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Int.rodgt ion

From the early part of the twentieth Century almost thirty
to forty years ago, the exceptional child hes been ealled to the
attention of such professional people as educetore, Jntorl. peycho-
logists, and socisl workers. Every society hes been and still is
faeing the problem of the echild whe Poseesses less or more of the
ablilities necessary for his self-maintenance. The oxceptional child
demands special privileges in education, care,and training to enable
him to develop his potentislities as fully as possible for leading

a normal life,

q?hc term exceptional children has often been used to mean

someting unususl, extrsordinary, This widespread misconception is
one of the obstacles to a better and more complete program of educa-
tion for these children. Exceptional is a very inclusive term, It
embraces both types of children, the gifted end the retarded. The
committee of the Hationsl American Society for the Study of Educa-
tion, dealing with exceptional children, gives us & good definition
of the term exceptionsl, namely: .

“Those who deviate from what is supposed to be

everage in physieal, mental, emotional or soecinl

charscteristice to such an extent that they require

special educetion services in order to develop

to their maximum capmeity,” &

1. Harry Beker, Introduction to Exgeptional Children, pp.l1,12
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The writer proposes to deal only with one phase of the
exceptional and that is the mentally retarded. Her interest in
the problem is o very persenel one and comes through her direect
contact with two mentally retarded children who sre deprived of
the kind of educeation that they need.

From the resding and information gathered it is very
obvious that the secope of and work with the problem of mental retard-
ation is for more sadvenced in the YWest then in any other srea and
particulerly the Middle East. Our educstion hes been mostly
limited to the normal childj the exceptional whether the gifted
or the retarded hes been neglected,

-

In this thesis the reader is given a brief, concise
historienl orientation, o review of the various classifications,
e guide for psrent educstion, an overall view of the needs and
rights of the child who is mentally retarded, the objectives of
his education, and a designed curriculum to mchieve these goals.
In eddition there are some attempted recommendations am to what
should be done for the mentally retarded here in the Middle East,

The writer had to limit herself mostly to books, due
to the lack of progrems for mental reterdation in the schools of

Lebanon, Another limitation was the lack of access to current
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professional journals such se the American Journal of Mental
Deficiency and the Journsl of Exceptional Children., Information
was received that a program for mental retardetion exists in Iraq.
This could not be followed sdequately beceuse the Ministry of
Education failed to send the material promiced.




Chapter I

HISTORICAL BACKGROUND

Ancient Period
Christion Era
Middle Ages

n Approach of Itard and Seguin
Hontessori's Approach
Deoroly and Binet
Descoeudres' Approach
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The problems presented by the mentally retarded child
have been of interest to numerous workers —- phyeicians, peycho-
logiste, educstors, sociologiste, and others., In their studies
these persons have been concerned with the child thet 4s born
normal, or is taken, to be so, and with the impairment of its
development both mental, physical, end scoisl. Until recently the
mentally retarded were thought to be hopelesc. They were neglected
or if institutionalized they were forgotten, Today mentsl retar-
dation 1s recognized as & much larger and more obvious sccio-eco-
nomic problem thet needs to be met intelligently. It demsnds a
great deal of effort and understanding for the cere of the children,
helping t em to impreve and advance, and at the peme time assisting
them in making the best use of their abilities for their welfare
end that of society,

It is importent for the resder at this point to have
8 brief summary of the history and seope of the problem of mental
retardation before considering the varioue types, needs, and rights

of these children,

Roughly four historicsl periods can be distinguished in
the grawth of the progrem for the soelal care, educatign, end
solentific investigation for memtelly retarded ohildren.l

1. Wallece Wallin, Educstion of Mentally Hendicapped Children, p.l
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Boing back to around the fifth eentury 8,0, , the sttitude that
was manifested toward the mentally retarded is indicated by the
term idiot which wae applied to all such people. This word is
derived from the Greek "idics" which means a person cast out of
society, living alone in a werld of his own, History tells us
that mental retardstion te the Spartane presented a socio-
economic problem which was dealt with in the sternest manmner.
Those recognized by them es severely mentally retarded were allow=
ed to perish from neglect., They were either cast into the rivers
or outs the mountain-side. For cinturies the mentally retarded’
were treated as Lelng teotally different from other citizens of their
times, incapable of humen feelinge, therefore undeserving of
humen conni.d-ﬂthn.l

During the early Christlian era with the coming of Jesus
and his teachings sbout the duty of men toward the weak and help-
less end the example He set, some change in attitude toward the
mentally retarded eppeered. They now become subjects of compassion
and cere, Later in the fourth century, the Bishop of Myra,
better known s St. Nicholas, is said to have initisted charitable
efforts for their care eand protection, but still no effort wes
made to train or educcte them,

1. Merle Frampton, isl Educotion for the Exceptionsl, I1II,p,.h28

24 Hllliﬂ. 02:!1t- |P‘|2
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From the fifth century through the Midile Ages, the
attitude toward the mentally retarded was continuously chenging.

On the one hand they frequently earned faver and enjoyed some pres-
tige and support of the nobility by providing entertaimment as
court foole or jesters. While in certain other locnlities of
Burope they were exalted and received homage becsuse of the supers—
titious belief that they were the children of God and were suppo=
ted to enjoy his special favor snd protection. They were then
sccorded privileges and were allowed to rosm the highways end by-
waye asking for alme, Since they were rarely rejected or rebuffed
they could suppert a whole family,’

As we progress to the doys of the Reformation we find
certsin religious groups which regerded the mentally retarded as
"being filled with faten" and deslt mecordingly with them, often
seourging them in & vein ettempt to exercise the demons.

St, Vincent de Paul and his sisters of charity in the
aixteenth eentury geve understending care and provided a place of
refuge for such people ms the homeless, the outcast, the physically

1. Ibid.
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end mentelly handicapped. This later became the famous hospital
for mental cases, namely the Bicetre, But most of the worlk that
was carried on was more or less on the phyeical side, Very little
wae done in the scientifie study of mental conditions, their ecau-
ses, needs, trestment, and lduutl-.nn.l

It was in the late eighteenth century with the coming
of Itard that the first seientific attempt at educeting the retarded
was undertaken. What stimuleted this interest was the accidental
finding of a so called wolf=-boy, later known as the wild boy of
Aveyron, named af'ter the place where he wns found in Frence, This
bay wore no clothes was unable to speak and walked on all four.
He wes more animal-like than humen, Itard believed that the boy
wee merely wild and untamed, mentally arrested because of socisl
end educational neglect. He also believed that by intensive train-
ing the child could be greetly improved and perhaps brought te
normality, After such a progrom of semee treining, Itard recorded .
experiment in his book The kild Soy of Aveyren, which is considered
@ clessic in the educetion of the mentally retarded.? His objectives
with some of the methods that he used could be sumsarized ae follows:

1, Prempton, op.eit.,p.429.
2+« Frampten, !Elcitsgpah'ml
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Itard wanted to soolalize the boy by giving him
instruction besed on the established patterns of
the boy at that time., Through the graduel giving
up of long established habits the boy settled

down to a somewhst more restrained 11!‘:;.1

2+ Nental tre thro sensory et ation

Itard's major objective wes to metivate the

nervous system by developing sensory diseriminntion
; through the education of eamch sense separately,

namely, the senees of touch, teste, temperature

hearing, and vieual disorimination., The boy was

indifferent to cold or hot things, He could not

diseriminate between different sounds,

e c}!!&g M nnt! end desires

Itard aimed at decreasing the ohild's animal-lilke
impulses and replecing them with humsn, social cha=
racteristics such as love and affection,

1, Semuel Kirk, Edugst the Retarded Child, pp.71,72
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We cammot deny the fact that Itard made & mejor ocon-
tributien to the present~day eduertion of the mentally retarded.
He pointed out that even the severely retarded can improve to some
degree, lie aleo demonstrated the applicstion of psychologienl
prineiples to problems of jesrning, Aside from his contribution
his work stimuloted the need for further experimentation in this
field end it particulsrly initisted the thinking of his student
Edward E~l|;||.1il|J firet a tescher, then a physicisn and psychologist,
feguin devoted the best forty-two yeers of his 1ife to the study
and training of the mentally retarded, In 1848 he immigreted to
the United States, and laid there the foundstions for the werk

ith ihe mentally reterded.”

Summarizing briefly Seguin's theory and objectives we
find that his first task was to eduonte the musculsr syctem, He
Velieved that netivities muet be those which satisfy the child's
own neede, desires, and capecities Exercises or experiences should
come from the deily sctivities common to theehild, feguin over-
emphasized the importance of the hande ginen hand=-work, he belie-
ved, incorperates manmy egsocinted skills both physicsl snd mental,

He felt that parente and teachers should not inhibit or discourage

) Kirk,. ﬁE:ﬂit’ pPl?’l?#
2. ¥allin, w n-ﬂ.?-
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children's handling of objects. The training of the other senses
vas introduced ofter that of touch,! Kirk and Johneon write of
seguin's contribution in the fellowing quotation, "He emphasized

the educstion of the whole child, the individuslization of
instruction, the importance of rapport between toescher and pupil,
the phyeical comfort of the child during the leerning peried, end
the importence of beginning with what the child needs, wants,

and desires,"? Many of his techniques sre sound to=day, especie-
1ly the uce of hand=work dn en attempt to educste the child through

eye=hand ooordination.

puring the nineteenth century we cee the beginnings of
the eduestion ¢f mentally reterded ¢hildren in Frence, Italy, end
Belgium, Until then most of the major contributors, with the
excoeption of Binet, were physicians, Interest and reseerch in
the field sterted in the United States around the yesr 1842 with
Horsoe Menn, & well known Ameriesn educator, He vigited Zurcpesn
socheols and adveested the establishment of speciel schools for
the retarded in America, The first special class opened in Spring=-
ﬂnlﬁ, Megeachuseties, in 139?.’

1s Kil‘k. Ualzltllppl?ﬁ—m
2e W“l ﬂE-ﬂitr |F4h29|

3, Harry Baker, In ¢tion to Exceptiomal dren, pe269.
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The same year an Italisn psychistrist, Dr. Maria Monteseori,
became interested in the mentslly retarded, Her review of the work
of Iterd and Seguin convinced her that the problem was an education-
ol one. In 1907 she organized s teaching center for these ehildren
which later becsme famous in the educational field, Mentessori
believed in euto-education s self-education, Activities snd mate-
risle were so organized and designed thet the children taught them=-
selves while the tescher withdrew inte the background, This method
was carried out by means of didactic or instructive msterial such
es cubes, wooden eylinders, blocks, colored tablets, and others,

In h;r'qrt.m the sttempted to combine home and school educrtion,
that 'is activities in the school were designed to duplicste some
of the activities in the home,}

The esrly part of the twentieth century snd the work of
Derely snd IBinnt maried the beginning of modern educetion,
Iflmly, e Belgium physician working in Brusrels, believed that
the educrtion of the mentally retsrded muet center around the child
end his needs., He developed eduontionsl gamos designed te correct
thedefects observed in these children, His program was besed upen

1. ll.rlr. EE'ﬂt-’PFIM
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upon the child's physical and mental set up, and in terms of
the reletion of the child to the family, to his school, and teo
the seciety in which he 11‘!!!-1

Binet, en experimentsl psychologist, is knewn for comstr-
ueting the sge scale for testing intelligence. This schievement
grow out of his interest in the diagnosis of the mentelly retarded.
He did not seccept the work of his predecessors, but he wnps interested
in finding the mental ability of the mentally retarded child, hie

lesrning ability, his assets and 1isbilities,”

- One of the first modern contributers in this field is
Alice Depcoeudres who obtained her educction and developed her
interest by working as an apprentice te Dr. Decroly in his school
in Brussels, ler objectives and techniques for edus-ting the
roterded represent to some extent o transitional period between
the sensory and physiolegicel approach of Iterd end Seguin and the
more modern progressive methods of teaching these children accor~
ding to their needs in society. Like Binet, Descoeudres believed
in the training of the senses and esttention of the child for which
she erganized e series of games and exercises. FPhysical treining

wes alse emphasized in her curriculum, It helpe in the development

1. K.lrk, ﬂnlﬂitljplﬂz
24 Ihg. F-aﬁ
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of metor coordination, endursnce, and the ability to communicate
with others, as well ss the development of soclability end self-
confidence, Handwork and art formed snother pert of her curriculum,
She also believed that metivities should be drawn from the child's
own experience, and that educetion must meet the needs of the
children, As regards the teaching of reading, writing, and erith-
motlie, this should be for all who could learn and should not be
etarted too soon. In fact she steted thet we should net ersm the
child prematurely with food he cannot u-inu.ntt.l

i For the past thirty te forty yeers methods of edugsting
the mentelly reterded have been developed by mumerous individuals
euch as Inskeep, Duncanm, Streuse, end Ingrem, The common elements
‘ in their metheds include an attempt: :

1, To mdapt the instruction to the slow lesrning ability
of the child,

2. To make the progrsm prectical end lese lﬂlﬂlﬂiﬂ.z

The basis for a valid philosephy for the education of
the retarded is providing educstion that benefits the retarded
| themeelves, This in turn is bassd on e r-alistic view of the strengths

1, Kirk, op.cit., pp.B88-92
2. Ibid.,p.112,
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and weaknegses of the child, as well ss the plece it is hoped h e
will occupy in soclety. Serlous consideration again is given to
the needs of these children, The eim is to develop the child'e
mentel cepacities and to promote his sociel and emetional growth
g0 that he con schieve adequate soclsl adjuctment in hie world,




Chapter 11

CAUEES AND KINDS OF MENTAL RETARDATION
Causes
Endogenous
Exogenous
Clinical, Claseification
Mongolism
- Microcephaly
Hydrocephaly
Oretinim
liducational Classifieation
Totally dependent
Trainable
Edueable.
Mentul Classifieation
feverely retarded
Hoderately retarded

Mildly retarded



Causes and Classificetion

Due to the cemmon confusion and misconception existing
in the minde of the public in regerds teo mental deficiency, this
chapter aims to femiliarize the resder with the esuses of mental
retardation, the verious classifications, and the general charac-

teristics of mentelly retarded children.

Causes

< ,
The causes of mental retardation are usually classified

into two main groups =primery or secondary, familial or non-fami-
1ial, endogenous or exogenous. The first of esch of thase paire
refer to hereditary or genetic factors while the second pointe

to environmentel caupes or ﬂntﬂl‘lol

A, Hereditery reterdstion
About one to two percent of mental retardaticn is

dotermined by & single deminsnt geme tranammitted
from perent to child, These typee can be easily

identified in the family history. Another group
of the mentslly reterded is produced by recessive
genes, one from each perent., In most imt.annn-.
the parents sre normesl, being merely carriers of

the recessive gm.z ?uthmgh popular opinion

1. C.M, Louttit, Psychology of Excepticnal Children p.90
2. Merle Frampton, Special Educntion for the Exceptionel,111,p,438

~15=



=16=

regerds moot mental retardetion as hereditary, estimstes of
workers in the fleld vary from Tedgeld's 90 per cent to Nueur's
1.7 per cent, It is seid that intelligence can be modified
more or les: by ocultural end other envirommentel estimuli, but
there are sharp differences of opinion as te the extent of such
modification, In a recent study of 35 cases, Bende found a great
number with abnormalitise in differentistion of spinal cord and
brain, indiceting thet the abnormel development tock place
during the early mouths of differentiaticn in prenatal life,
This does not support the argument of the genetie structure

of mental retardetion. OUne may still argue that insufficient
nutrition of the embrye or sttempted abhortion, &nd other fac-
tors may heve hed ¢ part in the developmentnl disorders, [fow=
ever Benle ergues that there is sufficlent evidence to indicate
thet ae a clinicel group the endogenous cases are a definite
class in terms of their physical and mental deviations, whatever

the doubt concerning the precise origin of their Hrtnrdntiﬂml

/2. Envirommentsl - produced mental rotarda'ion

I-I-r- th- nt:rdltim :I.: nmiﬁ-m because it Imlup: sfter

f-rt.l.l.tutiun as a result eof diseecse, injury, endocrine

e e e, i S .,

1- James Uﬂlllln. EM P!:ﬂhﬂlﬂn and M.E m!.rri‘hpsl‘hg?l
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dysfunction, and other developmental disorders, Birth injury is

& very important factor in mental retardation fnd it could be

in two forme, nemely, injury te the hend during birth, end cerebral

anoxin, Head injuries are due to the lerge size of the child's
hend and the smallness of the pelvic structure in the mether,

The skull bones are presred teo much either naturally or with
necessary medical assistance so that hemorrhage cecurs in the brain
Brain tiscue is thds destroyed and this will have & major or
minor effect which is generally not essy to disgnose, Cerebral
anoxia, the second kind of birth injury, hes been recognized

in recent yeers, If the brain of the infent is deprived of oxy=-
gen for any reason and for any umususl length of time, deterio-
ration of the brain tissue takes plece very rapidly. There is

a eritical peried during ehildbirth before oxygen 1s furnished

to the child'e blood through his ewn lunge., If the birth is
delayed due to difricult leber there is danger from snexia, A
second source of enoxia le the use of annesthetics to ease laber
pains, These in turn reduce the supply of exygen in the mother's
" blood, hence to thechild before birth takes place,l

\

Infection, another cause of mental retsrdstion may

1. Harry Buker, Introdustion to Exceptional Childrem. p.264,.



occur before birth, during infaney, or in eerly childhood. .
The degree of damage is determined by the kind of infectlon

attecking the central nervous system and the age of the child
et that tims, A severe form of mentel retardeation is often
the revult of Germsn meanles in the mother during the first

threes monthe of ;lﬂpumqr.l

Other childheod diseases that affect mentsl develop-

e —
B £ L EEI—————— S S

unt. are whooping #mh, mitll. and m-phllith. ﬂlﬂ‘l

e Rl St 8. SR T L

is also some evidence which indicetes that. u_uu_t.__l‘_:_'l_r!.gﬂ_htlm
may h prodund by tn:i.c factors from unth-r tn ﬁllu: during

Er——— T TS e ——

pregnancy thrmh cortain drual which m to:ic thlt lh- must

- ey -

take,?

P s e

J’uut an there are many oouses te t-hs! prnhlu of

. i

mental retardntion, there are nlso varicue woy of classifying
the mentelly reterded.

« ¥ongolism is nemed efter the Mengollan nu dut t.n

runblmu in plvn:l.nal nhnruc'urhtln. mnh as nhuqm

= ———t e e e ——— e ———

1. Frampton, op. oit., pp.h39, 440
2. Ibdd.,



-hnﬁng eyes uul -;uhrnn. nnnty heir, mouth partly opened,
tonxu- marked by dnp trrlsul-r f:l.lmru. .;":2.9.‘: _1;11:!._;_ type die

FRE—————

in infency, others develop walking and talking st a lote ege. They
seldom reach the age of thirty, their aversge death rate .baing

fwrtlm.‘l HoM_hgm "unfinished” or "il1-finished.”

Semething went wrong _during embryonic life to produce fetal lrrut-

o ————

and development, In the vast majority of cases only one mengol

is born in & given family. Rarely is there more than one in & family
or generation, Clemens Benda has done a great deal of research

end is probebly the foremost authority on mongolimm end eretinim,
He recommends a program of extra precautions during pregnancy and
delivery for women bayond the age of thirty-five., In spite of the
fact that many, efter a number of studies, ettribute advanced
materiel age as an importent factor in the ceuse of mongoliem, yet
in itself probably it is not the cmuee, for mongols are slso born
during the most favorable perled of reproduction, and to mothers

in their twenties,2

"Some of the psychological eand educstional characteristice
of these children indicote that they sre lively, observent, and
superficially bright., They are good natured, essily smused, end
exhibit & emiling countensnce, They are effecticnate, aimable,
doeile, and cheerful when intelligently hsndled, but are subject te
stubbern spells when not tactfully trested. A certain proportion

1, Frampton, cp.cit.,pp.439,4%0
2, Wellace Wal'in, Children with Mental and Physical Handiecaps,pp.
20b. 20K



of them are shy - and negativistioc, and some are restless, noisy,
and uncontrollable, Many mengols are imitative and show marked
aptitude for mimiery. They eften exhibit a striking fondnese for
musie and possess a good standard for rrtl-.'l There are those
who are slow in learning to eit, creep, stand, welk, and talk,

A good number cen be trained to do simple forms of art and eraft
work including drowing end writing; to perform simple routine
indoor and outdoor tasks; to conform to the ordinary rules and
regulations of the home and the scheelj and to acquire many use-
ful habite, GSeme progress in literary work but rarely in arith-
metie., Most of them are incompetent in the latter.2 The ehildren
h].;ng:ln; to this group are usually of en imbecile level of

mental development, that ie of en I.Q, renging from 20 to 50.

be Mierocephely is due t«u__fmlt: development of cerebral tiscue, It's
chief cherscteristic is the small head which rarely exceeds a

eircumference of 17 inches as compered with that of the normal which
Iia ground 22 inches. Fortunately this condition is very rare, The
motor development of the microcephalic is fairly good on simple
tasks, Intellectuslly he falls in between the idiot and the imbe-
eile group, He generally tends to be hypersctive and rertless

1, ¥Wallin, Hnlﬂit.. Pe296.
2. M‘. P‘E’



but is good metured and gemerally eessy to get aleng wl'l‘.h.l Although
the miorocephalic is observant and imitetive, he is difficult te
teach not only because of his low mentality, but alse because of
his limited attention span end high distractability,

The csuse for the lack of brain development in the micro-
cephalic hes been clearly established. Some attribute it to ab-

normality in the fetal enviromment, others te o petholegieel variation

in the germ cell. It is known that meny eaces of microcephaly
are of exogenous origin. An evidence of this is the effect of
I=rays or radium on pregnant women who have suffered from some
diseage, In the training of microcephalics the emphasis should be
an hebit formation for the purpose of self-care, and practicsl
usefulness, on the development of manuel skill, and on socinlize-
tion directed toward obtaining social confermity and eurbing

nntieociel or unsccial hhlmr.a

Mro«phal_.;_nm to eccur under two conditions, mamely whem there

e ettt et . g o i == -

———

is en overproduction of cerebrospinal fluid and when there is an
obstruction of the eirculation of the cerebrospinal fluid beceuse

1, Coleman, op,eit.,p.561
28 m1h| EE:‘1t|’pP'b95lMl



of some pcthulogi;nELcanﬂiﬂan. Various surgieal techniques

have been developed but this is too new to draw agcurste conelu-
liom.l One of the most conspicucus early signs of severe inter-
nal hydrocephaly is the gradual enlargement of the head in rll
directions frem the constant pressure of the fluid against the
brain tissue, The eyes sre often pressed downward and may appear
to be bulging outwerd, In contrast with the large head the face
appears small, The hydrocephalic is apt to have periodic attacks
of hoadaches and vemiting, He may develop a stiff neck or epilep-
tie convulsions, Restlessmess, irritability, fussinese, slowness
in learning to walk end to talk are his common characteristica.
The eduestionel program for these children should be organized in
a way to meet mot only the intellectual level and interests

but also the sensery hemdiceps, visual or suditory or both, end
some neuromuscular disorders thet may be presemt., Come require

& progrem of musele re-education to improve motor co—ordination
The mental capacity and personalityy characteristics of the
hydrocephalice differ from other types of mentel retardeotion,
Ilhn,r turn out to be normal or bright if they recover soon or re-

coive curstive treatment before permanent damnge has been done

Frempton, ﬂalﬂitlp FlM5‘§
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to the nerve cells,

d. Cretinism results from endoerine hhlqpu. In this condition the

#

T

| thyroid has either failed to develop property or han undergone

s

degeneration or injury end this in turn affects the growth of
the child both mentally and physieslly, The cretin child usually
appesrs normsl at birth, end not until the sixth mouth of 1life
does the condition begin to attract attention. His physiesl
charscteristics include short stature with elightly bent legs,
large hend with abundant black wiry heir, broad flat nose, and

a protruding abdomen, Some esre severely retarded, but in most
cases the degree of mental retardetion is moderate., A few can
be ;mht to read or write, to count and to perform simple tacks,
On the whole cretins are ocalm, harmles , good tempered, and
affectionate., They are capable of being pleased and amused.
Unless trestment is sterted very early in life, mental retarde~
tion may still arise even though the physiesl symptoms do not

ﬂiﬂiﬂp;

S 4
2- Ed at

For the purpose of establishing suitable progreme of

educntion, training and rehabilitation of the mentally retarded, the
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following classificstions should be taken into consideration.
a. The tetally dependent mentally retarded child .
These are the children who becaure of very severe mental
retardation are unable to be trained to take cere of themselves
and need contimuing help. They require complete oare end su=
pervision throughout their lives, In general the type of help
necessery follows below.
1. Assistence in dressing, undressing, tolleting, and eating.
2, Protection from dangers.
3, Lenrning to participate socially with others,
A, Development as much s possible of adequate speech

-

b The trainable mentally reterded child
The cheracteristics of thece children are as follows:

1, They are capeble of eventuelly learning eelf-cere in
dressing, eating, keeping, elean, snd other necessary
elcd11e which will meke them independent of their paremts
in regular routines of living.

2, They sre capable of learning to get eleng in the family
and imsediste meighbourhood, to respect and share
property rights, and in general to cooperate with their
families snd neighbours.

1, Frampton opsgit., p.435
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5, They ere capable of learning geademic skills such
se reading and erithmetic beyond rote learning of some

words.

L, They sre cspable in lesrning to nssist inm choren around

the house or sheltered enviromment,

5, They cen eventually lesrn to protect themselves from

common dangers

6. They will require seme care or supervision end economic
support throughout their lives.

¢. The-educeble mentally reterded e¢hild
The edueable, becouse of their slow mentsl development, are -
unable to keep up with the program of the regular elementery
school, This does not prevent them from learning some of
the besie mesdemic skills such ss reading, writing, and some
arithmetic. That is why they sre cslled educsble. They nre
capable of mequiring third eor fourth grade achievement by
"the age of sixteeon, Their general cheracteristics follow
belowi
1. They do net begin to read or understand formal

- -

erithmetic until some time between nine and twelve

yesrs of age.
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2. They develop mentelly at one half to three fourth's the
rate of an average child, It all depends upon how soon

they learn to resd.

5. Their speech and langusge will be adequate in most
ordinary situations.

4, They usually cen lesrn to get along with pecple,

5. They can learn to do unsidlled or semi-skilled work and

uuﬁ usually sup ort themselves at the adult 1m1-1

5o Mental
fe S;ﬁrnly mentally retarded.

This group is referred to also as "low grede” or "idiet."

It coneiste of individuels whe are slmest entirely a definite
elinical type such as the mongels or the hydrecephalics,

Their mentel retardeation ie ceaused by some obvious injury

or defect, Oenerally their 1.0, varies from 0 to 25, making
them usually tetally dependent, Thoee belonging to this group
make up 5 per cent of the mentally retarded,

bs Moderately mentally retarded.
These individusls are deseribed es "middle grades” and "imbecile.”

1, Frampton, og:egt..p.#ﬁ
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They equal approximetely 20 per cent of the total mentally
retarded group, The cause of their retardetion is usually
some definite brain injury, illness or disorder. Their

1,Q. range is from 25 to 50. They will be semi~dependent.

¢. Mildly mentally retarded
Jdentified as "high grade" or "moron", they constitute about
75 per cent of the total mentally reterded population. It
is usually difficult to determine the cesuse of the mental
rotardation of this group, Their mentsl age rengee frem 6
to 12 yesrs with en I.Qs betwesn 30 and Tﬂ.l

1. Frampton, EE:‘“"I Fq“l



Chapter 111

PARENT = EDUCATION



"As they are to all children parents sre of very great
importance to the exceptional child, The child with e handicep
is dependent upon his parents for food, elothing, shelter «= the
necessities of living — but children de not grow end flourish on
necesaities alone, The exceptional child is dependent on more
affection, love, understending, ettitudes snd enviromment. These
are the things that children have a right to expeet from perents,
just as porents have the responsibility of giving thu-"l )

In studying the mentally reterded it is not only the
¢hild thet we are corcernmed with but with the perents as well. The

ap—

perents pley sn important role in the child's development and
i —————— 4
ad justment. The physionl and emoticnal dependency of the reterded

child upon his parent, and the parent's remction - to this
dependency, end te the fact of the child's devistion from the nor-
mal, are considered importent factors in the child's totel life
Plﬂlﬂoa Among some of the remsons given by Seymour “arason for
considering porents in the study of retarded children ere the
following:

1. Rearing a subnormal child presents perents with problems

resulting in certain reactions which in turn affect the child,

1. Merle Frampton, Specisl=Educstion for the Exceptional,I,p.303
2, Hm' ﬂE-ﬂ’-t.lplZ?E

=28=
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since the bringing up of e normal child is not an easy task, just
so much more difficult is the ralsing of a retarded child,

In meny cesee the lives of the parents and sometimes that of
other members of the family ere grestly affected. Maritel con=
Tliet, fear of the attitudes and opinions of friende and neigh=
bours, withdrawal frem sccial relationship, financial eaorifice
are only e few of the many probleme that tend to srise,’

The parente of all children handicapped or nermal, are
interested in helping children grov into mature, self-reliant per-
sons who have the cspacity to comtribute to, as well as to take
from, the commnity in which they live. To be able to achieve this
objective perents have to be educated, Educetion prepares the
perent for community resction end ean help him prevent situstions
from arising which could be harmful to the child's ego structure
and to his future ability to take part in community 1ife.2

Unfortunately very rarely have perents been given the
kind of speeific sdvice and guidance which they desperately need.

le ¥illdem Cruiokshank, Psychology of Exceptional Children and

Youth, pp.466,467,
2. Prampton, opsoit.,pp.295,299




=50

This may be due to the genmeral misconception regarding the nature
and causes of mental retardation not only on the pert ef the
perents but the general public ms well,

Parentel atiitudes very censiderably with time and frem
one group te another, This is mainly due to the social pressure
that is exerted on the parents themselves. In the past it was
& resction to a very real rejcction and nen-scceptance by the commu~
nity group within which they happened te exist, The family es
well as the child was ridioculed, neglected, and people ampproached
all of them with suspiscion. This led the family of the retarded
ehild to withdraw fi'om normel socinl centacts snd isolete itself
with the childs In turn it focused attention on every action of
the child so thet the result was frustration, not only em the
parent's side but also oreating a feeling of guilt, shame, re jee-
tion, and overprotection on the child's part.

It would be very difficult to achieve the objectives
of on educationsl progrem for the retarded without the whole heart~
ed cooperation of the parents and the genersl publie which still
confuses mentel retardation and mentel illness and hns = distorted

Thasn
iden of both. Programs of parent educetion have been, end in meny

areas still need to bhe i'ﬂlnﬂd hnlnl upon the belief that the

o I gl A S B R T W
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successful 1ife edjustment of the retarded ehild depends.lergely.
upon the successful 1ife sdjustment of hie porents end their abl-

i

11ty to maet Mﬁ,% aim of parent educetion ie to aid

~“the parents in the understending and acceptance of their rotarded
child and to provide them with the specialized lmowledge necessary
for the ohild's training, care, and educstions Programs of
parent educstion can help the perent to understand and tolerate
ignorance . superstition, end prejudice toward the echild's handieap.
To be able te schieve healthy parent-child relationships that
help in the premotion of the child's abilitles and faculties,
parents should not be embarrassed about thedr rotarded ohild, but
should face the problem of determining what are the possibilities
for the childe? To counteract the retarded ohild's sense of
being different, parents need to help him feel that he can accom~
plish something. iWhenever they discover any sidll or special talent
in him, thir:hauldmurmhhlnhtu-nﬂpthmnm
ite further developmemt.

Many parent.s face the problem of wimning the wﬂv

of the other children of the femily for the retarded child. '!n
.--—l-—""'-.- o -

- d—— A e s
p— -
R S G ——— -

fniut-tmhh situstion parents should from the m.hm

“'ﬂt—'m““—l LR R L
il il & rﬂ‘{‘-—

1. Merle Frampton, Special Education for the Exeeptional 111,

ppe512, 513,
2. Morris and Miriam Pollock, New Hope for the Retarded ,pp.20-22
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needs it, The retarded child usually wante to be independent and
hao & right to leorn to be so0 under consistent end firm family
guidance,

What perents actuslly need is access to advisory clinics,
staffed with especially trsined workers, where they ecan discuss
the child's condition end progress, Very often when parents are
first informed that their child is mentally retarded they are almost
certain to be disturbed end are unable to asccept the fact of the
c¢hild'e handicap. In many ceses they have a feeling of personal
guilt, bleming their marrisge-partner for the child's eondition,
The elinie furnishes informstion about the development of the sub-
normal and a training program in line with the capecity of the
child, Pushing beyond thie espacity results in the frustretiom of
all concerned,

"Local and national perent associstions have in recent
yoars dene mush to inform snd emlighten the public as to the exis-
tence and needs of retarded children, and to make recommendations
to eppropriante nuthorities for adequate fagilities for their train-
1u.g and educetion, The firet thing that the associstions, cen
do is to bresk through the iscletion felt by each family with a

1. Merle Frampton, Speciml Educetion for the Exceptionnl,I,p.297.
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retarded child, and to bring together all parents within an

area who have a mentally rotarded child, thus helping the parente
to realize that others also are facing the same problems and
dlrf.'hultiu.l Besides the discussion of these difficulties and
problems including their neture and treatment, se in time publie
interect and concern for mental retardation is aroused and met more
intelligently, Those prosedures aim for the follewing:

<; Actunl recognition of the problem when the psrents reslize
the growth and development of their child is net progressing
along normal patterns,

2, Exeminstion end disgnosis of the child from a medical,
peychelogical, and educetional point of view.

3+ Acceptance of the feet that the ohild will probably ever be
normal,

4, Planning for the immedinte and future of the child, so that
he will be able to nchieve his maximm growth and develop-

2 "1.“,)

ment in terms of his limitations,

1, World Heelth Orgenization, The Mentally Subnormal Child,p.37
24 Frllptﬂ:, ﬂzlﬂitl 111, Pt“’-
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The developmental program et home requires a discipline
approach which adheres strietly to the following procedures:

1. Help the child only when he necds help, remembering that support
is better than overprotection.

2. Patience, no matter how slow the child may be, for it is
mostly through repetition that he will lesrn.

5, Recognition of the signs that he ie ready to do things for
himself, then let him do little tasks about the house. The
home can provide many opportunities for the retarded child teo
take care of himself as well s to contribute to the welfare
of others.

4, surety thet he understends what he is told to do, Be eleer
and essy in directions, Teach him only one thing at a time,

5, Praise is importent when he finishes a task,




Chapter IV

SPECIAL EDUCATION IN THE SCHOOL
ﬂh_n#ll e of Education
Health
Tool Subjects
Home and Community Membership
Vocational Training
toeds
;’nch-r‘t Quelifiecations
Teaching Procedure
Concrete objeots
Congept formatieon
Repetition end Review
Curriculum Content
flealth and Phyeical Training
Soeinl Training
Academic Studies
Husie and Art



Epeciel = Educa The 1

A democratic society 1s committed to the program of
oducnting all the children of all the peeople regardless of
their intellectual level. Every child should be educated to
develop his fullest capabilities so thet he can live a happy
ugeful 1life, This does not mosn that the educationsl system can
edugste all by the ssme method or to the same level of achieve-
mt.1

The goals for special education for mentally retarded

children ere in genersl the same as those desired in en
eduentional program designed for normal children., The difference
lil-s in the method of achlieving these gosle, and in the slightly
different emphagis of the variocus srers of socio-economic life.

We are dealing here with children of limited ability meny of

whom have early lost confidence in themselves in trying to compete
with normal siblings and neighbourhood children in s teo compli-
cated and too demanding enviromment, The aim of an educational
_program should be to sid each child to gain maximum satisfaction

from the expending use of his abilities, snd to overcome hampering

1, Samuel Kirk, Teaching Reading to Slow Learning Ohildren, p.l13

-36~
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personality charscteristics which may develop as a remction either
sgainst the social treatment that he receives or against the
handicap itself, This hopes to enable him to adjust to the 1ife
eituetion which his mental handicep makes possible for him,

C In educating the retarded there is more emphasis on
the development of personality snd adequacy in the social and
occupational sreas roather than on academic achievement, Becsuse
of the inability of the mentally retarded to achleve o many and
so veried adjustments, and to contribute and perticipate in
life ®0 fully, he should be gulded and helped to echieve the sd-
ju:tuuh within his reach and to contribute his share within
the sphere of hia capabllity. As long as he is well adjusted,
cooperative, and contriduting ae much se he is able, then he is

doing his share.}

Seals

The main areas to be umsl.d-nd. when establishing the

e S —— e S S -

goels for thu eduoation of the mentally returded, are hnlth,

i —

el
e — -

l. Christine Ingrem, Educstion of the Slow Lesrning Child, p.61
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personality development, teool subjects, femily and community

——

life, leisure, and vocationsl trsining.

- ———— R —
= e

Hoalth

Health 1s one of the first considerations for every
child and it is of specisl importence te the reterded child if
he io to develop to his fullest capacity. Since health is a very
important factor in life the teacher must, therefore, direct the
¢hild in practicing health habits and attitudes thet will develop
and meintein s heslthy physique and at the s 'me time crente a

fooling od comfort in 1ife. '

Tﬂ; a:gjngts

Tool subjects ere s minimum essential es fur as the
ability will allew, By tecl subjects is meant the fundamentale
of readin;, writing, and arithmetic. To be able to mequire snd
use this lmowledge, the child needs learning situstions in which
he applies the things he lesrns to specific situations in every-
day 1ife.2

1. Ingram, op.eit.,p.62
24 M Pl'ﬁ,
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The treining for adequate home end commnity membership
is another gosl in the educstion of the mentelly retarded., The
¢hild needs to develep the concepte, ekille, and sttitudes that
help him in becoming a better member of any group. The teascher
should attempt to give insight into the practicel interpersonal
functions and problems that exiet in the home end community, such
as sharing of reeponsibilities in the home by perents and children,
division of labor, love and respect for one snotherj the veried
functions rendered by the community in health, food, protection of
life and property,; cultursl and recrestional facilities such es
schoole, churches and plrl:nl

Yogationsl Training

Voostional treining and preparation for profitable leisure time

ie o very important educational provision, The school should teach
the mentally retarded to enjoy recreational mctivities which can
be practiced at home, or in the commmity. These would inelude
athletics, group games, hordicrafts, ort and music, A netional or

1. Wallace Wallin, Bduostion of Hentslly Handicapped Childrem,
Pcmu
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even a province program invelves econsideration of the existing
adult mentally handicapped who are capable of learning the necessary
basic and fundamental skills required in semi-skilled or unskilled
occupations, The names end use of basie tools, their ssre, neat-
ness of work and person, completion of a jeb, the following eof
directions, and safety rules should be stressed not en a theore-

tical basis but in continuous n:.ctln.l

The mentally retarded
child needs planned direction in the development of habits, alkills,
and attitudes that will help him ss much as possible to adjust
himself to a job he is capable of filling, In eddition to these
mentioned above, honesty in work, punctuslity, cheerfulness, and

- ﬂ:.uly pesge are of great importance., Their posseasion mesns

the holding or losing of a juh.a

These are in brief the outstanding gosle to be sought
in eduenting the mentally retarded., Although seme of them may
seem very difficult to attain, they are so essentisl if we wish
jha make each individual as independent and self-supporting as
possibley 4if we wish him sctually to enjoy and centribute worth-
vwhile activities within the world eround him as he is able,

2. Ingram, op.cit., p.68



.

Noeds

Along with the educational gople repeated emphaois must
be given te the n-uni.__z_m_mm present needs of the

- ——

individusl, Chfldrenwhe ire-mentelly retsrded ere more like nor-
mal children than they are different from them, Their needs are
very much the same as those of every child, A mentally retarded

s i, s s e

bﬂm 1ike sll babies, nnds personal sttention, cuddling, as well

P —

e e L T L

as faod and sleep, He needs gned phyiiul oare, understanding,
l.nl e nm ‘tﬁa_l;*h:li;: -_I:- needs a fluil:,r'l love to feel that
he is nnhd- - and that he hlm-. He needs s chence to do things
for himpelf, to plsy with others, and to go to a scheel which
undo;--tlnh his potentialities and his right to develop so that
an adequate degree of emotionsl stability will result in his grow-
ing-up., It depends, mccording to Christine Ingrsm, upon the
following: i

1, “uscess and achievement,

2, Recognition and approval

5« Belonging to a group,.

4, New sctivity and new experience,l

i

1. Ingrem, opseit,, p.133.
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The elements of success and approval are of great
importance in the education of reterded children., Children in
geéneral are soclal in nature, They respond to the presence of
others; they ere interested in sharing their sctivities with
others, as well ns receiving spproval from others, But too often
these impulses have been frustrated in the ecase of the retarded
child who because of his inability to cope with the aversge
child, does not have encugh opportunities for sharing his expe-
riences and winning epproval. He then requires more positive
encoursgement to work toward definite gosls than does the normal
ehild., This encoursgement comes so frequently with just en

llpl:lliim of approval,
otions for Teacher the 1lly Retard

The sucecess of an educational program depends mostly
on the teacher's success in discovering and utill;;ug the child's
neede, and in supplying the experiences that will develop the
itunlng. apprecistion, attitudes, and habit-patterns which she
wishes to promote and encourage. In turn the teacher's success
or failure deponds upon her personslity sssets and liabilitles,
her phyeical and mental henlth, and her instructional competensy.
How much success she will sttain depends upon her skill in freeing
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the child from any hampering peychelogicel or edugstional hindren-
cos that tend to inhibit his initistive, It depends upon her
ingenuity in nssisting the child to mchieve success on his own

level because this is one of the important meons of motivating
leerning and gaining selferealization and persenality ad justment,
Finally it depends upon her sucoese in attaining the ma jor objective
of special educntion; namely, the c'ild's successful adjustment

to the place he con fill in his social end cccupationsl mld.:'

Certain qualificantions that are desirsble in teachers:
of the mentally retarded fellew below:
: 1, "Genuine interest in end sympathy for childrenm,
2, Patience and perseverance,
3¢ Optimiem, companionship, and tact,
4, Self-control,
5. Imotional and nervous stablility
6. Emotional maturity.
7+ Adaptability, plasticity, and imeginative inesight,
8. Understanding of interpersonal ﬂintm-hipu.""

le w'llliﬂp ﬂElﬂlt=- pp.m,ﬂﬂl
2+ “11’.]. ﬂElﬂztm. p.ﬂ#
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In sddition to these the tescher needs s sense of humor
for it is one of the beet forms of mental medicine, She should
be pesycholegically minded so that her adjustments will fit indi-
vidual neede, She should not be too ambitious and become nagging,
On the contrary she should be satisfied with small returns on
her day by day investments of time, energy, and effort, and from
these derive the joy end inspiration that go inte encouragement
for her pupils.

Teaching skill depends met only upon having the previcusly
montioned desirable persenality truitsy; but it sleo depends upon
the amount of experience and training the person has received.

One importent part of the tescher's treining progrem is practice
tenching with the mentally retarded to orient the tescher to the
ourriculum, materials, and methods, Another is keeping up to-date
with the developments taking place by reading new books and pro-

fesaional journals in her Hlld.l

Jeaching Frocedures

B b s e s g

‘ome -r the specific teamching precedures used uith

s i e il i A P
- o i —

nlntlll;f retarded children are ae followst

T ———— . T | e v i e e

1. Ihid.. PP.E}?. 2”
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It is oaid thet the mentslly reterded are "thing minded,"
"gye-minded", snd "ear-minded", rather than "word-minded" or
"thought-minded®, Illustrations, demonstrations, filmestripe,
excursions, snd nctivity preojects buu-“:_ln;t aeffective than words,
prineiples, rules, and siut.r-ntlum. They get hold o.l‘ the atten-
tll.nn and interest of the mz& much more if he is helped to apply

what he lesrns to everyday experiences and nitutimol

Concept_Tornation

———
In educ-ting the mentally retarded, the tescher should

a5 far as possible eduotte the children to see the relationship
M_ things, to form concepts, and to understand at least *thll
sbetractione that are uhhﬂ to their workday existence. Concept
formation is important becsuse it is a device by meons of which

we can recall, rroup, classify, and gemerslize all past experience,
Its achievement in the mentally retarded depends a greet deal

upen an abundance of conorete experiences of notielng likenesses

and differences in m grest variety of objects and motivities,

1. Wallin, op.eit.,p.188
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Bepetition and Review

then & mentally retarded child enters school the teacher
has to determine what the child already knows and what he ean
remember from previcus instructiom or incidental learning. The
bright ochild often understands and retains impressions after one
presentation, but in the cese of the mtlllr r-hrd-d it is only

L e S i LN

through rupltitin of }hi came facts over end over gain that some

wy e L T T S v ] Ty e

— - h.b

understending end assimilation nmt. Reviewing revives past

AT it e o PR S Y TR [ T

experence and determinea the degree of mastery that has been

acquired end in turn it increeses the practical efficlency of the

nmt.;llr rth.rhd-l

Désoipline as Guidence
M‘
Aleng with teaching metheds it i:¢ impertant te consider
the management of behavior. In a class for the mentally retarded
instruction and mensgement of e¢hildren should elways be in the

S p——— . T i e Sy
e m—

p-ul.tin forms Rewards and encouragement are more offective for
leorning end u'l-qul'h hhu:l.nr than pnnhhunt and scolding.

R S i | L — g il

1. M-p Folayl 190



ke

Paying attention to desirable behavior secomplishes mors than
emphasizing misbehavior, Instead of identifying the child by things
he cannot deo and thus setting him epart because of hie feilures,

1

emphasis should be focused on his abilities, Some do's and

dott'ts for the teacher fellow beleow:

1. Use positive rether than negative statements. Por
example, "Put your book away", is better than
"don't leave your books on the desk.," The teacher
should fecus attention on the thing she wants the

child to do.

. 2. Use specific rather than general statements,
especially when making requests of young children,
"Put on your clothes" is too genersl and might seem
toc complicated for a young child. A more specific
request would be "Put on your stockinge," or "Now
put on your drese." In making requeste te young
children tell them exsctly whet you went them to
do, and how they should do 1it,

3« Use encoursging rether than discouraging statements
which point to success rather then failure,

1, Eirk, m..pdﬂ.
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by Use consistency in requests not forbidding a child
uummmdqm-nummuan it
the next day.

9« Use substitute sugrestions rather than negetive
commande, Yhen a child is doing something you
don't want him to do it, it 4s more effective to
fuggest a substitute activity then to reprimend him
wvith "Don't do that,"

6« Give the child a cholee in activities, Thie creates
a feeling of freedom in determining his own plans,

7 Keep teacher verbaliem to o minimum, Heny teschers
talk too muchs Too many directions tend te forse
the children to disregard the tescher. The tome of
voice mekes a difference, One which ir enlm helps
to obtain calmmes: from the children,

8. Stimulate ehy end reserved children. Seme becsuse
of continual fuilure in school and in secial sontacts
become withdrawn. It is the duty of the tescher te
to provide these children with opportunities for

success in & soolsl -1tunt1on.1

1. E.lrk. 'E“*E" PP!E}E‘\ E}h
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Whon discussing and plenning the curriculum for the
montally retarded cme must be explicit es to which of the three
groups described on pages 24 and 25, namely, the totally dependent,
the treinable, and the edusable, the mentally retarded belengs,

m_i‘?ntu}_u is & very brief but nthlr mllllul“
outline of some of the basle aress a program for the mentally

retarded should cover,
r_, — . — e -

CWMM

iy vgione-tind: physicel training mwhmmm of
uﬁﬁ?m The teaching of facts regerding care of the bedy,
personal cleanliness, and the development of proper health habits

related to the development of self-respect are very es-ential for
the ohild., GOrace end harmony in movement ean be developed through
folk dancing, gymmastics, sports, gemes. There in turn stimmlate
intersst, inerense concentration and effort, end require playing
with others according to rules,} .::)

14 Wallace Wsllin, Edueution of Mentally Handicepped Childrem,
PP« 281-285,
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Social training of the mentally retorded is far more
significant than mere educationel achievement, The extent te
which they are accepted as agreable individusls by and in the
community depends upon the degree of their socinl adjustments The
amount of frilure and frustration they experience will determine
how much discontent, emoticnal difficulties, and malad justments
they will fage in life,’ In like menmer, the attitude of the
commnity toward them hes s direct influence on their total mental
health,

Two recognized methods of social training are the didac~
tic and habit fermetion. Dideotic instructiem calls for concrete,
factual, and practical experionces of everyday 1ife, 'rh-_ -hﬂ_q_

umh to hM: the home, school and nmunl.t; consider

e T Mt b
£ 0 T SR T 1 Y T S ARDE

to In correct attitudes and behavior in regard to moral relations

S— T e B e W S SR B

ain_hl_‘w Money is often hsndled in school for various
aotivities, ItScollection can be s teaching experience. Any

dishonesty on the part of one child, for example, becomes the concern
of the whole grm.z

- -

1, Arthur Alford, "Some of the Mental liealth Aspects of Hental

M\tﬂim.l hml MH. Mr .”l P.m

2+ Wallin, ﬂElﬂltu pFPbm’m
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Dedily practice is th bect method of esteblishing patterne
of meceptable behavior. In general , most people's actions are
motivated by inner drives, habits or customs and ususlly are
not based om principles of a perticular course of conduct, Therefore
the ectablishment of habits is important in the education of reter-
ded children, Ocod conduct, correct responses, and acceptable
behavior are all purt of their habit formetion. The children
should be trained dey by day to establish dependable habit respon—
ses in many situstions. Habits of safety, courtesy, punctuality,
eleanliness, and truthfulness ere very important, end it ie upon
these habite end how much and how well the child cen use Lhem,
that ‘hin later success in life depends, As we all lmow, they are
as importent in job holding as the manual tnit:.l

Agadenio Stuiles

pa— -

Since mentally retarded children vary h degree of mental

D mma  ——— BT Ty T

retardation they should not be presced h go :I'l.u-thur thu ‘their

Whpl— 7S = =T S L I [T R — P I R e

capabilities permit, The progrom l.haul& -tudin! in both content
.""_*l----——-

AT e I

end methed, to the educstional and intellectusl levels and sptitudes
of the pupile , In dlm:lng the academic skills; we are priuri.l:r

- i el ity gy g AL AR A

"1 i

1. vallin, ﬂE:l*‘t-- PP«209=292



concorned with the fundemental principlee of reading, writing,
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1. Rndg‘
The basie goals in teaching reading to mentally retarded

ehildren are sbout the same as those for normsl children -
regognition of printed symbele and inereese in the resding
and spesking vocabulary. It seoms sgreed that childrem should
not undertake reeding et any level without mental, l;uhl.
emotional, and physiesl readiness, There is reading fer
plessure end reading for informstion, Both eim to develop

a vooabulary containing the words the child needs in his
daily contacts in the home, school; and community, and to
develop the ability to express mernings accurately and to
pronounce words umutlr.l ihen prepering a mentally retard-
ed child for reading the teacher should heve developed in

him the ability to romember sentences, All meterials used to
teach the deteils of word and rentence building should give
recognition to the accepted psychelegical precess invelved in
leerning to resd.

1, Hlllln. MPp‘tj’E"jﬁ’
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iriting
Becouse mentally retarded children will have lese need

for writing than normel children, the emphasis on developing
these okills should be placed on legibility, writing signatures,
filling in eimple forms, and writing simple letters., Speed is
unimportant, No ene system of writing can be recommended as
better then another for the mentally retarded, The child should
be helped to diagnese his own writing wealmesces and to work

1
for improvement,

Arithmotie
. The temching of arithmetic to mentally retarded

childr.n presents e special challenge when one considers the
amount of time thet a mentslly retarded child spends on this
subjects The teacher's firet job is to find out what nmumber
concepts the child has elready sequired from his home experiences
and then build upen these. The child neede to be familiarized
with messurements, musbers, nnd the four mathemetical signs of

addition, subtrection, multiplication, end division. The second

step 1s to help him employ these processes with precision in

1 Christine Ingram, Educstion of the Slow Learning Child,p.280.
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meaningful situstions, The demands of the child's social
situstion are on impertant factor in deciding what specifice
to teach,]

Musie

"Music is a basic mesns of developing personality,
character, spiritusl and meral values, bretherhoed, eculture
and love of country since it appesls to the emotione, the
intelleet, and the motor and sensory aspects of human nsture,

It reaches down into the soul of the individual and makes it
possible for him to give expressién to emotions thst sre too deep
for words to articulste.' Thus we ean see why music is consi-
dered an exceptional medium for the retarded. They become much
absorbed in it, Musiec relieves boredom and fatigue, affords
reloxation and rest, crestes a fesling of unity, In working with
mentally retarded children the toacher should remember that
reactions are more important than Imewledre, and ﬂplﬁlitrlﬂ ex-
perience is more importent than sequisition of factusl informs-

-tion, These children need confidence and compensation feor

definite lacks, es well as & fecling of security and adequacy in
group lltﬂltim.’ Most mentally reterded children obtain much

1. Wallin, op.eit.,pp.338, 339

24 Merle Framptom, Speciel Education for the Exgeptionsl, I111,p.488,

Je.1bid, p.490
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enjoyment from music and they often tend to display their emotions
frenkly. The teacher should encoursge the child to discuer what
the musie mesns to him, how it mekes him feel and of what it
makes him think. This informstion can be most helpful in gett-
ing to kmow the child, Many of these children are able to hum
tunes, Some heve good veleces and sing correctly. Others lesrn

to play oany selections, Few of them can learn music by note,
They must be teught by the rote methed., Musicsl training should
include singing, whistling, and playing any instruments,
Learning the names of instruments is facilitated by making
picture illustrations from megazines and modeling them in elsy or

plagticine .1

Art
Art also plays an important role in the education eof

exceptional children, It should be taught in purposeful end

functional situstions, such as letting the children decorate the
rooms, censtruct gifts and gemese, illustrate and visuslize claso
work, and tell stories. In many ecases we find that the mentally

retarded child is olumey end awkward, but this should net deprive

him of menipulstive experience. Cn the contrary, he should be
led from simple teske progressively to more complicated ones.

1. Wellin,; op.cit.,pp+353=350.
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Whether the child learns to construct or destroy will depend

upon the satiifection he has becn helped te mchieve. Art secti-
vities should be used to improve manmuel dexterity and moter coor-
dinatien,! Art is e means of self-exprescion and an integral
part of our deily living regasrdles: of chronological ege and
mental ability. As the writer has mentioned before the handi~-
capped child is frequently a vietim of extreme frustration result-
ing from his inability to participete in normal physicel or secisl
activities, and to schieve scademic or personal success., Art
gives him an opportunity te reseolve his conflicte and release

his tensions perticulsrly when it is correlated with his reading,
1nt;lrpm1n¢ erithmetic, comprehending number, shape, form, size,
space, width, breasdth, exactness, smeunt, and pnuitim.z

A sucecessful art progrom does not only imiitiste the desire teo
create things, but it should slse improve sttitudes and practices
of co-operetien, socislisation, sharing, and relf-criticism,

the mentally reterded child can be teught to evaluste his efforts
in terms of his ebility end encouraged te improve his work with
the addition of more effort,’

1. tamusl Kirk, Eduoating the Retarded Child, pp.303,306

2, Amne Randall, "Art time for Ixceptional Children," Schoel
m‘. T-m. April '52' Poﬂ#i
3« Kirk, opseit,, pp.304=306



Chapter V

RECOMMENDATIONS TO MINISTRIES OF EDUCATION IN ARAB
COUNTRIES FOR THEIR RESPONSIBILITIES TOWARD THE
* MENTALLY RETARDED CHILD

Whet is being done in
L Egypt
Lebanon
Ireq

Recemmondntions.
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In fome Countries of the Middle East

The writer aimed te find out what was being done at
present for the mentally retarded and how their needs were being
met, Egypt, Lebanon, and Iraq were the three countriees consider-
ed, and information was secured through the Ministries of Edu=
cation.

Specisl Edusation in Egypt

The Minlstry of Eduentlon in Egypt seems to be aware
of the needs of the retarded and has undertaken some sction in
this fisld,

The schools for the retarded are given twe headings
namely, Scheeols for Handicapped Childron (called by the Minietry
Abnormal ), and schools for the Me ntally Retarded, Adding the
figures obtained from verious parts of Egypt, we find the
following totals for the 6«12 sge group:

Schools for the Handicapped Moy of Classes Males Females
Governmental 14 143 o2k Lhg
Privete 5 \o12 54 77
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These figures do not include 54 boye end 18 girls
whe are enrolled in vocational schools. The se called schools
for the handicapped are not strietly for the mentally impaired.
They also provide for the physieally handicapped such as the
blind, deaf, and M.

At Calioub Experimental Scghoel there are 50 mentally
retarded pupils, 9-12 sge group, with an I.Q. of 50~70. There
is a boarding section for 30 more who come from other districts
then Calioube. In February 1959, the Ministry of Education
opened & school at Dokld for the mentally retarded, &-12 age
group.

Very few classes sre available for the mentally
retarded children in the "ordinary" elementary schools, One
such is Al=Munine,l

Epec Edugsnt Lo

Unfortunately there are no special services for the
educetion of the mentally retarded in Lebanen, The Ministry of
Eduention is more or lees centering ite work on the edusstion

of the normel child, The exceptional child, whether the

—

ls Amir Boktor, Deen, Froulty of Education, Americen University
at Ceiro, Cairo, Egypt.
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gifted or the retarded, is being neglected,

Due to the lack of specisl edusation the retarded
children follow the expected pattern, that ies they are sent to
school, fail, repeat usuelly more then once, uhtil they nre put
out of school. Parents who can afford it, often provide special
tutors for their retarded child, or they themselves take over
the responsibility of teaching them certain basic principles and
skills within their abilities,

Often when parents are faced with the problem of n
mentally retarded child, they first seek the help of their phy=
sleian thinking that whatever is wrong with the child ean be
eured, lMueh then depends upen the physician and the advice that
he gives, Very few refer them to a psychistrist,

Clinies thst cen be of help to parents of retarded
lh.l!dru are the follewing:
ls PFediatries Section of the /American University Hoepital,
2. The Neuro-Peychiatrie Clinic in Belirut.
3« The Eduestion and Psychology Departments of the American
University of Beirut.



The last mentioned departments have mentsl tests in
Arabie which they heve used with some reterded children. The
Ministry of Edueation, on t-'hl other hand, limits its use of
similer tests to the normal child,

Speetal Eduoation in Ireq

The writer conferred with the Education officer of
the Iraqi~imbassy in Seirut, He informed her thet the first
school for the mentally retarded was established by Mrs. Fadel
Al=Jamali who happened to have a reterded child of her own,
This school is now called the Remzi School. Through her effort
the problem has been recegnized ms a special one requiring spe-
clalized attention, This has brought about the recent establish-
mont of another such school, the Al-imal School.
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It seems to the writer that the countries in the
Midile East have the responsibility to educate the mentelly
reterded children as well ae those who are normel, snd to
eduente the public about mental retardation,

No child should be merely something cared for and
preserved from harms There are remsons for his condition and
Af they cen be discovered others may be born whole begsuse of
him, As Pesrl Buch once said about her daughter in her book
Zhe Child ‘he Never Grew,"It is too late for seme of our
children but if their lind of reterdetion ¢on make people reslize
how unnecessary much of the tragedy ie, their lives will not
have been meaningless" The need is far more pressing than the
public realizes., The writer on the basis of her study fer the
preparation of this thesis, wishes to offer the fellowing
recommendations for consideration:

le Diagnostic Centers
Parents are in need of a place when they can take
their retarded child for complete medieal, psycholegical
and educational teesting, end where they ean in turn
recolve help in their adjustment to the problem, Many

-5]1=
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times when parents beccme awere of the fact that their child's
growth and development are not progressing along nermal lines,
they are not sure where to seek help because there is no one
central place. Often they sre given wrong or innccurate inform-
ation, A mother of a retarded child related to the writer that
when she firet noticed that her child wes not developing normally
she took him to a physician., The latter, not recognizing mental
rotordation, prescribed some medioine for the boy. It brought
about no improvement in his condition, so she tried snother child
specialist, The second one indicated to the mother that the
wediecine used would harm the boy mere than help him.

ent Crgeoniza

It has been sald that parent groups are one of the
best organized ways for helping retarded children, They develop
out of the needs of parents having retarded children in the home
and in turn serve as a stimulue to do something educationally
sound for their growth. The public becomes aware of the needs
of the mentally reterded and through this gradusl swereness may
see such children end adults ns human beings with rights. Unders-
tanding and acceptance of the retarded ehild could be aided
through various media such as pamphlets, lectures, and radie
programs. Decause of the lack of money in most Middle East
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countries for the work, psrent groups could alse earry art fund
reising projects,

Spesial Classes_

Mentally retarded children are suffering from the lack
ef special educetion in the school. They cannot develep to the
best of thelr abllitles if we do not provide them with the kinds

of elasses which meet thelr needs.

Institutions

Institutions ere escentlsl to serve the severely memtally
reterded, They should be for children outside the premises of
the mentel hospital. There 1s rtill much confusion and miscon-
ception in the people's mind between mentsl retardntion and
merntel illness,

Ireined Persomnel '

Special eduestion for the mentally retarded requires
quelified, treined teachers. Ministries of Edueation should
establish this kind of training in ite universities and should

ensourage with grents superier young people to prepare for
future openings in this field,.
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Comparison of the Development of Twe
Mentally Retaorded Children

The following is & brief description of the development
of two mentally retarded boys of the mongolian type, Their
physical, sceisl, mental and educational characteristics ere
given, Differences in development are pointed out, due to the
faoct that one has been receiving educstion in school, while the
other hae been receiving special tutering at home.

The first child, Raja, is in Jorden. He is thirteen
yeare old end is the youngert of a femily of four children,

Physical Dovelopment

He is quite healthy and well developed physiecally, He
is 58 inches in height and 102 pounds in weight (146 em, and
k6 kiles), thus melking him 2 inches below the norm of the average
height for the thirteen year old, and 5 pounds overweight., He
ies fair with rather mmll eyes, His musculsr coordination is
now good, lHe runs, jumps, and hops, Until the sge of three
yoars he could not walk. His eye~hand coordination is improving,
For a yeor he has been using ink in school., He is still a 1little
avkward with the pen but is showing greater contrel and neatness
He enjoys sawing and hammering. However, his experience in
this area has been limited, Speech defects are now more or less

6=
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disappearing. Two to three years sge he had some difficulty in
pronouncing the letters R and K in both English and Arabie. Today
he has overcome this, He understends both Arabie and Englich pre-
tty well; speake the former better thean the latter, but is putting
much effort into speaking Inglish with the result he is now

able to form phreses and make himself understood. He spesks at &
fast rate, This often makes it difficult for othere to understand
him, He ie elweys reminded to slow down.

Seqia] Development

Fortunately, he is very sociable both with adults and
children, and may be mere so with the former beceuse they come
down to his own level and try to understand him. He enjoys be-
ing in the company of others. He always wants and seeks teo have
a plage in the family group, and likes sharing in the housework.
The family encourages him to do se, He is very particuler about
personal eleanliness, He makes use of expressions of courtesy such
as "please, thank you, may I" and the like, but still he has not
developed self-control in satiefying certain wants. Fer instance
in eating, somebody has to contrel his food intake, Ad regerds
to his friends, children of similsr mentel ability and the came
sex ore preferred, That ie why his sssoclates tend to be alwys
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e few years younger then him, During Play time he likee to give
orders, somewhat deminates others, and eften insists in deing so
but does not always succeed. As long as the children he is in
contact with understand’ ~ him, he gets along pretty well,

fie enjoys playing ball, but most of all he likes to excel
in gemes such as snakes and ladders, ludde, and lotte, He is very
much disappeinted if he is the leser.

He likes music, songs, and rythms, He is very much in-
terested in popular sengs, can hum many and eing a few, Daneing
is one nt_' his favorite activities, He creates his own steps and
movemonts that are in perfect hormony with the meledy. He enjoys
the radio, listening to stories, neros, and the children's hour
program, He is very curious end is constantly asking questions such
ae "how dees this werk or function", "who is thie persen". Recently
he has been interested in politice and hds formed hie own political
munl. more or less influenced by those of his father,

Yegtel and Edugntional Development
At thirteen yeors of age he's now in the fourth grade,
Thie does not mesn that he is following the whoele progrem. His

subjects of study are reading, writing, and very elementary grommer
in both lemgueges, English end Arabie, It so happens that he excels
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in the English more then in the Arabic. He has also mastered
some of the basic principles in srithmetic - addition, subtrection
and multiplication; now he is starting division, Evidently he
dislikes this subject and tries ms much as possible to aveid it.
liowever, both his perents end teachers in school have put seme
effort into making him realize that it is rether important to
imow some arithmetic, Hyglene, history, and geography are other
subjects that form part of the program. He enjoys them and shows
some interest, Through the aid of his tenchere and the psrents
at home, he is helped to moquirc some basic facts and to develep
concepts and ideas. He is now concorned sbout what is being done
and vh;;. His vocabulery 1o growing. His power of comperison,
generalization, and abstrection are weak or even lacking in nany
situstions,

His concept of time is developing, He lmows that there
are twelve months, seven days in the week, and the time of day on
the clocks He hne & very good rote memory, le can memorize poems
very eseily and in fact poetry is the one subject he takes in sehool
in which he equals hie classmates. le obeerves minute charscterisiics
of people, is fond of imitating others, and is aectually very good
ot it, Art 1s another interest but not a major ome. This may be
due to lack of experience and little etimulation of interest.
Drematies is definitely a hobby which keepp him busy during free time,



The second child, Geerge, lives in Beirut. He is ten

yeers old, has been receiving specisl tutoring et heme for a yeer

and a half. He is the eldest boy of a femily of three children.

Physical nlrilugggnt

He measures 51 inches and weighs 68 pounds, (51 kilos,
126 em)s In height he is below the norm of the average ten year
old which is 54 inches, while in weight he is averasge, He's
genoral heelth is good. He has black hair; feir skin and small
eyes, an runs and juups with ease, and can hop a 1ittle, He is
now showing some improvement in eye-hsrd coordinstion. For
instance, he cen color a circle or square without going outside
the edtes, He needs constant supervision Af any constructive
work ie desired, Ilis speech development is slso improving, parti-
cularly the cerrect proncuncistion of all the letters, At the same
time one defect ie evident, nemely, when he talks he does not
pronounce the whole word preperly and telks too rapidly. He speaks
only Arable but c¢an understand “very simple Inglish phrases such
as "gome here, put the book on the table" when each word is arti-

oulated distinetly and slowly,

Socinl Development

He is friendly and obedient Af handled with eare,

Negative messures are not effective, Positive ones,; such as rewards

BE & ward AT veralees and annvawal . swe maws 1dlsmsYeasr o il bla =
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child to you., In fact he wants constant praise, At homs he plays
with his two brothers sges six and three yesrs, le gets along
pretty well with them, The brother aged six yeers is very
considerste, Vhenever he finds out that hie retarded brother
hldmmmm.hgulmrlmﬂnhhilmhumm
turn eomes and corrects him. This he does in the belief thet
correction is really needed. He is very sensitive, If his feel-
ings are hurt he will not utter a single word and remsins thus
for a while. He is moody and desires his own way,

He is encouraged to help at home, such as putting
t!d.:ua back to their places and other minor jobs. He gets satis
foetion when he goes out for m walk to see some friends or rela=
tives, or to the beach, e enjoys listening to stories and
musle. fe is very fond of some-popular songs, can hum & few and
repeat some of their phrases. Besides this he enjoys dancing and
creating his own rythmic movements, He lmows some courteous
expressions such as "please, thank you, good=-bye," but has to be
rntﬂﬂmnhunthmrhnmmrmillpm:ththh
perticularly interested in or that he can play., He does onjoy
initeting othe:r and dramstizing certain situstions,

at o

At eix years of age his parents sent him to a kndergarten
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but he was unable to cope with the other children so he had to
be sent home, For the last yesr and a half he has becn receiving
speeinl tutoring. He now kmowe how to read and write the alphabet
in English but only to read it in Arabic. The writer would
estimate hies resding kmowledge of words to be about s hundred in
English while it si considersbly less in Arabic.

His concept of time is very weak, The nemes of the deys
of the week are vague to him, He is not very curious or persie=
tent in his questions about thinge and people., He esn tell colors,
His number concept is not well developed. He esn count to 15 but
when shown a number of objeocts, supposedly 4 pencils, he cannot
figure it out and determine that these are 4 pencils, He seems
to notice new things and changes around him,

From the preceding obrervation the resder might conclude
thet the first child hes progressed a grest desl more than the
second, This 4o very true, despite the fact thet he is 'hree
yeers older, Yet other factors are involved. Enviromment playes an
important rele in the development of the individual., The mere fact
that thie ohild has been attending school tends te support thie
progresc, The school iv the second socializing unit efter the
home, It premotes the socisl development of the individusl as well
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68 his educational and mental growth, In other words it
helps to establish patterns of behavier snd to shape the total
personality, Had George been given the chence to sttend spe=
¢ial clasees; no doubt, he would have shown greater signs of
development in all areas. This brings one back to the problem
of lack of speciel education in the countries of the Middle
Enst, and the education of parents of retarded children teo
understand how to help these children.
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