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JHIRQIUCTION

This investigation was concerned with deviations in childe
pen's behavior from the patterns set up by home and school. The
need for such a stuly was evidenced by the seeming lack of under-
gtanding of children's behavior on the part of many parents and
teachers.

Parental expectations in child behavior seem to differ from
the devélopmental point of view. The socially acceptable patterns
of child behavior according to parents and teachers known by the
writer seem to be different from the findings in child development
research, Many children seem %0 become emotiohally upset because
of their feeling of being misunderstood by adults. To children ex-
periences of parental disapproval often seem w justifiable, There=-
fore parents and teachers are in need of honest guidance more nearly
in 'Ium of its meaning, rather than in terms of parents' and tea-
chers' wishes or activities, A child is not a problem in the special
gense of the word, if on the whole his behavior is suitable for his
age, or appropriate to the situation in which he finds himself.

Rurposs of the Investimbion:

The investigation was designed to provide answers to four
main questions:

First, what kinds of behavior difficulties of elementary
school children do parents and teachers classify as truruhl.uom_r



Second, in what respects do parents' and teachers' judgmente
of children's behavior differ from each other and from sciemtifio
findings?

Third, in vhat ways do parents and teachers help chilirem
change their behavior?

Fourth, vhat effects do parents' education have upon their
children's behavior?

The basic assumption of these four questions is that child-
ren seem t0 become emotionally upset because of thelr feeling of be-
ing misunderstood by adults.

“From the standpoint of method, the study is of particular
interest since interviews were held with mothers and teachers of
the thirty children in an elementary school.

Clarification of Terms:

Throughout this writing deviation means non-conformity to
expectations set up by parents and teachers. Pattern in this writ-
ing moans a set of established rules or standards that might be con-
iil;l'ﬂ as an example worthy of imitation.

Limitations:

The scope of this investigation was limited to the behav-
ior deviations of thirty children living in Eas Beirut, reported
by the mothers of these children and six of their teachers who were
especially interested in them.



SHAFTER 11

RUV ISV OF LITARATURR

It is no vonder that parents and teachers are becoming more
goncerned about children's bhehavior. In recent years they have baen
flooded with information about how children hehave., Research in
child development has progressed rapidly; aided by contributions
#rom the fields of the child peychiatry and child guidance, "the
results are still uneven, with many areas still to be exposed." Now
moet parente find themselves caught somewhere between two extremes;
they tend on the one hand to look upon their children's difficult
behavior as signa of serious maladjustment, on the other they tell
themselves that all children behave in this way and that they will
outgrow it in time.

"Po day the success of the youngsters, rests with their pe-
rents, how does one give children emotional security. Is love enoughl
is 1t mumanly poseible to love these bewildering, disappointing,
frustrating youngeters all the time? and the honeat will answer some-
times mt not ﬂm."l

Wherever there are adults and children there are problems
of diseipline, The bagic problem of diseipline is how to help the
children develop reasonably mature, It is lmown that characters
and personnlities are developed and achieved over the years. "This
is dus to the plasticity of human nature and to the contimuous pos-
gibility of change and development.” Discipline helps develop )

1, Sidonie M. Gruenberg, Our Children To-lay, pp. 133-134.




character; thie does not mean that the more discipline & child has,
the better character he will develop. It is not & question of strict~
ness or lenience. Discipline means: inatruction, training, guidance,
regulation, anl punishment, "Hxpecting too wuch too soon is the com-
monest mistale.” Being disciplined in most cases means the child is
required to do what he does not want to d.o.l

P00 mach conformity and too good behavior are often a defence
againat inner anxiety. The youngster lias to be espacially good %o
avoid being what he considers btad, "Yet what he considers bad 1is
merely being normal, he finds that merely being ocbodiant and good
no 1nn;;r is sufficient $o keep him comfortable, hs adds many bitter
meaningless sets or rituals to his pattern of living in an attempt
to control his :l'muJ.i.::.g;-.."*2 The answer to the problem of compulsive-
ness lies in helping young people see the mormality of their impulses,
Wgnoouraging them to accept these impulses, and helping them set up
more attainable standards of behavior."” Children should act in & way
that is suitable %o the gituntion; their behavior is the expression
of their normal needs; it is the response to the many complex factors
of their physical and social nﬂmt.j

lrmmhun“mummmrumnlhnﬂdmh
digheartened, “because growth is not a steady march onward and upward” .
Children have their ups and downs; they advance a little and drop
back., A child may appear serious and casual, and yet sometimes wante
a hug and a kiss every now and t‘hm.b

1. Sidonie M. Gruenbderg, s PP. 125-131,
2. Spurgeon English and Stuart h,

Groving up, pp. 35-40.
3- M!. Wl 35*5’3. :
i, James L. Hymes, Unleratanding Your Child, pp. 26-31.



Parents should not expect to be able to sxplain complicated
problens of behavier, they should net try to diagnose them themesslves.
If they ars troubled about their children, they should look for ex-
port guidance and try to understand the child. For example, if he
glves up his infantile ways and childish satisfactions it is only be-
causs he gains in their places new satisfactions which support his
discomfort and deprivation, Children should not be pushed too fast
nor left alone too long. All mothers and fathers cannot be expectad
to give their children the same guidance and I@pm.l

“Ths type of conduct approved by society is usually that
vhich does not annoy many of its mesbers, the conduoct which meets
disapproval is that which brings the individual in confliet with
gociety.," A child who is restless, overactive and has lack of con-
centration is apt to be considered a problem child by parents, and
these symptoms cause concern, whils on ths other hand, the child
wvho is quiet, ressrved, obedient mand well-mamnersd, who plays by
h.twlnlf or elings to his mother, and who is inclined to be introa=-
pective, is looked upon as being self-reliant. It may be that the
causes whioh keep this quiet child from getting into conflict with
his environment should be considered seriocusly so far as his emo-
tional health is concerned. It is the normal, and natwal thing for
a child to assert his independence. Let him try and fail, he will
learn by mistakes. It is tremendously important that parents make
every -!f;rt to understand the motives for the conduct of their

op. zm-zié.
PP. 30=34.:




Many adults foel that the rules and regulations they set
for children and the demsnds they make upon them are entirely right
and proper. If the child rebels againat them, he is immediately
labelled a "problem”, But adults can be and certainly often nre
wrong, In relation with childres, there need to be a sincere and
honest effort on the part of parents to remein tolerant toward new
pointe of view and to remain flexible in setting atandarda. Impoa=
ing vules and standards on children that are too different from
those imposed on their friemds results in unhappinese and rebellion,
Demands of the gemeration should be emmm.l

To change behavior, persussion will not do it, nor will
threats, punishments, rewards and brides. Parents and teachers
noed to reach within the yomgster, in his very being, to his per-
ticular way of growing. To-day most teachers realisze that class=
room behavior problems grow out of emotional confliets, Anytime
elnasvork does not appeal to & child's interest, he is lilely to
. BEOSS himself in waya uh.leh become disrupting to classroom routines.
The tescher needs to be strong emcugh to uintnin leaderahip. If
the child's school work is neither too difficult nor too easy for
him, and that the teacher is capable and kindly, misbehavior in
gohool might be & symptom of emotional confliots outside the school,
tut the school has the rasponsibility for helping him.z

Taliing ie the modern way of helping children change cartain
pehaviors, but still many feel they have to 'h- harsh on children or

1. E Hulinh-ﬂ stuart Finch, Zmotlonal Froblems
2, lsigh Peck, M_l‘n:n‘nm Pp. 367374 ;
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else they are not good diseiplinarians; a stiff punishment is the
ansvwer. This 1s wrong; many times tallkdng and easy punishmant does
it. Strong words, threats, pmishmente are sheer waste of effort,
becnuse the real cause is mot touched. Osuses of troubled bahavior
are various, and each ikind of difficulty responds best to 2 different
treatment, what is right for ome is wrong for mnih-r.l

Dearning to take the consequences of one's behavior is part
of the child's discipline, and parents should be careful that the
penalties they impose fit the age and the misdeeds, they need weigh
the situstion that calls for punishment. So long as parents punish,
they are dealing with the result instead of the cause which brought
4% about, The dangerous punishments are those that increase fear,
anxiety and guilt, for this resson it 1s unwine to use threats,
force, fear, sarcaam and to compare a child mfavorably with another.
It may be destructive to let children do everything they want to do;
then the child becomes anxious and afraid of his own aggreselons;
a certain bahavior can de disapproved without disapproving of the
ﬂhiid. One of the most important lessons to teach children ia that
adults too, make mistalses and get m'i

A ehild should also suffer when he misbehaves, but it i3 %o
be remenbered that n child misbehaves because hae suffers, 8o the cause
of his nisbhehaving naeds to be recognized, and Af he is pumished for
the act, insult is alleged to :lnjm.a In early times punishment
meant to fres the spirit of revenge that activated the adult. How

1, Junes L. Hyaes, Underatandias Yous Child, pp. 104-108.
2, Sidonio M. Gruemberg, Oux Children To-Day, pp. 133-I34.
3. Dorethy W, Baruch, Hdex %ays ja Sisinline. You and Yqur

Child To-Day, vp. 66-67.



punishment aims to correct and as an aid to education. By fﬂllm;-
ing rigld diseipline, the child's natural instincts are repressed.
¥ow paychologiete move along the line of prevention; this halpe
adults to study the causee of Aifficulties.

Parents and teachers are sometimes reapaonsible for misbehave
lor on & ehild's part which will eventuslly bring him into conflict
with established standards, and subject him %o consequent panishaent.
Yor example, the child who has to excell in his work at school and
if not, he will be punished, will be impelled %o chut.l Children
lﬂlﬂ'.l!ﬁ do bad, troublesome or manoying things eimply because
they do not kmov any better way,

Children's good behaviar is not to be bought; they should see
the sense of 1% themselves; good behavior should not Dbe & threat to
them. They have to believe in it th-u-lu:.a Hothers, fathers and
teachers must bear in mind that "the child has an emotiomal life and
the conduct of the child is simply his reaction %o bis enviromament"”,
they need to avoid bribing andi not malks promises which they kmow
they cannot do or do not intend %o keep. The child is quick to rea=-
lize if he is being cheated or dlﬂli‘rﬂﬂ..s It is this inconsistency
in discipline that keeps the child in an upset state of nind; thie
results from having conflicting ideas about the way o train children.
"One day mother allows his inhseded request to drop unnoticed, while
on the next shs may take time from her work to administoer svift and
sure pm:l.lhmt."“ OUne needs %o distinguish between the child and

1. Benjamin Gruenber, m..mmngm Ppe9=12,
2, Jemes L. liymss, Undexatanding Youwr Child, pp. 165-169.
3. Dougias A. Tos, Evemuley Provlsms of the dverear Gulld,piko.

h. Douglas, A. Thom, Aysrvday Problems of the Avervday Child.
ps 120,




his faults, and treat the fault as something accidental which ean be
removed; it is not good also to lecture the child about the punish-
ment to be inflicted on him, because "lectures on right and wrong
are generally too abatract for the child's muiu.*l

Paronts and teachers are uncertaln of their roles in thelr
ghildren's lives, should they be strict, or must they yleld to the
demnnds of youth? Mo clear, serviceable moral values have yet become
generally mmtﬂ.z

Interest and love alone are not emough to insure success in
handling problems during the child'e early yesars, lmowledge of child
developument iz essential,

To solve problems, parents and teschers should approach the
ahild and have the ability to see things from the child's point of
ﬂﬂ,a "o have an sgualitarian attitude, a gamuine desire to help,
rospect for the child and try to minimise the !nndiup.'u no matter
what the children's age, grade or how mature; thay are still inex-
perienced, Parents and teachers have the responsibility of building
the ehildren's personality, because they are the ones who are con-
fronted with the problem of dealing with young individuals vhose
amotions sre waried and constantly in ohman.s

The attitude of permissiveness that parents follow represents
an emaggorated swing away from the old idea of atrict and authorita-

tive discipline. It is rather a close relationship through which

3- m.:. Pe 120, _4:

lo Benjamin, Gruenberg, Mm_m%m—m-
5. Sidonie M. Grusnbverg, Qur Children Zo-Ja¥, PP.



they share experiences with their children, change and grow together.
Children need their parente, not as dictators or as playmates, but
as friendly leaders who can help them on their way. The stern and
rigid father is not infrequently the oreator of the child who feels
infarior and inadequate., Ths parent who is quick tempered and erra-
tic in disputing discipline, is equally responsibls for the persomality
deviation in his uhﬁ.:l.dr-n.l

"Children may be expected to nct in terms of thelir general
mke-up or temperament; the question of malte-up or temperament ie
itself for from clear, espacially as sclentists have not been able
tql.gn; on how far it is due to heredity and how far it is influenced
by environment.," The tendency to put more emphasis on the environ-
ment has put ean additionmal burden on parents and tuahm.z it is
important to ses wvhaother & child is behaving, not just as other
children do at some time or other, but in a way that ie suitadle for
his age; this needs an wnderstanding of the stages of development
concerning physical, emotional and social changes in adjusting the
demands of the world in which he lives, It is neceasary to imow
not merely vhat children do at various ages, but also to Jnow more
of the reasons why they do so. "The field of abmormsl deviation s
a gpecialty in vhich expert skill is needed, to diagnose basic con=
ditions, and to evaluate the euntiun;ul interplay between the phyei-

cal and emotional factore involved."

1, Sidonis M, Gruenberg, Our Children To-Uay, pp. 37-40.
2, oy PDe 217-220.
3. %.: oD, 212214, -
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Parentas and teachera carry a "textbook" around them every
minuta, 1t is tlw-nlnuf thelr memory, they think back of what
thay did when they were six or eight or ten years old, They are
humans, that means they all did muny of the same thinga, the good
and the dad., One cannot be a good teacher or & good parent wnless
he has a strong memory to dig out his own childhood, This is the
difference batwesn a teacher who is a professional end the one who
ie not very siilled in working with youngaters, Vhen ome wants to
inquirs about & child's behavior, he should have in mind that all
youngaters at abont this age are doing the same thing and that the
mtml]:m center 18 ineide the rMM. the environment in which
he 4s 1iving, and his parents. It means 1% will not last for ever
and that 1% 18 an important and essentisl part of his growing wp,
1t may be dad, dut this is the step in the whole process and it
has ite place in the lmman ﬁnigu.l _

Some of the most common problems that certain parents and
teachers are overconcerned about are not as serious as they are
considered. But they are only existing because children pass through
certain stages whers they meot difficultioes in ad justing to the re=
quirements of society and culture: Following the general treatment
of difficulties of chiddren's behavior specific problems warrented
further exploration: disobedience, agsressiveness, Jealousy, destruc—

tiveness, tomper tantrums, nervous hadits, shyness, and negativism.

1. Janes L. Mymee, Understanding Your Child, vp. 105-107.



Obedience implies submission to the control of othars; the
"gthera” to whom 1% is referred in speaking are parents and ¢ eachers.
Mere subminaion to paremtal authority may prove to be an attitude
harmful to the ohild in later 1life. However, obedience is & necessary
element in searing children, necessary for their protection and wel-
fare and securlty, dut it should not be looied upon as an end in it-
gelf; 1t is a means for an end, and that end is self-controlled. The
perental attitude that demands obedience at all costs lads to the use
of mfalr measures vhich leads paremts to lose all their finer feelings
that m exist in the parent-child mlntimhip.l

There 1s a conflict betwean the child's demand for freedom and
the commnity demnd for discipline; this conflict shows itself in
the form of discbedience or repression. The child imowing nothing
about the said needs and having no idea about the complexities that
are around him, continues his own ectivitlies without any conocera.

The problem is not of choosing detween having the child to his own
pesources or Torming him to adopt conventions; but a problem of uti-
14ging the child'as fmpulses and intereats so that he can eontrol
himself. Nvery child muat be conformabdle to law yet free in some
respect., A certain amovmt of compulsion is necessary in order that
the child mey be "fitted not only for the tesics of manhood or wWomanw
hood but for the position of a useful citisen iIan soclety; where
every ono conforms to the expressed will of society.”

Too many rules end too striet discipline nre not conducive




1
to true obedience , they lead to faults, indecisions, jJealousy and

fear which further leads to the disturbance of the emotional balance
of the child, "Disobedience may be looked uwpon as a form o selfe
agsertion that is wisplaced.” If the child has confidence in the
person demanding obedience nnd if he desires his approbteation, he will
not £ind 1t hard to postpone the pleasures of the moment for the more
permnent satisfaction that follows ohud:lm.z For example, &
child ies much less likely to feel redellious inside him if orders are
associated with & pleasant volce. A volece can be pleasant and at the
gsame time sound certain, Another factor also i to make sure that
the child heard the request; some parents become nervous if at the
firat demand children do not rqmnd..a

"M child will learn obedience by experience and not by any
process of moralization because moralizing with a nonconforming child
does little or mo good.," Vhether children are ohedient or disobedient
depends to A grent extent upon tho standams amd requirements of the
environment, end the attitude of those in authority, paremts and tea-
chers, st tale time to ewvaluate the importance of the immuibrable
things for which they are demanding obediemce, and to bear in mind
that they are attempting the imposaible in thelr efforts to attain
ohuﬂim-.ﬂ Finally it 4s not to say that obedience is alwys pre-
gent4 any child who has had the opportunity to be a real person will

5
occasionally disobey.

1. Benjamin Gruenders, ‘Guidance of Childhood and Toukh, pp.l-8.

2, Douglas A, Thom, Averyiay Prouloms of the iverviay Child,
PDe 11?-113- .

3. Sidonie i. Gmhrz. WM
Obedience, p. 380

4, Douglas A, Thoam, Wmmm
Pp. 117-119.

5e Stdeatente ,Opyenbors, The Bnsyslopedia of Child Care and



Azgressiveness is an essential ingredient of persomality
and not as regarded by some pecple as a siga of mladjustment. It
takes the form of an inner urge to grasp and fight for ons's own
desired kind of utl.'ritr.l Aggressive behavior appears only when
gomething happens to ksep o child from achieving some goal, In
other words, "aggressive behevior results whem a child displaye
anger or other aggressive behavior if crossed by things as well as
if frustrated by p.aph."z

The aggressions may be through direct attacks against the
frustrating persons, or may be displaced to immocent objects if the
ciroumatances inhibit overt aggression. An experiment by Sears,
Hooland and Miller, "designed to study the results of aggressiveness
shows that the agegression shown by the subjects on which the experi-
ment wos applied was unmistakable and was directed mainly against
the ﬂmﬂmtm.'j The real causes of aggressiveness might be
a display of anger or jealousy or disobedience; these are primarily
attention-getters, Aggression should not be repressed but redirece
ted in a more constructive -w.#

It 18 not bad for a child to strike back, to struggle and
fight, if in this way he moves forward., He cannot be allowed %o

destroy, but there is no reason why he cannot protest in other ways;

i

1. Sidonie M. Gruenberg, ihe ingrclgvedis of Child Care snd
Obedience, ». 50.

2. M. Breckenbridge and L, Vincent, Child Develoument, ». 452.

3. leurance Shaffer and Zdwaxd Shoben, IThe Pavcholosy of Ad-

s Pp. 101-102,
L4, M, Breckenbridge and L. Vincont, Child Devaloymang, Pp.
ly52edi 5t >

#
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eventhough some of these are nolsy and inconvenient. A chdld can
te too aggreasive and expreases his aggressiveness in ways that an
extreme, such & child probably needs kkindly wnderstanding. On the
other hand, too little aggressiveness is also troubling becauss 1t
is not natural for a healthy child to be alwmys perfect, obedient
and doeile; some rebellioms every now and then are always mtntﬂ.l
The results of a study made by Charles T, Meyer shows that aggression
is "posltively associated with two features of pareantal behavior:
friction about disciplinary matters and discord in the home and re-
lated tu: n lack of parental closeness, wnderstanding, rﬂwlrn.nul
and d.mnnmw.z

In every crisis, dbig or small, pearents must remember: a)
that the child needs and shows his needs for extrareassurance, b)
that misbehavior is the result of his worry. Iy punishing him, he
will only convince himself that he has loat his paremts' affection,
¢) that these crises are not wmsual and it is'thn parant's mishandle
ing of the misbehavior thet causes tranhln.:’ Aggressiveness in a
c¢hild is not something for parents to fear or repress, it is an
ousentinl quality of & competent, self-reliant and self-confident
1ud1v1ﬂ.un1."# Iqrmily mature anl normally self-confident benavior
depends upon the child's developmental level, and upon the particu=-

lar situntion in which he dees his fighting or the losing of his

5
temper,

1, Sidonie M. Oruenbverg, Ihe Engrclopedis of Child Care and
Onediencs, ». 52.

2, Isurance Shaffer and Bdward Shobem, W
m p. 436,

}hr;mﬂ.hurm?mk How to lieln Your Child in Sphool,

« 137-138.
Ly Smm- M, Gruenberg, mw_x_mm_m
Ovedience, 7p. 52-53.
5, M. Breckenbridge and L, Vincent, hild Develooment, p. 456.



Feolings of Jealousy nearly exist in every one; thay grow
out of a natural wish to assert one's self, to be recognized, to
vin admiration and love. It is genmerally felt townrd & brother or
sister, and also arises between children in school and between classe
mates and plnamta-.i

A certain amount of sibvling rivalry is inevitable even under
the best of ulrmmtmn.z Making comparisons betwesn children at
home is & harmful way of trying ‘o make children bshave, Sometimes
prothere and sisters get along happily until they suddenly discover
that the other brother or sister is receiving attention at home be-
mehhamﬂmwtwuamﬂu.s Often the ol-
der child my feel that his younger brother 1a more beloved by his
parents and that he is inferior and does not deserve his parenta'
attention, Or perhaps the smaller feels inferior, by seelng the
older brothar or sieter excelling and given other priﬂhgn.“

However, jealousy may De prevented or reduced by never came

puring & child with another anl by not stressing on the pretiiness

1. Sidonie M. Gruenber, The inevelovedis of Child Care asd

gw Pe 503,
2. leigh Peck, Child Pgychology, P- 335.

3. Mary and laurence
PP 152-153.
4. Leigh Peck, Child Peyoholoey, p. 335.



 §
of one child and his abllities and 4ignoring the other, It is a mis=-

take to use rivalry as a whip, and it never serves as & cure to the
problea of Jealousy. To meater jJealousy a child needs a confidential
epproach from adults, "love and recognition, If these things are
provided, they help the child to compete in & healthy way." Jealousy
hpa 1ts poasltive aspect es a spun townrd better mchievements, for
example, the younger child may try to imitate the older one in hia
duty and therefore will have his bad habits of gmining more lmtﬂl.:

Earely do we find a child who 18 willfully and wantenly des=
tructive. "Destructiveness may be due to jealousy, anger, or parhaps
some vague, intangible mental conflict, or possibly to some new and
rathor trivial environmental situntion in which the emotional resction
has been excesalve." It should be lwept in mind that much of the ac=
tivity which iz looked upon by the adult as being of the destructive
type, %o the child ies ossentially constructive, "The child whose
curiosity 18 not stimulated by the ticking of a watch, the ringing
of an electric bell, the electric tauater and all the mechanieal
d.wi;:mn with which he comes in daily contact, is very apt to be dull
and uninteresting.”

Childrem vho destroy are divided into two main groupe: those
who do 1t imnocently or ymintentionally and thome who do it deliberate-
1y with melice. OFf those who destroy unintentiomally, there is the
child vho has no respect for anything., The clumsy child who touches
an article and 1% breaks, demolishes without seeming regard., Help

1. leigh Peck, Ohild Psycholoey, p. 356. ;
2. 5idonie M, Gruembors, Ihe inevelgpodia of Child Sare aml

Ohedienge, ». 303. ‘
Je bouglas A, Thom, erviay FProblags of the Bvaryday Ghilg
FP- m"lwt




is vhat he needs, not scolding; the cuause might be slownees in develop-
ment. Tothe strong child who always bears witness to his muscularvigor,
a constant reminder may be necessary. @ the second group thore is
the curious type; for exmmple, & child will undo a watch, remove doox
pandles, tear paper and material, The way it is put together are
what interest him, such a child should be helped %o fix up what has
peen damaged, but without -aomu;.l

Jenlousy means destrustive incentives. It may be the arrival
of & nev baby which means that the mother is very busy, while at the
same tlue the new baby is receiving all those tendor affectiouns. Child-
yon bucome destructive vhen at hone perents are too demanding, keeping
appointed mealtimes, coming home, going to bved, etarting work, stop-
ping play. All these demands seem to be bard to accept and are badly
rnuuivﬂ.n

There 18 also the child who destroys for the saike of destroy-
ing; something bas gone wrong in this child's growing up, aud the
parents ghoald detect the Feason behiud such hlhlﬂﬂrnj Parents and
teachers should always benr in mind tinat destructive behavior isa
saterial phase of development, and it ls a healthy desire to expori=-
ment by satisfying the curious child who wanta to know the inside of
things and wants to find out how they are made. The child also galns
real sengual or mscular pleasure out of destroying, Bearing paper,

1. Department of Mational Health and Welfare.
2. Sidonie M. Grusnberg, Qux Childsen To=Day, pp. 142-143.
3. Department of Matiomal Health and Jelfare,
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banging things with a hammer, Ixternal destructiveness may be &
way of reducing internal anxiety, end of dealing with guilt, Jealousy,
end the feeling of M#rinﬂ.tr.l

Temper tantrums are of the commonest manifeatation of anger
in children, "they are uncontrolled outbursts of kickding and scream-
ing which is a dramatic, phyaical demonstration of the child's resent~
ment," A temper tantrum, however, usually results in undesirable
conduct for the moment; it is quite amazing to see the acutensss with
which & child can choose the time and place of outbhuret. 7o one who
is not familiar with these outburste this wmay sound exaggerated, tub
it 1s n;t. Thay are truly terrifying and it requires & cool head
and strong determination to hold cut against a child under such cone-
ditions.

It may be tlmt these temperamental youngsters are tut a ref=
lection of the instability of their mmta.g Parents should look
into the child's general coniition and see whether they are evidences
of physicel fatizue such as eating end sleeping. It might be the
school and the playmates, if his frienda tease him, or if older or
younger playmateu tease l:u.‘l.m.3

The probleu is to find out, what he is thinklng about, what
ave his problems, hopes and disappointments. If he seems wabappy,
the esuse of his discontent needs to be found out. He may feel

1. Agtha B, Bowley, fhe Natyrel Develomsent of the Child.
Fle 6263

2s Dmlnl A, Thom, Everyday ¥
P m’m.

3. Iuid., p. k6. -
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inferior to othars. The big tesk s to ses that the Dboy or glrl

is happy and 1s learning how to meet problems of everyday life suc-
geasfully, Many times the child suffers for tha irritabllity of

the parents, for which he is in no way responsible. 3y making the
child jeslous ms an incentive to better effort is =2till practised

in many homes, it is sure timt malkding the child feel inadequate is

a Truitful source of irritability and tu;pur.l It does not take a
chdld long to learn hias perents' limitations and to measure with great
accuracy the amount of Huklng..nrnnin.g and yelling necessary to
bring adout the desired end, Temper tantrums are only one of the
many aymptoms of nervous fatigus, and the child who has these explos-
ions of temper is likely to de mmdesirably wstable, If the parents
are firm, and use self-control, the battle is soon won, Yemper tan-
truss must in every instance be considered in relation to the existe
ins cange and to the pereonality of the child, Sometines outbursts
misht be utilized to attmet attention or obtain bribas .2 To build
& co-oparative relationship with the child mthar than an antagonin-
tie m 1s the aitl-:,

Affectionate assistance for him may prevent displaya of tom=
per and a feeling of hatred of his parents. If the child's temper
apell causes an outburat on the adult part, 1t will only increase
hia oppuunm.“

The important things o remember in deeling with Semper tan-

1. Jouglas A, Thom, X
De l‘l'?.
2. m.' o 1#3-]#5. -
a. Department of National Health and Velfare, Temper Tgntrums.
o Ibid. '
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trums are to keep a sense of balance and recognisze that the child
cannot be reasoned with at the moment. The same treatment cannot
be used for all children, It is important to bear in mind that
bensath all the surface causes, lies the denial of something a child
needs,

Hoxvous Habltg:

"Thunb-gsucking i & bodily stimulation which constitutes a
primitive source of satisfaction that children often fall back or,
when the satisfaction that children often fall back or, when the
satisfaction that the child has with his relationship to other pecple
is mmh.l It 4is looked upon as organic, pleasurable sensations
aroused by stimlating various parts of the body from which the indi-
vidual gets varying degrees of eatisfaction. It 1s & symptom of im=
maturity which may be either intellectusl or muml.a Thamb=suci=
ing might be considered either as & great pleasure experisnced in
infancy, and 1s & kind of regression, or as a stimulation of the mouth
which is an erogenous zome and has some sexual significance. If the
ochild sucks his thmb only ocoasionally in moments of slymess, frus-
tration and as & dispender of comfort in time of trouble which is
often closely associated with punishments, it does not constitute &
yﬂuu.s If the child sucls his thumb rather habitually but at

certain times in the day for several hours, this is a problem.

1. leigh Peck, w De 358.
DP. w

3. Sidonie M. Grunberg, Ihe incvclopedis of Child Care and
uidance, pp. 556.




, The problem is not the thumb-sucicing which is a symptom,
but the real problem is the combination of circumstances that ine
cited the child'es longing for satiefying relationships with other
people and caused him to fall back upon the primitive comfort of
his own bodily imtim.l He may not be happy with his teacher
or his playmates; it may be that his mother and father are so busy
that he doesn't have enough of their company., Shaming bribing and
punishing, are no more h-lpful.z Of ten parents wvho have intense
undesired reactions over this habit of thugb-sucking that it becones
an all-absorbing worry, are quite unconcerned about the thoughta and
feelings of the uhild.un.a

Many of the thumb-suckers are calm, placid, unemotional child-
ren, vwhile the uil-'bl.:m are apt to be the hyperactive, quick and
energetic individuals., A child will put his fingers in his mouth
vhile waiting to be called on in class, and while watching an exciting
movie or reading a book, ZExcitable boys and girls are more given %o
nail=biting than calm ones, even & happy child may do it for a while.
To punish the child or to put bad tasting medicine on his

fingers is not a good procedure. Parents should see the problem as
one of the ohild and not of the finger nails, MWore can be acoou-
plished by trying to find out the causes and to relieve the child's
tenseness. Perhaps he is over protected at home or he is being

1. leigh Peck, Child Psychology, ». 359.
2, CGrusnberg M, El.duﬂi!.

Guidange, p. 556.
3. Douglas M, Thom, Sveryday Problems of the Xvexyday Child,

Da .
b, M-. Pe 11z, =



held t0 a rigid schedule or expected to do many things too well
either at home or at school, and nail biting is then nothing than
his reaction to such expectations from his euvironment while at the
game time he wants to free himself and wants to show his dependence.
All what he needs is a warm atmosphere where there is no tension and
good relationship with the elders and some encouragement eventhough
it takes time, siclll, ingenmity and a great deal of common sense to
devige ways and means of attacking these problems indirectly and %o
divert the child's activity into other constructive mu.1

A child vho lives in & household with a father who is cold
and vhose criticisn is continual or if the governess takes toward
the child a superior attitude, this is very apt to let the child feel
inadequate. Freguently the thoughtlesa and indifferent attitude of
parents and teachers subjects the child to ridicule and humiliation.
Or if the child is constantly compared with others, this leads him
to feel inferior. VWhile parents feel that by comparing one child
with another, they awaiken the pride of the child and spur him inte
activity, the result is often the opposite,

Inferiority in children may express itself in many different

The child may assume an air of carslessness and indifference
and attempt to hide behind the injustices of adults. Or he may pre-
tend illness or incapacity, day-ireams so as to retreat from reality

2
and in thies way obtains pleasure and satiasfaction,

1, Sidonie M. Gruenberg, Ihe Encyclopedia of Child Care and



The negativistic phase of the child's life is recognized as
being a normal reaction scourring in the process of growing up ace
cording to psychologists, It is m period when the child begins to
assert his own psrsomality, vhile at the same tims he resents devina-
tion by uth-:'l.1 It 18 2 trensitional period between dependence and
relative independence, It is better for parents not to interfere
with the child's activities, to make positive suggestions, to avold

2
conmanding, and recognizse the child damands concerning independency.

1. Douglas A, Thom, Evervisy Probleme of the Ivervday Child,
w- u?"lm-

2. leigh Peck, Child Psychology, pp. 358-360.



The purpose of the study of behavior deviations of children
was limited to four sspects:

Firat, vhat kinds of behavior difficulties do parents and
teachers classify as troublesome?

Second, in what respecta do mothers' and teachers' jJudgments
of children's behavior difficulties differ from each otheri

Third, in what ways do mothers and teachers help children
change their behavior?

Fourth, the effect of parents' education upon their children's
behavior.

SubJects:

This investigation includes the study of thirty girls whose

ages range from seven to twelve years. They were enrolled in the

firet six grades of an elementary school, Beirut, lebanonm.

Age of child- .

ren 7 7=8 8 88 9 9=9 9% 195, 11 1l-11 1l.6 11=-12

Fumber of child-

ren in famdly 3 2«5 3,4 2«5 34 2=5 3 2=5 5§ 2«11 3.6 3-4

Age of oldest

‘:I.:!.Minﬂ-uvln 7-12 10 8«12 13 B8 =1513 9 =22 1% 12=33 13 11-15
of youngest '

ohdld in family b 1-7 3,6 2-5 3,6 1-64,6 2«9 & 3=l 6.5 3-12

Ordinal position

of the child 2nd lst=3rd lat lst =3rd 2nd lat-Jrd 2nd let-5th 3Ird ht-ﬁlh Znd 1“-3:.'*




Yhe average age of ths first graders was seven, the second
graders eight years, the third graders nine years, the fourth graders
ten years, the fifth graders eleven years and the sixth greders 1l
years and six nomths.

The average number of children in the family in the first
grade wae three and their ages were two to five years. In the second
grade, the aversage musber wus three and their ages were two to five
years. In the third grade the average number was three and their
ages were two to five. In the fourth grade the average mumber was
three and their ages were two to five. In the fifth grade the aver-
age number was five and their ages were two to sleven years. In the
sixth grade the average nusber was three and their ages were three to
four years.

Age of the eldest child in the family averaged in the Tirst
grade 10 years and the ages were seven %o 12 years. In the second
grode the age of the oldest child averaged 10 years and the ages
umldghttnltruﬂ. In the third grade the age of the oldeat
child averaged 13 years and the ages were eight to 15 years. In the
fourth grade the age of the oldest child averaged 13 years and the
agos were nine to 22 years. In the fifth grade the age of the
oldest child averaged 14 years and the ages were 12 to 33 years.

In the sixth grade the age of the oldest child averaged 13 years
and the ages were 11 to 15 years.

Age of the youngest child in the family in the first grade
averaged four years and, the ages were one to seven years, In the
second grade the age of the youngest child averaged three years,
six months and, bhe ages were two §0 five yesrs. In the third jreds
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the age of the youngest child averaged three years, six months

and, the ages were one o aix years. In the fourth grade the age

of the youngest child averaged four years, six months, and the ages
were two to nine years. In the fifth grade the age of the youngest
child averaged oix years and the ages were three to 1l years, In the
gixth grade the age of the youngest child averaged six yeara, five
montha, and the ages wers three to 12 ysars.

Hethod:

Porsonal interviews wers chosen to get firat hand information
which may be more acowrate than some of the other methods, because
the interviever may get a respomse to each gquestion and interview
all of the participants in the ntudy.

The type of interview used was flexible., It might be consi-
dered both as unstructured and etructured, for the interviewse was
free to state his own opinions and to select ome itenm out of several
suggestions, In wording of the questions, a real effart was made
to meintain as mch constancy as possible in order that all reports
would be comparable.

A preliminary interview scheduls was developed and teated
by intervievwinz five mothers. After the preteatings, the achadule
was revised. A copy of the nimoographed interview scheduls may be
found in Appendix A,

Procedure:

The Evangelisal School granted permissionfor the participa-
tion of the first six grades in the stidy. A visit was made to the
school principal to explain the details of the study, Then the

-
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toachers were introduced to the writer, and their cooperation was
obtained,

Thirty girls vere chosen for the study by taking from the
address file of each of the first six grades of the school the nanes
of the first five girls living in Ras Beirut.

A letter in Arabic explaining the purpose of fhe inveatigm-
¢ion and reguesting thelr cooperntion was sant to the mothers and
teachers of the girls (Appendix B).

After the interviews wers coumplsied, they were tabulated and
the findings were analysed.



ANALYSLS OF DATA

Kinds of Behavior Difficulties of Childrant

The hehavior problems reported by mothers and teachers are

shown in Table 2.
m.d.

Inquisitivenens 18 Inattention 15
Disobedience 17 Inquisitiveness 13
Douineering 12 Unsocial 8
Curiousness 12 Disobadient 7
Unsoeial 9 Hoisiness 7
Nolaenase 9 Domineering 5
Fear from darimess 9 Stubborn L
Shynesa 7 Carelessnsss p |
Nervous habite 7 Overactive 3
Jealousy 6 Curiousness 2
Hegativiastic 6 Shymess 1l
Hervousnsas 6 Jsalous 1
Stubborn 6 Negntivistic 1
Deatructive 5 Eneurasis 1

tantrume 5 Aggressiveness 1l
Aggresaiveness & Oversensitivs |
Oversensitive 3 Fear from darimess 0
Carelessness 3 NSorvous habits 0
Overactive 3 Destructive 0
Inattention 1 Temper tantruns 0

The rank i8 according to frequency of problem re-

The direction of mothers' and teachera' reactions to the
frequency of behavior disorders of children (Mgure 1) may be ex~
prensed (by borrowing the mathematienl symbol for designating

in generalites) as follown:

.
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Mothegs resprd:

Host frequent east Trequent
Inquieitiveness
Uisobadience Shyness Leatructiveness
Domineering Hervous haviie Tomper tantrums
Curiousness Jealousy Aggressivensns
Unsocinlness Begativien Carelescness
lolainess dneuresls Oversensitivenass
Foar from darkmess Stubbornness Overactive

Inattentive

Zgachers regmxd:

Meat frequant
Inattention
Inquisitiveness Stubborn Shyness
Unsocinlness Carelessness Jenlous
Disobedience Overactive Hegativien
Hoisinesy Consciousness kpsuresis
Domineering Aggressiveneas

Over sensitive

Fgure 1

By interpretative classification according to I, K, VYickman

of the groups of problems, the following shows the reastion of mental

1

hygieneists in contrast to the teachers' reactions:

Leachors remni:

loat gerious
Immoranlities violationa of
Uishonestics orderlinesss in
Transgressions clasaroom ap-
Against esuthority plication to

school work

Mental Hyeiendats resard:

Most serigus
Withirawing dishonesties
Heceecaive Gruslty
Personality and Temperament
behavior tmits Truancy

Least serioun
ixtrawmgant Vithdrawing
aggressive liggessive
personality Persomality
and vehavior and behavior
traits traits

Leagt sexious
Inmorelities Transgreasions against
Violations of Authority
school re- Violations of orderli-
quirements ness in class -
lxtravagant

vehavior tieits. |
1. Dayve, Dennis, Readings in Child Pevcholosy, pp. 584=594.



Exrohlems Dealepating Vofisnce of Authority:
The problems that annoyed mothsrs are: disobedience, sggressive-
nens, stubborness and negativism. Inguisitiveness was reported by

many mothers but it is considersd as an asset and not A liability.

5
L
3

2 2

1 . 1

1 2 3 &4 5 6 grede 1 2 3 & 5 6 grade

Aggresaiveness Disobedience
Flgare 3. Figare 4.

"Aggrossiveness” waa reported by ome mother in the first
grade, one in the fith and two in the sixth. Only one teacher re-
ported 1t ia the firat grede.

| "Disobedience” was reporved by four mothers in the firat
grade, three in the second, three in the third, two in the fourth,
four in the fith and three in the sixth., Whils thres teachers re-
ported "disobedienfe" in the second grade, one in the third, one
in the L£ifth and one in the sixth.

m
3
2
i
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1 2 3 4 5 6 grade 1l 2 3 b 5 6 grade
Stubborness lNegativien
Pigure 5. Figare 6,



"Stubbornees" was reported by three mothers in the first
grode, tvo in the second and one in the £ifth, one teacher in the
first grade, two in the second amd ome in tha fifth,

"Hogativisn" was reported by three mothers in the first grads,
one mother in the second, ome in thse third and one in the fourth.

Only one teacher in the second grade,

The problems which among teachers seem of less importance %o
parents and there is & definite Sendency of mothers and teachers to
gtrese behavior distrubances that attack their authority. It is ap-

parent also that teachers are more preocccupied with diseipline dif-

fioulties than parents., Figures 7, 8, 9, and 10 show that teachers

reported certain problems more than mothers. The problame that con-
oern teachers more than mothers are: noisiness, overactivity, inat-

tention, and carelessness.

= D W W

1 2 3 & 5 6geds 1 2 3 & 35 6 grede

Wolsineas Overactive

Figure 7. Figure 3,



"Noisiness" is reported by four teachsrs, one in the first
grads, tvo in the second grade, one in the third grade and two in
the sixth grede. Three mothers reported in the second grade, one in
the third grade, ore in the fith and four in the sixth.

"Overactivity" is reported by two teachers in the fifth grade
and two teachers in the sixth grade, Two mothers in the fifth grade
and one in the aixth.

= R W
H ON o ow ¥

1 2 3 & 5 6 grede 1 2 3 4 5 6 grede
Inattention Carelessnass
Figure 9. Figure 10,

"Inattention" was reported by ons teacher in the first grade,
threa in the mecond, two in the third, four in ths fourth, three in
the fifth, and two in the sixth. Only one mother in the fifth grade
raported about "inattention",

"Careleasmens” wan reported hy one temcher in the seoond
grade, and two in the fith. One mother in the second grade, one
mother in ths fifth and one in the sixth,



Differencaes in Purente' and Teachers' Responges:
Mothera and teachers differed in judgment concerning careless-
ness and overactivity, they agree. But there is a big contrast in

their answers concerning inattention, curiocusness, domineering, dis=-

phedionce, shymesa, Jeanlouay, negativism, and W"ﬂ-.

Unsocialness
Holialineas

Fear from darimeas

Shynens
Nervous hadite
Jealons
logmtiviatic
Eneuresis
Stubborn
Destructive
Teuper tantrums
Apzresnivensse
Oversensltive
Carelessnnss
Overnctive
Imnttention
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For example inattetion was etated by one mother and 15 teachers,
Curiousness stated by 12 mothers and two teachers. Domineering was
stated by 12 mobhiers and five teachers. Discbedience by 17 mothers
and seventeen teachers. Shyness by seven wmothers and one teacher.
Jealousy by sixz mothers and one teacher, Hegativism Wy six mothers
and cne teacher. Imeuresis by six mothers ad one teacher,

Inquisitiveness and curiousness may be coneidered together,
becsuse in both the child seeks understanding of objects or actions,
The combined responses of both makes 30 end the addition of teschers
responds mekes 135, this means that the teachers' responses are half
of the mothers' responses. Inquisitiveness and curicusness are con=
sidered by mental hygieniste as assets and liabilities, because they
my be constructive anl essential for the child development.

Disobedience, dominesring, noisinese, wmsocialuess, inquisi-
tiveness, were regarded by both as ranking in the liat of the most
gerious problems. (Fgure 1) The mothers ranied besides the former
problems curiousness and fear from darlmess as most serious problems.
And .tha teachers ranked inattention as the most serious, while mothers
raniced inattention as one of the lemst serious problems.

Aggressiveness, oversensitiveness, were the common problems
atated by mothers mnd teachera as the least seriocus. lestructive-
ness, temper tantrums, carolessness, overactivity, aand inmttention
vere stated as the least serious problems by mothers. OShymess,
Jealousy, negativiam and euneuresis were stated as the least sericus
problems by teachsrs. Four problems were not stated by the teachers
are: tempor tantrums, destructiveness, nervous halbita, fear from dariness.

®
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Teachers and mothers do not agree in attributing certain
behavior problems to children (Table &),

In considering the total number of problems given by mothers
and teachers, the following table shows clearly the differences and
similarities of parents' and teachers' judgments.

ZABLE §
£lnd of Problen

Aggreassiveness
Carelessness
Curiousness
Destructiveness
Heobedience
Eneuresis

© Inguisitivenecss
Shymess
Jealous
Hegntivistic
Hoieinesse
Fear from darimess
Oversenasitive
Overnctive
Stubborn

Temper tantruas
Nervous habits
Unsocialness
Inattention

Domineering

:

B rvawovwuwovoowboluwlBus E
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There is similarity in regard to the problems of careless-
ness, and overactivity.

There is a little differemnce in reporting the problems of
aggressivensss, inquisitivensss, nolsiness, oversensitiveness, stub-
borneas and unsoclalness.

There is & big difference in reporting the problems of cur-
iousness, destructivenses, discbedience, enuresias, siymess, Jealouay,
negativisn, fear from darimess, temper tantrums, nervous habits, and

inattention, f
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Hothers and teachers do not follow the same ways and the
totel number of mothers and teachers exerting certain linds of
treatment in handling their children is clearly seen in the fol-
lowing table.

Hequiring obediemne

By being consistent
Providing opportunities

Nlearly all the mothers and teachers used "explaining",
that is 28 mothers and 26 teachers. "Comparing" was used only
by six mothers and one teacher. "Punishing”" by 22 mothers and
four teachers. "Punishing" is not to be thought of as a btad way
if punishwent is well applied that is according to the deed, the
child's development and the situation., Night mothers used "requir-
ing obedience" and two teacheras; by "being consistent" only nine
mothers, and by "providing opportunities” seven mothers and 10 tea-
chers.

If W omitting the two ways, “explaining" and "punishing"
which are the most common and the most normal, and we consider "com-
paring” and "requiring obedienca" with "being consistent" and '?ro-
viding opportunities”, it is found that the total anawers of th?
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mothers of the former is 14 and the teachers three, and the total
engwers of the mothers of the latter 16 and the teachers 10. There-
fore parents are becoming more awsre of good ways to help children.
Hothers and teachers vere asked to rate their children's
adjustuent. Table 8 gives the kind of adjustment children were
rated with and the number of children that were rated in each kind,
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Shild's Adlustmont Lothaex Longliox
Poar 1 1
Pair 7 3
Average 6 6
Good 12 15
Excellent b 3

‘l'rm the list below it is clear that parents and teachers,
if they do not quite agree, there is a little difference not as in
the ways of helping their children change. Also it is clear that
very fevw are ranked under the average and the most are ranked as
good. Only four mothers and five teachers ranked their childrea's
adjustment as excellent.

Mothers and teachers were asked to rate the children's
mnagement. Table 10 shows the ratings and the mumber of children

that are rated.



T T 0 T T 0 ORI

3TROTZITP
€ € z 4 4 0 o I L7TTIS
0T oT o I z T T T 2 £ £ € 2 T afeIeAy
g 8 z g 0 z T I T T T 4 0 Zz fdswo Lrayeg
It 8 1 I [ T Z £ F T T T 2 1 Asay

-Chy =



In rating the children's managenment nearly all mothers and
teachers agreed on the same items. Only in two instances there is

a difference of three; this is clearly shown by the following table,

Yothexs
8 1n
Fairly easy 8 5
Average 10 10
g1ightly difficult 3 3
l;uﬂnli 1 1

The "average” is the highest,then comes the "easy", the
"fairly eesy", the "slightly difficult" and the "difficult". This
means that the menagement of the children is not hard for the mo-
thers and teachers in general.

Belationshin of Provleps to Fducation:
Throughout the analysis of the previous findings, the re-
lationship between parents' education and the mumber of problems

found in children was significant. Table 12 indicates this rela-
tionship,
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The whole liet of problems given by mothars and teachers con-
tains twenty problema. The data obtained shows a difference in the
number of problems related to the children hy the moet educated couples
and the least educated. This difference is shown in nearly each grade
of the six grades,

In the firet grade the average years of schooling of the couple
having the highest score was 13.5 and the lowest seven, The child of
the former couple had six behavioral problems and the child of the
latter couple had five behavioral problems.

In the second grade the average yeara of schooling of the couple
having the highest score was 10 and the lowest 3, The child of the
former couple had three behavioral problems and the child of the lat-
tor couple had nine behavioral problems.

In the third grede the average years of schooling of ths couple
having the highest score was 14,5 and the lowest 9. The child of the
former couple had three behavioral problems and the latter five behave
iorel problems,

In the fourth grade the average years of schooling of the
eouple having the highent score was 14.5 and the lowest 9. The child
of the former couple had two behavioral problems and the latter six
behavioral problems.

In the fifth grade the average years of schooling of the
couple having the higheat score was 12 and the lowest 4. The child
of the former couple had two behavioral problems and the child of
the later couple had nine behavioral problems.



In the sixth grade the average years of achooling of the
couple having the highest vcore was 12 and the lowest 8.5. The child
of the former couple had five behavioral problems and the latter had
nins behavioral problems.

If we compare the average of the highest years of schooling

with the lowest:

9 3

9 5
7 5 12 2
8.5 9 13.5 6
9 5 .5 3
9 Eg_ 4.5 _zg_

The general tendency is the descrease of the number of prob-
lems with the increase of the years of schooling is very clear. The
$otel number of the first group is 43, and the total mmber of the
gseond group is 21.

This correlation leads to state that: those couples with
more years of schooling esre more able to cope with the problems and
to handle properly their children than those with less education.

The aducational factor affecting the ways of helping child-
ren chenge is evident in Table 1k,



Vay of lst grede 2nd grade 3rd grede 4th grede 5th grade 6th grade

Comparing

Hequiring
obadisnce

Punighing

Provide op- l L
portunitien
Being con-
gistent

Pxplaining

Years of 6 10 6 10 6 12 9 12 Q W ¥ 1
schooling
of mothers

If £rom each grade the leaat educated and the most aducated
are compared together in their ways of helping their children change,

ldnqltiﬂn of mothers might be considered as an important fact in de-

veloping personalities.

ZABIE 13
Waye of helping The lenet educated '‘he most sducated
the children ——digthars Jmothexs ___
Comparing
Regquiring obedience
Punishing

Providing opportunities
Being consistent

Explaining
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Table 15 proves that more educeted mothers use better ways
than the less educated.

Table 16 shows how education of parents affects the child's
ad justment.

Yooras of
Schooling of
Parents
Bdueation affects parents in rating their children's adjust-
ments If all the parsents with the same years of schooling are listed

together the comparison will be easier.

of schooling of

—ZParents Farents Ieachers
3 Poor Average
4 Feir Good
7 Bxcellent Good
8.5 Fair Fair
g Average Good
9 Good Grood

(Continued on next page)



ZABIE 17
(Continued)
Bugber of
of schooling of
—Rronts Zarents Zgachorg
9 Fair Fair
9 Good Good
9 Yair A
10 Good Good
10 Grood Good
10 Averapge Excellent
10 Tair Good
10 Good Good
11 Average Excellent
11 Average Poar
11 Good Average
11 Good Good
1 Good Grood
11 Average Average
12 Good Fair
12 Excellent Excellent
12 Excellent Excellent
12.5 Average Averags
13.5 Good Average
13.5 Good Good
13.5 Good Good
13.5 Fair Fair
W.5 Hxcellent Excellen
4.5 Good Good.

From Table 17 it ia interssting to note that since parents
averaged ten yeers of schooling, all the children's adjustment be-
onma "everage”, "good", and "excellent”. Only two out of 21 rated
"gair" 8nd the teachers rated only two as fair and one poor. While
in lens educated parents there is, and rated "poor" out of nine and
four veted "fair", And the teachers rated two "fair"., In the less
sducated parents than ten years of schooling, mothers rated only ome
sxoellent out of nine and none of the teachers, while from the more
educated than ten years of schooling there is three rated as excellent



out of 21 by mothers and five ruated as excellont Wy teachers, As
for the agreement of mothers and teschers, out of thirty childrem

18 wore rated alike by mothers and teachers, and 12 were rated dife
ferontly by mothers and by teachers. JFrom the parents whose educa=
tion starts from ten years of schooling 13 children vere rated alike
by mothers mnd teachers and from the less educated only four children
were rated alikce Uy mothers and teachsrs.

This leads to tho conclusion that the better the education
is, the better is the child adjustment, snd the better the education
is, the more is the tendency to be rated Ty mothers and teachers by
the m; rating., The difference betwesn the opinions of mothers and
teachers may be due to the children inhibiting certain behavior in
sochool or at home, or the reverse, show certain kinds of behavior at
hewe and not at school.

e effect of education of parents on the child management ie

clear in Table 18,

Slightly
difficult

Difficult

Teoras of -
schooling
of parents



If all the parents with the same years of schooling are
listed together the comparision will be easier as to show the dif-
ference in the children's adjustment according to the education of
parents and also to see the difference between the opinions of the

mothers snd the teachars.

3 Average Average
4 Difficult Eaay
7 Slightly dife,
8.5 Slightly diff. Slightly aifef,
9 Fairly easy Feirly eaay
9 Average Average
9 Average Average
9 Average Avarage
9 Fairly easy Average
10 Bagy Rasy
10 Average Average
10 Average Enay
10 Fairly easy Fairly eany
10 ¥airly easy Average
1 Fairly ensy ¥nsy
11 Averuge Average
11 Average ¥nsy
11 Average Fairly easy
11 Fairly easy Fairly easy
11 Slightly 4iff, Slightly diff,
12 Average Average
2 iasy Easy
12 Easy Eaay
12,5 le iﬂﬂnult
13.5 rly sasy verage
13.5 Lasy Slightly diff,
13.5 dnsy Basy
13.5 Fairly eaay Fairly eaay
“l’ Hnny Zany
.5 Hagy Easy

From this list those with less years of schooling m;tn

¥



years, one mother out of nine rated the children as easy and only
two teachers., VWhile from the parents with more years of schooling
than ten years eight mothers out of 21 rated their children's mana-
genent as “"easy" and nine teachers., Two mothers out of nine rated
"feirly easy” and ona teacher., From the group with the less eduoa-
tion than ten years, while six mothers out of 21 and four teachsrs
rated "fairly ecasy". From the first group four mothers and five
teachera out of nine rated "average" while in the second six mo=
thers and five teachers out of 21 rated "avernge". Two mothers and
one tencher out of nine rated "slightly difficult" in the firet
gromp. And one mother and two teachers out of 21 rated "slightly
difficult" from the second group. Only one child was rated by a
tenchor as dAifficult in management in the second group.

A general view shows that the children management iz rather
good, because very few are those rated as "alightly difficult" and
"difficult",

| Here the relntionship of education to child management is
not so clear as in the child adjustment. This may be due to the
leck of understanding of mothers and teachers sbout the meaning of
management of the child.

Ag for the agreement of mothers and teachers about the child
management, 19 out of 30 rated the same, and 1l cut of 30 differed
in opinion.

Since social status is partially determined by education,
according to Warner, it is interesting to classify the years of

-
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education to social classes, In an investigation made by Martha
Frisson Dale it was proved that different social classes present
different learning environments for children from which systematic
differences in child-rearing, practices could be fwnl'..l To relate
the education to the social status o tentative division wnes made when
the vhole group wes divided into four sociel classes. The families
have been clagaified aa follows: Thome who had M.D. and B,A., degrecs
waro classified ns forming the lower upper class, those having a
Sophomore degree as the upper middlo class, those having high achool
ag the lower middle clase, And all those having education less than
hizh school degree were considered forming the upper lower class (See
Table 20).

In this study, the highest degree of education is the M.D,
degree held by five fathers, Next comes the Bachelor of Arts degree
talcen by ome lawyer, one engineer, one pharmaciat, one employee and
one clerk, Those having the Sophomore degree are seven men and six
women, Among the men, ome is a merchant, $wo cleris, one controller
and three employees. The women are: one secretary, one teacher and
four home makers, The high school degree is the most common: thn
fathern and twelve mothers have it, Among the fathers three are
enployees, three are clerics, three merchants and one contractor.
Among the women, one is a teacher, one is merchant and ten are
nhome makers, Only four home makers have had the third secondary
degres. Two men had second secondary degres; one is gecretary and

1. landis, Judson & Iandis M. Egading in Marriage and ths
Eapily, pp. 260261,
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one is clerk, and two home malers. One home maker had the first
secondary degree, The primary education only was taken by four
women; one tailor, end three home makers. One man had no schooling
and one woman,

The middle class has the largest group, it comprises the
upper middle and the lower middle, it contains 17 fathers. Then
comes the lower upper class which contains 10 fathers, and at last
the upper lower class which contains only three fathers,

The percentage in each social class:

Lover upper class 33.3%
" Upper middle class 23.4%
578
Iower middle class 33.3% ]
Upper lower class 108 )

Table 21 shows the years of schooling of fathers and mothers
and their ocoupation ms individuals and as couples.

Fathers are more educated than mothers, tut they tend to
marry less educated women than themselves. The most atriking case
is the lawyer with a Bachelor of Arts degree who is married to a
woman with primary education. The other case is the controller
with a Sophomore degree married to a woman with primary education.
And an employes with a Sophomore degree married to a woman with
primary education.

less strildng cases such as two employees with Sophomore
degrees married to two women with third secondary degree and the
same vwith two clerks.
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No schooling 1 commission agent 1

It ie apparent that in the less educated people they tend
to marry even less educated but with no big difference, for example
a secretary with second secondary education married %o a tailor with
primary education and a cleric with second secondary education married
to & voman with no sehooling.

Only four were married more educated women than themselves:
One elerk with high school degree married to a teacher with a Sopho=
more degree. One merchant with a high school degree married to a
woman of Sophomore degree. One contractor with high school married
to & woman with Sophomore degres. And one commission agent with no
schooling married to a woman with primary oducation. In general
there is no big difference as the highly educated were married less

sducated women,

-



The most etriking fact is that less educated women in the
lower classes tend to raise their status by marrying better educated
men and send their children to good priwate schools.



This investigntion was concerned with behavior deviations of
elementary school children, grades one through six., The major pur-
poses of this investigation were: (1) kinds of behavior difficulties
that parents find amnoying, (2) to study the differemce between mo-
thers' and teachers' julgmente of their children's behavior, (3) in
what ways do mothers anl teachers help children change their behav-
ior, and (4) the effect of parents' education upon children's be-
havior.

Findings bases on Interviews:

The following results appeared in the analysis of the itens
classified in the four aspects:

The problems which ammoyed mothers seem of less importance
to teachers and vice versa, and there is a definite tendency of
mothers and teachers to stress behavior disturbances that attack
their authority.

Probloms reported by mothers and teachers had:

gimlarity in regard to the problems of carelsesness and
overactivity.

A 1ittle difference in the occurance of the problems of ag-
grossiveness, inquisitiveness, noisiness, oversensitive, stubbom,
and unsocialness.

A big differonce in the frequency of the problems of curious-

ness, deastructiveness, disobedience, ensuresis, shynmess, jJealousy,

- 60 =
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negativism, fear from darimess, temper tantrums, nervous habits, and
inattention,

Hothers and teachers do not follow the same ways in helping
their children change behavior. Nearly all the mothers used "explaine
ing" as a wau of helping, that is, 28 mothers and 26 teachers, "com-
paring” was used by six mothers and one teacher, "punishing" hy 22
mothers and four teachers, by "being consistent” nine wmothers, by
fproviding opportunities" seven mothers and 10 teachers. On the
vhole parents seem to be aware of good ways to help their children.

This is a general tendency for the mumber of problems to de=
crease, with the inorease of the years of schooling of parents. The
effect of parents' education is evident in the ways of helping child-
ren change behavior, the children's adjustment and management. %This
means that the higher the education is the better are the ways of
dealing with children, and the better is the children's adjustment.
But in the children's management this la not the case, this may be
due to the confusion of mothers anl teachers about the werd itself.

Using occupation and education as an indicator of social
elass, 57 percent of the families would be in the middle class,

33.3 percent in the lower upper and ten percent in the Upper lower
class.

The education of the fathers vas more advanced than that of
the mothers, and the men (86.7 percent) tended to marry less educated
vomen than themselves.



The investigator recommends that this investigation be re-
peated with (1) a lerger sample of subjects which would be more
reprosentative of other sections in Beirut. (2) To establish the
reliability of the interviev schedule. The investigator recom-
mends further anslywsie of the family data of the children to de-
termine the influence of certain factors in the fanily on behavior
deviations of children.
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APPENIX A

Beirut College for Vomen
Parents and Teachers Juestionnaire
(Confidential, This shest will not be seen by any other person.)

Father's Occupation Bduecation
Wother's Occupation Zducation
Child's Nawme Age Sex Grade______

Yumber of Childwen _ _____ Age of Oldest _______  Age of Youngest
Blasce of child in the family,
Deagtigns. The child, in the process of growing wp, goes through
muy stages of behavier. All parents and teschers find tha¥ Sheir

children &t some ages bebhave in ways that are disturbing.
I. "hat are some of the things that the child does and you dislike?
Songtines Often

Il, Vhat do you do to help the child change?
I1l. In your opinion, your child's general adjustment is (Please check).

Fair Good Excellent

I— O —— ——

Poor

IV, In genersl you find the management of your child (Please check).
Basy _____ Tairly easy Average Slightly difficult
b Lo Ut S
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