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Introduction

The purpose of this study was to find out the problems of
discipline as they are existing in govermnment schools and to learn
what teachers in these schools feel about their causes and the most

effective ways of handling them.

The writer,as & concerned Lebanese citizen and as an employee
in the Ministry of Education, has thought that most of the behavior
problems in schools are due to the inadequate methods used by
teachers to diseipline students. With the hope of helping the
teachers and herself as a prospective teacher in order to lmow how
to face these problems effectively in the future, the writer has made

this study.

The procedures in this study are observations and interviews
with principals in govermment schools for girls in Beirut plus the
use of questionnaires distributed to teachers of the lower secondary
classes. .As a bagkground for the study, library research was done
to compare government teachers' conceptions and practices of dis-

eipline with those of modern educators.

The study is limited by the small number of questionnaires
answered. Out of 75 questionnaires distributed to teachers, only
25 gave answers. The writer also felt that some of the teachers were
not frank in their answers, becauss of the contradiction between

what the writer has observed and what the teachers have written. The
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wvriter was also handicapped by the fact that the material had to
be presented in English though the field research was conducted

in Arabiec.

In spite of these limitations, the study as a whole gives
some information about behavior problems of govermment school
students in Beirut and may have some significance, sinece it is the

first study of its kind done on govermment girls' schools.



CHAPTER I

Aims of Discipli

The conception of disecipline as an educative tool has
undergone many changes, These changes range from the older con-
eception of discipline which required complete obedience to the
teacher and to her rules and regulations to the modern view which
stresses the importance of developing self-control and frae will
in the student through cooperation between home and suhuulsl) Yet
both conceptions of discipline have in mind order, although they

.differ in the means to attain it,

The modern conception of discipline stresses the importance
of reorientation of the individual and of redirecting his energy
into constructive channels, such as good relationship with others,
useful work, or some kind of ecreative nntivitr.{2) It also seeks
the causes of undesirable behavior and takes into consideration

all factors that give rise to it.

This modern concept involved correct guidance and good under-
standing on the part of the teacher, whose task is to help each
individual to find his most mcceptable eelf and to develop within

himself & sense of adaptability to face the future.{ﬁ) S8ince one

(1) Lester Crow, High School Bducation, p. 468

(2) Nelson Bossing, Progressive Methods of Teaching in Secondary
Schools, p. 152

(3) Ruth Strang, The Role of the Teacher in Personnel Work, pp. 28-29
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of the ultimate aims of education in the modern school should be to
develop within students uelf—ﬁnntrol,(l} it follows that the teacher's
taks is to motivate students, to direct their activities and to help
them develop their abilities in order to achieve a better life for

(2)

themselves and for others.

A class room which is characterized by "pin-drop quiet" is
no longer necessarily considered a good class. Students should be
allowed a certain amount of free action as long as they are res—
specting others' rights and using their time effectively. Every
. group needs some rules, but rules should be discussed and understood
by the stuﬁnnts.(EJ They can alao decide on some of them, A
teacher who rules her class with an iron hand and who believes that
unpleasant tasks are necessary for developing self-control and
that pleasurable activities are a waste of time does not belong in
(4)

such & school.

Different theories of discipline have been introduced through
the ages. BSome of these theories have been discarded by now, or

are on their way to obsolescence; others are still in use.

The first theory is the vindictive theory, which depends on

(1) Harrison, ihe Elementary Teacher in Action, p. 139

(2) Elsbree, Elementary School Administration and Supervision,
p. 353

(3) Harrison, op. eit., p. 145
(4) Elsbree, op. cit., p. 351 g
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vengeance as a dominant concept. Some teachers still say: "I
will show them whom to obey" or "I will teach them a hard lesson".
This theory is of no value since there are no social or educative

effautn.(l)

The second theory is the retributive theory. This is based
on the law of Hammursbi and the Mosaic Code of religious origin,
which says: "An eye for an eye and a tooth for a tooth". "He will
visit the sins of the father upon the children unto the third
generation". It states that if any one does wrong he has to
‘suffer severely for it.{z) In school the punishment by teachers was
beating with a cane or a ruler, slapping with the hand or boxing
on the ears. This theory contradicts the modern concept of dis-
cipline, where the stress is not put on punishment, but en the
understanding behind niahuhavior.(ﬁ)

The third theory is the deterrent theory which states; that
through fear of pain the violator will not repeat his action. Also,
other penﬁiu seeing the punishment will not dare to commit the same
offense. In public schools examples are: making a student stand
in a corner in front of other students or isolating the trouble

maker from his friends.

(1) Bossing, op. cit., p. 140
(2) Ibid.



% &~

The fourth theory is the remedial theory, which is the most
practical one, It's interest lies in changing of students’ attitudes
towards school regulations, so that these regulations may be will-
ingly followed. According to this theory, each individual is
responsible for his own misbehavior, and the function of the teacher
is to save the individual and to restore him to a socially accept-
able aitunxioJ?J "Reasoning and understending may correct all
disoiplinnrr difficulties that ‘ri.'.ﬂ{i} The use of punishment
is reduced to & minimum and is replaced by more effective methods
of guidance and control.(?) Teachers take into consideration in-
dividual differences, background, social and envirornmental conditions,
Those who are guided by this theory aim to help esch individual
to mequire knowledge and power for the well being of himeelf and

(3)

his society.

The writer believes that discipline can best be achieved in
an atmosphere wherein students feel that the teacher respectes their
personalities and their opinions as individuals, treats them with
consideration to their individual differences, helps them to
discover within themselves a sense of responsibility and gives them

& hand of sincere cooperation so that they may become in the future

(1) Ibid., p. 145
(2) Ivid., p. 146
(3) S8chorling, Student Teaching, pp. 29 = 51
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good citizens who work for the betterment of their country and

nation.



CHAPTER II

Causes of Misbehavior

There are many factors that affect students' behavior. The
writer has chosen to deal with factors in the student, in the auhnul,\

in the teacher herself, and in the home.

In considering factors in the student, it is found that
physiological ones afa among the most common. The sick student becomes
restless and irritable and may behave badly in the eclass room. The
ntuaunt vho has some kind of physiological deficiency such as defective
hearing or vision, a speech defect or diseased tonsils may become a

(1)

diseiplinary problem. Defective vision may lead to stubbornness,

in order to conceal embarrassment and the feeling of inferiority.
Abnormal glandular ectivity may lead to wiphlegmatic sluggish person-
ality or to a highly sensitive and irritable iudividunlity.{g) A
person who has any kind of physical handicap feels his inability to
compete with his friends, senses that he is different. This feeling
may develop within him a sense of inferiority which will result in mal-
adjustment or miabehnvinr.(j} The teacher has to know all these in

order not to misinterpret behavior.

Personal factors also have a great effect on students' behavior.

(1) crow, op. cit., p. 476
(2) Ibid,

(3) Ibid.
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Some students adopt negative attitudes because these are the only ways
by which they can satisfy their needs for love, affection and security.
For example, they may become extremely individualistic when they rebel
against authority and show no respect for their teacher or challenge
her either to attract her attention or to show nff.{ll They may
become self-conscious and refuse to take part in any class activity

(2)

or partioipate when called upon. Low mentality is another factor

which affeects students' behavior. When the student is unable to learn
much through the experience of others or to differentiate between good
nnﬁ bad, he may become self-conscious, or on the other hand an aggres-

(3)

sive person in order to hide his inability.

Social factors also affect students' behavior. These factors
can be acquired through social contact with people, One of these is
deaire for sensationalism or to "show off" which leads students to
disobedience and rebellion against school rules in order to gain re-
cognition from their friands.(4] The ﬁunire to be accepted by the group
or not to be different from them motivates student action powerfully.
For example, if a majority mct in a certain way these individusls are

likely to do likewise, though the action may violate their better

(1) Ibid., p. 477

(2) Inpid.

(3) Bossing, op. cit., p. 160
(4) Ibid., pp. 160 - 161
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knowledge and principles.'!) The desire to restst any kind of
limitation of personal liberty is common in ndnlnnuencu.{zj This is

a natural element in the growing up process. Adolescents resent being
treated as children in this transition period when they are neither

adults nor children.

Among factors in school which may affect behavior are the
physicel conditions of the school and the class rom.?wﬁmttnﬂiva
class room or building will not inspire the students to respect its
furni ture. EtuﬂnntaJiay be tempted to use their knives or their pens
in1"daeubut1ng" flesks and walls. On the other hand, a beautiful
building encourages students to maintain its beauty and olaanlinu:a(j).
An unhygienic room; e.g. one that is badly lighted and poorly ventilated
may meke students feel depressed and irritable. For example many
principals in govermment elementary schools complained of the unhygienie
toilet fagilities where students are used to pushing and disorder in
order to have a turn. They complained also of unhealthy class roomg,
where they afa obliged to squeeze students into & small space. Students
under such conditions tend to react negatively either by being in-

attentive and depressed, or by rebellion against teacher and rules.

Class room methods also affect behavior. Whether the teacher is
using modern methods, wheres students can participate in finding the

right conclusion or whether, she is using the 1n&tact method of lecture

(1) oOrow, op. cit., p. 478
(2) Bossing, op. cit., p. 162
(3) Ibid., p. 163
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and recitation where students are more passive and sometimes even bored
and indifferent to what the teacher is saying, the teacher should

make students aware of the objectives of the course they are ntudying.[l}
A monotonous class room procedure may create resentment and indifferende

on the students' part.

Also, a heavy schedule of courses with no room for extra-
curricular activities may lead students to disorder and misbehavior.
Moreover the needs and interests of student must be met through challen-
ging and creative courses such as hand work, creative writing, painting
and analytical studies of literature and arts. Through courses like
these, students may get involved and interested in their work, so that

no time will be left for misbshavior.

Perhaps the most important causal factor is the teacher. BShe
needs to understand the "why" behind students' behavior; otherwise,
the treatment will be ineffective. The role of guidance lies in the
teacher's hand whose task is to help each individual to choose the
right axpari;nua he needs and to guide him through his own efforts to
discover and to develop his own best pntﬂnti&litias.(z} In achieving
this the teacher will cultivate within her students a strong sense of
self-control. Schorling says that good teachers should have the
following characteristics in commons

1. Wide and varied knowledge of different topics related to her subject.

(1) villiamson, Counseling and Diseipline, pp. 33 - 34
(2) strang, op. eit., p. 29 \
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In order to answer any related quastinn.(I} A teacher who does
not master her subject matter will sooner or later lose students'
respect.

Sincere devotion to her job. Teaching is a sacred vocation those
aim is to create a better society. BEvery acti¥ity the teacher
undertakes needs to be carefully planned. Lack of planning will
cause the teacher to be caught by her students and she may lose
her self-confidence,

Strong and independent personality which inspires confidence. A
calm, dignified voice and cheerful outlook on life, and interest
in students as individual will strengthen the teacher-students
rela.t-ionah.tp.{zJ On the other hand a teacher who has a rough,
irritating voice or who is not dressed well may not gain students'
respect.

Sound philesophy of life and mature emotional attitude. The good
teacher must have the ability to solve her own emotional problems
to free herself from any emotional difficulties.{}) The teacher
who 18 nervous and emotionally immature will not be able to help
students to contrel themselves. BShe may also lose students! respect
and cooperation. Such a teacher mey be inconsistent in treating

the children. One time she may punish them severely and at other

(1) Sehorling, op. cit., p. 5
(2) 1Ibia.

(3) Ibid., p. 21
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times leave them to behave as they want. Students will not learn how

to diseipline themselves with such inconsistency.

In conclusion, the teacher who is not appropriately and neatly
dressed, who lacks self-confidence, who has no friendly considerate
attitude towards her students, who is not well informed and who uses
favoritism and lacks a well defined philosophy in life, this teacher
will not be respected or loved by students. Therefore misbehavior may

be the result.

Finally, factors at home may be contributing causes of mis-
behavior. First there is the emotional atmosphere of the home. Children
who came from broken homes or from poor families are liable to have
more problems than children who came from happy humna.(l) Such students
are likely to cheat, to lie and to have an inferiority complex. These
students are in need of love and security. They starve for affection
and for a sense of belongingness. When teachers show signs of en-
couragement and affection the students may be encouraged to try to
rebuild their personality again. A child who lacks the love and
affection of his parent may seek shelter in something which may be good
or bad. His aim is to make people around him aware of his presence
and also to satisfy his natural zest for recognition. The child who

has been over-protected complaine of different kinds of problems. Such

(1) Interview with some government principels.
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& child lacks self-confidence, because he is used to having others
decide for him, serve him and do everything for him. ZLater if he
Joins a group he will rely completely on them. His presence will be
& burden to the group and later he may be rejected. There are, of
course, other aspects such as number of children in the family which
affect child personality and behavior. For example,if there are many
children at home where enough attention and care may not be given to
all, a sensitive child may compensate for this either in escaping
from the world by day-dreaming and withdrawal from participation in
an} class activity or going to the other extreme of being mggressive
and disobedient, quarrelling with others and creating troubles to get

attention. (l)

The socio-economic factors also may be causative factors., These
include family background, reputation, occupation of the father
and the socio-economic condition of the family. The result of the
queatinnnairgu distributed to government teachers showed that students
who came from poor families or those who came from a socially undesirable
environment tend to cheat, lie, and misbehave. Yet there are exceptions,
The writer realizes that poverty is not necessarily the cause for

cheating or lying.

These, then are some of the causes which affect students' behavior

in class room. Unless the teacher understands the "why" behind each

(1) Interview with some principals in government schools. ;
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behavior she will not be able to handle these problems effectively.

In the following chapter, the writer will discuss some methods

of handling behavior problems and the effect of these methods.



CHAPTER III

Ways of Handling Behavior Problems

It is known that too much control or too 1little authority
over students may spoil the pupil or make him dependent on his parents
and teachers. Some parents make a mistake by giving too much authority
to their children before they are old enough to hold the responsibility.
Many teachers get into trouble by trying to hasten the process of
growth or to skip some of its stages. This is wrong, because there
i5 no short cut-in growth, Every stage has to take its regular tima.(l]
Some students are looked upon as behavior problems because of their
social habits and their wrong attitudes which they have acquired through

too little or too much coutrnl.(EJ

The modern concept of discipline is to see any discipline
problem as a mal-adjustment which needs treatment rather than punish-
ment. "There is no problem child, but only children with pruhlams."{ij
It is the roie of the teacher to distinguish between misbehavior and
children's normal activity, such as moving in theirfhairs or looking
around. She hes also to try to understand the "why" behind all behavior
and to approach every problem situation with understending and an open

mind.(*J The teacher who is fair, considerate, consistent in her

(1) Crow, op. cit., pp. 122-126
(2) Raymond Harrison, op. eit., p. 144

(3) Elsbree, op. cit., p. 357 i
(4) Harrison, op. cit., p. 139
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work and attitude and sincerely interested in helping students will
surely guide them to a better situation in life through developing

Belrhcontrul.{lj

There are two ways of handling behavior problems, the indirect
and the direct methods. In the following paragraphs, these will be

discussed.

The indirect method has a better approach than the direct
method. However, there are times when the latter method is necessary;
for example, when there is no time to waste, as in a case of danger

when students h;ya to obey the law quickly.

There are several ways of applying indireet methods; for example,
simple control, by a smile or look or by calling a name. This may
be effective when used at the proper time to check the starting of
tr;nblu. Its effectiveness depends on the rapport the teacher has
established in the class. One of the prineipals in government schools told
me that such a simple kind of congrol had proved to be a success with
her pupils. A friendly smile may guarantee the teacher's friendship
as well as her disapproval of students' action. The gentle calling
of a pupil's name will bring the wandering attention back to what the
teacher is saying. Besides, the student will sense that the teacher
is conscious of his aetion. If a smile fails, a firm but short

command will be of use in bringing the trouble-maker to order. It is

(1) Ohlsen, Guidence, p. T1
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desirable to use positive terms; e.g. "Nadia, go on with your work"
instead of "stop talking" or "don't move" }). If the child gets
restless, the teacher can send her on an errand to bring chalk or

to erase the chalk-board etc...Such va;intiun may change her attitude.
As has been said before, a good teacher varies her methods so as to
meet individual differences. A disobedient child under one set of
conditions can be an obedient and cooperative child when involved

in some interesting work which meets his needs, suits his ability

and challenges his pride.{EJ

Ignoring is another measure of indirect control. Knowing when
to ignore is really an art. However, the teacher should never ignore
uncooperative behavior or allow a pupil's misbehavior to go unnoticed;
otherwise, the whole class may follow his bad a:nmpln.{gj She has
to distinguish between ignoring the action and #»g ignoring the in-
dividual. His behavior should be disapproved but the offender can be
ignored until after uluaa.{¢) However, the student has to understand that
his conduct vas undesirable.(®) Later, at the end of the period the
offender will feel that he did not exist for the teacher and was not

& member in the class. This may urge him to regret his misbehavior

(1) Cutts, Teaching the Disorderly pupils, p. 19

(2) Elsbree, op. cits, pe 357

(3) cutts, op. cit., p. 27

(4) crow, op. cit., p. 485

(5) Ibid. -
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and try his best to be a member again.(l} Ignoring the offender
should not last for & long time; otherwise the student will develop
& negative attitude towards class and teacher. Yet ignoring is
considered a proper technique in situations where students want to

ghow off or attract attention.

Incentives and rewards are other kinds of indirect control.
Their aim, &s all other means of indirect control, is to achieve a
better character in students' behavior. The incentives may vary
according to the stage of maturity. For children, silver and gold
stars, are sometimes used to serve this purpuse.(e) For older pupils
conduct marks or grading system and praise of good conduct are used.
Incentives have this sense of desire for recognition and personal
gnin.{E) They may work, but the motivation is artificial, They may
develop within the students a sense of expecting praise or a prize
for each instance of good hahavinr,{‘} rather than a desire to do the
right thing for its sake. They may have vnidas when they are not the

ultimate nims of the students.

Praise ie an effective tool in education if it is wsll used;

2+8sy to encourage good behavior. However, the over-use of praise

(1) Ibid., p. 486

(2) Elsbree, op. cit., p. 348
(3) Inia.

(4) ZIbid.
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will spoil the student and it may lose its effect and meaning.

Direct methods of control may be used if the indirect fails to

achieve its purpose.
croad
Punishment is the priniéﬁl direct method. As an educative tool,

it is considered a negative control because it does not satisfy the
child's needs and 1utnrants.(1} Yet sometimes it is necessary and
desirable, especially when the student knows that certain behavior
will always be followed by punishment, even a light nne.fg} In order
to be effective, punishment should be prompt, consistent and painful,
and it should be associated with a specific ceuse. The result must
be clear and sharp.(ﬁ} But before inflicting any punishment the teacher
should know that only the stable child can stand it. A cruel or pro-
longed punishment will damage even the stable child's personality,
especially if he does not receive enough attention at home. Such a
child feels that he is not wanted or on the other hand, that he is
the center of teacher's attention. In this case, the punishment may

lead to more disorder and trouble.

Before inflicting any kind of punishment, the teacher must
take into consideration the following prineiples:
1. Discipline of the individual should not interfere with the educa-

tional program. Punishment should never be imposed during or

(1) cutts, op. cit., p. 28
(2) Ibid., p. 27

(3) Harrison, op. cit., p. 144
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between classes, where other activities or classes might be
disturbed, but only when the offender is not engaged in any other
activity or lnsaon.{l) Students resent missing other activities;
8.g., holding a student for extra time after the dismissal bell,
when the others are going to the playground.

2. Every teacher should be able to impress the students by her
ability %o handle disciplinary problems in her own way without
the help of the principal. Many teachers consider sending a
pupil to the principal a sign of the teacher's inability and weak-
ness to handle the prohlam.(e} Besides, the offender will gain
prestige ;n the eyes of his friends, since his deed cannot be
handled by the teacher alnne.{ﬁ)

3+ Correction must fit the situation. Here the retributﬂ‘i—thenr? can
be applied, with a variety of method to meet every particular
situation, because a method used with one student may not affect
another, because of individual diffnrunnau.{4) For example, a
student who damagﬂézgghar' property has to repair or to pay for
it.

4. A class should not be punished for the individual. This will

create resentment at the unfair punishment for another's misconduct.

(1) Bossing, op. cit., p. 167
(2) Elsbree, op. eit., p. 358
(3) Bossing, ops cit., p. 166
(4) Ibid., p. 171
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The teacher has to find out the guilty pupil first, if she
cannot spot him easily and if the class shows no sign of coop-
eration in finding him. Only then she has the right to hold the
whole class as responsible for misbehavior, after making clear
to them that their attempt to hide the guilty will make them
his pnrtnaru.(l}

5« Correction should be understood by the pupils. This is a
necessary step in building better conduct. The offender should
understand why he was punished and the teacher should help him
to distinguish between desirable and undesirable behavior. "It
is dﬂsir;£lu to talk over with students all phases of the
transgression so that the seriousness of the offense may be
undar-taud.“{el .

6. Correction should be impersonal. "This hurts me as much as it
hurts you, but the situation demands that it be done", is the

attitude that should characterize all correction. The teacher

should meke the offender realize that his behavior was against

tht
the school regulation. These private conferences withnteauhar
et
help the student to gain insight into his action s0_he may not

(3)

repeat it. At the end of the conference the teacher has to
make clear to him that his record is clean and she has forgiven

him, (4)

(1) Ibid., pp. 166 - 167
(2) Ibid., p. 169

(3) Crow, op. cit., p. 486
(4) cCutts, op. eit., p. 29
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Correction should be certain. The teacher should be sure

of her accusation. Nothing is more harmful than being

punished or accused for another's crime. This may develop a
negative attitude towards teacher and class, and finally

schools Also punishment should be quick and 1mn!diata-(1)
Students laugh at any correction which is remote from the action.
To learn, the correction must be close. The aim of punishment

is to prevent further misbehavior, and this cannot be meintained
except through certain and quick measures of control.

Corregtion should be painful. The offender should suffer
severely but not too severely. There are two ways of inflicting
pain; mental and physical. The first is more effective and
frequently used. The teacher should be very careful in applying
it because any arbitrary or cruel punishment may damage the
personality of thqhmntinnnl child.

Punishment should be corrective and therapeutic rather than
punitive, The teacher should be careful not to shame the offender
severely before his friends. Such action hurts the child's
feeling and creates resentment towards teachers in general,
If a child spoils another property, he has to repair it

(2)

physically, or to pay for its replacement.

(1) Bossing, op. eit., ps 170

(2) Elsbree, op. cit., p. 360
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The various kinds of punishment will now be disoussed.

Apology means regret for the action. Unless the apology comes
out of a real conviction that what has been done was wrong, the value
of it will be less. A student should never be forced to apologize,
but to be helped and motivated to act as he ought to. A valid apology

is one which is followed by immediate change of hehnvior.{l)

Scolding is considered by some educators as a negative tool
in handling behavior problems. "Students hate and criticize teachers
who scold, nag and play favorites in clnns.{zj Sooner or later
scolding, 1£‘D?Brhuﬂuﬂ| will lose its effect and students will become

used to it.ca}
Threats will not be effective unless they are followed by
immediate pannltr.(¢J

Explanation is a positive method, If the student
misbehaves because of ignorance or carelessness, the teacher has
to explain to him why what he did was wrong, and why she will

punish him,'5)

Orade demerits is considered an artificial means because it is

(1) Crow, op. cit., p. 484
(2) cCutts, op. cit., p. 9
(3) Ibid, p. 29

(4) Ibia

(5) Ibia
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not related to the offense. "To link distastesfulness to a learning
situation is pedagogically indefensible". Grades should be gained

through intellectual achievement, not through good uundunt.{l}

Deprivation of privileges, if fairly administered, seems to be
the most effective of all penalties. If the privileges are dependent
on the contimious good conduct of the student, any violation of the
school regulation will meke him subject to lose tham.{EJ The fairness
of this method lies in the fact that punishment always fit the crime
e.g+ the pupil who submits another's article as his own, should under-
stand the dishonestyof his deed. He should also be deprived from
submitting another one in the school maganzine even if this one is really
his own work.{i} In this case, the teacher should make it clear to
the viclator that because of his conduct deprivation was 1nflactud.{‘)
However, the teacher should be careful not to deprive a student of
any thing that may interfere with his needs, such as recess period.
These are not privileges, but naassaities.(ﬁj Cutts says that "the
danger in using them lies in the case of a chronic offender, in that

the privilege denied him may be one that has been helping him learn

(1) Bossing, op. cit., p. 177
(2) cutts, op. cit., p. 32
(3) Crow, op. eit., p. 485

(4) Herrison, op. eit., p. 143
(5) Ibid.



raspanaibility“.{lJ

Detention or keeping in students after classes or during lunch
period will interfere with students' needs for rest and nourishment.
To make a pupil sit for a time after school, doing nothing will be
a destructive method rather than a constructive nna.{zj Giving him
extra work to do, such as memorizing poetry or solving mathematical
prehlenmbudll make the students associate these eourses with punish-
ment and he may hate tham.{aj

Detention, in order to be valuable, must be limited to cases

‘of tardiness,-where students are kept in, and given definite work to

make up for the time they have lost by being late to nlaasas.{4}

Sending to the principal. Although the prineipal is res-
ponsible for the ultimate disecipline of the school, the teacher should

not send to the principal's office every offender, before de tries

(s)

all her different approaches to solve the problem: .‘”’. As it was

saiq,a visit to the office is considered by most students es a sign

BT
of teacher's inability to handle the situation. Besides, it impresses

the students with the importance of their acts which cannot be solved

Prt (6)

bw;taanher alone.

(1) cutts, op. cit., p. 33

(2) Ibig, p. 30

(3) Raymond Harrison, op. eit., p. 143

(4) crow, op. cit., p. 485

(5) Ibid., p. 487 ’

(6) Bossing, op. cit., p. 166
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Cutts says that if sending to the prineipal is inevitable,
the teacher has to make sure that the violator knows why he was sent,
and to make him aware that a record of the case will be kept so he

will not repeat the same offense in the ruture,{l)

Changing students aeata&a another kind of punishment. Friends
like to sit near each other in the class room to talk things over.
They mlways have something to tell. The teacher should alvays be
alert to spot such action and to separate friends if they keep on
talking. First, make the students understand that you are aware of
‘each movement -in the ulasa,{ﬂ) by moving around, and by directing
a look toward the one who is going t; start talking. If he does not
stop, then ask him to change his place. Never make the trouble maker
sit in the back seats, because he will create more trouble by being

avay from the teacher's eyes,

Isolation is a temporary corrective measure. Students will
not be socialized by being iaolatad.(3} To isolate a pupil from his
fellows nnﬁ put him in a seat apart from everyone, makes him a cynosure.
Moreover, he may be tempted to show off or to feel guilty and shamed,
This may suppress the undesirable behavior but develop resentment to

the teacher.

Reotification and ¥eparation are other means of punishment.

(1) Ccutts, op. eit., p. 31

(2) Crim ana Michalis, Student Teacher in Secondary School, p. 281

{3) Hﬂriﬂun, GE- 01!!' P'I‘J-#E L
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They mean making & student do rightly what he has done wronglrflJ;
€«8sy asking a student who has Jumped the stairs, to go back and
walk them down. They also mean to ask the one who has damaged
something either by accident or on purpose to repair it. This kind

of punishment will teach him a lesson in responsibility.

Conference with the student proves to be very effective in
dealing with behavior problems, since it enables the teacher and the
pupil to understand each other better. Through these conferences
8 good teacher can better understand the situation and the causes
that lie behigg.(z} Older pupils appreciate such conferences and
regard them as the fairest means of dinciplinu.(3) In such confer-
ences the teacher has to show the offender that her job is to help
him to learn and behave properly so that in the future he can face

life with a positive, firm attitude,

We have discussed in the previous three chapters the aims of
«ne diseipline and its theories though the ages, then we discussed
in chapter two causes of diseipline problems, while in this chapter
we talked about the differant methods of handling these problems.
In the following chapter, we are going to talk about the most effective

ot
weys in prav&ntiunhhﬁhaviur problems,

{1] l’.}utts, P_E_J_ﬂit-‘ P33 -

A

(2) crow, op. cit.; p. 486 ;
(3) ocutts, op. cit., p. 19



CHAPTER IV

Prevention

"Prevention is a combination of knowing the tricks of the
trade and giving constant thought to how you can best serve each

pupil in your ¢lass raqnﬂ.(l}

There are many ways of preventing behavior problems. Some of
them are related to the teacher, her appearance, her voice, her
confidence, her ability to handle students, her method in class, and
her interest and enthusiasm. Others are connected with cooperation

between teacher and parents,

To begin with, the teacher herself is the most important factor
in diseipline. A teacher who has confidence in herself, who has a
pleasant voice, good posture, high vitality and a warm friendly per-
sonality, who is not afraid to laugh with students at any thing that
is really humorous and who treats pupils with respect and masters her
subject matter, this teacher will not haeve so many beshavior problems.

Students will do their best to please hur.(z)

Self-confidence is an important aspect of a teacher's person-
ality. A wide range of knowledge will help her to gain respect and

confidence. High school teachers have to know their subject matter

(1) 1Ibid., p. 15

(2) crow, op. cit., p. 480
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very well, in order to be able to answer any related question. Yet
it is not shameful to admit ignorance occasionally, But this should
not be repeated several times., If the teacher feels that it is
necessary to know the answer, she has to give it to the class next

time or ask the class to report on it.(lj

The physical well being, good appearance, and clear distinct
voice of the teacher are important in keeping order in elass room,
A teacher who is alert and dynamic, who moves around in the room,
keeping all students in view all the time, will be able quickly to
pick any trouble maker by getting near the danger apnt.{zj She can
also sense when the student is going to misbehave, aqr:g: can stop

him, Moreover, the student will realize that the teacher is aware

of his intention so that he will not dare to create any ﬁisturhsnna.(3)

A teacher who is enthusiastic is likely to have a lively
class who are ready to participate and grasp the teacher's ideas with

the same anthuniuan.{4J

A good teacher must pay the same amount of attention to every
student, unless some of the students because of some difficulties,
emotional or physiecal, need more nttantiun.(SJ Favoritism in the

class room brings resentment among students.

(1) Ibid., p. 481

(2) Grim mom-.:‘zis, op. oit. p. 274
(3) cutts,op. eit. pp. 17-18

(4) Grim, op. eit. p. 273

(5) Ibid., p. 274
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The teacher can gain students' respect, love, and cooperation
through understanding their nceds and interests. She has to find out
about the type of home they come from, their mental ability, their
educational achievement, their physical condition. She must know
all these in order to have a better picture of their potentialities
and abilities, so that she can adjust her teaching and her method of
controlling the class to serve the needs and interest of all utudnnt:.(l}
To understand students the teacher can observe them in the classroom,
or outside in the court. She can give each one a chance to talk
about herself and her plans for the future, She can ask them about
their families and friends, All these help the teacher to be on good

terms with hor students.

To deal with adolescents is an art and to deal with a chronic
offender is a very difficult task., One of the teachers in the public
sochools here wrote about a girl who was known for her difficult
personality. The new class teacher wanted to apply her new method.
So she started her lesson with a friendly smile as a simple example
of exchanging feeling, then a fow words of conversation with that
girl followed, During play time the teacher went to the playground
to wateh the students playing. They came to her and started talking
about their lessons. Gradually that girl was encouraged to tallk
and discuss her troubles with the teacher, who tried to understand

her problems and helped her to find a better solution. "MNow this

(1) Schorling, op. cit., p. 34
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girl is one of the moat responsible students in my class", said the

teachaer.

Good teaching is the best means of preventing poor student-
teacher relationship., When a teacher meets students through a good

instructional programs, she prevents many behavior pruhlams.{l)

A teacher who begins her work with a discussion that is
related to the experience of the students or by some other means
which challenge their interest, will hold the attention and cooperation
of the class, more than with a monotonous prneadura.{g) Yet 1t is
' possible for a teacher to use effective methods and still not have
good relations with students. In other words, human understanding

must be added.

In order to stimulate their interest, she can use chalk board,
charts, maps and other types of audio-visual aids. Also she can connect
the work of today with a recent school happening or a current event

or a ney hruadcast.tz}

A lesson that is planned with consideration of students'
interests, needs, and ability will help in absorbing students’ attention,

80 that no time nor energy will be left for misbehaviur.{4J

Cutts says to have good control over the students you have

(1) Harrison, op. cit. p. 135

(2) crow, op. cit. p. 480

(3) orim, op. cit. p. 272

(4) Raymond Harrison, op.cit. 146
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to keep them busy and interested. Easy work or too hard work will

not keep their interest for a long time, and this may cause disnrder.(l}

In giving the assigmnment the length of the lesson must be
considered. Each teacher should caleulate the time it takes him to
do the assignment and multiply it by three. At any rate it should
not exceed 45 mimutes for the average student. This depends also on
age and other assignments, Such a device will prevent the teacher
from giving long asaignmants,fe) which create resentment on the

students' part,

To mat{vate students the teacher has to make them avare of their
Success or progress. A word of praise is considered & good element.
Rewarding good behavior makes the students feel that the teacher is
interested in the improved behavior rather than in eriticizing the
pupil.(j} This may encourage the students to keep on improving their

behavior.

Another element in preventing misbehavior is avoiding routine
of any sort. A good teacher has to vary her method in order to
stimulate studenis' interest and maintain their attention all the time.
For example, if the teacher is using the recitation method, she should
not let the students guess what orders she is going to follow. Other-

wise, students may take advantage of this to be inattentive. To dirsct

(1) cutts, op. eit. p. 15
(2) crow, op. cit., p. 480
(3) Ibia, p. 486 :
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& sudden question to the inattentive pupil may bring him back to
cless order.{l} A good teacher will encourage all students to

participate in the discussion by stimulating their 1ntur&at.{2]

Another effective method of preventing disorder is to in-
volve students in planning school activities. Every one should be
engouraged to take an active part in school performance, because
vhen a person feels that he is belonging to a group or when he
participates in planning the purposes and sctivities of the school,
he will do his best to conform and to live up to the expectation
qf the group. Moreover, any violation of these rules or purposes
will greae resentment on s pars,>? tovard the offender. ‘There
will be no need to use force or threats to hold students to respect
others' rulns.{4} Also cooperative pupil-teacher planning can be of
great help in developing interest and preventing behavior problems.
As we have said, student participation in setting the rules of the
class room helps in developing understanding and respect for ruless

u:tablinhed,{5]

Many teachers say, "We really learn only when we participate",

Thus the teacher should be & democratic leader of her class; for

(1) cutts, op. cit., p. 18

(2) Rivlin, Teaching Adolescents in Secondar Sehool, ppe 331-332
(3) Elsbree, op. cit., p. 360

(4) Ibia.

(5) Harrison, op. git., p. 146
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example, if she sees that the majority of the class disagree with
her deeision or action, she should spend a little time discussing
the problem openly with them. A simple question like, "What can I
do to help you more?" will make students realize that she is really
concerned with their problems and she is interested in helping

them. (1)

Cooperation between teachers and parents may have a great
effect in helping to solve behavior problems. Many pupils become
behavior problems because of home cnnﬂitions.fe) Bo ecooperation
‘between parents and teachers may be extremely helpful. This can be
either through a conference or through a visit at home. The teacher
should make it elear to the parents that her aim is to help the
child by understanding his needs, intaraatg, and abilities and the
causes which affect his behavior. She can win their confidence by
giving suggestion or information which will help in understanding the
child. She has to make clear to the parent her method of dealing with

their child.

Both teachers and parents should agree on how each one of them
can work with the child in order to help him effectively. Sometimes
it is necessary to make arrangement for further aonrhrhnuas,ti}

especially where parents are hostile toward the child.

(1) 1Ibia.
(2) Ibid., p. 144

(3) Ibid., p. 14§ ;
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Teacher-student conferences should be encouraged. Through
such conferences both teacher and student may grow to understand each
other better. The teacher can talk freely with the students; encouraging
students to discuss their problems will help the teacher to gain an
insight into the difficulties they are facing, and thus enable her to

be more helpful.'l)

Another method in preventing behavier problems. is to take care
of the physical atmosphere of the class room. The teacher has to
note quickly when the class ia becoming restless, or sleepy. She has
.to ask harnel!‘ these questions: What is wrong with the class? Do they
need a changa? What about temperature, light, ventilation etc,..?
The tﬁmhar has to check all these to be sure that conditions are

fﬂwrﬂhlﬂ . ( 2)

In coneluding and sumparizing what has been said about prevention,

the following prineiples should be emphasized:

i I Respect the personality of the pupil. Treat them as indiv-
idulals, with the same degree of fairness, impartiality and
consideration for individual differences. (2)

2. Take into consideration the standard of the group as the
foundation of your diseiplinary measures. In order to have

an effective disciplinary Procedure, you have to be sure that

(1) crow, op. cit., p. 334
(2) cutts, op. oit., p. 17
(3) Schorling, op. oit., ps 91
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this procedure does not oppose the standard of the group;
@.g. a teacher cannot eliminate cheating from her class unless

she turns the class opinion against chanting.(1)

3 Use a variety of teaching procedures, Try to learn effective
devices. These devices should be a supplementary means in
explaining the lesson. Use the chalk board, maps, charts,
all the audio visuel aids. Oive the children & chance to
present the lesson. Thiw will hold their attention to the
subject at hand and leave no time for disnrdar.ta)

4. Move about in the class room, get close to the danger spot
of inattention or disturbance, to check 1t.(5} Look at the
student directly in the eyes. Thi§ will make him aware of
your observation and your interest. Learn to "ride your eyes"
keeping all pupils in view all the time. %) This will make
you the master of the class.

5. Use & chart to learn the name of the students quickly. This
will help you in maintaining class order. Each one likes to
be called by his name. So to learn students’ names quieckly and

l to be able to call any one by his name will make students
feel that you are interested in theu.{5]

(1) Ibta

(2) Ibid, p. 92

(3) Ibid, p. 93

(4) Grim, op. cit, 274

(5) Schorling, op. eit., p. 94 F
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, Study students' seating. Separate those who tend to create

disorder in nlnsa.(l}

Avoid criticism or getting angry before the group. Use a
private conference to handle behavior problems. Do not scold
or complain in front of the olaan.‘e)

Make students feel that you are interested in them as in-
dividusls. A visit to the home or a call asking sbout the
sick student will have a good effect on both students and
parents. Try also to attend students' activities mnd per-
furuannns.{S}

Be business-like: keep students busy and interested by providing
a great variety of teaching procedure. Start your lesson
promptly and close the work on time., Step to the door to
prevent crowding and pushing in passage ways. Keep a record

of absences and tardiness. Hold all ulan embers responsible

for all esctivities that take place during clnas Pariod.(4}

After discussing several means of preventing behavior problems,

the writer now presents the second part of the study based on the

research work of schoola.

(1)
(2)
(3)
(4)

Ibid,
ibid,, p. 95
Ibid.

Ibid.,



PART II



Tabulation of Questionnaires and Observations

The inserted questionnaire has been distributed to 10 out of

18 lower secondary government girls schools in Beirut.

The writer will deal with the results of the questionnaire

first.

Questions dealing with student: statistics

The mumber of students in the school ranges from 150-450. The
age distribution of students in each class ranges from B - 18 with
the average at 14. The socio-economic status of the class in

general is rated as poor.

uestions deal wi sical facilities of the school

The number of toilets is very small in comparison with the
large number of students. The ratio of students to toilets ranges
from 26 - 100 students per one toilet. The teachers agreed on the un-
hygienic and unhealthy condition of these toilets.

There are no school libraries, but there are books which range
in number from 200 - 800, that are considered as a library. However,
in three schools, where the number of books is above 500, & special
room is reserved as a library. The books are kept in this room, but
no student is allowed to use them without the principal's permission.

Otherwise, books are kept in the prineipal's office. Most of these

#
i



books have no cultural or educational value, ﬁny are mainly
Arabiec short stories, novels, poems and some magazines. These
books are available only during vacations and week-ends, Teachers
considered that the purpose of these books was recreational only and

should not interfere with lessonsa.

All govermment schools have play-grounds. Eight out of 10
schools who participated in answering this question have rather
large playgrounds which can hold more than 300 students,

“¥hat kinds of extra-curricular activities do the students have"?
School trips are the only extra-curricular activity that students

in public schools have. In 2 schools, students tried to issue &

school paper, but they had to discontinue it, because they lacked

money, experience, and student participation, Trips are now forbidden

by the Ministry of Education except during the long vacations., A

special permission from the Ministry must be given in advance.

"What is your idea of good diseipline"?

Out of 25, 10 teachers believe that discipline should stress
the importance of developing self-control. One of the teachers said:
“I believe in self-discipline which is
built on good relations between teacher
and student, where students feel that
they are responsible for their class and -

school", ;



Another one saids

"I believe that the best kind of discipline
is the one that stresses the importance of
developing self-control within students
through understanding, kindness, justice

and cooporation between teacher and students."

Yet 3 or 4 of these teachers believe that the preventive means
of discipline are not completely effective. Punisiment should be

~inflicted on violators from time to time. One of them said:

"Punishment should be used severely

if kindness fails to achieve its purpose.”

Fifteen or the majority of teachers beliove in an authoritarian

discipline which is based on fear of the teacher. One teacher said:

"I believe that the best kind of
discipline is the one which is based
on fear of the teacher and which is
characterizdd by 'pin-drop quiet’,
where the teacher rules her class

with an iron hand."
Another one saids

"I believe in the proverb which says;
'Spare the rod and spoil the child',
The Ministry of Education prevents the
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use of corporal punishment, Other-
wise, I would like to use it,"

Did the olass misbehave as a whole? When?

Three teachers out of 25 stated that the class misbehaved as
a vhole, One of them said:

"Onee the class misbehaved as a
whole when the teacher scolded the
students severely. The girls felt

insulted and revolted against her."

"Li 0 s of -] om misbshavior that annoy you the most."

Among the most annoying types of misbehavior are; pushing and
shouting rated first with 16, while cheating and lying come next with
12, rudeness and disobedience rated third with 11, inattentivenecas
and indifference rated fourth with 10, laziness and passivity rated
fifth with 4, gossiping, borrowing, and talkativeness each rated last
with 2.

"What do you think are the most common causes for misbehavior?"

The personality of the student and his background rated first
with 20 answers out of 25. Teachers said that poverty, ignorance and
lack of good social training at home make the student liable to cheat,
lie and misbehave, Personality of the teacher came next with 15 out -

®
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of 25. Lack of teaching skill rated third with 12 responses and lack
of her ability to understand and handle pupils rated fourth with 10.
The physical atmosphere of the class room was mentioned least often

with only 6.

How can you prevent such misbehavior?

Fifteen of 25 of the govermment teachers use punishment =s a
disciplinary device. The most common kinds of punishment in order of
frequency are:

1. Keeping students after classes

2. Sending to the principal

3« I=clating the trouble maker

4. Bcolding and mocking the violator

A few teachers, 6 out of 25, believe in the preventive means of
discipline, One teacher said:
"The best waysto handle behavior
problems is to underatand the causes
behind them. A good teacher can
stimulate students' attention by
providing an interesting lesson which

meets students' needs and ability.”

Another teacher said:
"To prevent misbehavior the teacher
has to keep her students busy and

interested in the work at hand. She
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also has to be alert, quick, and

enthusiastic.”

Four teachers out of 25 believe in the effect of a personal

conference with the offender. One of them said:

"Talking to the offender after
classes makes him feel that the
teacher is his friend. Her interest
is to help him to achieve a better
parsonality by understanding his

- problems and needs."

These are the results of the questionnaires., The writer will
now discuss the result of her interviews with the prinnipulu of the
lower secondary government girls schools in Beirut and her observation

of these schools.

In answering the first question which is related to the general
physical facilities of the schools, observation and interviews with
principals indicated that most of the general physioal facilities of
governmant schools are good. The buildings are adequate. They consist
of two floors with large rooms. The playgrounds are large enough to
hold more than 300 students, 8 out of 10 schools have special equipment
for games such as basket and volley ball. The sanitory facikities are
in poor condition. Principals say that they cannot keep them clean
all the time because of the large number of students in comparison with
the small number of toilefs. Principals say that schools which have
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the worst physical condition are poor in discipline. Btudents are

subject to misbehavior and disorder.

The general appearance of the class room is not attractive.
There are no pictures, no maps nor demonstrative charts. The furni ture
is made in such a way that it cannot be moved easily. Uncomfortable
chairs are used. Students tend to spend most of their time in these
unattractive rooms. Because the rooms which are occupied by the lower
secondary classes $he are small, ventilation is inadequate, and because

the windows are small the lighting is insufficient.

The only free activity which the students have within the school
are some games such as basket or volley ball. Hand work and knitting
are included in the scholastic program. The writer's observations
indicated that there were no extra~curricular activities, She alse
observed that the procedure used by the teacher in the class room is
the old method of recitation. Students learn most of their lessons
by heart and repeat in a parrot-like way what they have studied. There

is no use of any kind of audio-visual aids.

Interviews with principals indicated that the teacher-student
relationship is based on fear rather than on understanding. They also
stated that some teachers are indifferent and not interested in
children, Sometimes they even use impolite words or call :'mduntu';nd
names. Some used sarcasm and shouting to stop misbehavior. Others
are insensitive to special problems of students, One of these prin-

cipals said that one of her teachers mocked the students' poverty,



- 48 =

made funof their problems, and pointed out their handicaps in a very

eruel manner and in front of the whole class.

Interviews with principals also indicated that the parent-
teacher cooperations in public school is rather weak, Home visits mre
forbidden by the Ministry of Education, but in an emergency case the
principal sends for the parents in order to discuss with them the
problem of their child and to see what can be done about it. Principals
sald that some parents show good will in cooperating with the principal
to bring out the best in their child; e.g., the case of the father
whose ¢hild was known ms the most aggressive and disorderly child in
school, but whom investigation showed to need security, affection and
more attention of her parents. The matter was discussed with the parents
who showed willingness to understend the problem and to change their
attitude towards the child to give her more attention. "This is a
rare case', said the prineipal. The majbrity of the parents always put
the blame on the teacher and accuse her of being unfair and cruel with

their child.

Cooperation among teachers is only realized through monthly
conferences where students' problems are discussed, Certain solutions
may be suggested and suitable ones may be agreed on. The writer has
no further information about this subject, aside from what was given

by the principal.



Conclusion

In concluding, the writer admits that this study does not
give a very complete pleture of what is actually happening in govern-
ment girls' schools, dus to two factors:
1. The number of observations in each school (approximately
15) was inadequate, due to limitations of time.
2, The reaction of students and teachers niéht have been
affected by the presence of an outside observer,
especially one known to come from the Ministry of

Education.

Yet in spite of these limitations,the study gives some information
about ways of handling behavior problems in publie schools and the
teacher's general conception of discipline in these schools. It also
showes the types of misbehavior which existed. It states that some
principals are aware of the general poor condition of their schools,
of the inappropriate methods of teaching, and of handling students,
whiech aré used by teachers, and of the effect of these factors on
students' behavior. Principale admitted that they are limited in the
means and authority to handle these problems. However, responses
from the quéstionnaire showed that several teachers bslieve in
constructive methods of discipline, whether they know how to apply
them or not. These responses, if they are sincere, indicate that the

situation can be improved.

The library research shows what can be done to achieve a better
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situation in these schools. Through the discussion of theories,
causes and ways of handling behavior problems in general, it is hoped
that the reader will have an idea about the most effective ways of

preventing behavior problems and what good discipline is.

Finally, the writer wants to recommend that the following

needs be meti

1. Laégnr classrooms to provide enough space for teacher
and students to move around.

2. In the class rooms:

a) individual desks and seats not fixed, with devices
to be noiseless.

b) pictures, charts and other types of audio-visual
aids to add to the attractiveness of the surroundings
and thus create interest and encourage students to be
more orderly.

3. DBetter physical and sanitoery conditionsincluding proper
ventilation, good lighting and enough toilets.

4. DBetter trained and qualified teachers, and in-service
training for those who are not trained. The recruitment
of the right type of teachers.

5« Provision for betler teacher-parent cooperation, with
these aims in view:

a) that the parent may understand the normal desires of

the students for independence and sharing in family
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and school responsibilities,
b) that parents may realize that they have a responsibility
to understand what goes on in school,
e¢) that teachers mey understand how students are treated
at home,
6. Re-examination of the educational objectives of schools
and their present curriculd: in terms of meeting individual
abilities and needs.
7+ Principals' understanding of the meaning and values of
guidance services for all schools, especially for secondary

schools.

The writer recognizes that these recommendations ars for the
future, hntluhu believes that unless there is a desire on the part of
those who are responsible to improve the situation by trying to meet
these needs, the right kind of discipline in government schools will

not be n&hiu?nd.



— 5 2=

PP TV [RPSRRTRSUPCJ AR J I PR PSUPJ WOR |  N O J FX )
rLﬂ o Al Fasle Gl an! & ebllel ST alial Sl aleuyl
vt lia

om pbi 1 Gall ,',h:,l.,n.ln.ll Slast 5530

2
Loyl g0 e gt a1 dgenS dall Goldly GelasYl AL
.h...,]‘l_-_,}d - — :.ln.—:.'h SRR [ :E—J..I.Jl U{ 5,,.:-..-:“ H] P

Letill 3oy0 — . selifd! vas 51

Lesydy o201 gda Jloazal 348

pe Wl Legle 2 e uadl e bladlp el 0 L

ot Ly ¢ el g odal g Jll sl e L



i
Le lg:1 i"'U' ,,._;Jf...
: ¥ e >

. M § = :



5 G

This questionnaire is & part of an independent study on
"Disoipline in the Lower Secondary Classes in Several Government
Schools in Beirut". You will assist the study if you answer the

following auestions.

Number of students in the schoolt:

Age distribution of the class from to

Socio-economic -status of the class in general: good Fair

Poor

Number of toilets How clean:

Is there a library? Yes No

How are the books used?

Is there a play ground? Yes No Size mm,

What kind of extra curricular activities de the students have?

Did the class misbshave as & whole? Yes Ho 'Hhan?
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What is your idea of good discipline?

List four types of glass room misbehavior that annoy you the mosti
1.

2

3

= 8 J

What do you think are the most common causes for misbehavior?

How can you prevent such misbehavior?
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24

S

4.

5

6.

T

a.

9.

10.
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