

am applying to organizations to help me somehow, to be able to do my operations 

and chemo. First time my surgery was postponed till we guarantee we have the 

amount. In 2016, Daman used to cover 80-90%  so the rest was very easy to pay, but 

now, with millions and millions, they tell you come on it’s nothing it’s only 4,000$, 

but who’s earning 4,000$?...  

One of the things the participants focused on is the accessibility of transportation and 

how the prices for commuting to and from school have crazily spiraled. For example, 

Marwa continues:   

   …it is a problem, because now taxis are expensive, as if we are taking  

our salaries in dollars, we are in the same situation, thanks God I go to school in the 

morning with my dad, he drives me to school before he goes to work but then on my 

way back home I wait for a taxI or now recently I started coming back by bus…I 

should have my own car maybe, I used to use taxi, now am using bus maybe later on  

I don’t know what we will do, unfortunately, everything is getting expensive, also I 

don’t feel comfortable in bus like… Covid is everywhere now but I have to, and 

it’s not only me, many of my colleagues also face the same issue… Lama also 

indicated:   
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  … The school refused to pay for transportation. I work from 7:30 till 2:00 

nonstop, my only break is when the students go to recess which is 30 minutes for a 

salary that is peanuts. I used to laugh at myself that I go to a store and find my salary 

as the price of a pair of shoes! My salary won’t even buy me a pair of shoes… Not 

only commuting was financially straining, but rather the participants expressed their 

struggle to actually access fuel to actually commute. For instance, Dania expressed:   

  … everything was illegal for me, please I need 2 gallons from the black market, 

how much okay… they are forcing us to do such things …now I think about it this 

way me personally I can take my car and go wait on the line on the station 4 hours, I 

don’t mind wait 2 days, I am good but not dad, to see an old man waiting there in the 

car in summer in hot, die better…I had someone I know as the gas station, when I 

reach there I call him, I am here, when I do this with my hand, you come, okay like  

I go fast and I am so shy and embarrassed like I am doing something wrong, 

sunglasses and cap and mask, not seeing anyone… and when I am done I cry…  

Moreover, the participants highlighted that they had to give up some what they call 

now luxuries so that they can persevere. For example, Rima proclaimed:   

… We are only concerned with providing them with the basic needs, even the  

basics there are some of them which we can’t afford anymore….  

Hiba also stressed that point by reflecting on the activities she had to give up:    … 

things that we were able to do before, how your weekend goes or where you buy 

clothes or what you do for fun but now Zero control, you are just restricted to the 

necessities of buying things that are necessary like food clothing and electricity if we 

can still afford it until now thanks god, later on I don’t know, I don’t have options of 

what to do in my life I am just stuck to whatever my small salary can afford…  

Layan also expressed how this has affected their leisure and her children’s’:  

  …economic side affected us of course because we are middle class we have to 

let go the entertainment part and luxury part it was canceled, my daughter used to go 
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to swimming activities for example art activities we used to have lunch at the 

restaurant on a weekly basis we used to go out to far places outside Beirut each 

weekend we used all the luxury part to breathe are canceled…  

  Therefore, throughout the interview the participants have described their 

perspectives on the multifaceted effects of the economic crisis and how it his 

affecting them both physically and psychologically.   

4.2.3.2 Wellbeing through the pandemic  

  The interviews with the participants have showed that they perceived the 

pandemic as an extra burden on top of all the crises, where it has deprived them from 

relieving the stressors they are dealing with on the daily. For example, Hiba 

expressed her tendency to be social and she indicated that if it wasn’t for corona, the 

effect of the blast and the crises might have been less on her. She said:   

   … Corona, it really annoyed me because I am a person who likes to  

socialize, see people, love to hug but not being able to do that definitely…I had to let 

out some energy some of myself but I couldn’t, staying for walks and was not very 

fun…Definitely, after effects of the explosion would have been much less if I was able 

to you know be in society more than with the situation with Corona, I would be able to 

see my friends, hug them tell them I love them face to face, I used to hug my students, 

we couldn’t do that, that’s why I was excited to go back to work because I got to travel 

through my screen to outside of my walls, I was very excited about my  

work…  

Rima had a similar experience, where she expressed her need to see people and be 

supported but she couldn’t access that because of corona:   

… felt I need to see people, I need to have the support of people, if it weren’t for the 

pandemic, we could have supported each other better during this time in Lebanon, I 

needed to meet my friends and have family gatherings, corona parted us. The 
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situation would have been much easier in Lebanon if it weren’t for the pandemic… 

Hala also added about giving up her exercise which made her feel good about herself 

because of corona:   

  … basically my everyday routine is coming from work and heading to the gym 

but with Covid spreading and omicron spreading the past 2 months I did not go so I 

started going walks and I love coffee so the walk that I do to go grab coffee is 

basically my sanity…  

Lama expressed how COVID-19 directly affected her emotional wellbeing due to 

repetitive losses and grief:  

   … the pandemic has affected my emotional wellbeing because I lost  

many people. It added to my anxiety that I don’t want to mingle, I don’t want to be 

the cause that someone got infected. Family bonding, relationships, don’t exist 

anymore, it’s only my immediate family, my home and that’s it…  

4.2.3.3 Wellbeing through overlapping crises  

  The participants have expressed their extreme concern for their health and their 

families’ health in an out of control environment, where they felt unsafe anymore. 

The participants have reflected on the challenge of accessing healthcare and 

medication, where an added crisis was the inability to find medications in the 

pharmacy. For instance, Ghina; a cancer patient, expressed how concerned about her 

life and her family in this situation:   

  … I do not feel safe in Lebanon and I think we as citizens are not valued, this is 

a part that makes me feel down sometimes, because I feel I have no other option but 

to stay here in the time being, I don’t know what might happen later on, but for the 

time being I am stuck with this case that needs a lot of support, from the government 

side, and I am not able to do anything…   

   She continued: … Sometimes they prescribe a medication that we  
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couldn’t find, and we have to call and ask for the generic one, and search for it. 

During summer, my mom was taking a medication where we searched for and 

couldn’t find, while some pharmacies had them but didn’t give us because we are not 

their customers…  

Hala shared a similar experience, where she recounted the situation of her father 

needing insulin and she found herself helpless needing to fight for the simple right of 

getting an insulin pen. She recalled:   

  …Back in summer when it all started my father takes insulin shots for his 

diabetes so I looked maybe in the whole pharmacies of Beirut to Achrafieh went to  

Mazraa… all the pharmacies around here and everywhere basically and I couldn’t 

find it, I cried on my way home because my dad needs this and started telling the 

pharmacies my dad needs this shot…She continues … had this urge to fight with him 

I was like my dad in a very mean way I was like you guys are thieves you are storing 

medications and for what a better price we don’t even take it I let out all my madness 

on him until he got out one pen, my dad uses pens as shots, he got one pen and gave 

it to me…  

Hala’s story has shifted my mind to a personal anecdote where I struggled to find 

formula. To put things in context, all pharmacies in Beirut are left with no infant 

formula, or at least claim that. The formula shortage is worsening day by day. The 

crises is deteriorating by the unavailability of infant milk. At that point I thought:  

  … perhaps if I begged harder, the pharmacist would have revealed the hidden 

formula behind the counter. Perhaps had I exposed some fresh dollars, I would have 

been provided with what I came for. I had to drive to all the way to Hammana to get 

to a pharmacy that has milk. Imagine, I had to show the pharmacy owner my 

daughter, he needed proof that I have a child! Excuse me?...  
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The situation is that bad. Sometimes you can’t process the profundity of the problem 

that has led us to where we are now. Darine has expressed the situation in a notable 

holistic manner, as she said:  

… after the explosion nobody thought it would get worse, but it did, multiple crises 

on top of each other have risen, not leaving room for the people to breathe…I 

thought the explosion was the rock bottom, and that things couldn’t get worse, I 

thought this was the worst, but living, just living day by day is getting harder, our 

basic needs are a struggle, basic needs not met….the thing is that it wasn’t only that 

affected us, it’s everything, it’s the health crisis, the political crisis, the economic 

crisis, it’s the unsafety, so you got distracted from the event, but what about other 

things, like the gas issue, the power, etc…   

Feelings of hopelessness have been expressed by the participants when talking about 

dealing with these crises. For instance, Lama described the way the life of a  

Lebanese citizen plans out as such:  

… Here, you get married, you have your kids, you invest your time, your health, 

your money, you invest everything that you have in this country, and look how it 

pays you back. It takes away your motivation, deprives you of your basic rights, 

even of your children. My kids are my biggest motivation and I am living without 

them. Is that a fair price? We are paying that price as Lebanese people…  

Rima also described the situation in a very dark portrayal:   

… it is not safe here, we are not safe in our own country, other than the blast, or 

bombs, in winter, when it rains, streets are flooded with water, people are driving 

crazily, everybody is agitated and nervous, car accidents occur all the time, it is 

crazy to drive in Lebanon with such crazy people. Here in Lebanon, people are angry 

all the time, frustrated, furious, accidents are very common nowadays because 

people are anxious and just want to finish what they have to do regardless of the 

harm they cause people… She continues:  
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…In Lebanon, if you don’t die from an explosion or corona, you die from a car 

accident, from crimes, from being electrified because you were checking the 

electricity, from not finding medicine…  

4.2.4 Teaching amid crises  

Another theme was prevalent trough the interviews with the participants which 

related to their experience with teaching while dealing with all these crises. The 

participants shared their experiences with a faltering system, limited resources and 

immense structural challenges. For example, Ghina voiced the challenges she had to 

deal with while getting introduced to virtual learning and teaching environment, 

which forced her to neglect many aspects of her life:  

  … at first it was very difficult with the virtual learning, new applications, 

Teams, I had to learn new things, on top of that the electricity issues and internet 

issues, it was a very stressful period of time. At some point I neglected my home, I 

couldn’t do anything except do school work, for days and days to receive the training 

that I need or to be able to prepare what I need for my lessons, to post on my screen, 

it’s not like any lesson, it needs to be engaging, to grasp their attention, or they 

understand it, so I had to think of all these things, and I had to pause everything else, 

my personal life, my family life, to be able to do this…  

Hiba shared her struggle with structural constraints that hindered the online teaching 

process like electricity and internet:   

… I struggle, now thanks god the internet was okay but with the electricity 

going and coming I had to take precautions like bought a UPS for the router and I 

had two laptops, I borrowed my brother’s laptop just in case my laptop stops 

working, I had my phone with me all the times but was a bit struggling sometimes 

you would have things planned and suddenly the electricity would go or comes  

[laughs]…  
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Then she continues to reflect on how the new strategy made her feel amid the whole  

crisis:   

  … I couldn’t understand how we are expected to go to the normal life, pre-

corona pre-August 4, schedule and a pile of work and everything in terms of the days 

we teach 5 days a week, while other school like 4 days and a day that’s 

asynchronous, now they used to it but with the masks all day it can be really 

annoying for the kids now with the cases are increased, these past 3 weeks we did 

not have outdoor recess all the time they were in the class, we do get considerations 

from the higher principle and our principle, now they changed our salaries they give 

fresh dollars now, percentage means, like the emotional part they tell you we are 

here for you and all of that but to be honest I don’t feel comfortable enough and say I 

don’t feel well for example or I need a mental health day, you have to provide a 

medical report why were you absent…  

Lama described her similar experience of neglecting her responsibilities to be able to 

perform her duties as an educator. She expressed prioritizing her work over her 

family:  

…I was going through a very rough time, I wasn’t able to see my family or spend 

time with them due to the work load, unable to sit with my husband or visit my 

mom. My family accused me that my work is my priority, and they come second 

best. Then it finally hit me, what am I doing? Is it worth it? Is it paying you off? 

Favoring teaching over your family and yourself?   

Marwa reflected on how the security situation made her feel while teaching her 

students and how that was an unstable experience:   

… you feel unstable, suddenly there’s strikes, all over Lebanon, you feel unsafe, and 

if you go to school, some parents don’t send their kids to school, and I have to repeat 

the lesson again, and wait for them to come back sometimes we plan to do 
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something for example, then we have no students, like 4 to 6 students, we postpone, 

we are not teaching the way we should, maybe we are late in the program… She 

continues to recount a related incident:  

   …on that day I was at school, we heard about a strike we said nothing  

will happen, I was in my class I was energetic and start a video and started dancing  

Zumba with my students, mom was calling and I didn’t notice I was enjoying, and I 

don’t use my phone usually and then a teacher knocked the door and told me it’s not 

safe outside, we are going to send the kids home, pack up your things and students’ 

stuff, let them wear their bags and sit in the hallway outside, we tried not to let them 

feel scared…  

Darine as well shared her thoughts on risking her life to go to school:  

…We had to open during strikes because my school is a private school and we don’t 

take part of such strikes so we had to open, it was frustrating, we had to go through 

road closure, burning tires, we would wake up much earlier to reach there, and on 

our way back home, it would be much stressful to just reach home. For the kids to 

leave, they are our responsibility, all in all it was a stressful situation. I think the 

schools should close during such days, when there are strikes, or threats, even the 

possibility of that is terrible, our safety is one the line. We are risking out safety.  

Layan was vocal about she was losing interest and motivation while she is not 

receiving the support from administration:   

  … whole process, you feel like you lost passion, and the parents are interfering 

in everything, because of the online and the administration is letting them to do so, 

now we are face to face, the online for 2 years opened the door for the parents to 

interfere in everything even teaching methods… they were supporting the parents, 

now all the administration’s concern is directed and targeted to making sure the 



69  

    

parents are satisfied to pay the tuition so they can pay us our salaries, Satisfying the 

parents on our backs…  

Sara had an augmented feeling regarding her work at school which supports Layan’s 

statement, where she stressed the lack of support from school:   

  … this is the first year that I feel that I hate going to school! I used to love going 

to school, working with kids, I did a lot of things from my own money, did not wait 

for the school to give me the material, I would look forward to making something 

special for the kids, right now i don’t, I am unmotivated. I do my job by paper, they 

want this objective to bet, I am meeting only this objective, nothing extra.  

Maybe it is unfair to the students but the situation is unfair to us…the school is not 

supportive. There is nothing encouraging about going to school…  

Hala further expressed her dissatisfaction with how the school was unsupportive:   

  … the administration in the smallest situation comes and blames it all on you, 

they actually blame everything on you, you didn’t do this, yesterday I am 

quarantined with two parents who tested positive actually just the day tested positive, 

so I prepared worksheets for the students just to work on whoever enters the class as 

substitute so they were like we don’t like this, even though they know am not in the 

right head space to prepare, sick parents and my parents have diseases like diabetes 

and hypertension, they know all my situation, I’ve known the principle for 6 years 

and I’ve expected so much support from her like lift me up at least don’t nag on me 

when I am in this situation …  

Darine also shared her disappointment from the school administration: We are 

pressured, we actually had a talk with the administration at school, them pushing us 

to be positive is toxic, it’s called toxic positivity, and that it will harm us, because at 

the end of the day we are passing through a lot, no one can be positive all the time 

with all these circumstances we are passing through. I think that the administration 
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tried to be supportive, but deep down i knew this was a business, things needed to 

go on, life needed to move on and it doesn’t wait for anybody.   

Lama recalled her discontent with the school’s response to being sick:  

…I tested positive, we were teaching virtually at that time, I told my supervisor I was 

unable to record the lesson or speak because I was coughing a lot and had shortness 

of breath. I asked her that the other teacher record the lesson for me for just one 

week till i feel better and i can share the videos with her, she can upload them on the 

platform. The supervisor refused, and asked me to pause recording to cough and then 

resume recording.  

Layan also caught Covid during the academic year:  

I tested positive on Monday, on Monday the principle asked me to give online on 

Tuesday at night from 5 till 7 this is concrete, I am cursing them now, it means they 

are getting the worse out of me.  

4.2.5 Locus of Control and future plans  

These findings incentivize a further question. Where is the locus of control and what 

about the future? Through asking them about how their life changed since the crisis 

and how is it like to live in Lebanon, some participants were vocal multiple times 

about their inability to control their life but rather the situation is controlling it. For 

instance, Darine said:   

  …think I have to think if I want to make any decision, be a small decision or a 

big decision, I have to think a hundred times before I make it. If I want to make 

plans, I have to think a hundred times before I plan, when the electricity will be on, 

when the electricity will be off, if there is gasoline in my car, if I have enough 

money to go out to this place, everything is much more expensive now. Even at night 

it’s not safe anymore. Before, I used to make decisions on the spot, now I have all 

these constraints. There are many factors that are in the way…  
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This shows that the rising challenges of daily living has debilitated the functionality 

of the citizen. A similar account has been shared by Lama as she said:   

  … You can’t plan here, you live day by day, you can’t plan for the next day, we 

don’t have the privilege to plan anymore. You never know what might happen…  

In addition, on multiple occasions some participants shared their thoughts about the 

future, where they have reflected on how their children left to chase a future abroad 

and how they feel they are not safe and they wish that they can leave as well. For 

instance, Lama said:   

  … we’re not safe. Nobody is safe here. I sent my daughter to go to a country 

where there is no one there, she doesn’t know anybody there, she doesn’t even know 

the language of the country, and I said it’s ok mom I am sure you can do it, but it’s 

safer there. Here I can’t guarantee that if she goes out, she’ll come back. I can’t 

protect her here. If she goes out and wants to come back home at night, I get those 

thoughts of somebody stopping her putting the gun in her head and asking her to 

leave the car. When she used to go out, I couldn’t sleep at night, i’d stay awake till 

she arrives home safely. It’s not a safe country…  

Ghina also shared her internal conflict about planning to leave the country:   

  … I feel disappointed, and somehow guilty that I did not leave this country years 

back, I always wanted to stay here, I loved the country, I wanted to stay here forever, 

now I have this feeling of guilt that I should have left before, since the government 

doesn’t care about me, doesn’t care about my future, my basic needs, so why should 

I stay? But as I said I feel restricted now, I cannot leave, I cannot move, I have to 

just think about my health for the time being…  

In addition, Dania did not hide the fact that she would not settle for another job in the 

country but still experiencing feelings of fear for her family:   
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  … if I want to leave my school definitely I am not going to anywhere in 

Lebanon, I have my CV, prior experience is teaching I went back step back to 

position but career wise I was going forward, I am willing maybe to leave outside  

Lebanon, my parents are as if they are going out of their comfort zone and am really 

afraid to leave and anything happens to some of them I don’t have siblings or 

relatives even neighbors have their own problems, yes its survival mode…  

Moreover, Sara expressed her experience with thoughts of leaving:   

… Every time I plan to leave the country I back up the last minute, my parents are 

growing old, how will I reach them, my brother is away, all our family will be apart.  

My brother misses out on so many little things at home, I don’t want to miss out on 

things happening in the house in my absence. But I am applying, if a chance comes,  

I’ll consider it, my options are still open, I’ll see if an opportunity hits…  

  The findings here point towards an intense internal conflict regarding staying or 

leaving and highlighting a crisis in future prospects, where the participants are forced 

to deal with unknown.  

4.3 Synthesis of the results  

The above findings were collated and categorized into four main themes, 

namely, “the blast”, “dealing with crises”, “teaching amid crises”, and “locus of 

control and future plans”. These main themes have given rise to various subthemes 

that provided insight into not only the experiences of the teachers with the Lebanese 

situation, but also into their perceptions of their wellbeing and coping.   

The qualitative findings came in support of the quantitative aspect of the 

study. For instance, 34.5% of the teachers have reported that the explosion has 

highly affected their wellbeing, and 43.9% reported their wellbeing being highly 

affected by the explosion. This was supported by the qualitative findings, where the 
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participants voiced that they went through various disturbances, mainly 

psychological. For example, the participants expressed:   

…for months, I was constantly hearing that sound, the bomb  

sound, the commotion, I kept reliving it as if it was happening again, I 

was visualizing the scene that I went through, dust, and all the damage 

that happened, for a couple of months it was stuck in my memory, 

even the words we said, I felt everything again and again… (Ghina).   

… I took longer to get out of bed, stay in bed the whole day 

instead of doing things and be productive, I remember day 2 or 3 was 

when people from all over Lebanon went down to the street and 

started cleaning in Achrafieh Mar Mikael, I could not get myself to do 

it, I was watching them on my phone, trying to distract myself but I 

could not get myself to get out of my bed, it took me 2 days to get out 

of the house… (Hiba).   

Some participants also expressed going to therapy:   

… I had suicidal thoughts; why do I exist you know someone 

graduated, graduated with BA in 2018 and after I started looking for 

jobs and you know the crisis hit by then and no one could find a job 

and it starts questioning why do I exist, I don’t have a job I am 23 at 

that time, I haven’t achieved anything yet expect the degree so I 

decided to just take the chance call Embrace and talk to them about 

it… Embrace has saved my life 3 or 4 times, faced issues like 

depression, suicidal thoughts, I’ve taken medications actually, caused 

me more depression you know we all passed through anxiety and 

depression  

The participants were asked in the survey to evaluate their wellbeing and 

management during the times of crises. The quantitative results showed that 40.2% 
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disagreed that they were managing well, while 50% were neutral. This was also 

complemented by the qualitative findings, where the participants were vocal about 

how they are affected by the confounding crises, where they felt that they are not 

able to meet their needs and at some points even helpless. For instance, the 

participants said:   

  … we are living in a country we don’t have routine to 

follow, I am linking something that during corona and explosion we 

had routine and they ruined it, this also affected us a lot, you are used 

to go drink coffee and walk on the beach and then go work and go out 

and come back, and let’s go out and you own the time, now the time 

owns you. She continues: … people when they adapted, suddenly 

lockdown, and then the explosion happened in Beirut so then you 

have to adapt in corona, and everything and getting things and buying 

stuff, I used to go by car, now I go walking I say cardio and sports it’s 

okay, some people don’t like routine but I like twist… (Dania).   

… You cannot ask for a lot, because everybody is passing 

through a lot, everybody is struggling on their own level, we have to 

seek our needs without asking for anybody’s help because they’re 

already having enough from this situation… (Sara).   

… I think I had my ups and downs and I have been trying to 

cope, but there are moments where I break down. Just when I think 

that I am healing and that I am fine, I remember everything we are 

going through and I just break down…We are a resilient people, we 

are being resilient and trying to live, we are in denial and just trying to 

live… (Darine)   

The participants vocalized the effect that the crises are having on their loved ones as 

well, which in turn is reflected on them.   
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… I think I had my ups and downs and I have been trying to 

cope, but there are moments where I break down. Just when I think 

that I am healing and that I am fine, I remember everything we are 

going through and I just break down…We are a resilient people, we 

are being resilient and trying to live, we are in denial and just trying to 

live… (Darine).  

Moreover, the quantitative results have shown that 89% of the participants reported 

that they are not receiving the needed support during the times of crisis. This was 

significantly supported by qualitative findings of the study, where the interviewed 

teachers expressed the lack of support from their employers, the government, and 

their families.   

…now I am the only one responsible for the house care and the kids, 

their schools, I am so pressured, very unhappy, always scared and 

terrified. Nobody is supporting me, everybody is living under 

difficult conditions, nobody can support me, my parents are also 

struggling how can I ask for their help and support? We are all living 

in this hell…I cannot get supported from family or friends because 

they are also passing through a lot…I need emotional support… 

(Layan). … forget about the school, we literally had no support 

whatsoever. As moral support, we had no support whatsoever from 

the school… (Lama).  

Some of the participants on the other hand have indicated that them as a community 

are helping each other and at certain times teachers are standing together.   

… I couldn’t afford the 58 million, so the teachers at my school  

gathered a large amount of money so that I can do my operation… I 

was working till the last day before my operation. I received not only 

financial support, but also my colleagues were very supportive, they 
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were like, go home, rest, we can take care of it. When I was at the 

hospital I received many calls from my colleagues and the principal 

asking about me, so I did get support during this hard time, you 

know… (Ghina).  

…  From the community us teachers among ourselves we did a great 

job of being supportive with each other, we talk on WhatsApp we 

spent time together, we visit each other in the classroom, we listen to 

each other… (Hiba).   

Furthermore, the quantitative results showed that 76.8% of the participants are 

experiencing an elevated level of stress. This was corroborated by the experiences of 

the participants prevalent in the qualitative findings, where the teachers vocalized 

their anxiety.  

… I feel stressed, frustrated and worried about what will happen, and 

I couldn’t get over what happened when I see a picture I remember 

everything we are still traumatized… (Marwa)  

… so much stress, so much to pull us down, to cause us anxiety…  

(Sara)  

… I had anxiety attacks because of the situation and everything…  

(Dania)  

… now that I have to manage my health and at the same time work, 

that is very stressful… (Ghina)   

On another note, while responding to the survey, 76.9% of the participants  

indicated that they don’t feel safe in Lebanon, and 59.8% indicated a plan to 

leave the country. This has been immensely supported by the qualitative 

findings.   

… Many people fled, left the country, losing all these people, most of 

my friends are not in Lebanon, there is no future for the new 



77  

    

generation, so this is what makes it even sadder, we want to make a 

change, we want to stay in our country, but it keeps getting harder, it 

keeps breaking our hearts.… (Darine)   

… we’re not safe. Nobody is safe here. I sent my daughter to go to a 

country where there is no one there, she doesn’t know anybody 

there, she doesn’t even know the language of the country, and i said 

it’s ok mom i am sure you can do it, but it’s safer there. Here i can’t 

guarantee that if she goes out, she’ll come back… (Lama) … It is not 

safe here, we are not safe in our own country, other than the blast, or 

bombs, in winter, when it rains, streets are flooded with water, 

people are driving crazily, everybody is agitated and nervous, car 

accidents occur all the time, it is crazy to drive in Lebanon with such 

crazy people. Here in Lebanon, people are angry all the time, 

frustrated, furious, accidents are very common nowadays because 

people are anxious and just want to finish what they have to do 

regardless of the harm they cause people… (Layan)  

  

  

  

  

  

  

  

  

  



78  

    

 

  

Chapter Five 

 Discussion  

  

The chapter below provides a general discussion of the findings produced by 

the quantitative and qualitative aspects of the study. These findings will be compared 

to previous results in the literature and thus help in answering the research question 

which specifically is “How do English K-6 teachers at private schools in Beirut 

describe their emotional well-being in light of the health, economic and political 

unrest following the Beirut port explosion?”.   

Ever since the beginning of 2019, Lebanon has been dealing with a series of 

crises, the most recent of which erupted in October 2019. The socioeconomic 

ramifications of these crises have resulted in social unrest, major protests, and 

political instability in the state. The worldwide health epidemic of the coronavirus 

COVID-19 hit Lebanon in February 2020, making circumstances harsher for the 

Lebanese population. Consequently, this outbreak added to the strain on Lebanon's 

healthcare systems, which were constantly struggling. In addition to the aforesaid 

economic, political, and health difficulties, Beirut experienced the world's greatest 

non-nuclear blast at the port on August 4, 2020 (McKay/Reuters, 2021). 

Unfortunately, the compounded crises exacerbated the effect of each of the 

abovementioned problems, making life in Lebanon miserable for a huge amount of 

citizens. Furthermore, hyperinflation continued to grow, and new financial 

limitations were imposed on both individuals and corporations, devaluing the 

country's currency, increasing unemployment, and reducing imports and 

expenditures (Barbuscia, 2021).  
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Lebanon is currently in a state of severe economic, fiscal, and political 

breakdown, with newly revealed government data indicating that the basic pay for 

employees in Lebanon has dropped to 27 dollars. As a result, Lebanon is now one of 

the ten nations with the lowest minimum salaries worldwide. This is said to be owing 

to consecutive spikes in prices, a lack of government assistance, and the 

overwhelming reality that one dollar equals around 25 000 Lebanese Liras (Al Ain, 

2021). I sought to examine the influence of the aforementioned consecutive severe 

crises on teachers' well-being because many teachers were and still are among those 

impacted by the succeeding crises in Lebanon, because teachers are crucial drivers of 

change, and because crises are well established for their detrimental consequences on 

humans' various health facets.  

The results of this study have shown that the wellbeing of the participating 

teachers have been immensely affected by the Beirut Blast, where they have reported 

suffering from both physiological and psychological symptoms. When asked the 

questions “How much has the explosion affected your wellbeing? and “Which of the 

following crises affected your wellbeing the most?” The teachers reported that they 

experienced anxiety and PTS like symptoms that endured for a considerable duration 

after the blast in addition to what they have experienced during the pandemic, where 

they were not able to relieve their stress but rather were on lockdown. This is in line 

with one of the few studies conducted inquiring into the effects of stressful events on 

the mental health of the Lebanese. A recent study done by Karam et al. (2022) which 

has aimed at evaluating the predictors of acute stress disorder (ASD) among people 

post Beirut Blast. The rate of suspected ASD was 37.57 percent in this blast-exposed 

cohort, with an average ASD score of 48.76. This frequency is significantly high 

when compared to previous incidence studies utilizing DSM-IV parameters (Bryant, 

2016).  When compared to other traumata, it is significantly greater than the 
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occurrence of ASD reported among12.30 percent after September 11, 2001 (Holman 

et al., 2008), but slightly lower than the incidence of ASD among 46.70 percent 

reported after the Madrid extremist attacks of March 11, 2004 (Munoz, Crespo, 

Pérez-Santos, & Vázquez, 2005). The findings demonstrate a substantially greater 

incidence than Geoffrion et al. (2022), who found that ASD rates vary from 14.1 

percent for military associated trauma to 36.0 percent for personal trauma in a 

comprehensive study. The average ASDS value is greater than that published by 

Fuglsang et al. (2004) for vehicle crash casualties (35.79) or Wang, Li, Shi, Zhang, 

and Shen (2010) for seismic casualties (35.79). (31.22). These inconsistencies might 

be explained in part by the differences in sample makeup and how exposure is 

measured among research. Area of residency, being significantly impacted by the 

blast, and witnessing dead people were all significant determinants of likely ASD.   

The loss of a close relative and average or significant personal trauma were both 

significant indicators of increased scores when it came to ASD intensity (Karam et 

al. 2022). This applies to the case of the teachers who took part in our study, where 

multiple participants have recounted their experience witnessing dead bodies and 

blooded victims on the streets.   

On the other hand, the teachers have reflected on the effect of the pandemic 

on their emotional wellbeing, where they have indicated that it has made it harder for 

them to cope emotionally, especially that they were afraid to get infected, infect their 

family members, and were not able to see their loved ones, and get support from 

friends and family, in addition to having their activities suspended, thus accentuating 

the psychological symptoms of the participants. The findings of our study are 

consistent with the findings of Fan et al. (2021) who have found that the pandemic 

has contributed to the development of PTS like symptoms among college teachers. 

This study attributed the PTS symptoms to fear of infection as well as loss of loved 
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ones to the virus and being away from family members due to lockdown; thus 

notions that have been highlighted in the qualitative findings of our study. Another 

study was conducted in Lebanon by Fawaz and Samaha (2020), which have 

examined the prevalence of PTS symptoms among Lebanese citizens and it revealed 

that a significant number of subjects experienced PTSD symptoms during COVID19, 

with the most common symptoms being "experiencing detachment from  people", 

"feeling very upset when something reminded you of a stressful experience from the 

past," and "repeated, disturbing memories, thoughts, or images of a stressful 

experience from the past”. This demonstrates the psychological influence of 

COVID19 on a significant percentage of the Lebanese population. This is also 

comparable to the results of Kassir et al. (2021) which found a high risk of 

experiencing acute stress was identified in 75.3 percent of the individuals. Isolation 

for more than 14 days, experiencing a chronic medical ailment, having insufficient 

resources, and being afraid of infection were all correlated with a higher risk of acute 

stress. Moreover, our results are also in line with a recent research, which found that 

a fraction of Australian horse breeders who were detained for many weeks due to an 

equine flu outbreak had increased psychological suffering during the outbreak. The 

percentage of symptomatic people in the Australian community was similar to the 

proportion of Lebanese people in our research (Taylor & Sharpe, 2008).  

Moreover, to tackle the question “How well do you think you are managing 

during this period?” the domain evaluation module in the OECD guidelines was 

inspected. Participants reported to have poor management during this time which 

reflects poor scoring on universally recognized components of subjective well-being 

(2013). Additionally, the findings also highlighted that the teachers were not 

managing well during the crisis specifically because they found teaching during the 

pandemic really challenging for their mental health, where they did not receive the 
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needed support. This was consistent with a recent paper done by Mouchantaf (2020), 

which have evaluated the challenges faced by teachers in higher education 

institutions during the pandemic. The participants also stated that the institution 

failed to offer them with clear rules as well as a web-based mechanism for evaluating 

their students. Their remarks support the idea that tools like Learning Management 

Systems (LMS), in this case Microsoft Teams, should be utilized and properly 

grasped by educators, as they may be useful in the development and processing of 

online quizzes and exams (Cukusic et al., 2014). Thus little support was provided to 

the teachers in their move to online teaching which have augmented their stress 

levels. (Mouchantaf, 2020). On the other hand, the results highlighted how the 

teachers’ wellbeing were affected by the economic crisis. This is supported by a 

previous study by Allen et al. (2020) which have researched how the corona crisis 

affected the wellbeing of teachers.   

Relating to the Subjective wellbeing approach, this study inspected teachers’ 

perceptions of their productivity at work and achievements in addition to their views 

of the support they get from their school administrations. Teachers voiced their 

disappointment and frustration with work specifically holding the school 

administrators accountable for not attending to their needs, mostly their financial 

needs. Moreover, results showed that the teachers’ wellbeing, motivation to work as 

well as their performance have been negatively affected by the economic downturn 

that as occurred during the outbreak. My results are also corroborated by a landscape 

review done by Falk et al. (2019) which have tackled the well-being of teachers in 

low resources settings and countries. The paper has shown that the physiological, 

psychological, and emotional wellbeing is affected by their economic situation and 

the salaries they get paid. This study indicated that inadequate teacher pay has a 

significant impact on teachers' ability to have equal career experience. Many 
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instructors end up taking on two jobs to earn their living from education in order to 

fulfill basic demands and provide enough for their family, thus causing fatigue and 

work-life imbalance. The teachers reported that they are facing an immense financial 

challenge which at many points their salaries were not enough hand were unable to 

access their money at the bank, which caused frustration. Liu (2021) found that 

teachers in low resource and conflicted settings face health related challenges due to 

their exposition to safety concerns as well as low socio-economic status rendering 

them unable to access healthcare or even meet their basic needs which causes both 

physical and mental strains. Further, Mendenhall et al. (2019) consistently reflected 

on the motivation of teachers in conflicted countries, where they indicated that 

inaccessibility to pre- and in-service career opportunities, especially regular and 

appropriate chances, renders teachers in low-resource, crises, and conflicted contexts 

unable to manage the difficulties they encounter in their schools.  
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Chapter Six  

Conclusion  

  

6.1 Introduction  

The quantitative and qualitative findings of this study show that respondents 

are unable to deal with persistent challenges in the lack of the required assistance to 

keep them going during these trying periods. It's important mentioning that teachers' 

tenacity in surviving these crises, primarily via community support, is what 

motivates them to keep on course. Furthermore, the findings indicated that the 

current problems in Lebanon are having a detrimental impact on teachers' motivation 

in the classroom, as well as their connections with their students, students' families, 

and school administration.  

Finally, the findings reported that many of the participants necessitate 

financial assistance during these difficult times, as their incomes do not cover 

their needs. Per the research reviewed for this study, when a crisis strikes, the 

health of people affected can be compromised in a variety of ways. So, if a single 

crisis might jeopardize human health, what can be anticipated if a society's 

members are subjected to a set of crises? As a result, it has been evident that amid 

such prolonged crises, participants may be unable to persevere for extended 

periods of time, and in the long run, they may be unable to visit their schools to 

teach especially with what has been shared regarding the transportation crisis.   

As a result, the effects on teachers' psychological, intellectual, and physical 

health may deteriorate with time. One can wonder what role school officials and the 

Ministry of Education and Higher Education can play in relieving teachers' worry 
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about their present living condition, dissatisfaction, PTS symptoms, depressive 

symptoms, anxiety, sleep difficulties, and fatigue, to mention a few.  

6.2 Implications of the study   

  

The vocational improvement of teachers should not be the only focus of 

institutions. They should, nevertheless, examine their psychological, cognitive, and 

physical well-being, particularly in the event of a pandemic, financial, or political 

crisis, while society norms are being tested. It is worth noting that the school is the 

perfect, logical, and secure environment to support and encourage teachers through 

these trying times in their life, because these spiraling crises are a worldwide 

problem that impacts all systems in which a person grows.  

To do this, a collaborative and methodical reaction to the study's findings is required. 

Based on the findings of the study, which revealed the participants' worrying 

wellbeing status, school administrators are advised to:   

5 Hold symposiums and coaching workshops for teachers focused on 

comprehending feelings, voicing them, self-regulating them, and 

encouraging personal and group resilience techniques. As a 

consequence, teachers' psychological conditions may improve, which 

may have a good impact on their job productivity.  

6 Create venues for teachers to articulate their thoughts and discuss their 

worries in "support groups" so that their desires and anxieties may be 

heard. As a result, school administrators and ministry officials will be 

aware of teachers' wants and concerns, and they will have more time to 

make appropriate decisions that will alleviate some of their concerns 

and meet some of their demands.  
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7 Consider the many constraints enforced on society and analyze their 

effects on school realities, develop individual and group resilience 

methods, and create support tactics and activities that encourage 

empathy and compassion depending on their instructors' requirements.  

8 Look at teachers' workloads with fresh eyes and eliminate some, if not 

all, of their unneeded unpleasant duties and paper work. This will spare 

teachers' time and energy, allow them to focus on their strengths, and 

allow them to use wiser, not tougher, teaching tactics.  

9 Work with regional and foreign Organizations and other groups to 

provide mental health and psychological support to teachers based on 

their needs such as Embrace, Irdaac, & Blue Mission (Farran, 2021).  

It is proposed that the authorities and the Ministry of Education and 

Higher  

Education to:  

10 Build a proper collaboration framework to meet the critical 

psychological, mental, and physical health requirements of all teachers 

affected by the continuing crisis.  

11 Develop an evidence-based, objectively administered, and 

economically appropriate social assistance program for the most 

disadvantaged Lebanese teacher households to address the basic 

requirements and help mitigate financial difficulties due to the present 

economic crisis and COVID19 crisis reaction.  

12 To deal with subsequent crises, create a shock-responsive social safety 

framework. Ultimately, because crises realize no boundaries and the 

obstacles teachers in Lebanon face from impoverishment in all its 

shapes are massive international hurdles, leveraging the SDGs 



87  

    

(Sustainable Development Goals) as a structure to conform the 

observations of this study would be extremely beneficial. The SDGs 

tackle several of the world's most pressing concerns and issues. They 

give a foundation for figuring out how Lebanese citizens, and teachers 

in particularly, may strive toward a more sustainable future.  

6.3 Limitations of the study   

The major limitation of this study is the limited sample size that has 

been employed for the quantitative aspect of it. The sample was mainly 

recruited from private schools in one governorate (Beirut) in Lebanon and has 

only included English teachers. Thus this sample relatively hinders the 

generalization of these findings at a certain level and calls for a wider more 

inclusive sample to represent other socio-demographic groups.   

              6.4 Recommendations for future research   

Further research is highly recommended to be conducted in Lebanon  

to better understand the subjective wellbeing and quality of life of school 

teachers in these times of crises. Such research is recommended to be 

inclusive of all four governorates in order to obtain perspective into the 

differences between the experiences of teachers residing in various areas of 

Lebanon and serving at various schools across the country. Regular 

longitudinal studies are also recommended to keep track of the teachers’ 

wellbeing and to serve as an indicator for the Lebanese officials and 

incentivize them to take action on this deteriorating situation. Moreover, 

psychologically oriented research targeting the mental state of the teachers is 

crucial to raise the voice about the psychological suffering mainly teachers 

and the Lebanese citizens are going through. Such research is key to obtain 

hard figures and numbers on the prevalence of depressive and post-traumatic 
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symptoms among school teachers which is in turn affecting their quality of 

life, their performance and the quality of rendered education.   
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APPENDICES 

Appendix 1: Consent Form  

Consent to Participate in a Survey  

  

I would like to invite you to participate in a research project by completing an interview. I 

am a graduate student at the Lebanese American University and I am completing this 

research project as part of my MA thesis Lebanese teachers’ perceptions of their subjective 

well-being in times of crisis: A case study. The purpose of this survey is to uncover the 

perceptions of K-6 teachers with regards to their subjective well-being.   

There are no known risks, harms or discomforts associated with this study beyond those 

encountered in normal daily life. The information you provide will be used to enhance and 

improve research in the teaching field. You will not directly benefit from participation in 

this study. The study will involve (100) participants.  Completing the survey will take 2 

minutes of your time.   

By continuing with the survey, you agree with the following statements:  

1. I have been given sufficient information about this research project.  

2. I understand that my answers will not be released to anyone and my identity will 

remain anonymous. My name will not be written on the questionnaire nor be 

kept in any other records.   

3. When the results of the study are reported, I will not be identified by name or 

any other information that could be used to infer my identity. Only researchers 

will have access to view any data collected during this research however data 

cannot be linked to me.   

4. I understand that I may withdraw from this research any time I wish and that I 

have the right to skip any question I don’t want to answer.    

5. I understand that my refusal to participate will not result in any penalty or loss of 

benefits to which I otherwise am entitled to.  

6. I have been informed that the research abides by all commonly acknowledged 

ethical codes and that the research project has been reviewed and approved by 

the  

Institutional Review Board at the Lebanese American University   

7. I understand that if I have any additional questions, I can ask the research team 

listed below.  

8. I have read and understood all statements on this form.   

9. I voluntarily agree to take part in this research project by completing the 

following survey.  

  

If you have any questions, you may contact:   

PI Name: Tala Atchan  

Phone number: 0096178909122  

Email address: tala.atchan@lau.edu  
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If you have any questions about your rights as a participant in this study, or you want to 

talk to someone outside the research, please contact the:  

  

Institutional Review Board Office,  

Lebanese American University   

3rd Floor, Dorm A, Byblos Campus 

Tel: 00 961 1 786456 ext. (2546) 

irb@lau.edu.lb   

           

This study has been reviewed and approved by the LAU IRB:  

I agree to participate in this study *  

6 Yes, I agree to participate  

7 No, I do not wish to proceed  
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Appendix 2: Survey  

How old are you? *  

  

What is your gender? *  

Male  

Female  

What grade level do you teach?  

  

Do you live/ work in Beirut? *  

Yes  

No  

Were you in Beirut when the port exploded on August the 4th? *  

Yes  

No  

How much has the explosion affected your well-being? * not 

affected at all  

1  

2  

3  

4  

5  

greatly affected  

  

Which of the following crises has affected your wellbeing the most? * 

economic crisis health crisis/ Covid-19 political unrest Do you think you 

are managing well during this time of turbulence in Lebanon? *  

Strongly disagree  

1  

2  

3  

4  

5  

Strongly agree  

Do you think you are getting enough support during this period? *  

Strongly disagree  

Strongly agree  

How satisfied with your life are you? *  

  

Extremely unsatisfied  

1  

2  

3  

4  

5  
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