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Introduction

The fact that the writer 1s majoring in c¢lementary
education is more than sufficient evidence of her intecr-
est in children., In working with children, teachers
need to understand them and be well acquainted with their
needs and problems because, otherwise, they cannot be of

much helpe

Childrent!s art is an excellent medium through which
we come to know more about the child: about his intelli-
gence, interest and talentse In this study, the writer
has attempted to find out why and how art is taught in
the elementary schools herec in Beirut ond how 1t ought
to be taught so a2z to ve more meaningful and helpful in

the full development of the young child,

Art is creative activity. It 1s an exprecssion of

the self and of life, In his book, The History of Art,

Faure says that art sums up life, Art enters into all
aspects of life, regardless of time and space, and to
express our ideas through art we employ the material
which our hands touch and our eyes see. "Art recounts
man and through him it rccounts the whole universe"., By
learning about men through his art, we are learning about
oursclves (1), Art is a means of gelf~expregssion., Itris,

”
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(1) Elie Faure, The History of Art, P. XVII-XX



as well, a means of finding satisfaction.

FProm the first cave drawings of hunters and animals
and on through the ages, the plctures left not only
possess aesthetic value, but they give us a deep insight
into the thoughts, fecelings and emotions of mankind. We
gstudy the art of a certain period to know what the people
looked l1like., If we take the Renalssance paintings, for
ecxample, we learn what kind of dresses people wore at
that time, what the fashion was and the kind of jewelry
they had. Not only that; we also learn about the customs,
. 1deas, motives and aspirations of each age, Art is for
aesthetic enjoyment, but it is also the expression of

man and of the social ordcr in which he lived (1).

The writer will not go into the philosophical defini-
tion of what art is. All she choosecs to say is thet art
is whatever we do to express a feeiing or an idea in a
way that pleases us. Art is not for the few talented but
for all people, regardless of thelr race, time and place.
We can express ourselves individually by making a picture
of our own or we can express ourselves as a member of a
group by charing in the creation of a mural painting or

in any other art project.

Child art is a comparatively new discovery. Tt is
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(1) Awatonna Art Education Project, Art Units for thi
High School, P. 6 :
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the discovery of the last century, after the educators
started to consider the young infant as an individual
personality and not a miniature adult (1l). Many years
ago art education was different from whet it is now,
Pcople put great emphasis on writing and speaking as

a meansg for sclf-expression, but they gave no attention
to art as a meanse. They did not know that the develop-
ment of the child!s personality demands much more stimu~
lation than the three R's, Art education followed one
pattern, It was thought that certain authorities know
what is best and they passed on this knowledge to the
child in a way they called teaching., These authoritics
set formal patterns in art for children to learn such

ag colorg, form and perspective, Children were not much
attracted towards art because 1t was more or lesg routine

work (2),.

The purpose of art tcaching in the past was to train
the student artist, Educators were concerncd with gifted
children and excellence of product. Students were asked
to draw from models or to copy. The student, therefore,
wag to perfect skill (3)e Art had no integration with
other fields because the teacher had a limited experience
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(1) Wilhelson Viola, Child Art, P. 7

(2) Klausmeier, Tcachlng in tbe Elomentﬂry Scho»nl, P. 428
(3) Committee on Foundation of Art in Genoral FdUCcthh,
Visual Art Education, PP, 1 - 18
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and knew nothing about child psychology (1), Drawing
was confined to copying and was an isolated subject.
Art was more or less photographic., It was a practice
for the hand and eye (2). The teacher dominated the
child by her personality; She was a teacher »f fine

arts, not of children.

The ideas of Rousseau in 1l!'Emile had the grect
effect on the way instruction of all sorts should be
given to help the shaping of the child's personality.
His idea wag that the child should be left without
limitations and directions because he hag the full
capacities and abilities to grow alone, In the begin-
ning of the twentieth century, great care was given
to the individual, to his desires and iInterests, Interest
wag focused upon child behavior and upon the development
of his creative facultiess In the experimental schools
at that time it wes thought enough for the teacher to
provide the material only. If the student did not know
by himself, the teacher did not help him (3)., There was
no guidance and direction whatsoever, In the beginning
children had fung: but when the novelty was over they were
restless and left their work unfinished, This method, too,
was a failure because it went to the opposite extreme (4).

) National Society for Study of Education, Art in
American Life and Education, PP, 446 - 447 -

) Committee on Foundation ess, Op. Cit, P, 17

) Ibid, PP, 446 - 447

) Klauseler, Op. Cit, P. 429
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Influenced by the writing of John Dewey, educators
developed more understanding of the psychological and
gocial needs of children., They gave attention to the
external conditions under which learning could best be
obtained, The writer wishes to be more specific about
the development of the art movement and its sequence.
In 1887, for the first time in the history of art the
term "Art for Children" was used by an Italian, Rici,

He wrote a booklet, 1'Arte Dei Bambini. Then anothern

German writer wrote a book named Kunst In Der Schule

(Art in the School)e.

It was left for Cizek, an Austrian who 1lived in
Vienna, to develop the practical side of art teaching
for children. In his school, which was an informal one,
poor children came to draw what they likeds Cizek's
ITmmortal words are: "To let children grow, develop and

mature" ., Thus child art was born in Austria,

It is extremely important to note that Cizek came
first and the instrumental psychologists followede. In
1908, William Stern gave his valuable statement: "Scrib-
bling is to drawing as babbling to specch". Other
psychologists and writers, like Karl Buhler and Piaget,

wrote also on the same subject.,

Great Britain was the only country, ot that time,

”»
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which welcomed the new gospel of child art. The English
Tomlinson, Richardson, Gibbs and Eccott were famous

for thelr intercst in child art. They wrote much about
it and by them the battle was won (1)s The United States
gave her contribution in the sense that it was the first
country to make use of the works done by children for all

sorts of testg,

Child art today 1s a significant fileld of study
because educators have come to know that it is an excel~
lent medium for self-~expressione The modern art educa-
tion, which is based on a democratic philosophy of educa-
tion, allows each child to grow as an individual and
to develop his sensitivity to beauty in art products
made by himself or by others (2)., Today, when teaching,
we take into consideration all aspects of child behaviors:
intellectual, physical, social and emotional. Through
first-hand experience children learn to share, take
tarns and play together. They have the chance to develop
initiative and independence by solving their own problems.
They growd in on atmosphere where they learn to be friendly
and cooperatives A child 1s given help only when needed.,
In modern schools, children have the chance to select and
plan their activities. They learn to take responsibility
for their own actions and for group living (3).
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(1) Viola, Op. Cit, PP, 7 - 15

(2) William Ragon, Modern Elementary Curriculum, P. 465

(2) Dawson Stephens Providing Developmental Expcrlence
for Young Chlldrcn, PPy 1 - 3




- -

We ¥mow that childhood is an Important periods All
interests and values and emotional and soclal control
which have been developed in that period have a lasting
effect on the child as an adulte. We also know that the
child has needs for activity, for friendship, for a
feeling of security and for success in his work. All
these determine what kind of a person he is to become (1)
Possibilities for creative expression are to be found

in every subject, but most of all in art, music, dramatics

and writings (2).

There are general principles that we should know
in art teaching for childrene Children go through certain
stages in art learning. Therefore, the art activities
should be planned in relation to the child's needs and
abilitiess The activities should be within the range
of the child's maturitye All children possess the ability
to create, provided they have the right conditions for it.
"We can not create something out of nothing" says Lee.
There must be thoughts and ideas bto express, Children
need to be stimulated for worke. The more the experience,
the more the potentialities for creativé expression (3),
The work of children should not be judged by adult standards.

Bhildren cannot say what and why they are working, but

(1) Xlausmeier, Ope Cit, P. 19
(2) Ibid, PP, 249 - 250 .
(3) Harold Schultz, Art in Elementary School, Po. .15
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they can tell what their classmates are doing while
adults cannot (1)e In teaching art, our concern is to
help children say what they want to saye The most
important consideration of art education is to make

it possible for students to express their philosophy

of life., "The most important product of an art program

is a properly educated child and not a plece of work"(2),

This survey of teaching art in the elementary
schools in Beirut aims to answer such question ass
what is the aim in teaching art? How much time is it
given? What educational background does the teacher
of ¢hild art have? What media are used? How much
opportunity do the children have in the cholce of the

topic, media and color?

The first step in carrying out the survey was a
library study of how art ought to be taught from an
ideal standpointe In the light of the study, a question=
naire was drawn up which was to be given to the teachers
who are teaching the art in the elementary schools. An

outline of some points to be observed was also prepared,

Five elementary schools of different types were
visited: An American, a British, an American Mission

(1) Leonloyal Winslow, The Integrated School Art Program,
P, 93 )
(2) Charles D, Gaitskell, Arts & Crafts in our Schogl, P.10




and two national schoolse Arrangements were made directly
with the principals of the schools for interviewing the
teachers and observing in the four primary grades. Each
interview extended for a period of half zn hour, in which
questions were agked concerning aim and methode The
aﬁiter was able to interview twenty-one teachers onlye

Some of these teachers taught more than one class.

Observations were made on the physical set-up,
equipment, activities and method.A Four observations
were done 1in each school iIn four classes, one hour for
each observations There were some classes that were
observed morec than one time. Records on almost every
point were madc, When Arabic was used direct translation

into English was made at the time of recording,

The writer wishes to make 1t clear that she is
inexperienced in research work and; also has a lack of
background in arte It was difficult for her to get
very scientific resultss Many teachers were discouraging
in that they did not like the idea of having an outsider
come in and observe theme It was also difficult to find
out how art was taught in some classrooms where the
teachers knew, beforehand, that the wrlter was coming
for observation and tried to make some modification in

the media and method, The writer is aware of the
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insufficient data which ig due to the limitation of

time and experience,
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The Aims and Values »f Art for Children

Art for children 1s a significant field of study,.
It 18 important not only because it helps us to know
more about the children but more especially because it
helps the child to realize his potentialities and develop

his personallty in general.

Every normal child has some creative power., If he
does not use 1t, it is destroyed. The child wants to
producce He has an urge for creativity. If he is not
allowed to produce, the urge may even become destructive(l).
Notice children when they plays. If they are not given
blocks or puzzles to construct and play with, they may
destroy the flowers in the garden or dirty themselves
with their mother's cosmeticss. Children's art helps
them to be producers and to become happye. Through art
activities children are encouraged to think for themselves,
have confidence in thelr abilities, and this, in turn,
encourages experimentation. In the past they used to
consider independent activity and thinking as undesirable;
but now the child must be encouraged to be original and
to discover his real abilities (2), Creative activity
helps the child to develop his potentialities and to
direct his aptitudes into constructive channels. Creative

ability is not to be taught but to be trained throughr

R R e et e e L T
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(1) Viola, Child Art, P, 58
(2) Murray Lee and May, The Child and his Currloulum,
P, 588
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exercizing the hands and the memory (1). Art activitices
help the child to express his individuality and become

self critical,

When the child comes to school the first thing he
must be guided to is buillding confidence in himeelf., At
home the child is the center of attractione Every member
recognizes him; but when he comes to school he should
build confidence in himself because he is only one out
of fifteen or twenty. He must develop his own individual-
itye Art is an excellent medium through which the child
can create confidence in himselfs When he completes a
painting and is praised for his good work, the pictﬁre
is, to him, a concrete evidence of success. When the
child expresses himself meaningfully and successfully
he becomes happy and enthusiastic (2)s Art is not for
the child's joyous expression onlys 1t is to realize
pride in workmanship, a quality which is very important
to young workers (3), When the child is doing what he is
capable of doing, he starts to depend on himself. When
he ig doing what he knows and not what everyone else does
and not depending on the teacher'!'s directions, he learns
to be self-reliant (4)e¢ In school the child works to get
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(1) National ese, Ops Cit, P, 250

(2) Lee, Op., Cit, P, 588

(3) Alvina Trent Burraws, Teaching Children in the Middle
Grades, P. 247

(4) TLee, Ops Cit.
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the teacher's approval, but creative work gives oppor -
tunity for the child to recognize his own purpose and
to work honestly and openly to the accomplishment of

the work., In doing so, he develops his own standards (1),

The art lesson helps children to build habits of
cooperation in caring for common supplies and in sharing
materials, This is more true of art than of other subjects
because through art, children more often have the chance
to work in groups for certain projects, as mural paintingse.
They learn to work agreeably togcther and to regpect
the rights and properties of others (2). It is very
important that the child work in a group, for he will
have more and better experience, The child learns to
share, to take turns and help (3)es Children learn to
share not only tools and supplies, but ideas and plans.

An example 1s a group of children working on a mural
painting on transportatione. Two of them wanted to
draw the train, each in his own way, They quarreled,
A third child stepped in and reconciled them by simply

giving a suggestion of having two trains instead of oNE ¢

Art activity is one way to enrich leisure time.,
Leisure time activities can be productive and pleasurable.

WAt S G e Aw et Gt Net MY N omp M et W Wt M G WS v e A M e S by S AV
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2 Wil’]SlOW O @ CiE ) P. 50
(3) Schultz, 657“0333 P.. 30
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Artistic expregsion fits in heree It is a complete
absorption for childrens It has educational values

and, as a by product, leads to higher levels of skill (1).
Children learn to enrich theilr leisure time through the
acquisition of these skills. When they are free they

can do alone what they have learned in class. They are
likely to develop their hobbies, which may be a guidance

for thelr future vocationse

Art education helps those who are normal and have
no emotional problems to release thelir tension through
self-expressions Our concern 1s the normal child, Normal
children have conflicts as well as tension to release,
Through art expression children acquire emotional stability
and more efficient methods of thinkinge Moreover, psychol=-
oglsts and psychiatrists feel the effectiveness of drawing,
painting and modeling in psychiatric therapy. It is one
kind of treatment in severe cases of maladjustment. The
energy 1s directed into constructive chamnmels, It 1s
corrective for mental and nervous maladjustment for
childrenes We can achieve such a value by making the
muscles work to restore balance and help rest the over-
fatigued nerve centerse It helps to externalize interest
by diverting the attentlon from oneself to other activities
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(1) Danial Mendelowitz, Children are Artists, Pe 35
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which have value (1). The mentally retarded, the shy

and the physically handicapped will find a way to express
themselves through art. They cah feel that they are
achieving something (2)., Through our knowledge of the
abnormal we khow how to deal with and help the normal
childes In one of the schools here in Beirut, a certain
child was a problem to the teachers because he was con-
tinuously ridiculed and severely teased by other children.
He spent most of his time crying. One day, it was found
out that this child had a special ability for art ex-
pressions He was encouraged to use thisg talent in
activities which were constructive and pleasing to him.
This child became better adjusted and happier, and he

learned to control himeself,

In teaching art, modern educators stress its value
for intellectual growth., When the child produces with
his own hands, the meanings and concepts are clarified
for him (3), Through art expression, the child becomes
acquainted with the world he is copying. If, for example,
the child is drawing a picture of himself and his sister
going to school, he learns to differentiate between
sexéss Boys wear trousers while girls put on dresses

or skirts., Boys have short hair, girls have longer hair.,

ST A S e Bt ey v N dam e e A AP B Gl R B ) et e S g T et map e e e e b

(1) National e.. Ope Cit, Po 55

(2) ALE. Jénson,’"“rt in Elemcntary School" School nrt
V. 56, No. 5, March 1952, P, 278,

(3) Anna Laura Klngzett & Frank Moore, Handcrafts fon
Elementary Schools, PP, 3 - 4,
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When the child produces things in thé realm of his

emotions and ideas, he understands them more, Through

the medium of art the child transforms his ideas into
concrete expression and he is brought closer to reality(l),
Understanding the world around him sharpens his observation.
He becomes more observant and will develop a critical

eyee If the teacher, for example, is pointing out to

him a picture with vivid colors, saying: "This is a

rainy day", the child will not accept ite He will quickly
notice that a rainy day is dim, dark and gloomye Art

glves children an opportunity of making selection and
solving problemse. When art is taught, it necds seeing

and understanding, When a person sees something he has

to think, remember and judge (2), In doing so, he will

develop more understanding and comprehension.

Art for children helps for international under =
standinges Children all over the world have a universal
way of expressing themselves. When children of two
different countries exchange pictures they both learn
about each other from the pictures., Art for World Friend-
ship 1s an association started in 1946. It was first
an idea suggested at the UNESCO, The aim of this asso-
clation is for world peace and a world of béauty. In

S I R ) bt Nt Myt SISt S e M W ) PV S gt S S e Wam S AR G NS R ey B

(1) S.R. Slavson, Creative Group Education, P, 16 .
(2) Winslow, Op. CIt, PP. 5 = 4. :
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the first year they had one thousand pictures exchanged,
In 1955, eight thousand picturcs were received. At the
-beginning they exchanged drawings and paintings., Now
they exchange letters., Even the parents started writing
to each other (1). So through the creative expression
of different cultures the world can come closer and
there can be more understanding, friendship and interest

among people of different nations and cultures.

Through learning art the child develops taste and
appreciation of beauty in all forms. The things which
the child accomplishes himself are very éignificant for
hime This is a way he generalizes appreciation to things
similar to his own worke. The more experience the child
has, the deeper his appreciation will become, If the
person is provided with the opportunity to sece beautirful
things around him, he will certainly develop good taste.,
He will also understand more about art and 1ife, Life
will have a richer meaning for him (2). Teaching art
1s education the children to find out the beauty in

things which surround them in their every day life (3),

The last, but not least value of the children's

creative work is that it helps us read many . things about

1) Ibid, P, 11

2) Maude Muller, "Art for World Friendship" School Art,
Ve 55, Noe 9, March 1956, PP. 15 - 18, P

(3) Wlnslow Ops_ CJt Pe 11
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them: their intelligence, talents, likes and dislikes.
Art teaching helps us to know about the child!s per-
sonalitys: his fears and problems, what is important

to him and what isnote An example is that of a little
girl who never drew more than a head with arms and legs.
Suddenly, she started to make a body, but only in the
picture of her mother, It was found out, later, that

the mother was expecting a baby and the pregnancy problem
had been discussed meny times at howme (1). The child

was disturbed about it and she expressed her probl:om

in the plcturess Another child drew himself d ways
standing with something very big in his hande Indirectly
the teacher understood that he held a piece of cake. Later
it was found out that the child desired a piece of cake

which he could not afford to buy.

Thus, through the work of the child in clay and
raint, a keen observer can understand his essential
problems and needs, This phase of problem is an inter-
esting scope for study but cannot be developed in such

a limited research,
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(1) Mendelowitz, Ope Cit, Pa 24



Chapter IIT,

The Teachenr,



The Teacher

In art education first comes the child in importance,
then the teacher. True teachers are like true artists,
They are borne. The teacher requines more than ability
in art. She must be sensitive and have insighte. She
must have a reliable personality. The quality of the
teacher as a pergon is important: her sensitiveness,
her values and the way she deals with others, It is
preferred that the teacher, in the lower elementary,
be a woman because women are usuvally more understanding,
Teaching is a vocation for women more than it is for men.
Here she is not only a teacher but a mother (1), The
teacher should herself have the qualities which she wants
to foster in her students, She should be free in order
to be able to teach freedoms She should be emotionally
secure or else she will transfer hef insecurity to her
students, She should alsc have self=respect and be sure
of her abilities, In other words she should have self =
confidence but not to such an extreme as to become over-

confident (2),

The gqualities of the teacher in her relation to

the children are very important. The teacher of art

(1) Viola, Ope Cit, Pe 36
(2) National ee., Ope Cit, PP, 126 - 127, .
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should be interested in the development of the general
personality of her students more than in their art
producte To her, art for children must be a means. This
does not mean that she should lower her standard of
artistic judgment but it means that her main concern
should be in the children, ‘The teacher of art must be
aware of the world and life, She must not only be able
to teach but to learn about her children through their
art expressionse She is there to guide., The most important
conslideration about the teacher is her ability to help
children satisfy their urge to work and to learn to play
together constructively(l)s The teacher ought to be full
of information, a sort of reference for support when the

children's abilitlies can carry them no further (2).

Therefore, the teacher should have an effective
personalitys. She should discover her students! abilities
and give them as 1little help as possiblese To be effective
the teacher must have the desire to grow. She must be up-
to~date with new conceptions and new forms of expressions.
She must glways extend her own horizons (3) and be willing
to participate actively in the 1life about her, Imagination
and originality are very esgential to her, If not found

TS e o ek e G et Y e T GuE M v et Bub S P BB gmp et NS e e e D G

1) Kingzett, Op, Cit, P. 26
52) N ational see, Ops Cit, PP, 721 - 725
3) Committee on the Function of Art ..., Op. Cit, P.. 128
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they can be cultivated through reading and writing (1).
She should always be open-minded, knowing that there
is always a way to improve one'!s worke. A teacher of
art must try to see¢ relationship between art and other
subjectse She should have knowledge not only of the

method, but of the philosophy and psychology of education(2).

The teacher is responsible for the arrangement of
the environments. If she chooses her simple costumes
for harmony of color and texture, a teacher will have
a pleasing and attractive appearances, This is essential
because one important principle in art education is to
make the students aware of the valuss and principles of

art in an indirect way (3),

The failure or success of the course depends largely
on how much educational background the teacher has had,
She should possess the ability to teach art, She should
have not only interest and ability but training as welle
She must know how to do the things she wants to teach,
She should have a knowledge of design and of child psychology.
The teacher should have a good philosophy of modern education(4).
The teacher of art in elementary school should, at least,
have had a one=-year course in art educations Students of

L Ll R R N L Uiy

§1) Ibid, PP 128 - 130

(2; Committee on the Function ..., Ope Cit, P, 126 )
3) Ibid. ;
(4) Winslow, Op. Cit, P. 45



special abllity, majoring in education, should be

encouraged to take art courses (1)

It 1s a prerequisi te for the teacher to know the
child if she aims at success in teaching (2). She must
have an understanding of the child!'s nature at different
levelse ©She should take each child seriously¢ give him
love, security and significances, Children are very
sensitives They can feel quickly whether they are loved or
not (3). She should also know that children go through
different stages in art learning. For example, in the
manipulative stage, from four to six, the child explores
the material at hand while in the expressive stage, between
six and nine, he starts to show some symbols in his
figures (4). The teacher of any subject must have an
understanding and must be sensitivey but the teacher of
art must have more of this quality because art seems to
have as much to do with the emotions as with the intel-
lectual aspects of teachinge She must have a sympathetic
understanding of emotional conflict and try to give children
an opportunity for self-expression and release of tension.
Her function is not to teach art only but to bring ad-

Justment through art experience (5)s The art teacher
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(1) ZIbid. P, 25 .
(2) Cecil Millard, Growth and Health in the Elementary
. School, Pe 241

§3% Viola, Op. Cit, Pe 36
4

(5)

Mendelowitz, Op. Cit, P, 23
National ese, Ope Cit, P. 722



contributes to the growth of the student's personality.
To be able to do this she must know something of the
psychology of emotions. She should give the students

the kind of experience that contributes to their joy

and stimulates and challenges gifted children. She
should understand the retarded ones and find out their
problems. By observing how and what they do, the teacher
can again/§r§§§St deal of insight into their feelings (1),
She can know the child through his drawing and painting
more than through his more stereotyped school activities.
Sometimes a drawing reveals unexpected abilities and
potentialitiess The teacher's duty is to stimulate, direct,
gulde and whenever the time comes and satisfying results
can be obtained, she 1s to teach techniques (2). The
teacher must understand that cach student must be treated
differently, depending on his readiness, intelligence

and developments She should keep in mind differences
among students, not only due to native equipment, but

to early training in »nrevious schools (3)s The teacher
mustAsee thot the child has something to express., She

i1s to make the child aware of the possibilities of ex-

pressing his ideas in the art media, Wilson, in one of
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(1) Catherine Read, Nursery School, PP, 265 - 266
(2) Ministry of Govermmcnt of India, Child Art, P 2
(3) Millard, Op. Cit, P, 241 .
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"a classroom teacher finds that art helps her first

and second graders pain confidence in themselves and
makes the period of adjustment to school 1life casicr.

We need more teachers with this kind of enthusiasm" (1)
One important point: If the teacher does not know how
to encourage and guide the talent of young children,

it may be losts. It is not just the child's personality

it is his creative ability too.

We have seen the great influence of the teacher
on the studentse It is impossible to separate the
teacher from the method. We have been saying what the
teacher is; 1in the next part we shall discuss what the

teacher does,.
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Orzanizing The Material for Teaching

The first step in teaching any subject is to arouse
the child's interest because unless the child is »ut in
the mood to learn, he can learn little. Purposeful
learning has been proved to be far more effective than

learning through conditionings. In purposeful learning

there is stimulation on the part of the learner, Children

can be motivated in many ways; but there are some means
that are better than others, Children are motivated to
work in art when they see other children engaged in art
work or see the finished work of others.s To motivate
them, the teacher can discuss with them topics related
to their lives such as: How I get ready for school, or
how I help my mothers The more concrete the motivation,
the better are the results (1)e. A teacher can stimulate
them by playing to them a piece of‘music, letting them
sing a song or hear a story or a verse, She might use

visual aids such as fflms or pictures or organize an

The unscen world can be a source of inspiration as in
the geopraphy lessony for example, if children are work-
ing on a project or a unit plan on the American Indians,
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”

- 25 -

z

L

2



- 28 =

to make the illustrations children use their artistic
expression (1), We motivate and stimulate the child

by helping him to develop his imagination and express
himself first by the real or concrete and then by the
unreal or abstract. For example, we encourage the child
to draw a turkey which he has seen. Later, we can modify
the subject and tell him to draw "A turkey no one has
ever seen" (2). Through direct discussion the teacher
can draw the children's attention to nature in which
children are interested. They can draw rain, clouds

and trees, Children also love pets, especially if they
have any of them at home, Taking them to the country
where they can see farm animals will be good source of
ideas for painting and drawing. Give them opportunity

to discover and expose them to problems which are inter-
esting to thems The teacher must gtimulate them by suggest-
ing possibilities because a child cannot create from a
vacuum. He has to have ideas, Traditional events such
ag Christmas and Easter can be an appropriate subject
matter to motivate children. For example, they can draw
the Christmas Tree, the Angels, Easter eggs and a rabbit.
On a bright shiny day letting the children work outside
adds to the richness and interest of the experience (3),
(1) Victor D%Amico, Creative Teaching in Art, PP.‘7 - 14
(2) TIsabel Freshow, "Imagination as Motivation" School Art,

V. 56, NOo 5’ Jal’]. 19573 PP. 15 - 16
(3) Schultz, Op., Cit, P. 37 ’
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When teaching art in the elementary schools, there
are some general principles which apply to teaching in
all the grades, For example, leaving the child on his
own to choose & mode of expression is sometimes frustrate-
ing because if the child has nothing in mind, he will
start imitating others (1)s. The first thing a teacher
must do is to encourage original ideas which will arise
out of a free atmosphere of give-and-take, She can do
this by throwing out a simple question, such as "Have
you ever scen a circus and what do you remember about it?"
It is true that children should choose their own topics
but within limits. If they are left entirely to their
own selection, they might use over-repetition in their
work. Suggestions must come out of the group., However,
individual differences should be considered, Repetition
is desirable for dull children in activities in which
they can gain success, This repetition should not be
exact duplication but something of similar nature.
Children of superior intelligence must be challenged

to keep their interecsts (2), they do not like repetition.

Copying a picture or coloring mimeographed material
is not a good practice. This is a kind of work where
thinking is completely lacking., The work is stereotyped,
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(1) Viktor Lowenfeld, Creative and Mental Growth, P, 7
(2) Gaitskell, Op, Cit, P. 27 ’
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uninteresting and designed for unthinking obedience,
In this only the teacher workse. She thinks, plans and
prepares the material, What remains for the children
is to use their manipulative skills according to

directions (1).

Children should be guided to choose projects that
take a short time because their span of attention is
still short. The project should be chosen in accordance
with their age and ability. Providing various experiences
for children is important but not enough. We should be
sure that they use the experience in the right waye Group
work is, sometimes, advisable for it gives them opportunity
to develop social responsibility. It is, as well, an
opportunity for every child to benefit from the apprecia-

tion of others towards his work (2).

It was found out, too, that guidance during the
working perilod is successful only if it is given in
a brief way and when necessory because the child has
a short span of attentione. For this reason we should
not give him too many interruptions, Guidance might
be verbal questioning: for example, if the child is
drawing a car the teacher can ask a question as "Where
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(1) Schultz, Op, Cit, P. 14
(2) Ibid, P.733 .
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are you sitting?". Guidance might be best at an appraisal
session when the child is ready to set new goals for him-
self (1)s In guiding the child, we should never show him
how the thing ought to bes The child can express himself
well provided he is left alone but encouraged, We should

respect what he produces regardless of whether it mects

adult expectation or not (2).

The child should not be allowed to make an outline
with a pencil because when he comes to color, he may be
afraid to spoil the drawings He 1s encouraged to use
the brush directly (3), If the child cannot restrict
his drawing to the size of the paper, give him a larger
paper. If he cannot control the size of his drawing,
give him clay to model because clay is malleable and
easier to controle If, on the other hand, the drawing
is small compared to the size of the paper, it may mean
that there 1s something wrong. The child may be afraid
to make a mistake., We should try to find out the cause,
Here we must understand that there must be less stress
on neatness, orderliness and quietes No realistic propor-
tion should be suggested by adults unless asked by the
child (4)., Let the child alone to make it as he sees it

U8 G St B o ot A St S T oy ok Bl o e 3% et SE¢ e e G W) W ok St R

gl) Gaitskell, Art in the Kindergarten, PP, 37 - 38
23 Cole, Arts In the Classroom, PP, 9 - 11
(3
(4)

Mendelowitz, Op. Cit, P, 33
Ibid, P. 46 7
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There are further general rules to be discussed
in art teachings Children should not be made conscious
of terminologye They can learn the terminology as they
work in the art media, We can indirectly suggest the
thing by telling the child, for example, that these two
colors match nicely (1)s It is a good plan to put the
colors in one saucer so that the colors may run slightly
Into each other and mix naturally (2). Giving the
child too many different colors will confuse him, The
child should be allowed to play with colors and mix
thems It is advisable that the child use the primary
colorse At any rate, children choose their colors ac-
cording to their disposition and taste (3). At any
level of his progress, the child should hove some formal
instruction before he starts any new process. He should
be well acquainted with the media he 1is working with. He
must know how to handle them; therefore, some demonstra-
tion by - the teacher is necessary. In working with differ-
ent media, there are different techniquess but there is
a common principle to follow and that is to encourage the
childe Few are the children who can bear criticism.
Burrows says that "The spring of creative energy secems
to be fed by approval and assurance"., Self-belief may

be the nucleus of creativity., This principle is more
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(1) Ralph Pearson, The New Art And Education, PP, 207 - 217
(2) Ministry of Education Pamphlet No. 14, Storv of a
3) :

School, Pe 24
D‘Amlco, Ope. Cit, PP, 34 ~ 48
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important in art because the child gives from his own
initiative. What an adult ought to remember is to ins-
pire confidence and to welcome the offerings of children.
Creative expression is nourished and developed in an

atmosphere of mutual respect’ (1),

In art classes children should feel free to move
about and share the to2ls and materials, We must not
restrain their physical movement because in that way,
we will be restraining their thinking and imagination.
‘Children should think freecly and move freely., They
also should share in the planning of the classroom

activities (2).

Subject matter in creative art is different from
what it is in other subjects. We usually understand
it as the content; but in ort, the subject-matter is
the creative work, There is no change o>f the subject
matter nor a logical sequence to be followed, The same
material is used in all stages of developments. What
changes is the way it is used and our attitudes towards
ite What changes is how the child represents his ideas
and feelings through his work, There is no subject=-
matter as "man for example, but there are different ways
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(1) Burrows, Ops, Cit, P, 233
(2) Schultz, Ope Cit, P, 16 .



of expressing 1t as different stages of development (1),

We ghould not put a limitation as to when children
should begin to draw or paint, but let them start when
they are ready for it, as in reading and writing readi-
nesse We should not push the child but simply provide
him with good materials when he is ready to use them,
Our main job 1s "setting the stage" (2)., The method of
learning is through experience, It Is not throush giving
him a list of laws to memorize but by actual participation.
The chlld learns the values of art indircctly. Fop example,
a teacher can develop good taste in the child by showing
him examples of work done by other children. The walls
of the classroom may be decorated with artistic worke
Also, a person can improve his taste regarding a picture
by making a picture (3)es A person usually appreciates

the things that he can do or know about,

We can develop the habit of orderliness through
interest and cooperation and not through scolding and
punishment. It is a good plan to start with a limited
number of tools and smell variety of material, We start
then to add gradually. T5o much variety is overstimulating

and confusing.

When children do their wrk, it is advisable that

---——..-——._—_—-_—-n——_'_————.—————-.

(L) Lowenfeld, Creative and Mental Growth, Pe 9
(2) Lowenfeld, Your Child and His Art, P, 49
(3) Gaitskell, Art and Crafts in Our School Poe 7
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they sign it, for it makes them feel important, It is
rather necessary that the teacher put the age and the date
on the picture., When, at the end, all their work is col=-
lected and put together, they feel proud. If théy. take
their work home the pictures may be destroyed (1)s There
is another point of view, however, that says that the
finished work must be taken home and shown to parents.
Children always like to feel that they have accomplished
something and it is theirs, The writer thinks that taking
the work homu is better because it gives them a greater
satisfaction if they receive praise from both the school
and the home. Parents should be taught to praisc the
children when they take their projects home (2) because

if the child has been laughed at or ridiculed only once
for his work, it will take years for him to regain his
self-confldence before he dares to try againe, It is
impossible not to find a point in the work which has

some Strength, Praise him for it, However, we cannot
decelve the child and praise him for some thing poor,.

We should be honest with him and with regard to his

work (3), If we ever attempt to praise him for the

sake of pralsing only,he will lose confidence and trust

in use In evaluating their work, therefore, we should
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(1) Viola, Op. Cit, P, 50
(2) Schultz, Ops Cit, P. 22
(3) Burrows, Op, Cit, P, 223
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show interest in whatever they produce, We should
let them feel that we appreclate the work of everybody,

not only of those who have talent.

One of the most common influences which inhibit
the child!s work is the unfamiliarity of adults with
the nature of his work. Adults sometimes judge the
child!s work according to their standard, Another in=-
hibiting factor is the putting of emphasis on aesthetlc
elements like proportion or balance (1), As a matter
of fact, children should not be asked "What are you
doing?" because they might be inhibited especially if
the children want to please the adult. We can say,
for example, "Tell me about your picture". Talking
about the pictufe will give the child confidence and
pride in his work (2). We can offer tactful suggestions
but we should ever avoid negative criticisme., Painting
and modeling should always be looked at and discussed
with the child. Children must have the opportunity to
speak about their work., When the child shows a particular
interest in one pilece of his work, we must put it on the
walle It should remain there until another good piece
will replace it (3).
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(1) Mendelowitz, Op. Cit, P. 6
(2) Ibid, P. 7
(3) Mendelowitz, Op. Cit, P. 33
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In certain schools, the practice is for ehildren
to meet together to evaluate tﬁe worke Group evalua-
tion must be done in a way that makes the children
enjoy arte. Children may question one another about
thelr pictures. Group approval is important to stimulate
the productive faculties of children, Through encourage-
ment the child not only produces but grows too (1)e We
should never compare one child!'s work with another,
Healthy evaluation is based on comparing the present
project to his previous works, A forfolio of the child!s
work should be kept for comparison and indication of

progress and growth (2).

We have been talking at length and in a general
way about the teaching of art in all the classes, We
must take into consideration the ace level of the child,
Many writers in the field of art education have attempted
to divide art learnins into several stages and to givq
them various nameses Mendelowitz used four stareg,
Burrows too gpoke of four different stagese The stage
of manipulation, symbolization, design and representatione
Gaitskell and Lowenfeld save us five stages of develop=~
ments We first have the scribbing stage which is usually
from two to four years, This stage is referred %o by

(1) Burrows, Op. Cit, P, 234 .
(2) Mendelowitz, Ope Cit, P. 31 g



other art educators as the manipulative stasze, in which
the children play with the mediums. At this stage they
scribble with anything at hand. They like to make sounds.
They like to hold the pencil, pull, push, and rotate

it, and make a mark with it, They do not have a desire

or ability to control the marks. Lines are spread in

all directions. There is a kinesthetic pleasure in
handling the mecdium. It is important to encouragce the
child and give him material that facilitates the activity,
At the end of this staze the child develops control over
his activitys, He starts telling stories while he scribbles,
We should not show the child that his picture is not
understoods We can simply say "Tell me about your
picture"s The child will do so happily and proudly.

When he 1is scribbling and telling stories, ask him about
the pilcture to motivate him, Give him time to answer,

The adult's job in this stage iz only to stimulate the
activity and intensify the consciousness of what is being
experienceds Encourage him to have consciousness of the
material (1). "What a child draws is his sub jective
experience of what is important to him during the act

of drawing"., In other words, we can know what is important
to him and what is not from what he says he is doings At
thls age, therefcre, no toplc is sunnested, no technique,

(1) Mendelowitz, Op. Cit, PP. 3 - 16
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no water color because he still cannot control 1t, and

no pencils because of their sharp points that may prevent
the scribbling on the paper., Finger painting is very
good at this stage because children can feel its physical
consistency. Bilg black wax crayons are also good., It

is not nécessary for children to have a varilety of color
at his aze because they do not really care for it now.
Plasticine and clay are pgood for three dimensional value.
Beating and pounding the clay with no purpose is equal

to scribbling on paper (1l)e. At this age they are very
curious about everything, They like to touch, look, feel,
listen, push, whisper and shout, We should expose them
to all experience and let them be acquatinted with their
worlde. At this age they must know the texture, nature

and. weight of the materilal before they use it for art (2).
At this stage we should give them big things to work with,
Very small tools are fatiguing to children. They give
them difficulty and frustration. The lesson at this age
must be short because their span of attention is gtill
short; ten minutes and not more because they cannot under-

stand and complete anything that takes time (3),.

We come next to the stage when the child is between
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1d, Pa :




- 38 =

four and six., Some call it the geometric stane,
Mencelowitz and Lowenfeld refer to it as the pres-
chematic ages In this age the activity of the child

is purposefuls He expresses his visual world in symbols,.
He puts down on the paper things that are important to him.
There is no proportion in the picture, There 1s omission
of details. Later he becomes more objective; but even

if he is copying, there is selection, emphasis and
omission; for example, drawing a human being is a head
with two arms and legss The child cannot draw or paint
things that he does not understande For example, he
cannot draw an abstract circleg but 1t is easier for

him to draw a head-circle with two eyese. Even the
physical make-up of the child can be reflected in his
work at this age. If for example he lacks one leg, he
usually draws a human being with one leg onlye. Now
children 1like to explain what they are painting. They
also have a chanpge in symbol. For example, a child

may draw a circle and call it a box and at the moment

add é line and say "No; it is a coffee pot", A drawing
of a cat can be changed into a bird by adding a beak,

or a house into a truck by édding two wheels, At this
age, too, the adult should stimulate, There is no
attempt whatsoever to improve the drawing. Any suggestion

will be confusing and inhibiting. The only contribution

-



-39 -

of an adult at this ame i ‘to provide the stimulating
experience, If the child wants to draw a cat, it is

a good idea to provide him with a cat that he can

touch, hold and describe., We can direct him by asking
him questions, as: what is the color of its eyes or

fur. Help the child, indirectly, to grasp the details,
Evidence of growth in this stage i3 an increase in
number of details or in number of objects represented
and in the presence of fewer scribbled parts (1l). At
this stage the parts are understood in relation to a
wholees A heand is understood when connected to the bodys
but 1f it is shown alone as a separate part, it loses
its meaning., The lines are geometric although the child
at this age has a desire to make his pictures as real
as possibles He is aware of space relationships for
example, he draws something like "A car in the street"
or "I am in the airplane", Space is anything outside
the selfs At this age the subjects introduced must bhe
subjective like "I and my ball". It is important to
encourage consciousness of the self because all come
municatlions of the child are connected with the self,

We should stimulate the awareness of body partse The
best way is through .incdividual experience, as when saying:

"I am brushing my teeth or eating something" when pointing

(1) Mendelowitz, Ops Cit, PP. 34 = 52



to the teeth and mouth, The colors are purely

emotionals They are chosen according to what the

child feels, not sees, The media best sulted for

this age are: poster paint, colored crayons and clay (1),

Clay work is now preferred to plasticine.

Now we come to the schematic stage, also as the
symbolic stame, In this stage the children are between
six and nine., At six the child starts regular schooling.
Now the child has regular adjustment to his social 1life,.
This stage is characterized by the use of the base line
to indicate gpace relationship and human figures. Usually
the child of gix draws a large head and a smaller body,
Arms and legs are one line, There is no clothing and
also no details. Some children have the profile schema
while others have the body in full face while the head
1s in profile, The oarts can be understosd through the
wholes The drawings are subjective; they are according
to what he feels not what he sees. There is deviation
in either exaggeratine the size or adding and omitting
detailse At this ase there is regressions Children
repeat the schema over and over againe The teacher!g
Job 1s to stimulate them by new experience but never

by saying such things as: "Stop doing that over and

(1) Lowenfeld, Creative and Mental Growth, PP, 23 - 36
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over again", This will certainly inhibit and block
the creativeness of the childs A picture of a schematic
child indicates relationship by having a base line, a
symbol of earth. A base line is a support of human
activity., At this age children start to have "folding
over" in their picture, The child will usually turn

the pape upside down as he works and put a 1line for

sky on each side of the paper, For folding over, the
base line is moved to the middle. Another variation

of this age 1s the mixture of plane and elevatione. In
other words, everything is put on one planes for example,
the dishes on the table are put flatly like thisep """
The children of this age also have space and time 1§

T gt ]!
mixeds: In a toplc like "me going to school" the ?ﬁwﬁmeww}g_j
child draw himself several times; when he leaves home, on
the way and at the door of the classrooms The picturcs

of the schematic child are also characterized by what we
call the X-ray drawings. This means that the child shows
the inside and the outside at once in an effort to ShOH\

an unusual space relationship as in this picture: {//irg ;

L’—; fa i
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Usually subjective children draw the X=rays, We
&1 ould not push the child into perspective if he doegbnAf
see perspectives We should never sugrest trying to achieve
balance or rhythmic relationship of lines or color because
in this way he is inhibited (1). If he now works beyond

»
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the boundaries of the pape it does not mean that he

has poor physical coordination but that there ig an
emotional disturbances If on the other hand he uses

a small part of the page only, this may mean that the
child is afraild to make a mistake or else he might be

a child who comes from a home where parents overwstress
neatnegss and orderes At this point we should not suzcest
realistic proportionse Give the help only if requested,
If the child asks a question like: "How tall will a man
be compared to a tree?" the teacher can say simplys:

"He is one~fourth the size" (1)e A%t this are children
strive to be realistic, but their pictures are more on
less abstracts At this aze there is a relationship
between color and objects They repeat the same coler

in several pictures and start to have a color schema,

We should not upset the child by sugqesting another
colore At this ape he does not use decoration and he
should not use it because it makes his thinking rigid,.
From seven to nine is the ideal time for modelling. It
is the most satisfactory because children can change

the model and constantly try out different shapes, The
child can use his clay in two ways: either starting from
the bits to the whole, or pulling out the details from

the one pieces The teacher should not distract him from
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one method to the other because she misht suppress his
feelings. Other media suitable for this ape are large
crayons, chalk and poster paint, but not water color.
At this level we should surgest topics that ineclude
more than one person or topic that involve action and
have a space relationship, such as: "playins ball with
Tamara", "shaking hands with Fauzi" and going between

mother and dad" (1).

Now we move to another stage of art development to
which Lowenfeld refers as the stape of realisme The
term realism is used whenever one person tries to copy
things exactly asthey aree. Recalism is not taught; it
1s a tendency in the child between the apge of nine and
elevens Children now "represent reality as a visual
concept?s. They have developed accurate imitations The
chanze in art expressionis:due %o physical chanses that
take place at this ages At this level children have an
increase in the control of the small muscles and as a
result they have an increase in details (2), Children
do not use geometric lines any longer., It is very
important to indicate that this is the gang age, Child-
ren are in a preadolescent crisise. They have a lack

of cooperation. The gang are of the same sexs girls

(1) Lowenfeld, Creative and Mental Growth, PP, 37 = *74
(2) Mendelow1tz Ope Cit, P, 53 :
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with girls and boys with boyse In human firures they
start to show characteristics of sex, the cirls with
dresses and the boys with trousers because there is

ar greater awareness of the self with remards to sexe
The representation is realistic; but, because they
concentrate on the details, they loses the feeling of
actions Now the parts have meaning even though they
remain separated from the whole, This phase is very
important for adults because it tells them whether the
child has reached the stace of recalism or note At this
level the child does not use exarceration and omission
any longer to indicate a certain emotional feeling (1),
He emphasizes thc importance of a certain part by the
accumulation of details (2)s At this are the child
does not have a basc line cxpressiong he develops a
meaning of ~round plane, but there i1s ton much over-
lapping of details; for example, the tree covers the
skye Cut paper work and pasting are very ~ood at this
ages They can work topics as "the boats in a harber"
or "the birds on the trees", Group work is of special
significance and 1t is very important that the child
work in a group because, &t this age, he is very much
self~centered, Through working in a group the child

(1) Lowenfeld, Ops Cit, PP, 74 - 95
(2) 1Inid. ' .
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gets the feeling that he could not achieve, alone, what
all the group has done and his contribution is an important
part of the whole (1), At this age the colors are rather
subjective; but the child accepts colors that he sces

in particular set ups, At this level the child develops
the first consciousness of decoration, Only when

this desire is shown should the teacher start such

workg for example, she micht use potato block print

to teach conscious understanding of repetition., Now the
child is ready to make crafts, as little wires, for
examples We must be sure that the rroject is a simple
and uncomplicated one, Children are ready to make simple
pots and plates, then paint them with poster paint. At
this age they start to make abstract designs to decorate
their worke At this ace they like finger painting, It
gshould be done for decoration and then used ag folders,
book-covers, etc.ss Media suited to this age are posgter
paint and pastels, At this level we can start teaching

them techniques (2).

Of the pseudo~-realistic stage of reasoning we shall
speak very briefly since it is not included in the study.
We shall discuss it only so asto complete the stages

of growth and more important than that, so as to know



what to expect of the child next and what to prepare him
fore This stage i3 known as the stape of reasoning,
between eleven and thirteen yearse It is rather a calm
happy and balanced stage, with no emotional upsets,

Now the child is capable of understanding yet he is
unconscious of his emotions, He is very imaginative (1).
He has a love for action and dramatization., He shows

a good sense of proportion in his human firures, He

has developed three dimensional spacey, There are two
types of children at this are: the subjective Troup and
the visual ones The subjective child is interested in
his emotions. He judpes the world by what he feels;

the other one, by what he seces, At this a~e moving
models are introduced, The model of their teacher ig
good for them to copyes She poses, but not too long,
abofit five minutes only, She must show some emotions

on the face, The subjective child has emotional reasons
for colare For example, the child who comes from a

very hot area colors the grass with reds He does not
use the colors thot he sees but those thaet he feels,
This 1s the are when water color is introduced because
the children start to understand depth and water color
has depthe Poster paint is also goods Clay and othern
materials for design are desirable, too, |
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Last, but not least, is the adolescent stage which

is a whole study by itself,

This is a general view about the method of dealing
with children when we teach them arte, The study has
by no means exhausted the subject of method, due to the

shortace of time and the inexperience of the writer,
Media

A variety of well selected media is = prerequisite
for any art program to meet the needs of all the childe-
reny To be sultable, art materials for young children
must have several qualities: they must be eagily hand-
led by the pupils, must allow them to work quickly and
spontaneously, must not be expensive and must be well
adapted to the pupils! muscular activities (1). We said
the material provided should be inexpensive because when
there is restriction on the material there is limitation
in experience as well, Material selected for children
must éttract them to explore its potentialities forp

manipulation and well as for the expresgion of ideas (2)

Observations show that paint is the most popular

mediume Drawing and painting are the most common art
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(1) Gaitskell, Art and Crafts in Our Schools, P. 11 .
(2) Galtskell Art Education in the Klndorparten Pe 20




activities used in the three primary classes, Through
them the children can express many ideés. At this age
children are more familiar with subjects; therefore,

they have many ideas to express (1)e When they paint,
children are interested in the material, not the product.
Thovmaterial alone pives them enouch motivation for worke-
inge Through painting the child learns how to carry
responsibility because there is more sharing of material,
He learns also how to wash the brush and keep it in pgood
condition, Water colors, with tin boxes containing
squares of colors in other words, the cake type, are

not suitable because they are expensive and hecause

one cannot correct mistakes. Children of primary grades
have not yet developed coordination of their tiny muscles,
They want something stable and water color moves on the
papers It is preferable, therefore, to use powder on
poster color instead, Large sheets of paper must be
provideds The paper should be big enough to give them
space for self expression in color. The most practical
paper for use is unprinted news paper (60 x 45 cm.)(2).
The children should be allowed to use big brushes with
large handles for the encourapgement of big muscles and

to glve a feeling of freedom. They should also be large,
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1) Schultz Opse Cit, Pe 35
52) Schultz, Op. Cik, P. 24 .



round and flat (25 cme long, 1 1/25 cm. wide) (1),

It 1s to be expected that paint will spill on their
clothes and on the floor because curiosity pushes
them to play with the painte For this reason the
jars should also be large and stable to avoid tipping

OVEYX,

All children love color. It is important that
they should be encouraged to use at least two colors,
one light and the other dark (2), To avoid confusion,
it 1s preferable that they all have the same color
first, then start choosing their own colorg. It is
very essential that the color be ready in pots at the

time of usage because waiting will diminish their interest(3).

Another medium that is liked by both children and
adults is finger painte. The finger painting helps in
releasing tension by the mere movement of the hand back
and forthe Finger painting allows maximum self-expression
because there is a direct contact with the mediume It
serves as a channel for children who have had little
chance for play with mud pies or for messy play at other
timeses It is very satisfying because it is a sensory

experience (4), To avoid absorption, for finger painting
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1) Ibid. : :

§2) HeTen Pattron, "Painting in the Grades", School Art,
Ve 55, Nos 3, Nov. 1955, PP, 5 - 7,

(3) Viola Op, Cit, P, 49

(4) Catherine Read, Nursery School, PP, 266 - 269
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glossy papers are the bests To obtain finger paint
we mix tempera paint with paste, After the children
learn the technique of Tfinger painting they can start
using two colorss The finished work can be used fop

book covers, boxes and many other articles (1),

If children want crayons they may be given themn,
but they should not neglect painting for crayoning.
Crayons are a much tighter medium than paint. However,
bright=colored crayons are good because the children
can control and direct them on the paper more easily

than a brush,

Clay helps children gain a three-dimensional concept,
In working with clay the child: develops a feeling for
qualities such as roundness, weight and solidity that
cannot be developed through paintings Clay has many
advantages. It is cheap and can be used over and over
again (2), The only disadvantege 1s that 1t breaks
into pieces if 1t ig not baked, but this, of course, is
not so Important because what concerns us is the actuanl
process and not the finished producte. Children must be
told to work on small solid pieces of clay:because large
details are destroyed quickly and this might lead to
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(1) Anna Dunser, "Finger Painting has Many Values"
School Art, vV, 55, No. 9, Nove. 1955, PP, 17 - 18
(2) FKingzett, Ope. Cit, P, 6
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fallure and disappointmente Figures may be modeled
either by pulling out the details from the mass orp by
sticking clay pieces to the mass, If pleces are added,
they must be of the some consistency as the mass, and
Joined firmly (1)s. Because children like pets very
much, we can bring a pet into the class for a model.
Clay can be used for puppets because it is pliable and
can easily take any position or expression. For example,
by pressing the mouth we can give the face a lavghing

or a sad expression (2).

Another suitable medium for ybumg children in

making three-dimensional objects is plasticine. Tt

1s better than clay because it is not sticky, It 1is
ready mades no need for preparation and no problem of
drying upe Children re-work the same plece Into many
different shapes and as mony timecs as they wantes To
make 1t softer a small quantity of vaseline should be
addeds It should be stored in a warm places An oil
cloth mat on which children may manipulate the material

should be placednear the modelling supplies (3).

It is sometimes a good ideca to give the children

something different from what they have been working
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(1) Denver Public Schools, Creative Art for Use in The
Elementary Schools, P, 71

(2) Mendelowitaz, Ope Cit, P. 48 . .

(3) Gaitskell, Art Bducation In The Kindergorten, P. 19




on all the years through, Harder than clay is another
good material, plaster of Parise, It is rather hard

for primary graders to work with because it needs carvings;
therefore, we give it only as a change. However, it
should be said that not all children of seven to nine

can easily handle it, The work with plaster of Paris

1s just the opposite of the work with claye In clay

we 1t the pieces to make the model, In plaster of

Parils we cut pieces from the block to carve the model (1)

In the third grade papier mache can be introduced
although children may find it hard at the beginning.
The teacher should prepare everything before hands strips
of paper soaked in water, paste and paints Out of papier
mache children can make heads for their puppets, They

can also make all sorts of animal forms,

One of the desirable media is paper~cutting and
praper tearinge. Colored sheets of paper are given to
children from which they cut figures which are later
pasted on a larger sheet of papere This is paper cutting.
For paper tearing they use theilr fingers and this is
preferable because it is a better exercise for the tiny
musclese In both paper~cutting and paper-tearing children
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(1) Viola, Op. Cit, P. 51
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are not allowed to draw the model first, Young children
tear it directly while older ones cut it with the scissors(l).
The advantage of paper-cutting and.paper tearing is that
children are encouraged to make representations in two-
dimensional form, Paper-cutting is very good for a group
project because it invites cooperation among children,
They can make objects such as swimming ducks, masks

and flying birds, Also, out of their work with colored
paper children can do paper weavinge They can make all
sorts of things: baskets, hats, animals and masks. The
most basic step in paper construction is the mats once
the mat is done they can express with it any idea they

like, depending on their individual taste (2),

There are other simple and cheap material that can
be used to express original ideas, but now we mention
only the most important, common and practical ones, The
individual teacher can choose others whenever she finds

it 1s suitable for the children's interest and needs,

Physical Set-Up

In modern schools a special room with tables, stools,
storage cabinet, shelves and equipment is piven to art
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activities, The place is very important because it

must be one which provides for creativeness, The class=~
room and 1ts arrangement affect the teaching-learning
situation in a pgemneral way in all the subjects, but in

art especilally. In subjects like writing and reading

the children use both thelr eyes and ears: but when 1t
comes to art, the stress is usually on the eye. Not

much is said when the children are working because each
child 1s, supposedly, his own teacher, Our concern, then
is to make everything as pleasing to the eye as possible
and to avold faticuing it in any way. Another important
considerationis :to keep the classroom arrangemcnt informal
in order to provide a democratic atmosphere of cooperation
and to insure freedom., Spacc for frcedom of physical

movement 18 needed alsoe

It is desirable that the art department be on the
ground floor to make 1t easier for the Gelivery of
material like wood, clay, papers and paint, A more
important consideration is that in nice weather when
children like to work outside it is easier for them to
carry their easels and equipment out. It is also preferred
that the classroom be on the north or north-west side
of the building for natural light, It should never be
somewhere in the interior (1), There should be many large
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windows to allow natural lighting. The curtains used

for the windows should be transparent and gays The

walls must be lightly tinted and there must be good
electric lipghting for dark days, The room must be sunny,
well ventilated and heated because unless the children

feel that they are physically comfortable their imagination
may be inhibited (1),

The teacher of art should provide her students with
a well arranged and attractive classrooms There must be
enough space for work and play and it is very important
that the space be divided in a pleasing manner (2). A
bird, a gold fish, plants and window boxecs give 1life to
the roome Colorful pictures will certainly break the
monotony of the classroom arrangement and they also serve

as good examples especially if they are painted by childrena

The chlldren can work at large, low and movable
tables or they can work on the floor., In both cases we
should either cover the floor with large sheets of paper
or else the surface itself should be of a procecssed
material such as linoleums Paint cloths should be avail-
able for children to wipe off paint that has been spilled,
In that way childrcen feol more free and messes are avoided,

Very young children cannot always be reminded to take great
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care becauée then the work will cease to be fun for
them (1)e It is necessary that the room be equipped
with movable furniture for children to en joy the chanse
in the artistic setting of the roome There should be
no traditional rows of desks and no traditional chair
and table. for the teacher to set behind, for the teacher
i1s there to participate, Easels are necesgsary in the
art classroom because it is betber for children if they
gtand up, sometimes, while paintinge This gives them
more frecdom of motione Another advantage of working
at the easel is that it helps in the development of the
big muscless Any art room must have a sink, Children
should have access to water so that they may learn how
to take care of their own brushes and jars (2)e Two
big cup~boards are necded for students to put thelr
things ine These cupboards should have shelvecs for
currently employed material, such as pencils, necdles
and gcissors. There must also bhe an auxiliary room

for storage which is usually half the size of the clasg-
rooms  Drying shelves should be available, There must
also be shelves for dlsplay, where the children's work

1s put and changed every now and thens

The forgoing is a description of a room not always

(1) Mendelowitz Ope Cit, P, 20
(2) Stephens, 0p. Cit, PP. 15 - 15 -



- 57

found even in progressive schoolse We do not expect
to find the rooms in every detail like the above
mentioned; but our concern isto try to be as close

to the ideal as possible,



Chapter V.,

Survey of Art Teaching in Five of The Elementary

Schools of Beirut,



Survey of Art Teaching in Five of The Elementary

Schools of Belrut,.

Before giving the results of the study the writer
wishes to state again that she realizes that the data
obtained are limited, She was able to visit only twentye
five classrooms, some more than once, .and to interview
twenty~one teachers in private schoolse Since there
are aboubt 180 elementary schools in Beirut, this is
a small séﬁple of the total and, therefore, accurate
generalizations can scarecely be made, especially since
the study includes no government schools., Of the foreipgn
schools of the Anglo-Saxon type, however, this is a
remnresentative samples A copy of the questionnaire
gliven to the teachers 1s included in the appendix with

the outline of the points to be observed,

The obvious first question in such a study was to
find out what the teachers felt were the aime and values
of teaching art, Nine teachers indicated that art helps
the children in their selfw-expressiones Eight said that
art increases knowledpe of subject matter through what
the children drawg for example, they learn about color
through drawinge. Five teachers thought that art for
children had a social value in that 1t sives them a
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chance to develop cooperation among themselves, Three
teachers stated that art helps in developing the  mani-
pulative skills of the children, Two persons only said
that art provides release of the children's inner tension.
The minority of the teachers interviewed were aware of
the fact that art is tausght to help children to develop

their imagination and judgment.

In general, art in the elementary schools here
in Beirut is pgiven once a week only, There arec seven
classes which mive it twice a week, fifty minubes each.,
In the kindergarten, howsver, art classcs are carried

on dally or at least four times a week,

The majority of the teachers the writer interviewed
have had little training in arte Eight of them have had
the BeL.T.C. training course, which is a one-year course
following high~school comprising genersal training for
teaching all subjectss Seven teachers, or a third of
those interviewed, have not had any art training at all.
One teacher only has had complete training in the United
Statess Another one has had special art work in England.
However , the majority of these teachers have had some
study in child psychology. Very few, three only, did
not study anything about the psychology of the child,

When they were asked the question: "Are you continuing
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your study on your own?" the majority of them answered
"No", Some said that they were studying on their owm
and that they could recommend some magazines for other

teachers to use, Five of them recommended Child Education.

Three of them do not use magazines, but they said that they -

refer to books on the psychology of childrene

In none of the schools visited is there a special
teacher for art except in the one somewhat progressive
school, The function of this teacher is to teach art
to all the classes twice a week, In the other schools
it is the class~teacher who teaches all the subjects,

including art and musice

The majority of the teachers seemed to be intercsted
in the children and in their work. IHowever, four secemed
uninterested; and one even admitted that she was bored,
Thoge teachers distributed copybooksifor the drawing
lesson and seemed to set dreaming behind their tables,
Another of these teachers secmed to be more interegted
in a perfect finished product more than in the effort put

forth by children,

In general the teachers scemed to the writer to have

1ittle understanding of the child's necd for self-expression
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as shown by the following example: in one of the clagses
a tiny child sat in the corner of the room drawing.

He drew a rather confused picture, The teacher approached
and said to him: "Ohl Samir, your picture is very
confuseds Stop adding colors's Another child had a
simple and nondescript picture, The teacher said to
hime "I think it is much better if you add colored

dotse Your picture will look prettisr", Iack of
sensitivity to feelings was shown by one teacher who
asked the children to help one another, sayings "The

one who finishes first will help the retarded ones®,
(The class was divided into two sections, the advanced
group and the retarded one)e The writer attempted to
find out whether the teachers had repgard fop individual
differences, but the evidence was not clear, There were
only six teachers who seemed to have understanding of
the child's needs and who attemptedbto treat him as an
Individuale These teachers seemed to have sensitivity
and insight as shown in this example: a 1little child

was drawing a bird sitting in his care. He forgot to
put a cup of water inside the capges His teacher, instead
of asking directly: "Did you forget to put the jar of
water inside?" said: "From where is your bird aoing to

drink?" The child remembered and added the jap happily.
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In attempting to evaluate the personality of the
teachers the writer felt that the majority secemed to
have self-confidence and frecdome They secemed active,
friendly and yet firm at the samc time. They secemed
to be sure of themselves and to know how to handle the
children, although the writer felt that the majority
of them were not always using proper methods of child
puldance, During some other observations however, some
of these same teachers scemed nervous, irritable and
fatiguedy for exemple, four teachers were very domineering
as shown by the fact thrt they shouted at the children

and never amiled,

The majority of the teachers interviewed used
suggestion with encouragement, as scen by the following
examples one child brought his picture to his teacher,

H er comment was "It is pgoodg I like the tree and the colors
You are clever", Some teachers gave'suggestions in a

way that seemed like interference on their parte These
teachers even susgested to the children what to do and

what not to dos Five teachers used criticism in a harsh

and severe ways. They put overmemphasis on keepilng the

place as clean as possible, They critiéized_any part

of the picture which they did not understand, For example,
one child had a picture with one line only. His tedcher

ordered him to rub it out and to draw something else,

L4



Another child had a very simple picture, consisting

of wavy colored lines. The teacher thought that it

was not attractive as it stoods Accordingly, she asked
him to make it bettcr by adding colored dots in between
the lines, at the same time saying to hims "It will
become like Easter errse Don't you like Easter egmcog?®
A fow of the teachers did not give any sugpestion or
criticism at the time the children were workinge When-
ever the children raised any questions, they were not
m swereds These teachers told the writer that they

Judge the work at the time of gradinge.

On being asked what means they usge to start children
in their art lesson and how they arouse their intercst,
the majority of the teachers sald that they showed them
a models They draw the model on the blackboard and then
ask the children to copy it in their copybooks. Three
teachers only said that they motivated their children
through telling them stories. Three other teachers
believed that at this agechildren need no motivation
becauée they are so full of energy and so active that
they like to do all sorts of things. One teacher said
that when children see the colors they are immediately
motivateds Still another teacher said: "Before I set
them to work we discuss the object they are assigned

to draw end in so doing they become stimulated", Through
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her observation of different classes, the writer noticed
that the majority of the teachers did not seem to use

any real notivation, While the children were working,
some teachers praised them for encouragement; but usually
only the good students. Three teachers used stories.

Two teachers used songse. One brought a small living

bird to class.

In the classes that the writer visited most of the
children had no choice of media. One teacher only
allowed a choice of media, but within limitse The
writer realizes, of course, that with large classes
and limited time on the part of the teacher as well
as limited budget it will be impossible to provide each
child with what he likese The majority of the children,
however, had a choice of color., In most of the classes,
however, it was the teacher who chose the subject for them
and it was the same subject for allg Three teachers
only allowed a choice of the subjept. In half of the
classes visited the media and the subject were in the
realm of the children'!s understanding and interest: for
example, in most of the kindergarten classes they had
finger painting. Finger painting is an excellent medium
for children of this age, especilally, becausp it gives

them frecdom to use their muscles and becausc they feesl
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the paint directly with their hands. In this the
children were allowed to choose the subject they wanted.
On the other hand, therc were many classes in which

the subject and the media were gimple enough for the
children to understand but seemed of no interests for
example, needle work given to a group of boys in the
third grade and coloring of mimeographed pictures which
1s monotonous and uncreative for children in any grade.,
From the writer's observation 2t was only in the kinder-~
garten that a variety of media was usecd, Here they all
had painting, drawing, finger painting, paper=cutting

and clays. In the other classes it was observed that only
drawing, coloring books and needle work were useds In
five of the classes visited the children had copybooks
with mimeographed pictures to colore In five other classes
the writer noticed that the media wers too advanced for
childrensy for example, construction with fine materials
started in the kindergarten and water coloring in the
third grade, This is too carly for this age as hasg

been mentioned on page "48", In the classrooms visited,
except the kindergarten, the children rarely had the
media sulted to their age level with the correct method,
At the same time the ma jority of the teachers laid emphasis
on technique, as shown by the fact that they wanted the

product to be exactly like the modele. Another illustration

L4



was in one class when the children used finger paint,.
Thelr teacher required them to fill in the entire area

of the paper,

Not much importance seemed to be given to the
soclal and emotional value of art, Six teachers out
of twenty-one encouraged the sharing of materials
among the children., These children were urged to be
helpful to one another, One teacher only appointed
a cleaning~up group to take care of the room after the

class was over,

Few teachers gave individual instructions On the
other hand, it seemed to be a common practice for some
of the teachers to work on the child!s work themselves,
Seven teachers did the drawing for the child whenever
the child had no idea in mind to expresse One teacher
told the children what was wrong with the work, but

made no attempt to show them how to make it bettern,

When the teachers were asked if art had any relation
with ofher subjects, the ma jority answered that it was
related to geography and nature study. They said that
the children illustrate what they study in these subjects
through their drawings and paintings. Only two or three

teachers believed that art had any connection with réading
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and poetrys Two teachers said that art and music can

be related and explained that the children draw what

they imagine when they hear a plece of music., No teachers
sald that art could be correlated with all subjects in

the curriculume Two teachers made some connection between
art and arithmetic as shown in this example: a 1little
child was drawing two cats. The teacher asked him how
many cats he was drawing. Then she said: "Do you know
what comes after !two!?" He said: "Three", The teacher
had made some attempt to connect the art lesson with
simple calculations Three teachers connected the art
lesson with nature studysé. The children were asked to
draw the anima2l they had been studying aboute, One

teacher had brought a tiny colorful bird to the class

for ohildren to drawe However, in the classes observed

art was usually taught as a separate subject.

With reference to the physical arrangement of the
classroom, fifteen had movable furniture, but the tables
and chéirs were always arranged in the same order and
in rows, Seven of the classes had stationary desks, In

at around one bilg tablee In another

923

one class children
one of the classes that had flexible furniture the chairg

and desks were too high and thercfore not comfortable,



In most of the classes there was enough space for the
children to move about and to do project worke In two
classes, however, the room wos 8o large that it lost

1ts meaning as a classroom; but sesemed more like an
indoor playground, There were seven crowded classrooms,
the same ones which had stationery desks. In these rooms
there was a very small place for each child to do his

work, but not sufficient to move about or feel unrestrained,

On the whole, the classrooms seemed to the writer
attracti#e and stimulating to work ine. There were only
slx rooms that seemed dingy and unpleasant, in all the
classes there were some pictures hung on the walls, the
ma jorlty of which were good exXamples to heiﬁ the children
develop their taste, However, in six classes the plctures
were hung with maps and all sorts of calenders, giving
an effect of over=crowdings In one class there werne no
plctures hung at alle To make theAroom 1ook miore pleésantg
one ciassroom had a goidvﬂish bowl while another one had
an aqqarium: Five“classes had vases of flowers.on the
tablé.' In one classroom there was a vase of flowers on

each table,

Most of the classes had good lighting because most
of them had large and low windows, Four rosms had their
windows large but high} nevertheless, they gave adequate

rd



lighte. There was only one classroom which had poor
lightinges This room had one small, high windowe As
to the colors of the walls, seven classcs had their
walls tinted a pale green, which is very gond for the
eyese Another eight rooms had their walls lightly
tintede The rest of the classes were painted in dark
colors, six of which were dark yellow and two dark pink.
Most of the classrooms had no curtains. Four classes
had fairly attractive burtains% Another one had black
curtains which were tied backe One school only wi th
four classrooms had a special type of lighting, called
fluorescent lighting, to be put on in dark and dim

winter dayse

Most of the rooms were equipped, as has already
been mentioned, with flexiblec furniture. In three of
the kindergartens there were planose. Two other classes
had phonographse There were three classes only that had
easelse The majority of the classrooms had no drying
shelvese Shelves are not much needed in these rooms
becauée the children's work in drawing was usually colm
lected by the heacher after the session was overe In
other words, modern equipmenﬁ is not needed where modern
methods are not uscde In approximately ten clagses the

blackboard shelves were used for such purposes, Only
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three rooms out of all the classes visited had sinks
with faucets of running waters Only four classes had
rooms for storagee In one of the classes they used
one corner of the classro-m as a place for storage,
There was one classroom which was an atelier by itself
and a storage room at the same times Two classrooms
had big closets to put the supplies ine. However, the
rest of the classes had small cabinets for the same
purpose, Half of the classrooms had a special place
for exhibition work, a shelf or a table. In four of
the classes the blackboard was used as an exhibltion
spote In other classrooms the walls were used, In one

only they used an casel to exhibit the work of children,



Chapter VI,

Suggestions and Conclusione



Conclusion

The result of the study suggests certain recom-
mendations, Firet of all, one or two periods per week
is not enough to develop children's art activities,
More time should be given for art and the children
should be allowed to finish a picture that they had
starteds The writer realizes that the children's schedule
is overcrowded with different subjects in the "Certi~
ficate" program; nevertheless, some more time could be
inserted for art, if not in a separate period, at least

correlated with other subjectse

The writer suggests that there should be more
gultable medla to meet the needs of childrene For
example, instead of needle work in which small musclecs
are used only or.other activities which are prepared
ahead by the teacher, the writer suggests that more
activities which help in the development of big muscles
and which permit the child to use his imagination should
be 6néouraged, such as painting on large shects of paper,
The kind of paper that is cheap and practical is the
unprinted newspaper with large brushese The writer feels
that the mimeographed copy-books for coloring should
be discouraged or eliminated completely since they inhibit
creativitye | |



The teacher of art should have some training.
Teachers should be encouraged to attend lectures and
read professional books suggested by the principal
of the schoole The teachers should be encouraged by
their principals to attend classes of art given by
better trained teachers or to take extension courses
of art education at the Colleges The writer suggests
that the College offer extension courses in Art Education
late in the afternoon when the majority will be free

to attend,

A special art room is desirable but the writer
realizes that as a first step this is not possible;
however, the regular classroom should be made as near
to the ideal as possibles There should, at least, be
movable furniture which could be placed aside so that
children might work on the floor whenever there is not
enough space for every one to move and feel freees The
room could bé made more attractive and stimulating to
work in by bringing in flowers, plants in bright colored
pots, pictures and other simple but pleasant and vivid
decoratione. Attractively colored furniture gives a pleasant
effect and 1is easier to keep clean than the regular brown
colore The walls should be tinted with light colors,

Fluorescent lighting in the classrooms for dark winter



days is very goode It is cheaper than before and most
gschools, at least those mentioned, can afford to have

it in their classroomse

These are the minimum suggestions that the writer
is givings though there are other changes that should
be considercd we feel satisfied to mention these ohly
and hope that by and by all the needs of children will

be met so00n,
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Appendix

Ie Names of the Schools and Classes vigsited,
le American Community School,
ae First Grade ;
be Second Grade )
, )  Visited once each,
ce Third Grade g
)

de Kindergarten

2 American School for Girlse.
ae First Grade )
be Second Grade.)

) Visited once each,
Ce Third Grade 3
)

de Kindergarten

S'e - The International College,
8¢ First Grade )
)
be Second Grade ) :
) Visited once each,
Ce Third Grade ;
de Kindergarten

4s  The British Lebanese Training College.
8 First Grade
be Second Grade

_ Visited once each,
G Third Grade '

R P L T N Y

e Kindergarten

- 78 -
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Se The National Evengalical School of Ras=Beirut,
aes First Grade ;
be  Second Grade )
) Visited twice each
ce Third Grade ;
de  Kindergarten )

6e Migs Kamr's Kindergarten ) Visited three timese

IT. Questionnaire and Outline for Observation. (See
Page 1),



A

Questionnaire and Outline for Obsgervation

Questionnaire, -

1,

2

e

Se

Ge

T

8e

What is your aim in teaching art?

How much time do ydu give for that?

N

What educational background in arts did you have?

Did you study Chilld=-Psychology?

Are you continuing your study on your own?

What magazines do you use that you recommend for

other teachers? e

F
i

Is there a speelal art teachep in the sehool?

What is her function?
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9. What media do you use?

10, Through what means do you start the children in thelr

art lessons? How do you arouse their interest?

11l. How much opportunity do the children have in the

cholce of their topics? Media? Color?

12, What are the over=-all values in art teaching (Social,

Emotional)?

13, Does art have any relation with other subjects?

Be Qutline for Obgservation.

I Teacher:

8s Interest and respect for child!s work,

Do Respect for indlvidual differences,

Co Attractive costumes.,
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de Effective and healthy personalitye.

&e Love for children and sympathetic understanding

of their needs,

f« Appearance of freecdom and security.

Ee Provision of appropriate media.

he Sensitivity and insight.

1. Technical information and skill

IT, Consideration of Methods:

8¢ Suggestion rather than criticilsm of child!s work,

be Subject matter in the realm of their under-

standing and interest,

cs Freedom to use his imaginationt= 1 ~ Cholce

of Topiec, 2 = Cholce of Color,

d'y Individual instruction.

ee Type of guidance.




III.
1,

2o

S'e

e

story, poem, record, etce

-4 -

Type of motivation usedt prize, competition,

ge Display of finished worke
hs Media at the period (size of brushes, papers)e
ie Integration of art with other subject matter

at that period,

Jle Importance given to social and emotlonal values
of art,
Ke Degree of emphasis on techniques and methology.

Environment set=-up.

Flexibility of furniture arrangement

Qe

Attractive and stimulating environment

8o

be

Ce
Qe
e
fa
Adequate lightning

Qe

by

Enough space

Picture hung as good examples

Gay curtains

Space for exhibition

Bird or a gold fish

Vage of flowers

Plants

Color of the wall, light color

Large and low windows



4,

w3 w

Equipment

a‘. Sink -

bYe Drying shelves

ce A small room for storage

de Easels




