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Abstract: 

 

 

     Over the last decade, Lebanon and surrounding countries have witnessed the influx of Syrian 

refugees fleeing from the war in their country. Since the start of the war in 2013, and up until 

recent years, these host countries are still dealing with a great number of Syrian refugees entering 

and leaving, making the ongoing situation difficult on both the countries hosting as well as the 

refugees. Help was provided from international communities such as the UN and European Union, 

due to the limited financial resources of the host countries, specifically countries like Lebanon. 

The help provided was to be used to support both Lebanese nationals and Syrian refugees. One of 

the major issues that international communities are tackling, is the education of refugee children 

outside of their country. This paper will include a research plan, literature reviews of different 

articles, the documentation of the different data found using qualitative data, and a final discussion 

on our research and findings regarding the Syrian refugees’ educational experience in Lebanon.  

 

 

Introduction:  

 

      Refugees are people who were forced to leave their countries due to war, violence, and conflict. 

Among them are men, women, and children of different social classes and age. Since March 15, 

2011, around 1.5 million Syrian refugees fled from their country due to war and are now displaced, 

seeking a new temporary home in Lebanon. However, they tend to face a degree of discrimination 

and intolerance, coming from the citizens and the government body of the country they are fleeing 

to, especially when that country may not even have enough resources for its own citizens. In 

countries that contain a weak public school system, like Lebanon, education can be an area where 

refugees face the most discrimination and lack of quality learning, which is a basic human right 



that many are deprived of. In addition, school is supposed to be a place where these refugee 

children can escape the camps and poor living conditions that most of them are currently residing 

in, however, this does not seem to be the case within Lebanese public schools. The above issues 

could be due to many different factors, one being the different bureaucratic barriers the Syrian 

refugees face in Lebanon. This means the different governmental restrictions put on Syrian 

refugees, such as obtaining legal refugee status, receiving an equivalency degree for non-

documented refugees, and being placed in the correct grade level. These are just a few of the many 

bureaucratic barriers Syrian refugees face in Lebanon. In this paper, we will look into the different 

Bureaucratic barriers affecting Syrian refugees’ education, through research of different articles 

and documentation that discuss that particular topic.  

    1- Research Plan                                 

A- Research Purpose and Rationale 

    Refugees in Lebanon are deprived of a non-discriminative and fair quality education. Data 

from the UNHCR has shown that since 2013 up until now, there has been around 58% of Syrian 

refugees not enrolled in schools. Which seems to be due to many issues, an apparent one being 

the bureaucratic barriers. The purpose of our research is to identify the underlying bureaucratic 

issues, and how those barriers are leading to the poor treatment of Syrian refugees in Lebanese 

public schools.             

B- Research Questions 

 Based on our research purpose, the research question is the following: 

   “What bureaucratic barriers do Syrian refugees face to access Lebanese public schools?” 



 C- Data Collection: 

     We will be looking for data from various research papers and documents,which we obtained 

from the LAU database, that will give us extra insight into our topic. All the data collected 

allowed us to gather more information, regarding the bureaucratic barriers refugee children face 

when it comes to education in Lebanese schools. The documents were mainly sourced from 

governmental or NGO websites that are involved and responsible for the education sector of 

Syrian refugees. 

D- Data Analysis: 

     In order to analyze our data we will be looking at documents obtained from governmental 

sites and various NGOs in Lebanon to obtain sufficient information and data on the different 

bureaucratic barriers limiting Syrian refugees' access to education within Lebanon’s public 

schools. The data found took into consideration all the ethical values. 

E- Key literature: 

Article 1: 

     In the article “Between Policy and Practice: The Education of Syrian Refugees in Lebanon” 

Buckner et al. (2017) discuss the educational policies that exist or do not exist in Lebanon for 

refugees. It also briefly mentions the treatment these refugees receive at schools in Lebanon. The 

article contains various key points that help answer the question “whether refugees face 

discrimination at school or not?” 



     One important topic the authors brought to light in the article, is that other than Palestinians, 

Lebanon does claim any refugees, which means that the Syrian refugees present in Lebanon are 

considered either as displaced from their country or a non-Lebanese citizen. It also mentions that 

the government created an educational plan for the refugees, however, when it came down to 

implementing the educational plan set by the government most public schools failed to properly 

follow it. Buckner et al. (2017) mention that through various research, they found that refugee 

children face both discrimination and physical punishment when at school. The authors, 

however, did not specify whether the refugees received the punishment and discrimination from 

other students or from school staff. 

   

 Article 2: 

      The article “Fifi the punishing cat and other civic lessons from a Lebanese Public 

Kindergarten School” Abu El-Haj et al. (n.d.) discusses the poverty, displacement, and political 

violence that underprivileged Lebanese, Syrian, and Palestinian refugee children face daily 

outside of the classroom. 

   In most parts of the world, education’s role is to rebuild communities largely affected by war 

and poverty. However, that can tend to be difficult in poorer countries where the schools lack the 

proper resources. According to Abu El-Haj et al. (n.d.) all the observations carried out in the 

article put an emphasis on studying and including all the different features of classroom life. For 

example, the various emotional connections between the teacher and students, how lessons are 

carried out, interaction among students and teacher, and the language used inside the classroom. 

Furthermore, assessing and studying the schools’ environment and classroom, in addition to 



upgrading the presenting and teaching strategies for teachers to communicate better with the 

students. 

      In conclusion, it is important to stay up to date with all the requirements, procedures, and 

techniques in order to have a well-functioning educational space. This article helps us see the 

educational dilemma refugees face from a different angle. 

Article 3: 

  S. Sirin and L. Sirin (2015) discuss in their article The Educational and Mental Health 

Needs of Syrian Refugee Children the different struggles refugee children face in their daily lives 

after fleeing a war struck country. The authors discuss the mental issues most of these children 

develop after having been in a war-torn country, and how it affects their everyday lives, 

especially at school. 

   The article covers how most of the schools where the children are placed in Lebanon are 

extremely poorly resourced and understaffed. A combination of being overwhelmed and not 

properly trained leads these teachers to view refugee students as an extra burden. Sirin and Sirin 

(2015) also discuss that these children are being met with both physical and verbal abuse at 

school. In conclusion, school is not a safe place where these children can escape their reality. 

This article was able to give us further insight into the kind of discrimination refugee children 

receive. 

 

 

 



Article 4: 

       Abla, Z. and Al-Masri, M. (2015) examine in their article “Better Together: The Impact of 

The Schooling System of Lebanese and Syrian Displaced Pupils on Social Stability”, the 

discoveries found from a contextual analysis research that shows the effect that blending 

displaced Lebanese and Syrian students together in the same classroom can have on their social 

cohesion. In spite of the fact that this classroom integration has little effect on the students' 

connections outside of school, it still helps them adapt more to being around people of different 

backgrounds and nationalities. Moreover, the authors mention that integrating the students 

together improves both sides' social connections which can lead to academic and social growth. 

 This article relates to our research by shedding light on the social awareness statuses of 

refugee students with respect to their schools, teachers, and surroundings.  

F- Timeline        

Week Topic Due Dates 

1. Research Plan 
We are working on the 

Research Plan. We first 

identified our research 

question and then based off of 

it we searched for different 

articles related to our topic. 

Then we started looking for 

different Data Analysis sources 

to help further our research. 

The data we found mainly 

consisted of percentage charts 

February 19. 



and a short article obtained 

from the UNHCR. 

2. Literature Review 
We will be searching for 

articles using the LAU library 

and will be reading and 

skimming through them in 

order to find ones that support 

our question. Moreover, we 

will be looking for quality 

pieces of literature that will 

help us move further along in 

our research. In order to write 

the reviews we’ll be splitting 

the articles between the both of 

us and then start by writing an 

abstract for each article. 

  

  

Due Date: Week 7 of Spring 

2021 Semester 

3. Literature Review 
We will start writing the 

Literature Review and revising 

it during the whole week. 

Moreover, we will include an 

Introduction to our question, 

Due Date: Week 7 of Spring 

2021 Semester 



Methodology, procedure, 

Method, etc... 

4. Data Analysis and 

Collection During this week, we will be 

searching for data analysis and 

collections such as graphs, 

statistics, articles, strategies, 

and methods that will support 

our research paper. This work 

will be divided between us two 

and then we will discuss our 

findings together. 

Due Date: Week 11 of Spring 

2021 Semester 

5. Research Paper 
This week, we will continue 

working on our research paper 

adding and revising our paper. 

We will review our work 

(APA Style, Grammar and 

Spelling, and the information) 

and add all the citations used 

throughout our research paper. 

Due Date: Week 14 of Spring 

2021 Semester 

6. Poster 
Throughout this week, we will 

be creating our poster in order 

to present it. 

Due Date: Week 15 of Spring 

2021 Semester 

G- How we worked together: 

For this research we equally worked together by discussing each part of our research and how we 

plan to go about it, while also writing all parts in collaboration with each other. 



                                                 2- Literature Review Section 

       To further expand our knowledge on the above ideas, we gathered various literary articles that 

covered three different themes within the topic of Syrian refugees’ education. In addition, these 

literary articles focused on elementary students in Lebanon. The themes we obtained were 

educational policies, in school experiences, and socio-economic barriers. 

 

Key words: Refugees, Barriers, Lebanese Public Schools, Syrian Refugees, Educational Policies, 

School experience.  

 

 Educational Policies for Syrian Refugee Students: 

 

       Educational policies are implemented by the government, in order to establish a specific set 

of rules and procedures that schools have to follow to maintain a certain academic standard. 

Without these policies, schools would not be able to provide the necessary function and structure 

required to meet the students’ educational needs. The three articles we obtained from Buckner et 

al (2017), Kiwan (2019), and Hamadeh (2018) discuss the idea of educational policies used for 

Syrian refugees in Lebanese Schools. 

      The different laws and practices that are created for Syrian refugees are carried out by both 

international organizations and the host state. After examining these policies, Kiwan (2019) found 

that they can negatively affect the everyday lives of these Syrian refugees. Due to this, educational 

initiatives were launched to combat the unfairness and segregation these refugees face in school. 

The initiatives discussed in the article were Basma wa Zeitooneh and Unite Lebanon Youth Project 

(ULYP). Moreover, another initiative called RACE (Reaching all children with education) was 



created by the Lebanese government in 2013. This strategy aimed to establish an official 

educational framework for Syrian refugees in Lebanese schools (Buckner et al., 2017). The 

purpose of the RACE strategy was to provide both Lebanese and Syrian students with equal access 

to schools, its target was at least 400,000 students. However, this resulted in the creation of a 

segregated double shift, where Syrian refugees would attend the afternoon section and Lebanese 

students would attend the morning section (Ministry of Education and Higher Education, 2014, as 

cited in Hamadeh, 2018).  

       The three articles center around the idea of creating educational policies that help Syrian 

refugees integrate into the Lebanese school system. The aims of these policies were to focus on 

integrating Syrian students within Lebanese schools, providing them with access to quality 

education. Buckner et al (2017), Hamadeh (2018), and Kiwan (2019) all discuss how these aims 

were never fully achieved, due to various obstacles like both national and international politics, 

and contradictory policies from other authorities in the state. In addition to the different political 

barriers, another obstacle was the Syrian refugees' lack of knowledge in English and French, which 

are used in Lebanese schools. Due to this language barrier, different programs were launched to 

help accelerate the refugees' learning, in both the different languages and the new curriculum 

(UNHCR, 2014, as cited in Hamadeh, 2018). Both Kiwan (2019) and Buckner et al. (2017), also 

mention the different acceleration programs that were established to help refugee students catch 

up with their Lebanese peers in both language and curriculum. Another factor that led to less 

inclusivity and put an even greater strain on the educational system, was the double shift set-up in 

the Lebanese schools. In this system, Lebanese students would attend school from 8-2 and Syrian 

students would attend from 2-5, meaning the two nationalities were never in the same classroom 



learning together (Ministry of Education and Higher Education Lebanon, 2014 as cited in 

Hamadeh, 2018); (Kiwan, 2019); and (Buckner et al., 2017).  

      Only a few differences were found among the three articles, for instance Buckner et al. (2017) 

only mentioned the overlay of the RACE program, while Hamadeh (2018) examined the 

implementation of the RACE strategy. Which in turn, showed one main barrier that restricted the 

strategy from being fully carried out, being that undocumented refugees were allowed to attend 

schools, however, it was hard for them and their parents to commute to and from school without 

legal documents. This resulted in most of the students not attending their classes. Another contrast 

between the three articles is that both Kiwan (2019) and Hamadeh (2018) explore the different 

options for Syrian students, one of those options being that schools follow the Syrian curriculum, 

or allow Syrian teachers to teach within Lebanon. Whereas, Buckner et al. (2017) cancel out the 

possibility of those options, by examining the regulations the MEHE put in place for Syrian 

refugees' educational curriculum. Some of these regulations were established, the MEHE had full 

control over the way educational programs for the refugee students would be carried out and 

delivered. Also, any NGO’s not following the NFE program which was developed by outside 

donors and the MEHE, had to be shut down.  

      The articles respectively contained both strengths and weaknesses in regards to the research 

we are conducting. The first strength was the regency of their studies, this allowed us to witness 

any changes that may have occurred in the educational policies for refugees, from 2011 up until 

2019. Additionally, they all examined the different programs that were implemented for the Syrian 

refugees in Lebanon. Furthermore, Kiwan (2019), Buckner et al. (2017), and Hamadeh (2018) 

utilized specific dates and statistics to reveal findings that contained more accurate claims, which 

is crucial in regards to our research. The strengths above allowed us to integrate more information 



into our findings, such as the different programs and policies created to help Syrian refugees’ 

education in Lebanon.  

       As for the weaknesses, we found that the authors failed to fully examine the benefits or effects 

these policies have on the students. Firstly, there were no field visits conducted or exact 

documentations of numbers that would be needed, in order to observe the educational policies and 

strategies the researchers were examining. They also only interviewed a slim selection of people, 

who were the individuals that created the programs and then a few of the teachers. Instead of 

interviewing the Syrian students, where they would be able extra insight into their personal 

experiences and opinions on the programs at school. These weaknesses prevented us from 

gathering more information for our research question.  

In School Experiences  

        Within this theme we will be looking at and discussing Syrian refugees' experience at school 

with their classmates, teachers, and the learning curriculum. In addition to that, we will briefly 

discuss how these students parents’ play a role from home in their education, as well as the 

Lebanese students’ experience with their Syrian classmates. The authors of the four articles we 

scrutinized, who were Abu El Haj et al. (2018), Abla and Al-Masri (2015), Maadad and Matthews 

(2020), and Gürel and Büyükşahin (2020) based their articles on several qualitative interviews that 

were conducted with a number of teachers, Syrian refugees, and the refugees’ parents.   

       Social cohesion is crucial for a well-functioning classroom and a pleasant student experience. 

However, it can tend to be difficult to achieve social cohesion among students from different 

backgrounds and upbringings. Abla and Al-Masri (2015), examined both mixed and segregated 

classrooms that contained students aged 10-15, at two schools in Akkar and Bourj Hammoud, in 

order to observe how large of a role social cohesion played on the students overall happiness and 



success at school. The authors discovered that the children put in mixed classrooms over time were 

happier with their learning experiences, and became more accepting of each other regardless of 

their different backgrounds. Meanwhile, in the segregated classrooms, the authors found that the 

Lebanese students had a dislike towards the Syrian students. Simply due to the lack of knowledge 

or exposure they had to the Syrian children. The act of social cohesion was in a way forced upon 

both Lebanese and Syrian students after the influx of Syrian refugees forced the Lebanese 

government to take the decision to enroll all refugee students in schools during 2013 (Charles and 

Denman, 2013, and Shuayb, 2015, as cited in Maadad and Matthews, 2020). Maadad and 

Matthews (2020), conducted interviews with 98 individuals, including Syrian students in different 

schools across regions in Lebanon, in order to explore the various schooling experiences that took 

place. Furthermore, the researchers carried out their work over a span of three weeks with 45 

students in total, 20 of them being males and the other 25 students being females. The data 

collection was obtained through extensive and open-ended interviews with credible resources like 

the refugee students and their families, the teachers, and the individuals associated with the 

government. A crucial aspect of a good schooling experience is having teachers who accept, 

comfort, and encourage their students no matter the circumstances. Abu El-Haj et al. (2018) found 

in their extensive study, which focused on both the physical and emotional environment at Amal 

Al-Bilad Public school, that teachers who were more welcoming of their students had a greater 

overall positive impact on the schooling experiences of the refugees. However, with around 57% 

of elementary Syrian students enrolled in overpopulated Lebanese public schools 

(UNHCR,2018b), it can be a challenge for these overworked teachers to provide a positive and 

adequate experience all the time. Brude et al. (2017) as cited in Abu El-Haj et al. (2018) also stated 

that Syrian refugee children may feel excluded from the content within the Lebanese curriculum.    



To further investigate the school experiences of refugee children, we looked at Gürel and 

Büyükşahin (2020) study that examines Syrian refugees in Turkish schools. In comparison to the 

57% of Syrian students enrolled in Lebanese schools, their findings obtained from the Turkish 

Ministry of Education show that about 54.4% of Syrian students are enrolled in Turkish schools. 

This could be due to the fact that around 400,000 refugee children, who are at the suitable age to 

be enrolled in school are not (Tüzün, 2017, as cited in Gürel and Büyükşahin, 2020). This is 

concerning, since the last statistical data study that took place in 2018 showed that of the 3,618,625 

Syrians living in Turkey about 1,138,192 of them were between the ages of 5 and 18 (Directorate 

General of Migration Management, 2018, as cited in Gürel and Büyükşahin, 2020). 

 

       Among the four articles, we found some differences. For instance, when it came to the different 

individuals being interviewed, Abla and Al-Masri (2015) and Maadad and Matthews (2020) 

obtained a multitude of people. On the other hand, Gürel and Büyükşahin (2020) mainly focused 

only on the teachers within the schools. Another difference was the variety of the schools where 

the interviews were done. For example, Abu El-Haj et al. (2018) and Gürel and Büyükşahin (2020) 

studies only took place in one school, unlike Abla and Al-Masri (2015) and Maadad and Matthews 

(2020) whose studies’ took place at several schools across different regions in Lebanon. Gürel and 

Büyükşahin (2020) study took place in Turkey, contrary to the others which took place across 

Lebanon. Furthermore, Abu El-Haj et al. (2018) dove into the emotional aspect of the refugee 

children more so than just the students’ schooling experiences and learning curriculums of the 

schools. 

       Within the four articles, we found shared strengths which helped us build on our research. One 

of the strengths was that the authors provided more accurate references, they included the 

dialogues excerpts from their interviews with the refugee students, which gave us direct insight 



into the emotions and experiences the refugees went through at school. An additional strength was 

the diversity of both the locations and number of individuals that were included within the authors’ 

research, this gave us a more broad view on the students' experiences in these different settings. 

The authors also provided a few detailed statistics about the students’ enrollment rate, the 

population of refugees within the country, and a few suggestions on how to improve the quality of 

the students’ educational experiences, allowing us to further elaborate on our research question.  

     As for the weaknesses, there was only a minor one in Abu El-Haj et al. (2018) research, since 

it focuses on early education students, while our research focuses on elementary aged students. 

 

Socio-Economic Barriers: 

        In 2018, there were around 244,000 Syrian refugee children ages 3-18 years, who were not 

enrolled in school according to UNICEF, UNHCR, and WFP (2018, as cited in Albakri and Shibli, 

2019). The reasons behind this are mentioned within the three articles we found, which were 

Albakri and Shibli (2019), Culbertson and Constant (2015), and S. Sirin and L. Sirin (2015). The 

articles not only discussed the different barriers that exist in Lebanon, but also the barriers in other 

host countries for Syrian refugees. A few of the barriers were cost of transportation, the language 

used in schools, and the discrimination or bullying that the refugee children faced at school.  

     In 2014, only around 25% of Syrian refugee students were enrolled in formal education within 

Lebanon (Culbertson and Constant, 2015). The other 75% of students may not have enrolled due 

to the different barriers like the school space and expenses, language of instruction used and 

curriculum, transportation, child labor and early marriage, school environment, the parent’s 

registration status, and grade placement. Additionally, refugee families struggle to make a decent 

income, so some parents cannot afford to pay the additional school fees like uniforms, books, food, 



or transportation to and from school. Instead of spending money that they don't possess, on their 

children, they opt to have them work or get married in order to bring in extra income and cut down 

on costs. Also, some families are not legally documented, which makes it hard for them to get to 

school if they have to pass by checkpoints. Students also face difficulties at school that could lead 

to them dropping out, like the different advanced curriculum being taught in a language other than 

Arabic, and bullying and discrimination they receive at school from their classmates and 

occasionally teachers. In the same vein, S. Sirin and L. Sirin (2015) mention that around 74% of 

Syrian children were not enrolled in schools in 2014-2015 due to obstacles like the ones mentioned 

in the other article, and two extra ones which are mental health issues these refugees face and the 

social isolation they experience. Coming from a war torn country, these children endured a lot 

which in turn affected them mentally, causing issues that if not treated could be detrimental to their 

health and progression in the future. Mentally, the students cannot handle the extra pressure put 

on them from the new school, the discrimination, or the social isolation they face from their 

classmates and school environment, causing them to dropout or not even enroll in school. 

Moreover, according to Albakri and Shibli (2019) there was an even lower percentage of refugees 

enrolled in schools when it came to upper elementary and high school students with only about 

25% enrolled, due to the older children being forced to work and bring in money to support their 

families. Another group where the enrollment rate appeared to be even lower was among females, 

about 79% of females were not in school or any kind of training program. The reasons behind this 

include being forced into early marriage, in order to cut down costs on their families and secure a 

house and food. Furthermore, the authors also mentioned that some students may have lost or not 

attained any certifications in their country, causing a delay or an extra barrier in school enrollment. 

Also, the education centers provided are not properly built nor capable of holding the capacity of 



refugees present in the host countries, so many of the students are put on a waitlist. The barriers 

mentioned, helped us elaborate more and identify the main answers to our research question.  

        There were hardly any differences, seeing that the three authors all focused on the same 

obstacles that prevented refugee children from enrolling in schools. One different aspect was the 

focus S. Sirin and L. Sirin (2015) put on the mental health of Syrian refugees, and how it was a 

major barrier. The second aspect was the locations where the studies took place. Albakri and Shibli 

(2019), confined their study to only examining the refugees in Lebanon, while S. Sirin and L. Sirin 

(2015) and Culbertson and Constant (2015) examined refugees both in Lebanon, and in other 

surrounding host countries. These differences exposed us to the barriers that exist in other countries 

for refugees, while also giving us insight into a less spoken about barrier, which is the mental 

health of these children.  

       The articles had many prominent facets that helped strengthen our research. For example, we 

weren’t only confined to the barriers that exist locally, rather we were able to learn about different 

ones that were not examined or discovered in Lebanon. Moreover, all three articles provided 

solutions to help combat these barriers, and mentioned some of the programs and schools that were 

helping to enroll more children. The Ghata School and the ROTA program are two examples of 

programs, creating functioning classrooms to help enroll more Syrian refugees in school. In 

addition, the articles also focused on and provided a hefty amount of statistics, showing the 

percentage of Syrian refugee students both enrolled and not enrolled in school across the years, 

the percentage of both males and females in school, and the percentage of the different age groups 

that were attending school. These strengths gave us an insight into how serious the non-enrollment 

rate in schools is for refugee students, due to the statistics which provide proof of the minor 

percentage of refugees actually attending.  



                                                        Methodology 

         The Aim of this research paper is to shed light on our research question “What bureaucratic 

barriers do Syrian refugees face to access Lebanese public schools?” by focusing on the  academic 

issues that Syrian refugees suffer from, and by analyzing the problems they face in the educational 

field. To further elaborate on these issues, we used a multi-faceted approach of both quantitative 

and qualitative approaches, each having its own unique structural frame. We started off with the 

qualitative analysis, which focused on a case study with the addition of a semi-interview structure, 

this was best shown in Abu El Haj et al. (2018) article. On the other hand, the quantitative approach 

was reflected in the case study by using a statistical and numerical structure, these characteristics 

were best shown in Culbertson and Constant (2015) article. Furthermore, each approach came with 

its own power and limitation points respectively. For instance, there were a few drawbacks when 

attempting to apply the statistical methods used for the qualitative data, and when it came to 

discovering and establishing new phenomenon found throughout the studies for the quantitative 

data. 

On the infrastructural collection and analysis: 

        Both analytical and numerical frames were used for the different approaches. For the 

qualitative approach, the framework focused on interviews and examined each point related to the 

educational system in regards to the Syrian refugees. First starting with the children, then climbing 

up the educational ladder to the teachers, and finally reaching the government’s own educational 

system. While also providing sufficient proof and explanations which was shown in both Maadad 

and Matthews (2020) and Abla and Al-Masri (2015) articles. As for the quantitative approach, the 

framework focused on the numerical and statistical values starting from the percentage of students 



and ending at the numerical impact of the system, which were obtained through field studies to the 

different educational systems, this was most apparent in both S. Sirin and L. Sirin (2015) and 

Culbertson and Constant (2015) studies. 

Validation: 

        The above articles and data used in the research paper heavily focused on interviews and 

numerical values throughout, which proved them to be the most suitable multiple approaches to 

be used in both qualitative and quantitative approaches. In order to validate and elaborate on the 

dilemma that the Syrian refugees suffer from in the educational system. 

 

                                 3- Data Collection and Data Analysis Section 

 

          In this section we will discuss and analyze data found from ten different articles and 

documents that help in answering and expanding our research question, which is “What 

bureaucratic barriers do Syrian refugees face to access Lebanese public schools?”.  In addition to 

the problems faced regarding the education system in Lebanon, the bureaucratic barriers, and the 

socio-economic barriers that affect the enrollment of Syrian refugees in schools across Lebanon. 

The documents used were mostly policy reports obtained from the MEHE and NGOs like, The 

UNHCR, Basma w Zeitooneh, UNESCO, and foreign governmental initiatives. These reports are 

relevant to the data needed for our research, since they look into the different barriers Syrian 

refugees face, that prevent them from enrolling in or continuing school. From these 10 different 

documents we were able to obtain five main codes relevant to our research, which were 



bureaucratic barriers, socio-economic barriers, Lebanon's public school system, and solutions from 

NGOs to combat the issues. 

 

A- Procedures 

        In order to collect the needed data and find specific codes, we followed a qualitative data 

design using document analysis, since all our data was obtained from documents and studies 

already done. For the coding processes we used both inductive and deductive coding, due to us 

already obtaining the two themes or codes from our previous research, and discovering three new 

codes from the documents.  

 

B- Data Collection: 

         The data collected is taken from various research papers and documents we obtained, due to 

the relevance they had in regards to our research question and initial themes. The papers were 

mainly sourced from governmental or NGO websites that are involved and responsible for the 

education sector of Syrian refugees hence the sampling method used was a non-probability 

sampling type. 

C- Data Analysis 

      To obtain adequate and useful information, we coded each paragraph relevant to our research, 

in the 10 articles, and then categorized the different codes under five main themes. We only had 2 

initial codes obtained from our previous research, which were the bureaucratic barriers and the 

socioeconomic barriers. While the other codes we obtained while reading and analyzing the new 

documents. 

 



 In the table below we organized the codes with their respective themes. 

Themes Codes 

Bureaucratic Barriers ● Government initiatives 

●  Legal Documentation  

 

Socio-economic Barriers 

● Associated costs 

● Child labor 

● Poverty 

● Economic vulnerability 

Residency Barriers ● Residential fees  

● School Documents 

● Legal status 

 

 

Public School System  

 

● Weak Education System 

● Lack of structure  

● Capacity issues 

● School Location  

Solutions From NGOs to Combat the issue ● Safe learning Environment 

●  Financial Assistance  

● Educational Programs 

● Student Support 

● Vocational education 

 

D- Findings: 

       In this section we will show our findings within each theme. After using a thematic analysis 

approach, we were able to code and collect important data for each theme, which allowed us to 

further develop our research question. 

 



1. Bureaucratic Barriers  

       Within this theme we will present the data we obtained from the documents that explain the 

main bureaucratic barriers preventing Syrian refugees from enrolling in Lebanese schools. Most 

of the research done in the documents we obtained like those by Basma and Zeitooneh (2017), 

Ministry of Higher Education in Lebanon (2014), Carlier (2018), UNHCR (2016), UNHCR 

(2014), Shuayb et al. (2020), and El-Ghali et al. (2016), showed that a main barriers are the 

governmental policies placed by the education sector in Lebanon on these refugee children. Many 

of these policies and the processes are not clear to most of the schools and parents. Syrian refugees 

are mainly placed in double shift programs at schools across Lebanon, these shifts only take place 

if there are enough students enrolled in the certain grade level, which poses to be an issue in 

opening any higher grades. In addition, an initiative by the Lebanese Government, called RACE 

was launched. However, none of these are enough to help combat the seriousness of the issue at 

hand. For instance, most Syrian children are not able to transfer any of their school transcripts 

from Syria over to Lebanon, unless they are legally registered, which is not the case for a lot of 

refugees. Another policy issue is that most Syrian refugees are not able to do the official exams in 

Lebanon, due to their legal status, so they are usually not able to graduate school with an official 

diploma, but rather an achievement certificate.  

 

2. Socio-economic Barriers 

      Within this theme we will present the data found in the documents by the UNHCR (2019), 

UNHCR (2013), Basmeh and Zeitooneh (2017), Shuayb et al. (2020), and Carlier (2018), which 

discuss the Socio-economic barriers for refugee children wanting to attend school. This barrier is 

caused both by the strict laws placed on these refugees by the Lebanese government when it comes 



to work permits, the exploitation of Syrian workers by their employers, and the fact that they are 

coming from a war torn country. Most of the research done showed that parents of refugee children 

cannot afford the associated costs that come along with enrolling their kids in school which may 

not be fully covered by the government or NGOs. These families are also struggling to survive 

here in Lebanon, so instead of enrolling their kids in school, they would rather have their children 

working and bringing in extra money. Which in turn causes child labor, something that is very 

common in Lebanon, especially among Syrian children. The data also showed that most of the 

different barriers are tied to one core issue for these refugees, which is their legal residential status. 

Obtaining a residency permit in Lebanon is not an easy endeavor, refugees either have to obtain a 

sponsor, or register through the UN, in addition to paying a 200$ annual fee. Students can enroll 

in schools with no legal documents, however, they cannot use their transcripts from Syria to get 

an equivalence in Lebanon without being a legal resident, and they also cannot sit for the 

governmental exams in Lebanon. Another issue is that they risk going to and from school without 

legal documents, so most parents refrain from sending their children. 

3. Lebanon’s Public School System 

      Within this theme we will discuss the data that show the issues in the Lebanese public school 

system, that most refugee children attend. The data was obtained from Basmeh and Zeitooneh 

(2017), and El-Ghali et al. (2016), documenting the infrastructure issues within these schools that 

limit the learning of both Syrian and Lebanese students, the limited capacity for the extra influx of 

students, and the lack of any real laws or regulations in these public schools. Two main issues 

documented were, the location of these public schools, and the amount of unqualified teachers, 

teaching the students a curriculum that lacked quality material. The research found that most of 

the public schools were not located in towns or villages where refugee children lived, this is a 



drawback since transportation is a huge issue, due to the cost and the fact that many of the children 

are undocumented.  

 

4. Solutions from NGOs to Combat the Issues 

       Within this theme we will present the data found in the documents by EU Trust fund (2018), 

UNHCR (2019), El-Ghali et al. (2016), Ahmadzadeh (2014), MEHE (2014), which discuss how 

the NGOs and the Ministry of Education and Higher education are putting in efforts, and asking 

the government for help in responding to the educational crisis in regards to the refugees. Several 

strategies, projects, and plans were done to support the Syrian refugees in different sectors to allow 

them easy access to education. For instance, a lot of schools were built and protection policies 

were provided. In addition to various educational projects, programs, and strategies that were 

implemented to assist the students for a long time, such as the RACE strategy. Moreover, the 

UNHCR supported and launched education community liaisons, upgraded several schools, and 

gave financial help for the Syrian refugees.  

 

E- Ethical Considerations 

To facilitate our research question and stay within the ethical guidelines, in both our Data 

collection and Data analysis we took several points into consideration. For instance, we did not 

alter any information or data obtained from the articles, the data used in our research was cited 

back to the respectful author(s), the data was analyzed with respect to the researchers study purpose 

and not conformed to what we were specifically looking for.  

   

 



                                                      4- Conclusion    

        To sum up everything that has been stated so far, there are around 750,000 Syrian refugee 

children currently not enrolled in school in their host countries. It is an ongoing issue, due to the 

different policies of the government in regards to refugees, and the many barriers these children 

face both at home and in school. Furthermore, the Lebanese public education system is in dire 

need of a reform and a framework to work upon. In order for the government to improve its ability 

to integrate Syrian refugees into its education system, it must provide accessible, high quality 

education to both Syrian refugee children and Lebanese children.  

 

5-Discussion: 

       This section discusses the different findings from both our literature review section and the 

data analysis. 

      To answer the research question “What bureaucratic barriers do Syrian refugees face to access 

Lebanese public schools?” We found several different barriers, some more substantial than others, 

the two most prominent ones are discussed below. 

        One barrier was the Legal documentation of the refugees, this affected different aspects of 

their lives, which in turn had a great impact on the refugee kids’ education. A legal status permit 

is hard to obtain in Lebanon and can be costly, however, without legal status, the students are not 

able to transfer over their transcripts from their school in Syria, in order to obtain an equivalency 

degree in Lebanon. Being able to do so would allow them to enter the appropriate grade level and 

not have to repeat a grade. Another way it affects the refugees is that without legal documents, it's 

unlawful for them to work, so parents are forced to work low wage jobs or nothing at all as stated 

by the UNHCR (2016). Due to this they are not able to pay for any school associated costs, and 



also require their kids to work, to bring in extra money. Lastly, undocumented Syrian refugees 

cannot roam freely in Lebanon, they are putting themselves at risk just by trying to get to school, 

and due to this a lot of parents decide not to enroll their children in schools. This in turn also affects 

Syrian teachers who are not authorized to teach in Lebanon, although they may be more suitable 

to teach the refugee students, and it would also help with the lack of qualified teachers in Lebanese 

public schools.  

         An additional barrier is that the Ministry of Education is not adequately equipped nor 

organized enough to fully handle this crisis. The public school system in Lebanon required a dire 

reform, far before Syrian refugees entered the country. The infrastructure of the public schools are 

not suitable for a healthy learning environment, and only a small percentage of the teachers are 

truly qualified, but not when it comes to teaching refugee children. Also, the schools do not provide 

an inclusive learning experience for refugee students, since they are either placed in a double shift 

system or they are not allowed to take the official governmental exams in Lebanon.  The MEHE 

did create the RACE program, which was promising in the beginning, however, due to a lack of 

organization and clear directions from the ministry, most school administrators and teachers were 

lost on what to do, in turn, and they just disregarded the program all together. Another issue with 

implementing the program, are the number of authoritative figures involved from each sector of 

the communities. For instance, if a certain political group does not want the program, then they 

won’t allow it to be implemented in the public schools within their area, which Buckner et al 

(2017), Hamadeh (2018), and Kiwan (2019) all stated in their findings. 

 

         Before starting our research we did not realize the severity of this issue, however, after all 

the research was done, we developed a greater understanding of the topic and were able to highlight 



serious issues within it. One concerning aspect was the lack of research done or articles published 

concerning this topic, especially by the ministry of higher education in Lebanon. Other than the 

implementation and details on the RACE program, we were unsuccessful at finding anything else 

relating to the effects bureaucratic barriers in Lebanon have on education of Syrian refugees. In 

order to find most of the information, we mainly had to look at articles published by foreign 

authors, while there were a few published by Lebanese authors or universities, the majority were 

not. 
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