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THE PROBLEN OF THE SLOW LEARNER
‘WITH APPLICATION T0 FOUR ARMENIAN SCHOCLS IN BEIRUT

INTRODUCTION

In all communities children sre found who are unable
to profit equully from the seme education without some kind
of spocisl or individuslized instruction. Fortunately, uy
resenrch has shown that in the United Ebates a number of
uommunitiag ape developing special educational programs for
the physieally, mentally and socinlly defective or retnrded
children, They have suceeeded in doing so becsure of avallable
finances, of publie school system with its requirementa of
attendsnce, of improvements in peychology e=nd its applientionse,
of n testing program, and of interest in the under privileged.
These faotors helped schcools in the United States to diagnose
and premedy problem cases.

Unfortunantely the cezse has been different in this part
of the world. Lecsuse of lack of intelligence and other types
of tests, the school sdministrutors have been unsble to
asgortain the aifference in degree Letween the mental ngoes
of individusl children and consequently generntion after
generntion the bnek sestn of most clnserooms ape being

occupied by retarded or slow c¢hildren. Becnuse of required

+
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government examination ( started by the Fremch ) the school
administrators have to follow rigld and overlondsad eurriecula
full of subject matter only. Because of lagk of specinliste
and of insufficient number ol trained teuschers the needs of the
individusl child heve been completely neglected.

Eduention at the present time hue more significance and
a different interpretation than thet of the past. Therefore,
tenching at present should be more than Just imparting knowledge.
It should help esch child to the beet of his capscities, To do
tﬁin, the sclool ndninistrator or the responoible ataff member
shenld try =211 possible means to find out individual Ai#forenges,
to look for their underlying causes and only then ndjust the
curriculun or deviss speeial mathods.

Ag slow lenrning h=e become one of the most insistent of
present school problens, 1 shall atteupt, in this study, to show
how important it is to understand the whole c¢hild, his physienl,
mental, socisl snd emotion:l needs,; to be interested in ecch one
individunlly, to recognize fully his socecinl, eduentionnl, oeceupa-
tional potentiuslitics, his caepeclities cnd limitations, hie likes
and dislikes o that sppropriate inctruction to eseh individual
be given,

Second, T shnll attempt to show how the ecooperation of
sehocl physieian, poyehologist and parsnteo is essentdial for the

understanding snd treantment of = problem child,
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Third, I shall try to show some of the poesible cnuses
of slow lesrning and some possible waye to handle these oNFes
go that they mey make progress through school.
Lonst, I shell try to indicate the present status of
glow learners in four Armenian schools in Eeirut. The information
hes been gathered from an investigation made for this study, T

ghall then draw my conclusions.



II. Definition of the problem

Featherstone, of Tenchers College, Columbis University, in
his book, the Elow Learher, defines slow-le~rningness ns followst
"Opdinarily, élnw-lewrningnasa or slow lecener refers to the
eepacity of an individual to learn intellectual thinge -the kind
of oapseity that is messured by verbal intelligence tﬂBtﬂ'E'
There is no fixed stendaprd or level of ability below whieh =a
pupil must be called a &low learner, but in common prautiga
pupile with an.I.¢. below 91 and sbove 74 sre so lubeled”,

Harpy J. Baker, of Psychologionl Clinic, Detproit Public Schools,
in his book, EX on: ydefines slow
lesrning as followst "Cenerslly, slov-learning children are
somewhat below aversge in school achievements and general mental
ability. In terms of intelligence tests they rnnge in I.Q. from
wo to 76 up to 00, but mentnl limits should not be too definite.
¥Many of them have limitations in frctors eueh as physicnl conditions,
ﬁgrannnlity and other aress. In spite of these minor deviationa
they pass for normel children, since such diffarences are compara-
tively smell, However, the cumulutive effects of these deviations
over u period of yesrs cresle problems ol exilreme maladjustment

3
for the schools ns well as for the pupils themselvesW.

ray VB, Fentherstone, The Slow LeuPnery PDe .
52 Ibid., pe © )
3) Tarry J. Baker, Introduction to Bxceptional Childeen, p. 244.

¥
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From the above definitions, wa eun deduce and cay that the

glow learncrs are puplls whose I.0ls renge from 70 to 91 on indivi-
dusl intelligence tests and who cunnot neet average grade acndemic

ptandards yeor by yeaPs

we must differentiate between the temporarily slow and
permanently slow child. The former?s clowness may be due to eauses
which may be cured in the course of times The child may mnke more
papid progress if aprropriate measures are taken by both eduontors
and parents, In the latter case, the rlowness is inborn and all
nessures taken to help him may lesd him only to perform a Job at
his ;wn 1imited level of achievement.

The educator i: fsced with the problem of how to distinguish
scientifienlly between different degreee of slowness. This prob-
lem mey be solved by finding the three ages of the child, nemely:
the chronological age (Cele)y meansured from his date of birth; the
mental ege (MeAs), found by intelligence tests on condition that
they are ndninistered properly by specinliste to avoild sll possible
errors or misinterpretation; the edueational age (Eshs), measured
from scholastic tastﬂ.d The latter ia made by different =chool
smbjects and administered to groups of children at eanch ass, Then
the svernge of the child's performance is taken on different
scholnstiec teste. In this way it is possible to discern z2n educa-
tionnl age for each child. FrPom these three mez:ures we haove
patios which msy help the educator in knowing a child®z status.

The assumption that the slow learner is slow in nll activitien

1z wrong for he may be very normal or even bright in certain

Ty David Kennedy-Fr.cer, Lduostion of the Diokward Child, p. 50-

-
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setivities, mechanicnl, soeial, artistic, whiech do not require
intellectusl easpacity. It is egunlly unfaler to assune that the
glow leaprner 18 slow in all sotivities requiring intellectual
eapneity sueh as simple arithmetie, spalling, handwriting.

| Now let us turn to the differences between the slow and the
average child, V¥hen we compare the slow with other children, we
find 41t hard to find mueh dAifference between them for they seem
to have the same basic needs-Iood, e¢lothing, shelter, affoction,
belonging, guldance, self-direction, self-resnlization, self-confi-
dence, coursge to face fallure. Ihey have more or less the same
rnya‘nr learning -imitution, from experience, dreawing coneclusions,
generalizntion~, the same uneven abilities ete.

However there dc exist some differences, 1IN mentrl empacity,
the slow lecrning child is retarded as compared to the avuvnge.ﬁ
The Aifferonce in rate exists Ifrom birth and the gap gradually
widene n2 the child growe in nge.

In physiesl development, the slow learning ohild may not be
ne well developed as the average. He is n bit less tnll and heavy,
s bit leses strong and less well proportioned. He 12 elso retapded
in motor skill and muscular aacrﬂinutiun.ﬁ

In nmatters of health, greuter number of slow learners have been

found with defective henring, sight, speech, glands, eto.,

(5) Fﬂﬁtthﬂl‘itﬂnl, ODs Gitsy Do Vs
(6) Ibids, P« 4.
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On the bosis of hie studies of a greant many slow learners,

Cyrll Burt concluded that "tha most common condition appears to
be o ehild who is suffering or hngs suffeped duvine his preschonl
1ife not fron suny single well-defined complainte but Lfrom n
plurelity of minor troubles, all contriving to manifest ana
madntain o lowered state of bodily vitulity, The cutstending
gondition is what is often vuguely termed ns genaral debility,
partly no doubt innete and peartly due to verious post natal and
environnentnl eonditions ~poor feeding in esply Yearas, n series
of niner infections, lack of proper focd nnd 2leep, nll spgrevated
by excessive fatigue and the countless petty avile thet obstruet
the child*s growth and undermine his enargy in an unwholetome
and unssnitary environment" .?

In matters of sceinl ndjustment, it has been found that in
genernl the slow learners luck desirable personsl and soeinl
qualitien and consequently are not as well sdjusted ae the average,
This moy be due in some ¢:ses to unfavorable economic or soeial

brekgrounds,

Slow learners r~lso tend to be 2 little more 1rzy and inattentive
8
than the aversge. Luaziness mey not be true for all slow lezrners

for the underlying cnuses may be different, The sama is true for
insttentiveness which mey be caused by subJject matter whibkh 12 not

interesting or meaningful to the ehilad.

['?’ Ibid., Fe e f
(8) .&I.E.: Pe Go -
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The slow lesprners also diérar fron the averasge in the
guality of their intelligence. They tend to learn by n great
amount of drill and repetition; they prerar'the conereate and
the practicsl to the sbetruet; they met on impulse rather than
personingt they prefer short and cbjective sselgnments to long one:
Laeking self-griticism they tend not to cheek their work for
possible errors.

Finally the slow learners differ from the sverapge in mental
processes, namely: defining o prngéan, distinguishing, comparing,
annlyzing and above all Peusoninge we emphaslze ressonling becaust
it ia through this process that cne can recognize fully a problem
at handj that one cen have judgment in discovering oll slternante
golutions, chocse the most suitable snd reject nll unsuitable ones
that one can forsee the consequences of un actlion and reach conelun
siong with much reflcction; that one ean have a critidl mind to
eritieize hinself nc well as others. Ve can assume therefore that
all thess =teps require reasoning. Becsuse the slow learner is o
poor ressoner he haas to be disgnosed oz enrly ae porsible so

that remedial measures can be taken.

{ﬂ} Bﬂk&t‘ DJI ﬂ l' pl m-
(10) Pt one, OL. Cites Iie7e .

AL T



III. ien L glow a

411 si4 given to the slow learner depends Lirst of =1l upon
hio identifieation in the school groups This disecovery or iden-
tifiestion is seldom made by agencies cutside the school., Althong
the fanily may recognize personnlity or learning problems of a
ehild, they do not often inform the school of the specinl needs
or problems of that child.

Yhen » student does not meet his grade level aeademic requir
mente, we should not nccuse him of being lazy but we should try
tc find out th; eauge of his falling behind. To perform this Job
fully the assistance of meny agencies is needed: parents, 2ll
goehool ngencles ,tects ér various types, medical aid.

n. Porente

pPanrents, being closest to the problem student, are in n
stputegie position to notice all ohenges within their child. The
ehenges may’ be physicnl, social, edueational, or behavioral,
Unfortunstely many parents do not rel:te these changes to the
problems being discussed. FParents moy be the first to notice
physienl changes sueh na poor health in their child - Does he
bring his eyes too close to the work at hand? Doen he e=d with his
bocks at the reguler distance? Does he hear with Aiffieulty? Does
he breathe through his nose or mouth? Does he stutter while
ts1%ing? Does he have good dietary hebits? Are his teeth affeated
by hot or cold foods? DOes he sleep sufficlently and at repular

.
i
&

intervale®?
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#1though the olnes tencher may have more opprortunity to
notice the sooisl chunges of the problem student, neverthelese
parentzs enn be of grest ngeistance. Does thelir ochild weleonme a
guest or prefer to stay slone in his room? Does he like to play
with other ehildren or to be in seclusion ond imagine or dprean?
Does he feel inferior or superior in other' shildren's presence?
Doos he visit friends when his assignments are over? Does he
enguge in wholesome setivitles when he has nothing to do speoianlly?

pérents ean notice alzo sone edue:tional ehungee in thelr
c¢hild? Is he =ble to concentrate under fLavorsble conditions?

Iez he sble tn'ﬁiva suffiocient nttention to his lessons? Is he
doing his sssignmenta daily end gongelientously or postponing them?
Io he able to finish hie studies within the regular study hours
or has he a short spun of attention? Doe= he have good study
habits or n daily schedule? Does he go regularly to school® if
not what are the underlying cnuses of hic abesences -unnoticed
physicsl defects or 111 health, unwholesoms companions, other
interests of the student beside school worke poopr method of
tesching, undesirable perscnality ol the tescher or glassmates-?
pPapents muy sluc notice ehanges in thelr c¢hild's behavior
or conduet, Does he rccept his pnrent:’udvinu or prefers working
on hie own? Doec he udmit his faults and try not to repeat them?
Doet he respect other's opinione or rights, or does he insint

on what he suys?



School records

A study of u student's record Irom former grades or schools
may point out developing problems or unsstisfactory adjustmente,
Meny schools keep records which should be available to all
legitimate inquiries. These records should ineclude information
on the following subjecta:

(1) Student's grades in different classes: These grades are
of great help to the new tencher or administrator in knowing
whether o particuler student achisvement has been poor nll through
his previous school yesrs or during speecial years; poor in 2ll
subjeet matter ;r in some.

(2) Personslity records show a student®s industry, cooperation,
initiufiva, nrautiﬁonass, loyanlty, honesty, during his past
sghool rkaru.

(5) Family beckground records include parents? nationaslity,
langunge, etenderd of educotlion, soeinl stetum, occupetion,
finaneinl conditions, special interesis.

(4) Heelth records inelude number and description of dimeases,
physieal defects and their traatmanﬁ, nunber and kind of vaecination,
height and weight, =nd number of nparatioﬁn.

Some schools hirve records which chow the date and the

gause of = student leaving school.

Thus the school recorde moy help in knowing more ebout e
problem student bofore identifying him as » slow leanrner, .

&
i
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B. EIresent tecchere

Ppresent teschers have an strategic position in notieing any
changes in their students.

The teacher is most 1likely to use her eclassmarks in Judging
the slow student, Fntire Judgment should not be plneed upon
marks for gtudents? difficulties differ. For instance a pupil
may be unable to distinguish elearly between the sounde p and b
or & and z;iunnthﬂr may be confused belween the soript letters
b and d;25t111 snother may be careless due to fuilure in grasping
gome Tundamentrl prineiples. Oecond, a2ll subjects do not equally
tel: the slowmgee of o student. "Thus the relntively more
mecheanionl mspecte, such as writing, drawing, orel reading, nnd
mochenienl anddition are not me significant as the more thoughtful
gldes represented by silent ranging for content, composition and
problem solving in arithmetie®. Third, there mey be ouopable
gtudents with low marke. The student may not be trained to mive
importance to marka. He may not bDe trained to use hic memory
in o recitetion period or he may have considered his hobbies
or other interests far more inmportant than hies eloscworks, A
treined tescher uses oreterlsa in addition to grades, which may be
more subjective in the case of some students than othera,

He may a2lso guther much information about a p&ptiéﬁar student

4
by observing him in different situntions in the elnssroom: How &nt

(1) Norma V., Soheidemenn, The Peychology Of Exgeptionsl Children, p,10
(2) Kennedy-Fraser, cps 8it., e &7,

(1; Ibid.z s 41,
(4 trong,

and& Second
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fast he rende snd understands? It he energetic in snswering
meny cuestions or tries to escnpe the tescherte nttentinﬁ? Are
his answers to the point? Do they 2dd comething to the discussion?
Doee h= respect other's opinions?® |
Do hir examinations and homaworks show memordszsntion or undern- f
tanding of the materinl? Ic he inelined to rek for help or does ;
he prefer independent work?
Yhet are his study hebits -Does he etaprt studying as soon
as he ought to? Does he do all hie assignments in time? Doer he
aanqentrute under favorzble conditionsy Doegs he tuke good notes?
Doer ghe have 1'§nua outline to guide him while studying? Does he
letve <ny homework hulf done to do =omething else? Does he use
the library for further reference?
Does hs Peid, hesr and epesk without Aiffidity or show
specinl defed!S? Does Ae appeap dull, sleepy and tired?
Does he meem hungry or underfed?
Te he subnissive or nggressive? Bdes he have foelinoe of
inferiority or superiority? Is he self-confident or hesitant in
hiec decisions? Is he courageous or withdeewn? I€ he cooperative
or selfish?
Besides observing 2 pupil in the class, the tescher may
ob&arve him in the pleyground or in any other informal aituatinn.ﬁ
Does the pupil 1ike to play with others? Does he prefer to play
with pupils younger or older than h;? Is he initiantive, crentive

or Just a blind follower? Doee he have a good boy-girl relationship?

(%) Ibdd;, pe EO.
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Dosa ho nccept suggestions? Does he face oriticisms nnd vemarks?
Does he show eourasge when confronting diffienltien? Noes he have
a epitieal mind and is he eble to eriticize himself before eviti-
eizing others? Is he able to adnit his fanlte? Does he accept
orinions contrary to his own?

“uch observation cs deseribed above becomes aseccurate 1P it
ie earried over u period of time, for the sane person may aet
differently at different timea.ﬂ This mey be due to some under-
lying factors such u= observation following rcademic failure,
unwholesome conversction, undesirable experionce such as fear,
worry and snxiety., Cecond, such observation must alse be made
in diffevent cituations for the same person may show Aifferent
behavior in different situntinna.? For instmnee, in one perticulapr
gituantion a person nay be aggressive or show tendencles of
ngeressiveness, whereas in another situation, the same person
micht be submissive. Ihis may be due to the varying atmosphere
of different situations.

The nbﬁarvutiun elsc bacomes more reliable and valid if it
is carried on by several ndministratorz or teachere and followed
by & discussion, The correlating of different observentions is
very important for it eliminstes, ece frr as possible, all kinds
of bies, wrong recordings, wrong imprecssions, misinterpretations,
weong analyeie and generalization. As Burt concludes "Ohservation
in lifelike situations was the best method for the nmszessment of
children®s personality, nand that another eastimate by an independent

B -
and veliddity". o

¥
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C. Bhysicsl exemin:tion
Every school should have n school physician for routine
medienl exeaminetion snd trestment, 2a Hal; as for speclni needs,
Here in the school medienl center a child who seems to be a slow

lecrner may be found to be suffering from & physieal handieap
which ¢an be remedied with apeclal tre-tment. A ztudent may have
n normal or even bright intelligence and yet he may be unable

to meet his grade requirements. Heé moy have various kinds of
unnoticed physiesl deficlencies, such vs defeotive eyes, teeth,
enlarged and inflamed tonsils or adenoids., These disabilities
moy not only ﬁ;ndar o student®z educetional progress through
school work, but also have 2 great effeot upon his soeinl nnd
emotionnl sdjustment,

Even before consulting the doetor, there are some sipne of
deficiencies whieh the teacher may notice in the eclassroom. Does
the pupil rend from the regulnr distance? Does he have any
difficulties in henring, seeing? Does he bractls from the mouth
or nose? Does he chow defective eigns in his spesch? Does he seenm
sleepy wund dull? Does he show signe of defective teoth und
hendache? Does he eneily get angry? eto.

In nll these cnszes and in meny others, the studont may not
progresg ot his own level of achievement unless phyeieal defeects
are diagnosed and renedied as far as possible, An interesting
study on the relntion of physicul and nental health to sehool
performance hes been made by K. Heaton and V, Weedon in their
bock, The Falling Student, which dexls with college atuﬂan;n.



-15-

The same factors operate at all school levels. They discuss the
following nspeects of student health:
"1, Illness, .which nmight ocauce sbsences,

2. Ilness and defeots which wnuia ernse reduced offectivenese
in work(ucute and chronie illnesses, sensory dnfacts,
glandular Adisturbences, ete.)

%, Phynieal factors which might eause undesirable meantal
nttitudes. .

4, Bxtended 1llness during previous yenrs :hiah might aocount
for poor preparation for current work'Q

The Bsme suthors conclude, alter intensive study, that

investigators were led to give anttention to ths student’s own

opinien of his heslth status, "IL o student thinks he is in

poor henlth, snd is, it iz important. If he thinke he is in

poor heclth, end is not, it is possibly even more important,

If his dirriculty comes from a disorder such 28 poor eyesight,
infected tonsile, or sdencids and constipation, the chances nre
thet his Aifficulty will be diasgnosed and eured, If his Aiffienl-
ty has its origin in such busis erganic disturbences ag may,

for axu.mrh.} La.u»q., u.s].anﬂulnr origin, it ias less 1likely to be
dirgnosed and gorrected although the chunces of ite being aurru&tuc
are ineressing dsily. IL, however, the difficulty is not organie
but comes from a deapsented psychological disturbance the ¢handes

10
of diagnosis and correction are very much leess®,

(9) Xenneth L., Heanton und Vivian Veedon, The Failing S HQ!EE: p. 1239.
(10) Ibid., p. 144,

.I‘
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H. Intelligence texts
4 valuable aid in identifying the slow lenvner is the use

of certsin well estubliched tests. TIo find the corrsct mencure-
ment of = person's intelligence, most psychologists agrec that
it 18 wiee and even necessapy to give ond compnre the results

of n few intelligence tests, such nsg vorbal and performanca,
individusl and group intelligence tests, nchievement taesis,
parformance tests.

A1though there «re muny kinde end types of tests, thie
disonssion t2kes briafly only those moet commonly used, narelyt
verbal intelligence tests, performance testa, mroup intelligence
testa, nchievement tests and soeciel intelligence t=sta,

Verbnl intelligonca = " The 1937 revision of the
st-ndford Binet is the most commonly used of the verbal individual
intelligence tests l31 Poychologista to dny asgree that intelligence
tests nlone do not revesl ull about n problen atudant. In the
past such tests were used for general dingnosis. |

ggrroﬁgangg tgsts -~ like verbal intelligence tests measure
the intellectunl ospreity of a person. They differ only in their
uge of a =inimum number of words, This mukes the test uszeful
to studants who are defsctive in sight, hearing or sperch, or
for those who have diffienlty in understanding the divections,
or the lunguage of the tests.

The performance test .uscs meterinl whieh ﬂ;n be hondlad
or with whieh the ohild has first-hand experience. Items usaed

may be bloeks painted in different colors and having dit£§rant

sizes, The ohild is asked to insert the right size block’ in its
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Ppoper pluce, He muy nlso be essked to conetruet n pattern
nftor = model by using bloeks.

Crou tell T attempt to mensure the mentnl
gupteity of & person, &8s measured by individusl teste, but in
group situstion,

sehievement Tests determine - student’s ccotdemic level,
€, Kirk snd O, Johnson divide thie typs of test, in their book

Eauesting the Reterded Eh;]d,1énto'“two relatively large smbgroups,
power tests snd speed tects". The first refers to the =bility
of the ehild to do something, whereus the lutter show how fast
" student cun perforn o given tausk.

focinl Intelll e lTéeuts messure the cbility of the indivi-
dual to understand his fellor men and be underctood by them.
llere oboservation for long periods of time ic desirable. Among
the moet commonly used soocianl intelligence tests are Projective
Tosts, The most aomnﬁnly used are the Borschsrch Teot end the
Thenntic Apprecintion Test. In the Rovsohueeh test, the ltems
eonrist of ink blots in different shades to which the subjeect
makes designated responses. IThe Themetie /pprecinticn test
goncletas of » series of plotures gi#an to the sulbject in two
mecespive duye, H§r reaponses to thece plotures are used hr'
the peychologist who muy come to know the subjeet’s inner conflicte
feolinge, thoughts, sttitudes.

E . Counselor
any of the above mentionped methods ueed in the 1daqt1!1-

eation of the slow lesrner will be used by the school counselor,

TEY Iid., be 405
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when & school hes inocorporeted such a staff merber in ite adnin-
istration, Miss Strang defines counseling as "a face to face
relntionship in which the counselor helps a person te gein inaight,
n new orientation, & more scceptable self-concept, bettor ways
of thinking about 1ife's problems and relationships, new technies
of livingY, - i

In many schoole the gounselor ig the coordinstor of all
resulte und techniques used in the study of the individunl student.
In addition to the methode slrendy discussed, the counselor takes
advantage of every opening to the discovery of the individusl
problem. A dlucussion of some possible teohniunes follow,

Observetion duping interviewus nnd tests. The counselor
nekes oprortunity to heve several interviews with a probleom cane.
Coneequently he eun obeerve him during these interviews, observe
his faedrl expressions, novements, manners, fecelings of fesnr,
interiority, anzlety, shyness, seclusiveness. IV is neossary te
ebserve him during sever:l interviews so ns to be nble to check
any wrong 1£prnnainnn or misinterpretutions, During tests the
counselor mey nlso observe hia expressions when facing sny kind
of diffioculty in trying to snswer the guestions. Does ha nppeap
anxious or disecouraged§ sleapy or nleri; conscientious or enger
to finish 1t soon? Does he look around for help or is self-con-
fident? Does he follow or proceed on his own? Isdhe Aisturdbed in

presence of exuminers and strangers or io he self-confident?

(13) Strang, ops 0it,y De 70



F. Jutobiogeaphy

The nutobiography written by tha.student is of grent
help to the counselor or tencher in identifying » problem pupil
or & Slow pupil, The sutoblogeaphy gives opportunity for muech
pergonal dets and uttituﬁaa. The following information may be
obtained from un autoblographyt

Personsl - liie birth place and dute, places visited, people
met and their influence upon him, his likes and dislikes, interests
hobbies, needs, special difficulties or problems,

Family - Soeinl standard, finuneial condition, religion,
cuitura, education, sttitude of the members of the family towards
ench other,

Scholugtie - Number snd types of schools anttended, out-
stunding experiences or ndventures during schocl 1ife, types of
teschers nnd friends met, their influence upon him, nchievement
in school, future p~1~.~.::u=.|..1l.l

Besides being » good clue to the identification of the
slow lanpner or to the understanding of the whole child, the
unique contribution of the autoblography, anecording teo nmiss Etrang,
W1ies in its deseription of the ways in which an individunl
perceives certain citustionz, and of the weys in which these
pereceptions influence his altitude and adjustment. It also helps
the student to understsnll himself and his world; it is a form of
self-snalysis; it directs the student®s sttention to himself in a

new woy ond esuses him to organize past, present, =2nd future

experiences in such » fashion as to see their personal significancel

(14) Ibide, De 2Ee




6. Cumulative Pepsonal Record
= swﬂi‘-rﬂ'

Vhether 2 school has = upueiull or works theoush teschers
and the prineipal, nn essentinl element in the understanding of
all students is the cumulative personal record which should be
svailable to properly qualified personc. This record should
inelude 211 information gethered bY¥ the preceeding techniquee.

w Tt 48 » unified developmental pieture of the individuanl,
ghowing personality pstterns und tranﬂs'%ﬁ Such = record 1s
{nvaluable in the identifying of the slow learner.

In her book, Counsaling g in College a dn
cghool, Mise étrang ruggests what should be 1n;1ndld in the
eunulative personal recordt

"1, Pereonal datn

2, Home snd ecomrmunity background

%. Scholoership

4, Tests soores snd patings

5. Sehool attendunce

6. ‘nectodsl reaords, personality retings, sutoblographieal

gketches, reports of interviews and conferences with perents

7« Henlth

n, Fmployment during school year

0, Voentionel and edunestionel plens

10, The student®s own statement, year by yenr, of his changing
values, goaler and purposss.

14, Bxtps curriculespr sctivities, hobbies, and speoial habits.

(16) Ibid,, pe 181,
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Pollow up record nfter the student hes laft sehorl.
1%, Record of ihc agoomplishnents of the eluse group to
which the optudent Lelongs. ‘
14, Heport of fsculty conferences nbout the rtudent;.'? /-
Explieitly the eurulative personnl record, if avallable
E at 11, 15 one of the best mesns to identily s problem mtudent
for it rives nll poscible clues to the conditions underlying
or contributing to the slowness or fallure of o student.
. Thus by gathering 211 information availnble nbout a
student through parental, fermer and present teschevs, physioian,
peychologist, and eounselop®s cooperation, the sehool iz in n

position to eompere, snnlyze, ond interpret. With esuch metepri:l

the identificstion of the slow learnar ean be made.

(17) Ivid., D. 183,
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Iv. a reg R fopr the Slow Lenrner

Thiz seotisn di:cucses biiefly some of the possible cnuses
of elow lesPners, namelyt: physicsl defeets, montel defeots,

soednl defects, poor study habite, ond undernourishnent,

A. Phyeieal defacts

1, £4ight. Vizion ic one of the moat importrnt senses
beenuse of 1ts prelation to sommunation. Some =chon) parants
do not give much inmportince to theldr cilldren’s vision. They nay
be ignnrunt, o they mey be economicully incupuble of providing
aye exuninntions or glasses.

A thorough medical examinution may dlugneee the following
eye defects in childrent Noenpeightednens, Farsightednens, fstig-
notism, Crosg eyes, Fusion. 1In these conditione objects meenm
blurred, or doubled which resulte in loss of interest, oye strain
and narvauaq.$n. Such defeets have very hapmful offeets upon
gehool work".

Besides the conmon eye defects Jumt}pantianad thapre are
2180 muny eye desensee such nm8 trachom:s, glauconn, oatapmot,
whieh if not disgnosed by wun oculist und trented ns voon au
poseible may have very serious results.

Parents and elassproom teaschers lave the best opportunity
to discover the common signe of eye troubles Does the ohila
have red opr watery eves? Are his eye lids redrimmed or encrusted?
Poes he uppear to hive erossg eyes? Doea he often take ewwy;blunr?
Does he often rub hic eyes, Irown or b;ink? Dnea|ha look nérvuua

vhile doing elose work? Does ﬁalr-uﬂ‘fbom too far or too olose
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s distnnee? Does he close one eye while looking st an object?
Doae he move his hend or body forward snd beckward while reading?
Does he participate in all eclass setivities requiring oither
elose or distunt vision? Does he distinguish all golors? Is he
sonsitive to light?

Theoa and other signe such as dizziness, hesdaches, nervous-
ness, may also be symptome of eye defects which should be dlag-
noged snd remedied an far ns poseible so that thé child may
progresa normslly in his sehool work.

) In nddition to nedical aid, the toascher should have a aense
of sympathy, und provide ull svailsble classroom feoilities. She
gchould arrunge seats and necessary equipments to nid the child,
che should write lerge and eleurly, provide rest periods, aveid
long resding perlods.

2. Heuping. Unforinnatnly, children heving defective ears
ape not =8 easily noticed =8 those having defective eyer. Vrong
conelusions .are dprawn sometimes for children with undisgnosed
defective ears as beins onreless, impolite, indifferent, disves-
peetful ond not having good manners. Sone gymptome may be detected
and lead to Etraral to the school physieisn. Is the c¢hild unable
to vespond instuntly to a question? Uoes he usk the swune wuestions
over »nd over again? Does he bring his heud ér body to gel better
sounds? De his eaps run? Does he heve carsches? Does he have any
defects in hi: speech? Does he like tulking much or avoids it
ng fapr as poasible? Uoes he partleipate in class ﬂisnuﬂsin?? Ie his

.
'
¥
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oral worke nceurnte? Iz he able to take down 21l words dictated?
Does he have any missine roints in hie dietations or uny kind

of work reguiring gocd hesring?

Pecides dicgnoeis, the tenahér should help the deaf ohild
by serenging the sests 50 that children with defective esra may
poud her lips, snd by speaking in a noderate snd distinet ;uiﬂi.

3, Speech, Pintner, Elsenson, and Stenton define defective
gpesch nz follows: "Speech mey be considered defective when 1t
1g not nudible and intelligible to the listener. Speceh is
defective if it is voeally or visibly unplensont or 1 beured in
pvnhuction: FPinelly, speech is defective 1f it 15 inappropriate
to individusls in ragﬂr& tg hiz mental nnd chronologicnl age, BDex,
ond physiesl development”. "Speoch has three main aspectal
(1) the voice or the phonsatiom, (2) ertienleation which 1s affected
by the orgsns of the méﬂth and nose, and (3) linguictic or a code
of meenings ,primarily concerned with verbal thnuuht“.s If these
thpee dc not function well sepnrntely ce well =a hurnoniously
with each other defects in speech ocour. Some nrjor defects aret
gtuttering snd lisping.

S;uttebing iﬂ an intermittent inobility to produce voiced
gounds sccompnnied by severe Cramps of the diaphr=gm, isvynx,
‘l‘.r:t!ﬂ,f-'.'l.ir_»"u‘E

Lisping occurs when givilants sueh ag s, %, sh, and zh arve
not produced properly. There are two kinds of lisping, namely,
the "i1I§iila“ and the "lateral”, The former occurs mostly in

ochildren whnn, because of luck of some front’ tteeth the Qanguu

(2) tuoted in Duker,; opsgit., p. 126,
{E; id-'pi 125.
4} Shew mﬁﬂﬂ! M‘J "-' 74
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protrudes, Instend af.tha sound sh, the child says th, instend
of 8, th ete, The latter in csused when the teoth meot in the
front and not at the sides and as in the former two sibilant
gounde are wrongly produced.

Sone minor speech dicorders are biby-talk, cluttering,
neenlity.,

Baby tulk "is urma‘.l.lysthe result of faulty interpretation
nnd preduction of sounds¥. Some parents encourage bahy-talk
thinking mistekenly that when the c¢hild grows older he can
ovoreone it, ileny children huve become adults with desprooted
faulty habits formed in infuncy z=nd childhood.

uttering, In lisping sone sounds cre mispronounced. In
cluttoring all sounds are mispronouncaed. The clutterer usually
hurries in speech, which nuunﬁn hin to combine sounde incorrectly.
The cluttevsr is often nervous end it is thic nervowrmeoss whieh
makes him hut'r:l:.r in sneech.

Magality. When the alpr cnmnot pecs through thp.nnaa or
when the sir passage 1z obstructed, some sounds like m, n, Ng,
sre mispronunced or not correc¢tly enuncinted. ESonme csuses of
obetructions wre colds, influenza, enlurged adencids, inflammatéor
of the muouous membrune of Lhe alP pascvuges,

The defeetive in speech may be disgnosed by obeerving some
gynptons: Is the ohild hyaving diffieulties in attempting to
start n genbence? Deof he pvepest syllables or phreces while

-

(B) Ibids, pe 111

o mwe W
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teying to snswer questions? Does he show bodily tension and

novenents? Iz the student’s tongue protruded while speasking?
Doee he emit the sounds over the sides of the mouth or nose?
Snéach defzets may require diagnosis beyond the teacher laval
in which ease &tudents may need to be referred to the physieian
or peychologist.

In most cases, the teacher may teach correoct speach =scunds
to the siudent by demonsirantion. She ¢an also help him in
developing and forming esutomatic and unconsclous contrel of the
tongue museles by exereises and drills She may nlso convince

him that correct speoch i:c zecepted and appreciated by every

|

oulture, After this wholesome mental attitude is established
the ctudent may be able to sequire correct hablts by practice,

The second aren of Alagnosis is the medionl one where

e — Rl

physiologionl conditions eausing defectis in apeech are reamoved

ag far as possible. Ve havae to mention here that the tencher
should not attemt to correct the defective in speech before medi-
enl Addisnosis since soma major apeech defecte may stort during
gevere illnesses such ss whooping cough, influenza, nacsles,
nervous inetebility.

The third aren of dicgnosis 1s the payohologlenl one, Many
defects in speech are cxused by inner fears, anxieties, terrifying
experionces, insecurity, submiséiveness, home eonditione in
whieh the c¢hild is prejected or eruelly treated. Ve see here
thnat the soeinl worker has a great role in diagnosisz sinee.
eocinl and family backgrounds contribute = grent denl to t?a

K emotional status of the defective in speech,
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4, Tseth. Defective teeth may affect the health of the
ontire body. They sre the csuse of incomplete masticatlon
whioh 1o nssoeisted with incomplete digestion, unhealthy --
velopment of the Jaw, decnyed teeth, mouth beoterin, Decuyed
tooth nuy crsuse serious illnesses, Germs developed in dentnl
oovities pass through the body causing seriouc reculte, ney
affeet toneilds and other glands and oauce instability.

Investigstors and psychologists acres that ehildren with
pud teeth are likely to be below normnl. Johnson and other
paryhnlugiata have also found “d&ldv-n with gond teath fo average
one helf yasr Whesd of children of the sume age whose teoth
were Lad, Wallis soys thet he has found ehildren with savera
ornl septis (discharge of pus) nenrly slways under weight and
frequently below Eroades Hennebuwrg found that ehildren with
gocd tesnth gained O per cent more in weight and nearly 10 par cent
more in height during one school year than ehildren with bad teeth®,

to in .tho ¢nse of hearing the symptons of decnyed teeth are
not ensy to obsacve, Does the child huve elean and soundl teeth?
Does ho have healthy gume? Does he have erocked tsoth? Does hinm
bpe:th (nell? Does the child complain of his teath? Does ha h=ve
frequant hecduches or eyenches? Doee he brush his teeth A21ly?
Doee he hove enlorged tonsile ¥ Loes he eonplein of indigestion
or mulnutrition? Does he huve proper distary habits? IL the
sbove synptome are observed the student should be referred to

the cchool olinic for diagnosls and trentment.

®
*
i

(8) Levis Terman and John :lmsck, Zha lvelene OF The School Child, ¥

P 180,
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G. Zonsils und sdenoidse The germe of many infectious
ab=eases pass into the body through the nese or throant. These
passnges should be healthy so as to be nble to perform theip
functions well.

Consenuenses of deseased tonglls and adenolds are nunevous.
"Decensed tonsile may harbor gerna and thelr poisonous productes
Thie illustruted by the hemolytic strptococel infactions of
which cevere cueses of septic aore thro t ara azmmplaa'.v Daseaged
tonslls snd adencids may also foree the individual to brenthe
fron the mmutn: This has many disadvantages. Nouth bresthing
prevents the eleaning, the heating, and the molstening of the )
inspired uilp before poing into the lunga. The individusl who
brecthes from his mouth may nlso have : neral voice and be depPived
of the sense of smell. He mey also be dull =nd retaprded in
sohool progress, Iurpit found that "adenoids, tonzillar desease,
nnd denfness ape more prevealent among dull and beokward ohildren
then smong children in genernl when inherant ment-1 deficiency
1s not concidered. !He found ndenclds present among 26 por cent
of retapdants (1560 in number), in whom no other defacts counld de
datﬂetnﬁ*.ﬁ Earuches, euprdischarges and desfnezs are oftsn cauged
by 2n unheclthy nose or throut,.

Depensed toneils nnd «denolds have to be dingnorced and removed
as soon a8 possible, On the other hand, the teschor or the rarent
should know that ddesensed toneils ond ndencids are not the only

gsuse of sehool retardation ond their vemovel may not be of great

help to the: slow student for he may huve other underlying éausau.

() Imid.. . 198,



Yhat 42 inteliigence? Understonding the anawer of this
auestion is necessery to solve any kind of educational problem,
Tn every phase or problem of educntion, one must take into
acoount the factor of variability of intelligence. What is
then intelligence? Binet defines it az followzi " Intelligence
4¢ the ability to take and maintain a definite aivection, as
adtptebility to new situations, and o8 ability to oriticiae
one's own uuts'.g Vioodworth defines it «s "the ability to use
fuote and activities ulrnaﬁ' ity
to novel situstions, by curiosity, intorest and deszire to know
about things, cnd by papaictaﬂun, or the trait of stiocking to
what is basun“fo Ve may deduge from these definitione that
intelligence has not only a grest role to play in tasks requiring
1nta11&utnﬁ1 enpreity but in ndapting oneself to different
environments and cultures.

Thorndike spesks of three srens of intelligence. The first

‘4@ the nbility to understund and manage ideas mnd aymbols sueh
as words, numbers, scientific principles. Ihe sscond is the
ability to lenrn, understand snd mansge things and mechanicms,
The third 4is the ability to manage people and tﬁ act wisely

13
in human relations.

(9) Ba'"ar, Ops gites Do 297 ;
' (. 10) Ibids, De 2827 .
L (11) Y5Id., p. 227



2« Diffevence in Degree, Growth, and Quelity of
Intelligence between the Average and the Slow Learnor

fecording to Thorndike "differences between individuals
in intelligence may be expressed in at least three wuys, namely,
level, aren, ;paud'fz iAn individunl whose intelligence develop
into higher levels ig¢ seid to be normul. Otherwise he mey be
congidered slow, mentnlly defective, reterded in school work,
or unnsble to mdjust to different cirocumstunces. There are aleo
individunls who mey bDe normal or even bright in some areas
snd not in others, They may nlso be bright in difficult things
and not in sinpler ones. They muy be interested in notivitien
of some partioulsr age and not in idens., They may 2lso be
individunle who may be quieck in some achvilties requiring
intelligence and not in others. They resct with different
speed to different situations. So the above facts show that
the slow differ from the sverage student in "area®, "lovell,
and "speed® of intelligence.

finny psychologiste have apreed thot intelligence inerenses
from birth until adolaasunua. Thon it remains constont until
maturity, ESome think tﬁnt motivetion, stimulating environnent
or eduention inerense the intelligence and mey render slow or

dull children bright. This esssumption is repudinted by many
gpecialiste for different intelligence tests seem to prove that

rl

i
i

(12) Ibvia., p. 228,



the I.ys iz quite consteant Irom yeur to year. 4 slight increase
oceurs when the child is removed from very unfavorable conditione
or after any kind of defect has been completely remedied,

The rate of mentel growth and development is bused on
intelligence with whieh the c¢hild is born. The more bright
the ehild, "'the fester and the longer his intelligence grows
and the more dull is the child, slower and chorter 1s the growth
of hie intellirence.

Connaquently, the difference in rnte between the average
snd the slow ochild exists from birth and the gap graduanlly widenas
a8 the nhildlérurn in age. For example, in each year of chrono-
logiecnl age the slow learner may progress ten months in mental
sge., And noturslly, se the chronologicel sge increnses the
diffevence between his chronologicel and mental age widens,

Ae previously mentioned the degree of intelligence 18
expressed by intelligence quotient (I.(.) multiplied Ly 100 (this
ia to avold deeimnls). I.¢. is obteined by dividing the mental
nge by chronologienl ﬂsat—giél u-Isfe Those, whome C.A, 18
exactly the same as thnir'u.n: heve an I.Re of 100, Thoos, whose
CuAe 18 lesa than their M.A. have an I.Q. over 100, And those
whose Ceies 18 more than their M.As have an I.Q. below 100, These

measurements are determined by different intelligence teots,

gsome of which heve been discussed.
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To piva an iden of Aifferent intellectusld eopnecity we
moke use of Terman®s Table which elassifies c¢hildren on the

bneis of I.Qs

Cenius or necr genius = = = = = = = = - jbove 140
Vory Superior = = = = = = = = = = = = = = = 120=140
CUPOTOP = = = = = = = = = = = = = = = = = = V{0=180
AVODLEE = = = = = = = = = = = = = = = = « - 00-110
tull normal (brekwepd) — = = = = = = = = = =« 00= 80
Dull (borderling) — = = = = = = = =« = = = = = = 70~ 80 )
Pooble minded - = = = = = = = = = = = = below 70

Besides the difference in the quantity of the intelligenae
petween the average snd the elow, there exists nlse a difference
4n the quality of their intelligence. The mlow student prefers
the practicel learning to the abasteact. While attempting to
golve n problem, he is more interested in solving und being
through with it than ressoning, generallizing, druwing conclusions,
and opplying the same methods in trying to solve other sinmiler
problens, In sttempting to learn something, he prefers drill
snd pepetition to the finding rtlatipnnhipn and velating the
parts to the whole or vige versa. He prefers short and objective
ssgipnments to long :nd subjective ones where he may use his
PENEON .

Mthouch intelligence is considersd an inportsnt fagor in
the Aisgnosis of the slow learner, there are many other factors
whieh are not mensured by intelligonce tests alone, Samq'nf

these fuctors have alrendy been disocusced znd some follow.

(13) Sheidemsnn, op. citss De 55,
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C. Socin Defective St te

"1, Porso .

Personelity problems not only hinder the rrogress of
the echool child, but also disturdb hin and kis hone.

Ag this study deals lorgely w;JFh the student in the

gecondery schools, ve shull attempt to discuse some of the

nost comnon problems of adolescents whioch may catuse them to be
sudiazlr mnaladjusted, Adolescence 1o the most cerueinl period
from ehildhood into sdulthcods. It is nlso during andolescence
that many problems, confliets, and behuviors arise or reswnken
dieturbing the emotionnl life of the cdolescent., Some of these

problene are discussed below.
14

"Ngurotic behavicor".

The neurotic adolesecont is never self-confidant, He feels
nervous, restless, sleepless. He thinks that oll the people
{ppitate him, H® complains of his health, (although assured and
rospoured by o physieion thet he hus ne signs of 111 health) of
his environment, of his home conditions of his many unsatisfied
desires, of his fuilures. He tries to find re=sons for his real
and imaegined failures. He never likes to be trezted inferior
to others. Conseguently, he withdraws from 2ll soeial contret,

Weurotic behavior may be cnused by different f2ctors:

-

7
+

(14) Mendel Sherman, Mental liyziene and Fdugstion, pe 200°
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1
(n) "Fooling of insecurity"
When the ndolescent 1s not satisfied with his abilities
or nchievment, when he is uncble to compete with others, when
he is doubtful of his success, ebilities, prestige. Thus he i
alwaye in o state of worry and anxiety which resmlt in neurosis,
Poychologlsts have ngreed upon the feet that one of the mnjor
causes of neurosis among adolesecents is the disturbenee of their
emotional life.

(b) "Sex conflicts”

Sex conflicets are very comnon smong adolescents. Nost

16

pﬁ;antﬂ are olten guilty in this respeat for they do not answer
properly and frankly all questions rel:ted to sex. Thus the
ourious sdolescent is foreed to resort to other scurces, some-
tines hapmful and disapproved. whiceh not only do not antisfy
his aroused curiosity but increuse his confusion and eonflicts.

As n result, the ndolescent may develop neurotic behavior whieh

envpes him to withdeey from his studles,
a7

(c) "Egonomie insscurity”

Egononic insecurity is also common anong adolescents. Upon
the approsch of ndoleseence, the student feels that he hns to be
economicnlly independent of his parents. As pesuit, he finds it
necessary to formuluate immediately his future plans. lle starts
to worry sbout his future profecsion, support of his future
family ,01d age. He aleo worries sbout his soeinl status for he
belsfves that the first oriteria for soeisl succees is uc?namiu

gecurity, :

1 :rb .-E.' p. ﬁg;l
18; des D& BOTH
{ !

1'}'} sy De 24185
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(4) Dependence on parents

ost parents treat their sdolescents like children. They
overproteet them, The purents muke the decisions, deny the
experiences and responsibilities necessary for good adulthood.
But the sdolescent, ss he develops physicelly and intellectunslly
desires more nnd more to take his place in soclety, free of
perents? pestrictions, tsboos, or-indulgence. If these outlets
are denied to the young adolescent, all his emotionnl life may
be upset, _

Untreated neurotic behavior may result in mental abnormalities.
papents wnd teaschers are in a stentegic position to obseeve
symptons of emotionnl disturbances. Does the child resort to
doydreams as s L£1ight from reallity? Is he confident in himself?
To he nble to stand eriticiem? Is he uble to concenlrate upon
his studies? Does he withdraw from conmpetence? Ia he aonfused
when ssked the renson of his restlessness? Does he use defense
mechanisn and how much?

Yhen thesze nnd nany othar symptoms sre observed, the respon-
gible perzon hug to dlscuss Lrankly with the sdolescent nll
problens piving rise to the emotional disturbonces He may help
the sdolescent to face his probleme objectively and squarely

and then help to solve thenm.

2. Home conditions
Home factors of the slow learner :ffect greatly hié scholnstic

sohievement, Some of the fnctors caualng slowness sref

*
i
i
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(n) Broblem of lsnguuge

Vhen we Tirst think of = home where two or more longunges
are need, we immedintely nssume that children growing in that
home ure lucky for they are able to mactor both langusges in
their ehildhood. DBut seilentifie researches have dlscoverad
thet sueh children muy be confused. It hae been found that
not 211 ohildren in the same family are slow or beckwerd in
one or both lamngungesz spoken at hime, This muy be dus to the
netive intelligence of the child., O ¢hild whose I,0, 48 average

or nbove may speak both languages fluently wheress a ghild with
: 10

e Ta@s belnw‘avapnga may be confused between the two.

(b) Ecomomie gtstus of the family

_Reonomie status of the family has » grest offect upon scholas-—
tiec nchievenent for financial limitetlons may prevent proper
nourishment, wholesome neighborhood, recrestion:] faeilities,
pocket money, further education. Sometimes the child hae to work
after schopl, Thus, being overlouded, he is unuble to peviorm
well his mchool or outside work. #As a remlt, he loocses interest
and concentrution in his school work and 1s ranked emong the
glow 1uwrnérn.

There apre nlso funilies where both parents work and the
children nre left to themselves. Even 1f the mother is sometimes
at home, she is too busy to give the necessary affection to the
ehild, The ecnmse is ulso the same when one parent is deed and
8l)l the responsibilities of the family are left upon the chnr

parent, :

(48) Baker, M-' D 408,
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(¢) Heulth of the parents

When perents are sick either physically or mentally, there
i1s muech restlessness and confusion in the family. Cometimes
in n poor family, ull responsibilities of nursing are loft upon
the child, As result, the child is under such s burden that he
is unable to stand and sometimes he gives up.

(a) Malndjusted parepts

There sre perente who due to different nationalities,
religions, idens, are unable to live in pence =nd harmony,

Thies will Be reflected in their family life. There nay be
fnﬁilins where aach parent tries to persuade the child to nccept
his bellef or ideas nnd side with him ngainct the other., Under
these eircumstances, the ¢hild may become confused and nervous,
This disturbed emotional life of the child will sconer or later
have its influence upon his school progress.

There are alsc homes where parente praise the brighter
¢hild in the presence of the slow; where no importance is given
to routine medicel examinetion; where the right kind of attitude
dces not exist vetween both parents or parent-child; where the
¢hild ies given too mueh help in his homework, %too much peaise
for » gmall sueccess, too much sympathy for & seolding or threanty
where parents push children beyond their onpoelity or spesd their
development regardless of other factors. T think every one agrees
that such home conditions affect greatly the scholastie achieve-
ment of the child.
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s4nece the child neade understanding, affection, sympathy,
guidance, home relations are very importent. Unless the right
¥ind of attitude exists between parents themselves, botween
pepents snd children and vetween children and childven, the child
will start to show some signs of malsdjustment, some of whish
are briefly discussed below! '

(n) Epogentricity - The aﬂﬂﬂﬂntriﬂ ehild is maladjusted
boosnze of his inubility to adapt to the teschers und other
ghildren. He wants to be the center of sttention, and if he
fedls to do 8Oy he sdopte more serious forms of misbehavior.

(b) Timidity - moy also be ceused by parents® overprotection,
They wont to do everything for him and do not provide a rich
snvironnent where the child is ehellenged and dtvelopéﬂ to the
fulleat of his potentialities. Consequently, he loses golf-
econfidence and alwaye feols himeelf inferior to others.

(o) Aggressivensss - 18 glosely related with emotional
maladjuetment of sehcol ochildren. Different studies came o
prove thot some fulling students are suffering from enotional
problens yhiuh give rise to un unheslthy type of aggressivoness
and which probsbly 1imit their asotiveness to instructors and
fallow-studunta.Ig

(4) Bubmissivengss - 18 elosely related with emotional
maladjustnent of sehool ohildren and which has a direct offect

upon their scholestle schiavement.

(10) Heston and Weedon, ops @it.» ps 173.

e
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[4] Se inte £ 0

Necides the eonditions within the home, the dAiffesrveonce
betwean the home and the community in matters of culture,
religion, and scein) customs has a great effect upon the
sahool progress of the child.

Usuzlly porents cling to and are comatimes fsnatle in the
paligions and soeinl oulture into which they sre born. IThey
expect their children to Lollow the sume customs. This peems
ma;a true 4in our conservetlc Eﬁatarn orld. Children ere seldom
left free to muke their decisions. If the ehild id foreed to
secept his porents? beliefs and eustom:, he may be at = loss
when confronting those different to hisc own either in the community
or in cchool, The wisest way would be to inform the cehild
sbout the &ifferent cultures, and customs prevailing in that
community so as to enable the child to live cooperatively with

his fellows,

4, Neighborhood conditions

The neighborhocd is one of the important fretors influeneing
the physieal, emotional, and soeianl life of mchool children,
An unwholesone neighborhood will cause the child to have undesirabl
playmates, They moy form geugs leading to delinqueney. The
game nay be true for an unstimulating neighborhood., A ntighhurhuai
whieh does not have libraries, recreational recources and faellitd

such ng purke, playgrounde may lend the ohild to undesirable
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disapproved and unwholesome setivitiea which in turn, may

detriet his attention Ifrom s¢ghool work.

5. Sehool situstions

Many problen csses arise from the poor orgunizetion of
school asotivities. Two of the most common cnses are the "isgolate"
and the "inseocure®, "Isolatlion and withdepawnl from the nobtivities
of the elnzaroom, school, and neighborhood may be evidence of
peralsting feellngs of insecurity and inferiority, based upon
recYor funeled. inability to cope with the situstion in whieh
noet of the pupile are involved. A4 hictory of frilure, pejection,
frustration and condemnation by teuschers, purents or other
pupile often convinges u pupil that he is no good ".ﬂu
Investigntions hnve chown thet the slow pupill 1= often
=n Bisolate®; He is ~lone in the pluygsround, recess, hallsa,
If by eany chance he ie found in » soel 1l group, he iu either
a followar ﬁr 4 silent menber,
Oauzes of inoecurity ere various. Thece mauy be previous
rejection by-= group, famlly attlitude, neighborhocd conditions
orr the child muy f£4il to know some of the simple wryn to make
friends, By careful observation in different situntions, either

in or out of school, the tencher nmay ccme te know the insecure

¢hild end plan activities or mathods to help him. A child may

(20) Pestherstone, gpe @ibe, p. 96

-
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be-isolsted in n clacssroom whers he 1s mueh shorter then his
glussmates, If he ir lapger or smaller than the group, the
tescher may help him by suitable activities. For all types
of sscurity, the teacher may be of grezt help in changing the
physicel srrangenent of the school or the cluesroom, in orgn-
nizing homeroom facilities and extreacurricular activities such
pd mantohes, pienice, perties, elubs, d: nces.

Here too, the tescher ought to have a sympathatiec and
encourazing nttitude end plan snotivities where the child may
nngparnte and feel =elf-confident. He may also assk the meges-
tions and htlﬁ of the inzecure pupil in planning those sotivities.
In this wsy the pupil may feel responsible and participate to
the fullest of his potentianlities whioch may give him a sense

of uehievenent snd render him seli-Conildent.

*

D« Poor study E“Eiﬁ&

"Success in mestering knowledge requireas the practice of
richt p:-.ina_iplm in =tudy puriods".EI Besides poop Mestery of
knowledege, poor study habite mey crusze slowness in sehool children.
IInfortunately, thie is not eusily diagnosed by teacherrs or parents
through mere observation. Studies have shown thet one of the
best methods of disgnosis 18 te prepare o 2ot of guestionnnive
including "organization of work, note-tnking, sskinz for help,
keeping work up te date, ocaring for eyes, concentration of atten-

‘ a2
tion, ettempis to improve study hubits, snd enviromment:nl /factors."

(=45°) RYPRY 5109, VY
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Ie the student sble to know what is csked of him before sterting
his nspignments? Does he waste time in starting his neoignmente?
Does he have a study schedule to svold wnate of time? Does he
gave time for review? Does he otort with the ensy nssignments
first before spendinz time on the aiffiocult ones? Does he tnke
notes while listening in the elasarcom or studying? Do his notes
cover all the import:nt pointe? Does he agk for help when unsble
to do scmething? Does he keep his sesignments or school work
up to dante? After finishing studying doss he snsk questions to
hinself or participate in elass discussion to check his work?
‘DD;S he ralut; his studies with practical life axpm‘i.enn-:a?
Does he stop studying when he feels exhausted, nervous or restless?
IQ he u«ble to concentrate by trying to forget ul) kinds of worries?
Poes he use reference books when vegie sbout somelhinu? Does he
huve & epeciul duiet room or plece with proper equipments to
gtudy? Does he often check his study h bits? Does he compare
them with other'e to improve 1it?

If these and many &Sinmller quesitlons are ansrered frankly
by the students, the teacher may know where the diffieunlty lies

and uey remedy the situation.

E, Underaourishuoent

Undernourishment may wulso slow scholastic cehievenent,

uestionnecire given to "successful” ehd "failing" students
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showed that of"67 successful students only 3 per eant, while of

60 fniling otudents, © per cent indicated a deficiency in ruud'.ﬂs
Some comments made by the pupills arei

"I onm bourding nysell and cunnot siford to buy the best though

I try to buy the necessities for health; variety tooy, ie impossible,®
"Can only afford nbout 16# ench noon."

"Cften I could ent nore or would like more palatable food thet dg
more expensive but I try to hold down the budget,m

"T have less food becruse to buy o meel that would £il) me up

would cost too mueh mnd I would exceed my budgety"

‘ Cruses of undernourishnont are verdous, Some are finaneciasl
limitotione of the fomily, poor living conditions, eareless and
irresponeible paprente, unenployment of parents, sickness of parents,
The 1net but not the lesst is the poor selection of food or poor
dietory habits,

Here agnin, first the cooperation of the physicisn is needed
to anscertoin whether the slowness ig due te undernourishment or
other defects; seoond, of the soclal worker to come into close
contnot with the home conditions ond provide suffieisnt food for
the ncedy; ﬂnd of the teacher who may nrouse the student®s interests

in good dietary habits,

(23) Ivid.,p.1086, i



Ve Yays of H he Slow nPnap

Having identifiesd the slow learner by mesns of the techniques
nlrendy discussed, and having presented soms foctors which may
be responsible for the slow learner, the next step is to dizcover

the moat effective wioys to help him,

e Prevention of the problen

"One gram of prevention is worth one thousand grans of cure."
This fonous proverb may be applied to our problem, Preventing
glow-lef"ningness os much a6 possible is far more important than
securing ways of renesdy.

Ppevention 1a usually done by education. The sehoel has
to teach through different agencles,-Parent-Teacher Associntions,
publie lectures, educational movies, pamphlets, magnzines, news-
pupers, rodlo-thut slow-lesrningness is wsn inportant problem
which should atirsct the attenlion of porents, community, state.
The eduoction of the parents is primary, for unless they realize
the importance of the problem, their ohildren will suffer greatly
snd their perents will suffer with then. Ve inecluded community
and stete for unless they reslize the inmportance of derling with
the problem, they may not only lose o nunmber of ite future nrriaiant
eitizene but be responsible for 1ll-2djusted eitizens. The .publie
neada to be informsd of the extent of the problem, the ways that

slow lesrners are baing helped in other places or could h; helped
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in genersl, the cost of slow learners® special education. They
muet be informed of the different agencies such ae benevolant
unions, sochoole, elinies, soeinl welfare deportments, churches,
Y.MeColsy YeWaColsy which would cooperaste in helping the slow
Yesrner. They must understand thet the schocol must trake the

chief raesponsibility for slow learners.,

B, Inportance of the tescher®s role ond personality

Vhatever school methods mey be adopted to denl with the
slow lesurner, the tescher herself iz more important than the
syetem, No one is mo elozer to the slow ehild «11 dsy long.
The elrse teancher comes to know what the pupil?s edncational,
phyeieial, social needs are and the fsctors involved, To
understend wholly her pupile and be able to gulde them properly
Mies Strong suggests, in her book, Ole of Teach
Dersonnel liork, that the teacher must be able to work well with
others in the school system: Principual, school nurse, doctor,
soeinl wurkérﬁ, visiting tescher, guid:nce experte, psychologist,
peychintrist, She must have satisfsctory relationes with the
community, to know community needs and vesources in order to |
sdjust the curriculum to those needs, Her relations with |
perente must be symputhetic and effective for parents of slow i
lesrners nre often submerged in their own problems and luek the
nececsity knowledge regarding the best oare of their slow children.
The teucher who is fueed with the problems of preparing the slow
ehild for 1ife must visit the homes and the neighborhood of such

ohildped for it is by such informal visits that sho comes %o
(1) Ruth. Streng, the Hole of the ITescher in Pepsonnol Vork, pe ¢f-/of
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know the home conditions -economie, education=l, psychologieal,
soeiel -of the ehild which c¢ause him to be a slow learner,
Visits must be sufficiently frequent for = thorough study leads
to proper diagnosis.

It is also important to organize parent-teancher assoeintion
g0 that friendly rel-tione are established., On the foundotion
of trust and cooperation, the visiting teacher with the sssistence
of the indicated specisliste may be sble to give to perents
the help snd the educstion leading to proper medieal examinations,
good henlth, dietery =nd clothing hebits nnd proper attitude
in the fum:lly:

How a=n the school adjust its elass work to the needs of
the slow learner? How ¢ n they best be helped - in mneeinl olass-
prooms, or adapting the ourriculum within a mixed eclassroons,

There is no unanimity of opinion on this question.

Ce a at 8 .

Those favoring the speeial elass hold first, that it is not
possible to provide opportunities to slow learners in o mixed
¢lass, for the tescher will find it very hard to plan and cerry
on netivities that satisfy the interests of the slow, the average,
ae well as the bright child, Second, that it is not possible to
nvoid ecompetition in a mixed olassj therve the child may lose
self-gonfidence, for here again the teucher will £ind it hard
to plun such sctivities o as to encourage the slow, promgte

the average and keep within limits the bright one in tho dume
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elessroom, Third, as most school budgets are limited, it 1=
not possible to provide for all elassrooms the necesanry equip-
mente and meterials. Lastly, it is not eusy to plan the same
activities -trips, excursions, soeinl gatherings, natehes, and
the like- for the slow, sverare and bright students beocsuse of
the difference in their interests snd bilities,

Those oproeing the orgenizetion of = Bpecinl classroom for
the slow learner held first, that separating the slow learneors
on the buasis of intelligence is not Juutifisble for there are
meny other frctors underlying slowmaess., These frctors chonld
be faken into considerstion and removed whenever ponsiblo.
Second, small enrollment would not pernit the adnministerators
to maintain seperate classes for slow learners, Third, there
are not enough trained and sympnthetie teschers te take care
of seprrnte groups. Forth, the community point of view sheuld
alse be tuken into consideration. Communities, especinlly in
this part of the world, do not favor such groupings. They are
prejudiced and leok down upon such students.by eu«lling them
dull or dumb puplls. Finslly, slow pupils in mixed clusses
have opportunity in being part of a successful group.

DI Lﬂ.l.‘. tu-tion : L i . . A bhl I iis ok L LAESHPO0OME

On the whole it seems better to try sll poesidble means
to help the slow lespners in o nixed clossroom before separating
them, T think thet the slow pupil tries to do his best in

pressnce of other pupils and develops eelf-confidence when hia

-
i
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tencher is needed to teach the same particular olass. This
has disadventugest it prevents the teacher from understanding
the student as & whole and it tends to formal snd routine
instruction. Moreover, chunging teschers does nol give the
feeling of security which is one oi the major necessitles for

3
suceessful achievement of slow pupils.

A better method for tesching within the mixed clameroom
would be to sdopt some changes snd to organlze sctivities based
upon slow pupiis' interests. This would include scholamtie |
works ag well as procedures designed for sceisl adjustment and
vehevior, The advantage of such o program would be ite usefulnesns

to all the students and not only to the slow learners.

A8 slpesdy mentioned the percentuge of physiesal and other
defects 1a.munh higher among the slow than among the average
pupil, Therefore, nll schools should provide for routine as
well ns specisl mediesl exeminstions end inelude in the curriculum
henlth ednecation. The nims of heslth education expressed in the

eummepy of Terman snd Almsek, in thelr bock, Lhe Lygiane of
the Sohool Ch;lé, apply directly to the probleme which fnce the

glow learner., However, all pupils will benefit Irom euch o

(3) Fentherstone, op. cit., pp. 99-1032. -
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success is ncecepted or apprecinted by others ruther thun being
clanssed with pupils of same mental ability or being underestimated
by the publie,

After reaching thie conclusion, whut cre some of the best
methods by menns of which slow lesrmers cnn aschieve success in
secondary schools?

One method would be the adaptstion of the curriculum. This
method wus not gresutly approved by high school administrators
beecsuse high sehools have to fulfill eellege entrance requirements,
glve prerequisite coursss of majors, follow the rmles and the
regulntions uf.tha ascerediting ageneies. If a pupil intends
to go into higher studies, he hus to toke all the subject matter
such ae langunges, science, history, geography, mathematies.

He also has to be exunmined on the content of these courses,
Therefore, a cerisin standapd must be met. CEecond, 1f the
curpriculum hes to be changaed, then the requirements for gra-
duntion or for higher studies would also be changed, DPut as
already mentioned colleges or universities do not have different
soete of requirements for pupils of different mental abilities.
Third, it ic not poseible to reorganize a curriculum on subjeet
matter slone; it should elso b 'ntereat,
Experiences within the elussroom huve to be in relation with
those outeide school so that the pupil may tpansfer and generanlize
his school experiences to solve his every dany living problenms,
Finally, if the curriculum iz reorgunized then more than ope

&
i



health program simed alt
1s Gpeafur freedom from deleocts and desences and for a higher
level of heulth both now and for the future.

uore complete growth and better physicsl development,

o
-

3. Yore effective physicul and mentel working efficionocy,

4, Retablishing 2 good ayatem of heulth hebits governing
the daily life.

&, Longer,; heppier ond more suoceasful lives,

G, To satizfy natur:l ourdosity about bodlly steuoturs and
funetions.

7. To nreaiﬁ an interest in and a responsibility for h;ulth—
ful condiiions in the homa, community and 1n&ustrw.4
Particularly with the slow learner, teaching should go
hond in hand with habit and the student must be taught to relate

his informetion with deily life experiencesz in the hygiene of

the sehool and the hone.,

2, Procedures affecting the grasp of subject matiasp,

In working with the slow lerrner, method may be morse impor-
tant than subject matter. Several methods which will lend to
smocessful teaching are discussed.

ne Assignments should be short and clear, either written
on the bluckbonrd or typed end distributed to pupils. Necezsary
hinte end directions to arouse interest and prevent discouragement
are velusnble,

b, Discussion should be used to cnesisst the slow pup:i].

(¢) Tormen and Almack, ops Cit., p.473.
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in expressing hinmsell in the presence of others, thue eaining
self esteem, confidence and a sense of nchievement. Disousaion
in / question form should be developed by either tencher op
students. The questions should be asked in a1 way to develop
the pupils® imegination and ressoning.

e, jfudio=V : 2« The advantages of audio-vimnl
naterials are nunmerous. The important ones nre sucpected by
Dre Zdgar Dole in his book, Audio-Visu-1 Methods in Teaching,
(1) Make things more concrete real and interesting, (2) take
lenrning more permenent, (3) peduce verbnliam, (4) dovelop
erentivity and thought, (8) make thinge simple, (0) it s »
good dsvice for éunperutiva work., Tt may inelude motion pieoture,
map@a, oharia, graphsa, dlagrama, posters, damonatpaticnn.ﬁ

a,7irsthend experience rakes the slow pupils? laarning ex-

perience neaningful, purposeful wnd conerete. The student him-
gelfl uses the community rescurces such us going on to excureions,
Journeys, QHving interviews with people end partieipsting in

community asotivities,
7
tion requires that

@, Simplicit T not

materiele, longuage, directions should 21l be within the pupila?
grasp, s0 that thoy mey not lose interest resulting from lasek
of understanding of the material, In this econnection, 1t is
oleo wise to start a school day with familise materinls which 4s
mesningiul to the pupils. Such a start makes the olow learners

concentrate on further unfemiliar mnterials,

(5) Eagar D%le, iudigmtioue) Netlods 4 Seuohing, y- O5: :
{B; Featherstone, y P» B2, _
2

I‘h;ﬂ. 9 De B4,
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f. Yell plenned aetivities. Aetivities should be planned

to ensble the slow pupil to thénk and trsnsfer his experionces
into more difficult situstions. John Dewey suid, "nll that
the schools can or need do for the child ir teo develep his
nbility to think." All the slow pupil lesrns hns no value to
him unless he thinks and reasons with it. To tesch hin to think
for himself is to give him opportunity to collect information
on the problem at heand and tey to solve it by himself Ly being
able to choose the best solution.

* If the tescher wishes to train the slow pupil to think she
must set appropriste diffioulties in hie way. The notivities
should neither be toc eassy nor too Aifficult.go thut he may be

able to trensfer his experiences into other situations,
G

£e Much drill and pepetition. One of the most conepieuous

differences in methode of teaching the slow and the average
pupil is the use of much a@rill and repctition, This helps to
fix laarniﬁg by habit rather than insight., This, of eourse,
does not mean memory or rote lanrning in 211 smbjectz but 4in
sueh oe the fundsmentnl processes in ardthmetiec, pronunciation
of words, soma patterns of language strueturs and the like.

A pupil hus to graap fully seientific principles befors rote

nenory .
2

he Bynluation of slow pupil?s work., Finally, slow pupils

nead more evaluntion of their work than the averapge 2o ng teo

give them » sense of schievement, success, self-confidence,
H

adequaey and acceptability.

m!f‘ﬂtﬂnﬂ‘ Mli De 330

(aY Thid.. v. &A.
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3. Progedures o djus and n ’

To help the slow pupil to andjust e00inlly, the eclase zould
have a demooratic spirit so that each pupil is Given an oppor-
tunity to make the most of his cepabilities snd to enjoy all
faeilities and resources that his community ean provide., A
demoeratie teacher does mot plan every thing for the student
but helpe hinm to plan setdwidies nctivities and rrograna and
encourages him to make the rule snd the pregulations of the
elapsroon conduct, In this wuy, the slow pupil tends to abide
by theze rules which prevent nisbehuvior snd regard hie toacher
a8 a friends This procedure cun best Le done in the hemeroom
unit, which will be discussed leter,

The teucher sould keep ia mind that a nuladjusted pupil
tries to compensate by his misbehovioe. Therefore, knowing
the underlying causers of his misbehuvior is the fipst Inmportant
step in helping him, The teacher mey climinete misbehavior
in o g@lopsroom where all activities are well planned and rupile
are kept busy and interested. Fop example, tardiness mny be
olininated by starting the day®s work with interasting notivities.
Disorder cnd discbedience muy be eliminated by planning all
activities before hund, and huving the students pndarﬁtnnd
the routine procedurcs,

She may slso eliminate misbehovior by not oversimplifying
the pupil?s tusks or overhelping him, but by letting hinm #}uc
his problems abaﬁativulr and try to solve them. f
She may too eliminste misbehevior inm the elasopoon by basing
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elaseroon setivitles on pupil:? intereats for puplls succeed
in sotivities in which they sre interested, ure fumini
and eapable of doing . This will enuble them to Le motivated
in other sotivities, ITIhe teccher should not introduce unfamiliar
nuterisls before the pupll is resdy for them for unreadiness
may ocause the ehild to be Alainterested and inattentive,
Psycholeogists agree that reward and encouragenent give
bettor resulte with nll kinds of peopla than punishment or dis-
cour:gement. Preaising the slow lewrner for something well done
i{a fap better than scolding him for a thing wrongly done.:
In Lhis ;nnnaetian Kirk and Johnson suggest the following
points for managemsnt of misbshavior in the classroom,

4
" The teacher

who uses positive stutements obtain Delter results than negative
statements, The texcher who swys, "may we put our books away¥,
mey Ses ull books ewsy in o very short time than the tezgher

who ©ays, "all books should be put away®, for the emphaels 1n
the former i3 more agreenble.

5}

p than discoureging atatements." Here

sgnin, the tescher who uses encoursging sStatements obtaina better
pecults than the one ﬁsing discouraging statements, A tencher
who tries to find and approve an act correctly done by = student
moy £ind misbehsvior decreasing in the eclassroon.

"oe X 1 ' B.¥% A tonghep

(4) Kirk und Johnson, Qns git.; Ppe 331 :
(5 id., pe 332, ;
(¢ vs Do 332,
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“who gays, “moy we shut the windows before going out for luneh",
gets better results than scolding the pupil who hes forgotten

or falled to close the windows.
!"

vJEe substitute suggestions rather than negative cormments,®
Yhen a taunh;r goee u pupil doing nunqthinﬂ which she does not
approve, she mey sugcest other things ‘to do rather than preven-
ting him from doing that thing for all pupils do something and
1ike"to do it,

"give the pupil » cholce of ggE;x;t;gs."BThe tencher may
agk the pupil?s help, suggestion, or orinion in planning on
aotivity, This= may give the pupil an opportunity to exprese
hic interests, a sense of Ireedon, security, melf-confidence
and n feeling of succens, rather thun giving orders to the pupil
to 4o certain slrendy planned nnti?itiea._ =

"Ke he teasch rba o 4. " Yhen + tescher
reepe on telking with o loud voice 1n-tha elasspoon, the pupil
mny become restliess snd inattentive. Directions should only

be given when the pupil ie in need and a loud veiece should be

uvaed when necessnry.
10

HAvoid isemes with ¢hildpoen." When n puplil mishehaves in the

clreeroom 4t is much wiser, on the part of the tecoher, neither
to show any signs of snger, threaten, nor enll) the attention

of the whole class, The intellesctunlly, aouiél;y, and emotionally
mature teancher discucses iln griVnny probleams of misconduect or

slgns of miebehavior in the olasnroom, This procedur:s seems

1{11' Dy ﬁﬂt r
EB 1d., Pu 338, 4
0 oy Po 338
(10) _i':lljpv 353
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to have two sdvantages: In the firet place, the pupil may be
colmed down and can bLetter discuss the causes of hiz bhisbehavior:
In the second place, he does not develop inferiority complex

in the presence of oLher pupils.
i1

vStimulate ehy end withdpewn pupils®s Ihis nsy done by

providing opportunities for pupils so os they succeed in doing
gsonething in the presence of other pupils, It ig also wise to
proise the pupil in the presence of others for this may give
him coursge and initiative,

'F| £ ah .

A homercom is a residence in the sehool -a working,
ciuidanee room -in which much of pupild’nutivitr is errried on.
A teacher, Dbeing in oharge Of the homeroom, 15 nlways peady
to guide and to help. A homeroom is more attractive than =
classroon. It is well lighted, vwarmed, clesun, well agﬁrntud
with tebles and chairs, models, exhibits, flowers, books, maga-
zines, n rndio, and » motion pleture,i1

FProvision of such u homeroom inm a school 1z of great
usaiaatnnné to the slow ae well as to 41 pupils, It is an
excellent opportunity for bLoth teacher and pupil to know eanch
other, Tt prevides opportunity to inform pupils what ruﬂnﬁraca
their community has and waye to use thems, It helps them to
plan aotivities by thomselves and earry them out. It may give

(14) FPantherstone; QOps @lley pps I2=33 i
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give pupile =an opportunity to orgunize and govern their own
el:ssrooms by meking their own rules and regulations, assigning
punishnents for any kind of disobedience, and by discussinpg
problen caces and problems pertaining thelr own ¢lussrooms and
pchool. Noreover, it gives to the slow pupil a feeling of
pelf-confidence for he comes to perlize that he 1s not the only
person hoving problems and that his suggestions sre being scoepted
by the whole group.

Thus when pupile work cooperntively under the tengherts
puidonae, their personal problems may be clarified and sslved,
thelr personality, initiative and ereativeness may be developed,
their tensions may be relessed, and they may gain » sense of
worth and belongingness.

Such a privilece mny be the basis of higher asgheolnstio

schievement for the slow pupil.
G. Provis of a er .

Nesides the homercom facilities the tescher can nlao
provide n frees asctivity period st lecst weekly during which the
glow pupil may lesen A gre=t desl for himself 1f he 15 given
suitnble maoterinls, conditions and encouragenent. TFreudian
peyehology sugrcests that it is through play, no matter how silly
and useless, that the child may come to express his unconsciouns
wighesz, The same way may be applied to slow liérn-rﬂ vho during
such & Irse activity period may come to know tﬁain interests,

golve theip problems, oand mey develop «bility of thianking-and nauaumH

i
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H. Provision for ogoupstionsl teaininc.

In addition to the free eotivity period, the school may
elso provide some occupntional treining,

When the slow lesrner rezches high ghool, he becomesn to
know his own espeeities, limit. tions, interests, 1ikes and ais-
lixea and he tends to buse his occupation upin hie intereste,

There zre few =zchools who ean afford giving apecific
occupation:l training but sny school osn give information ahout
different Jobs, wbout the rules und ths regulations under which
all workers works They can also give information about the
quelifiestions, personnl qualities required in dAifferent profecsione,
and snlaries.

Sehools are often unsble to provide trsining for different
ogcupotions, Nevertheless, in most cases, they osn sive n 1ittle
specific or teohnieal training. Thue the smtudent ean develop
skills and insight in different arts -monusl, industrisl; commercial,
agriculture- to help him in chooeing his futnre profession. By
meuns ol such experiences he comes to be familivr with rotual
inslrunente nnd equipment necessary for & particulsr Job, He aan
uleo trensfer his cetual ixpari-naua to similar jJobs and choose
one for which he is best fitted.

In sddition, the schcol muy provide prectice work for those
pupils who plen to work pight after their graduation. To 4o this

the schools esn come to =n sgresment withe goma stores and industries

Bo that the pupll may 4o uQuyui work by working se a salesngn, op
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worker in industry. By thie experience the student gains first

hand experienge, comes to know the rulee and publie opinion eof

certnin cocupations, the personsl satisfnetion gnined, the advan-

tages and the disedvontages. Under the tescher's or schoolte

supervision the pupil may develop & cense of rnspanﬂihilit&,

honasty, independence, promptness, courage, respect, and abudiunel-ia
The g¢hief diffieulty in ecarrylng out such » program iies in

an insufficient number of trained st:ff in persomnel work, of

experionced teichers who cun aot us counaelors und supervisora,

of prrent®s eocperstion,

-

Up to this point the thesis hnp denlt with the goneral
pubject of the slow lesrner, It hec boen seen that thisc im one
of the most seriocus ond widesprend problenms of education, becsuse
it concerns the individucl, the family, the school, nnd the
cormunity. The prublém doegs not end with the school 1ifo of
the slow lenrner, but continues as long az he lives end often

makes 1ta|1f felt in the next genaration.

(12) Featherstone, ons cit., p.114.

* b N



Vi. A st £ % Slow Lecrner four Armenian
SEEQLB Ll‘l &1:’& Ec

In order to bring this study into praetiesl application,
it wns deecided to make a study of the slow learner in four
Beirut fArmenian schoolss These schools were chosen beesuse
the oehools themselves present certain unified charscteristics
in bnekground, teaching staff, and student body. These charac-
teriatics will be presented at the appropriate places,

‘ A questionnuire was pﬁtpuncﬁ,iwhiah was answered by o
responeible person in each school, after the object of the study
wns expleined by the writer. . Iollow-up conference wns held
with each school in order to clarify points upon which Turther
information wue desired. The author met with & sympathetic
response in each school.

The topies in the questionnsire follow closely the main
body of the thesis, namely the identifiontion of the slow learner,
poasible fuctors producing the glow lenrner, and methods umed
in helping the slow learner in each schoecl, After sn anslyeis
of the snewers received from the schools, the writer draws

gonolusions from the study asnd the questionnuires

B

(1) Guestionnaire is given in the Appendix,
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alysis of ea n

The answers received Irom the fLour -sghools show that we are
denling with » unified group with certain points of strength,
and with sgome chearscteristies which muke for perzonusl problens,
Therefore, in the anewers we should find a high correlation in

the factors responsible for the slow lenrner and the methods

used in helping him,

~ ESghools gongernad:

-

1. Apmenian College of Belrvut

Gradess Kindergarten to High Sechool
Age of students: 4 - 18
Sexs Boys §79, Girls 221, Totul 500,

2. Arpenisn Evenpelics) College

Gradess Kindergarten te High Schocl
ﬁsa of Etudents: £ - 1B
Sexs Boys 276, Girls 237, Totsl S5i3.

Gpradess Iwo prepe and five secondary clazses

Age of students: 11 - 20

Sex: Boys 224
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4. Central Hi School

Grodes: Hindevgerten to High School
Age of studentst 4 - 18
Sexs: Boys 198, CGirls 225, Total 423,

In the following annlysis the four schools will he desoribed

ag the rirst, sacond, third and fourth, as given nbove.

Ae QOrvigin of the schools

The first sehool woes founded in 193835 by the Armenian Cultural
Assoeirtion whose purpose wus to eduonte Armeninns by founding
schools, publishing books, spoAsoring exhibits snd the like,

The second school was founded in 1983 by the Armenisn Bvan-
gelieal Chuch in Beirut nnd until the present time it is= under
ites protection.

The third school was founded by the Armeninn Oeneral Benevo-
lent Union. The school started in Zareh-NHuber elud with 2 emall
nunber of students. The school moved :nd became n seeondary
gschool uhcn.sarkis Hovagimian and hla dsughter !Manougian gave
their fortune to Armenisn Genersl Benevolent Union for secondary
school purposes, The school is numed after them,

The fourth school sturted in an Armenimn refugee ¢amp nfter
¥orld Wer I with = small number of students., Later the school
changed its place und resched high sehool level through the
efforts of the Reverent Yervant Hodidi n who is until the present

time the owner and the head.
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on of &
Two in central part of the city
One in Ashpafieh

One in Res Belirut

B. Bockground of the schools

The schools gstudied have & cultur:l end paciel unity because
their students are drawn lergely from the Beirut /Armenian populutinm;

Two schools are boarding schools, enisn ege of Be
and Armenicn Evangeligal Colleges The first hez 63 boarders
out of 500 students, the second only 5 out of 613, The two others
ape day sehoolw, None of the schools iz a profit making school,

Parents, The unified background of the students is found
ia the pacinl snd oultural background of their parents,

In general, Armenien parents® ambition for their children
is mainly scholustic. Being alweys subject to perescution, they
moke all neeessury secrifices teo give the best training to their
children, They nlso emphaeize personslity traite so that they
msy be efficient citizens and netive members of soelety.

These are not free schools. Parents p:y about half of the
tuition and the rest is token ocure by overseas and loenl funds,
gsuch ~3: Armenian B-nevolenf Unions; Cultural Assoeiations, Réleif
Socleties, Comprtriotic Unlons, Missionury Associstions, Churches
and individual donations.

These students are in clien luend 'nd culture. Therefore,

they tend to have more socinl problems and Aifficulties in meny,)

#
i
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edjustments, Some of the causes may bei twe languages in the
home; different languages, religions, soclal customs in the
home and out; differences between generations (old and new);
differences in their beekgrounds and that of p:irunta and grand-

parents; flight, persecution, massacres; sonce of insecurity, '

Ce The tenumE gtart

Becnuse of these roeial and cultural factors there is also
a unified atiitude on the part of the teachers, Thelr main
purpose is to prepare students for colleges and universities,
to meke thenm awere of the Armeninn eulture and horitage u.nd.
help them to be good and efficient citizens by emphasizing
pereonnlity traite.

The teasching starf is mainly Armenien graduates of Amariuunl
Univeraity of Beirut and Beirut College for Vomen. There are
aleoo a few clergy, e few teasschers without eollege degress, and
n fow Arnb Spesking teachers sent by ihe Lebenese Government
to tench Apubioe,

D, Anniysis of grodes, uges, sex of ctudents
(1) Kindergarten to High Sehool (1) 4-18 (1) 500 2wo 294
(2) Kindergarten to High School (2) 4-18 (2) 815 2ve¢ a3
(3) 2 prep.; & seeond. classes (3)11-20 (3) 224 294
(4) Kindergarten to High School (4) 4-18 (4) 428 185 228

\
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Correlntion relating to
ne Sex - The problems of boys seem to Be shout the eame
ag girls except in porsena) problema, whore the
boys® school showed:
(1) Yorry nbout future plans
(2) Inability to face peslitiesn
b. GrodesThree sehools stert Irom Kindergurten and teke
High school years. One has two preps beside High
schoel yesrss 1In ell four cases they heve ample
opportunity to know their students well,
Ce LEC = The average sge for gradustion is 18 yenr, So

adolescent problems cre to be found in 211 secheools,

Queat f gls sect .
In analyzing the returns on the questlonnaire, tho outstanding
polnts for esmch section will be presented first, Second, the

full relurns for the Iour schools will be given.

I, Disgovery of the slow learner
is All Join in omphasis on the role of the present teachepr

Ae [Imphasis on a. school marks.
be ndministrotive conferences

¢« Leacher counselor or student asdviser

2+ Other Eahual_grunadurus useds
The snewers to the questionnnire show that

As Not sufficient use is being mnde of resords of former

teschers, Three of the schools use former gpaﬁnntand
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fng each uses n. Personulity records
bs Family baekground records

¢+ Health reconrds

B. The testing progrom hag mede little headway, Only one

Te

S

achool uses performance test,

Some of the possible ressons for tent
ﬁnx be the following:

1, Inadequacy of existing testc in Aemeniesn languapge
¢ Insuffioient trained teacher personnel

3¢ Lock of psyechologists in Beirut

4, Inpuffieient funds

S+ Ignorance of the petrons of schools

biscovery of the slow learmer by the student himself,

Only one school uses putobicgraphy =2nd one echool
cumulative personal records.

This field could be developed without finaneisl burden
by .n program of enlightening teachers in professionnl
faculty meetings, by teacher’s use in language elacses
of assigned themes which will bring out the student®s

life and problens.

Pavents reporis tc schools on their children's problems

As we would expect, since there is n very good parent-
tescher relationships in the Armenian group, the slow

lesrner is sometimes discovered by cooperation with parents.

rl

-
i
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6. It 128 a plensure to note thet the majority of the sechools
heve regular physiesl examinntion through which they

discover the slow learner,

Annlyzed answers on topie I of questionnaire

T, How do you disecover s slow lesrmer in your gchool?
A, DBy parents® report ont

1, Physiocal changes 23
2, Soeial changes 2 4
3. FEdueational changes 3
4, Behaviornl chenges 234

B, &y records of former teacherd:

1. ﬂt‘ﬂ.ﬂﬂrﬂ a 3 4
o, Perconnlity records 4
%, Femily berokground reportes 2
4, Health record 2

C. By present school teachers 1 2 3 4
i, Sohcol marke 2 3 4
o, Physiececl chenges 2 3
5, Educationul chunges 3 4
4y ESooial changes
£, DBehaviorsl chungcs 23

D, By teachers’ .nd sdninistrative conierences. 12383 4
Es By regular physiesl excmination in the aehénl, 2 3 4

F. By testing programe or psychologliats
1. Verbnl intelligence test
2, Perform:nce test 3
%, Group intelligence test
4, Achiovement test
B, Soeirl intelligence test
6. Rorscharch test
7. Themetic appreciation test
8. Reference to psychologist or pesychiatrist

G, By the teacher counselor or student advisor, 123 4
H, By the pupil himself

1. Autobiography i

2, OCumulative persénusl records 2

I. By other methods (please specify) ;



II. C
Te

Ban 8

Soelnl malndjustment - All returns emphesize soeinl

maladjustment as one of the chief factors responsible

for the slow learner.

A

B.

Ce

Emphesis is on naladjustment parents

Ags we would expect soclal maladjustment caused by
person:l problems is alsc ecommon for these ape
mostly sdolescent problens,

Three of the schools found sex confllel and escononmie
inseocurity, two reported dependence on parents and
‘ﬁne ezch worry cbout future plans and inability to
face renlities a& personal problems casusing social
maladjustment.

Only one school found poor organigsation of school

notivities c¢cnusing classroom problems.

8 Poor study hubits as cause for the slow learnep.

la

A1l Join to empheasize poor study habits a8 a second
important faetor cousing the slow learner,

Fmphasis is ont Luck of concentration during study
periods. Three echools found poor organization of
work; two schoole report poor note taoking method and

o study room which distreots attention.

3. _Differences in sex, eage, school level

In free answers to the question "Do you find any

differences in slow learners acoording to sex, éga, achool
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level?" all of the three coeducctionel sechools acree on

the feet that girle ere slower than boys in the upper grade.
This foct seems to prove that after puberty, girls

try to attrect the attention of the opposite sex, thus

losing interest in elusss work. Boyz, facing renlities,

try to formulute their future plans to be econorically

secure, thus concentreting more on their studies.

4. NKenta b B ag aus f the slow len ) )
Aa we would expect, in these Armenian schools,
né in oll others, mental problems sre focund to be

smong the csuses of the slow learner,

6o Health problems ag o cause of the slow lourner.

Three schools found sight and stuttering to be
physiesl problems causing slowness in school children.

It maeme that Armeninn purents in gonernl are so
snxious for their children to get chead that they will
do their best to keep up health conditions. Al=o there
is a good spirit on part of !rmeninn doctore and there
ape free Armenian and non Armenian ¢linies availebloe,
Therefors, thie moy not be so pressing o2 sccial mal-

sdjustment which parents may not underctend or be aware o

Analyzed answers on tople II of guestionnmire

II, Vhot do you find te be sorme of the onuses whioch mode the
slow leurner? Plense be specifie whenever possible, -
As Physical problems ;

#
i



~70=-

4 HtEing g o
3. Speech 2
ne BStuttering 234
Cs Bﬂh}'talk J
de Cluttering .
@s HNasslity 2 3
Henlth problens
1+ Teeth cuunsing
as Poor mastication 2
be HMalnutrition 1 .
¢s Undernourishment |
d., lNouth duecterin
2. Toneils and sdenoids 1 4
as Enlorged tonsile and adenoids 2
bs Inflamed tonsiles and =denoids 2 3
% Poor henlth hebite
ny Poor dietary habits 2
b. Clennliness 3
ts Clothing
Mental problems 1 3 4

Soeilal maladjustment caunsed by .
i« Personal problems
ns Sex conflicte 123
be Eeconomie insecurity 1 2 3
¢s Dependence on parenta =2 4
4, Vorry about future pl:ns 3
os Inability to face reclities 3
Re Home' probloms
By Home vhere 2 or more lungunges are spoken 1
. bs Enhealthy parents 1
ce lpladjusted parents 1 2 3 4

d, Vorking parents 1 3
3s Classroom problems
Poor organization of school sctivitiens 2

Qe
" be Poor methode of teaching, resulting in
1) The insecure
2) The isolate

Poor eptudy habite

1« Poor orgnnization of work 1883

2+ Poor note taking method 2 4

3+ Asking help when not needed 2

4. MNot keeping work up to dnte 1

£« Laok of concentration 123 4

3. Inability to relate his studies with life ezperiences 2
L]

7« Inebility to use references ’

#
i
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11,

Fo« Do
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A noisy roon 3

A room not well lighted, ventilerted, and clean
A room whioch distreotse attention 1 2

A room with comfortable eheire and tebles

you £ind eny differences in slow learners according
sex, nge, echool level?
Tn the upper grades girls experience hardshipe in
subjeete suech a8 methenaties, physies and the like.
In the elementary clesses the boys are slower than
the girls. In the high school the girle are slower.

%« In age =nd school level,
4+ In general, girls are slower than boys in the upper
grades, Towards the upper ages (16-18) both sexes
are better learners than the lower apes,
ITI. Mays to help the slow lesrnor

.

1. Reports show the use of oonarete materinls in the

classrooms,

Ae All of the four schools use:
ne Maps bs Charts c. demonstrations
Three schools use notion pletures,
The Armenisn community resourees are small, never-

theless o good amount of Audio-Visuel nids is used
in the elassroons to help the slow learners,

211 of the four schools try to glve first hand experiene

to their ctudents by tsking them to the:

ae liountains b. industries ¢. Having a school lihrnj
The veport show that students are not taken to banks,
stores and Porliament. Some of the rensong given for
the first two iteme were th:t such vieite were meinly
for children on elementary level. I think the possible
rerson for the lasi item would be the dAifficulty of

interviewing such government offielsls snd arrainging
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®ugh visits.

Vork on soeial adjustment is cerried on in the

followins ways:

™

s

Ca

A1l Join in
1+ Orgenizing the class for golf-government
We are plensed to know this, for it is through
such organization thet the slow learner may
learn to take responsibilities and feel melf-
confident.
Z¢ [Elimination of nisbehavier in » elaszproom
2e Dealling with nisbehavior in privacy
bse Stimulating shy and withdeawn pupils
3« Cooperation with purents
ue Conferences with parents
be Sending reports to parents
Only one schoul provides homeroom facilities, This
may be due to
o Lnek of information on homeroom advantages
be Insufficient funds
ce Insufficient amount of trained teschers
No scheol has = parent-tescher amsoointion. This
nay not be considered serious in these particulap
schools, for conferences with pofents may replace
parent-teacher asscelalions.
The report shows Lhet only ome schocl hes 2 visiting
teachers It io wise thet the others too ;trr to
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have such teachers for it is through home visits
(more thon conferencec) that the school mny come
to know the heme conditions of the =low lesrner

and sccordingly secure parents? cooperation.

4s Health dmprovement
Ae All Join int
i« Regular and spoecinl exuminotion in the school
2s, Health eduoation or hygiene sz n part of the
sgchool curriculum
Bs All Jein in sending reports to pavents
o cechool inmproves henlth through
1. Parent teacher ascoeistion
3., Visiting teacher or social wurkar;
3. Heanlth education to parents
The analysie of thie zection points out the need
for definite work in this area. E*Plunation for this
. lack muy be similar to thet given for the provious point

5. Personsl declinmgs

As Three sehoole derl personnlly with slow learners
oen mbJeet teught ond two on soeinl adjuotment.
I might sugsest here thet ns soclal maladjuast-
ment is one of the important faoctors cnusing

glovness more poersonal desling is needed.

B. A1l 2chools Join in helpingc the slow lenrner to
adjust emotionelly.. In all of the four schools
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*his is done only by th: prineipal and the teacher
counselor, u:nd anot by the soei:l worker, doctor
(one sehool only)s nurse, psychologist(one only),
counselor, psychiastrist, The possible renson may
be due to insuffiecient number of trained gtafs

and insufficient funds,

G 2 agtiv 8

Only one school provides a free activiiy veriod
for slow learners snd ordentaution to different ﬂﬂﬂﬂyltiﬁﬂ;
This also may due Lo insuiieient funds, insufficient
nunber of trained stafl end ignorance about the advan-
tuges of o free ceotivity period.

The only school which ordents his etudente to
connerel:l ogccupations iz the one which has the privi-
lege to receive exum quections on commereisl courses
fron Oxford Chember of Commerce through the Eridtish

Consulate,

Annlyzed answers on topiec IT of guestionn-ire
IIZ, What weys do you use in your school to help the slow
leoarner? (Please cheek any you use or add others)

A, Use of more concrete muterials in the olassroonm.
Audio=Visual Aidss

1, Motion pleture 1 34

2. Film strips « S

3« HNaps 1234

4, Charts 123 4

6. Graephs 2 4

8., Diugrems - 4 =
7. Posters 3 ;
8. liodels . & i
9« Demonstrations 1234 -
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3.

4.

175~

Ppovision of fivst-hand experience

e
b,

Exhibits 5 53
Exouerslona to
1) Sea Shore 1

Bi Mountains 1 2 3 4
3 Banks

4 Stores 1

E; Industries 1 2 3 4
3 Paupliament

A claseroom or school library

AdJustment of currioulun

e
e
Cy
de

Ce

Smallar content 1234

Clear assignment 1 2 4

Sinmple assignment 1 2

Agsignnents end activities Duilt around puplls?
interaste 1

Beforehnnd well planned activities and nssignments !
Kuch 4rill =nd repotition 1234

Work on soeinl adjustment

Se

-

De

d,

Pprovision of a homeroom 2
1) Well lighted 2
2 Vell waprmed

3 Vell ecleaned 2
4) Proper chaire snd tebles

5 liodels

£) BExhibite

7) Flowers

e A book corner

e Magazines

10 Radio ;
11) Motion picture 4

Clese organization for zelf-government 1 2 3 4
Eliminntion of misbehavior in the classroom by
1) Zhe use of positive rather than negative
statements 185
2) The use of encouraging pather than discouraging
stntements 183
3) The use of plesssnt request erather then
gsooldings 2
4) The use of smubsatitute sucpestions rather than
negntive comments, 12
5) Giving oholce of netivities to the pupiles 1 2
G) Dealing with misbehavior problems in privaey /234
7) Stimulating shy ond withdrawn pupiles 1 2 3 4
Cooperation with perents
1; Visiting teacher 1
2) Conferences with pavents 1 2 3 4
3) Parent-3eacher Association
4) Sending veports to parents 4 , 3 4
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5. Health improvement

Lw

be

In school

1) By provision of & reguler and speecial exam
in the school 1853 4

2) Henlth education or hyglene as o part of the
sehool currieulun 1234

Through parents

1) Visiting teacher or scoisl worker
2) Porent-tencher amsocistion

3) Sending reporis 123 4

4) Henlth edueation to perents 4

0. Personal desalings with slow learners on

De
De
Ca

subjeet tought 12 4
Sogial adjustment 1 3
Fnotional adjustment done bt

1 Ppincipal 1234
B “pelnl worker :

3 Dogtor 1

4) Nurse

) Teacher counselor 1234
6) ¥syehologlot 4
?; Counselor

8) Poychictrist

7. Provision of a free sctlvily period 1
9, Preovision of nriﬁntins the pupil to different ocoupsatio:

g, Manuul

Y. Industrial
6. Agricultural
ds

Commeroiecl 3

IV. In answer to the question, "An improvement in the present

stetue of slow learners in our second:ry schcols mey be brought

about in Peirut®, nll school prineipels agree on need for

cooperation with parents; implementation of plan through better

trained staff and incresse in the staff nunber. A1l reports

seem to feel the value of particular gchools fitted to the

neede nf the slow leapner. Ihree schools ghoy need for more

funds snd better school buildings snd the need for educnting the

parents and the publisc to the problems of the slow loarner,

]

&
i
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Annlyzed answers on topie IV of gquestionnaire

IVe An improvement in the present strtus of slow lenrners in
our secondary schools may be brought about in Beirut,
(Please check in order of iumport.nce and odd 1f you further
think nt any) -

Ae Publicity - an understunding of the problem by

- ™ State

2¢ Community

3. Parent 1 3 4

4, EBohool 1 8 4
Bse A Pllln

1s lHational 12 4

2« City 2

3, Individual schools 123 4
N, Tnmplementation of plan

1. iore funds 182 4

' 2,~ Bettor mchocl buildings 1 2 4

3. Detter trained stalf 123 4

4, TInerense in the staff nunber 183 4
D. Cooperation with parenta 1234
Ee Cooperation with publie 1
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VII, Conglueion

gjeg& of thesiss

(1) To make n survey of slow le:rners cond of methods
and procedures which have proved acceytable in other uﬁunhrﬁt:
to diseover and work with alow learners,

Ae this supvey wee 10 help lesrners in ocur secondary
Lsuhﬂnls in Beirut, the teacher's pole is emphasized throughout
Section V for our secondery schools sulfer from luck of coun-
selors, aauinl workers, peyehistrista., Conseguently, the class
tescher in general replaces such sgencies when need arlses,

(2) %o see how far those methods and procedures heve
been used in Arvmeninn High Scheels in Beirut, Thir work was
carried on through the guestionnuire which included the main
points of the thesis, =Returne were sscured, In cdditiom,
interviews were held with seme prineipels to elesr up questionabl:
points snd to seeure information whers detnlls wore 1ncking,

Upon snslysis of the veturns we found & very I:vourable
school, ﬁtuﬁant, parent pelationchips through which slow learners
are dingnesed and pomedied us Lar ag possible. Ve found n
gpont liok of money, Ihis lhus resulted in ineufficlent number
of tecchers, (resulting in overburdened tenchers) innbility
to heve more personsl deslings with slow lesrners end in lack

of extrs equipment. However this lack is balnnced by a devotion

3
i
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good will nnd eooperation of parents, tewchers, doctorsz and
other non-‘rmenian ageneies such as American University of
Beirut, United States Information Service, Eritish Couneil,

Beirut luseun, Lebsnese Goverament =nd the like,

FPollowing improvements csn be mnde without oxtra gost.

1« Publleity - movies, publie leetures, radios, pamphlets
to make community mnd school aware of the importance of the

problem g0 that all may work cooperatively.

Se Clean, Vell htod tilated, arve ed d
glassrooms for these muy preveni hesuduche, drousiness,; dizziness

ond nervousness which may be & cause of slowhess in school ehildren

3. llor f o moterisls. Eince the slow learner
tenda to grosp things betler with the ald of concrete materdals,
it ie wise to introduce handwork in the sghool currioculum, Hand-
work which does not require muech extr: fost could Do introduced
eneh =8 telloring for boys, drosmmaking for givls, Some of the
ndvantages of handwork ares it gives the glow lenrner - cense
of nohievementi it makes him asesoolats the name with the object
by hendling end shaping such objeets; it gives him opportunity
to think which further stimulates his thinking te Srasp more

abetrnet thinge in his lessons.

4. QOpganizetion of differsnt elubs, such ns art eclub,

gardening club, glee ¢lub, home economics and book reading elubs,
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The purpose of such clubs would be to cultivete elrendy existing
interests, experience, discovery, nschievement, self-expression,
snd to help the slow learner to find for himmelf resources to
cultivnte his talents, to find new telenta, and interests, thus

deciding on his future vocation.

O, ZPorticipation in school wide setivities. Let slow

lonrners partieipnte on the level of their interest and ability
in 8ll the school enterprises, assemblies, nawapaphns, gones,

sports, e¢ampnaigns and the like.

6. liore wse of fipst-hand experionee, Planning and sarrying

out excursions to industries, Parlisment, Post office, Police
departnent, hospitzls, publie libraries, airdrones, are mugh move
meaningful to the slow pupil than having an imaginary Journey
through the world of books.

7. Pinelly, it ie wise to inform the slow learner about
the interpelationshipe within his comrunity =nd between his
conmunity and the rest of the nution ecnd the world; nbout his
recponeibilitiesa to the government and those of the government
to him so that he may beeome an efficient eitizon and & good

member of his community.

In school, at home or in community, we must always Xeep in
mind that the elow learner 15 a person,, an individusl like any
other human being. How much leess are his talents and slight his

-

3
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pronises, he 15 u nember of munkind. ITherefore, he has the
right to olaim all necessary guidsnee and instruotion so he
may develop to the fullest ol his eap:ecities, stand on his
owvn feel and face Loldly the world.

- [ND-
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APPENDIX

Senlor Thasis
Eduestion Departiment

Beirut College for lomen

(uestionnanire
ZHE SLOY LEARNER

A study i being made to lenrn what certain schools in -
Deirut are doing to eld the "Glow learner" in their schooles:
Thie study is pert of o senior thesils being written by n
gtuannt in the Eduention Department atl the Beirut College

or Vomen

It would sasist this study if you wonld nnewer fully
Lhe following guestions.

Dle~se check any which f£it your practice, and write
any additional information which would be umeful.

Name of School: Grodesgt

Age of Students:

foxs Boys Girls Both Bexas

flow do you disgover o slow learner in your school?
A, By parents? report ont

1e« Physienl changes

2, £fpeilsl chnnges

%« Educntional changes

4, Dohevioral) changes

B, Dy racords of former tecchers:
i. Grades
2. Personulity records
5., Family background reporis
4, Heulth record

e
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C. By present school teachers
1« School marks
2+ Physieal changes
3« Edueational changes
4, Socisl changes
5+ Behavior:cl changes

D. By teacher®s and sdministrative conferences.
E. By regular physieal examination in the school.

F. 3By testing programe or psychologlsts
1. Verbal intelligenece test
2: TPerformance test
3¢ Group intelligence test
4, Achievement testi
5, Soeial intelligence test
s Rorsgcharch test
7s Thematic appreciation test
B« Reference to psychologist or poychiatrist

G. DBy the tencher counselor or student advicor.

HEe By the pupil himselfl
1« Jutobiography
%, Cumulative perecnal records,

T« By other methods (Please specily)

II.Vhat do you find tc be some of the causes which made the
slow learner? Please be specific whenever poscible,.
f

As Physieanl problems

i, Sight
2. Hearing
. 19 Bp'ﬂﬂh
1 Stuttbl‘iﬂﬂ
b. Liap:lne:
o, Babyialk
d. Cluttering ;

8 lNasality
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o

e

e

Teeth cauaing

as Poor mastication

be Melnutrition

¢y Undernourishment

e liouth- bacterin

Tonsils ond adenolds

ey Enlerged toneile and adenoids
be Inflomed tonsils and adenoids
Poor henlth hebits

2« Poor dietary habits

be Cleanliness

¢« Clothing

Ce Hental problems

De GSocianl maladjJusiment caused by

1e

S

Personal problems

as Sex oontliict

be Economic insecurity

¢+ Dependence on purenis

d. WVorry sbout future .plens

e+ Inability to fuce realities

Home probleme

as Home where two or more languasges are spoken

Ps Unhealthy parentes

ce linloedjusted porents

ds Vorking parents

Claassroom problems ;

2e Poor organization of school ~otivitien

bs FPoor methods of tesching, resulting in
1) The insecure
2) The isolate

E. Poor study habits

1.
e
3
G
6,
Ga
7e
8.
De
i0s
1le

Poor organization of work

Poor note~taking method

Asking help when not nasded

NYT keoeping work up to dute

Lack of concentrution

Inubility to relute his studies with life ezperiences
Inability to use references

A nolsy room

A poom not well lighted, ventilated, 2nd elean
A roon whieh diatraets cttenticon

A room with confortable chairs and tables

Fy Do you find ony differences in slow learnmers accopding
to sex, ege, school level?
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Iv

Vhat ways do you use in your school to help the slow
lenrner? (Pleanse check any you use or add others)

fe

B

Ce

De

Use of more eonerete mauterisls in the ¢l ssroon -
Mdio=Visunl Ailds:

1. Motilen picturas

2 Film strips

3s ligps

4, Charts
6. OGraphs
6, Dicgrams
7« Pontoprs
B. llodele

2+ Demonstrations
Provision of first-~hand experience

‘de Exhidbits

s Excursions to
By Sen ﬂhﬂl‘ﬁ
be UMountedins
Ca Banks
~ Qs Etores
os Industries
f« Parliament
3. A olessrcon or school librapy
AdJuestnent of currlculum
is« Smeller content
2¢ OClear assicmment
3« Simple mssignment
4. Lcsignments and activities built arcund pupils?
interests
S+ DBeforehund well plunned setivities and nessignments
G« Hueh drill and repetition
Viork on soeinl adjustment

1s Provision of s honeroon

as Well lighted
be. Vell warmed
8« Vell eleansd
de Proper choirs and tables

0. liodels
f. Exhibits
B« Flowers

he. A book corner
i. MNagezines
J« Redio
ke liotion pleture
Se Class organization for self-government
Je Elimination of nisbehavior in the olnesvoon by

%+ The use of positive rather than negative statement

be The use of encoursging pathor than discouraging
statenonts z
i




¢s The use of plessant requests rather than scolding

ds The uce of substitute sugmestions rather than |
negative eomments

@« Giving cholee of notivities to the pupils

f£. Dealing with misbehavior problems in privaey

ge Stimulating shy and withdpeawvm pupils

4, Cooperation with parents

ane Visldting teacher

b« OConferences with parents

¢, Poarent-teacher association

d. fending reports to parents

Ey Henlth irprovemend

i In school
Be provision of » regvlar and gpecial exam in
the school

b. Henlth education or hyglene as = part of the
sechocl currdeunlum |
2« Through parents
By V1eitin% teacher or sociul worker
b. Porent-teacher aseceicticon
¢+ Sending reporis
de Henlth eduoation to parents
Fs Personal dealings with slow lesrners on
1« Bubjeoct taught

2, Soecial adjustment
5« Pmotionnl sdjunstment done by

ns Prineipal

b. Social worker
¢+ Doctor

d. Hurse

¢, Teacher counselor
. ¥, Peyohologist
G« Counselor
he Psychiatrist
Gs Provieion of a Iree activity period
Hs, Provisicn of orienting the pupll to different ccoupation:
1s - Banual
9, Industricl
5. Agriculturnl
4, Comnerciol

TV, An improvement in the present stutus of slow learners in

our nnonndnzi schools may be brought asbout in Beirmt:
fPlense check in order of importance and add 1f you further

think of =ny)
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T

Ce

De
Fe

Vi

Publieity - on understanding of the problem by

1., State

2« Community
3« P ﬂ“nt

4, Sechool

A plan

is lintionnl
2 City

S Individual sechocls
Implementntion of plan

1. More funds

2« Detter school bulldiange

%, DBatter troined stefl

4, Inpgrense in the stalff number
Cooperation wilh perenls
Cooperation with publiec
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