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Research Plan 

Purpose of the Research  

This research paper aims to explore how play is integrated in different early 

childhood curricula in diverse international settings. We aim to examine the notion of 

implementing play in the early year’s curricula. We seek to examine whether play does have 

an impact on the learner’s early development. It is important to expose the child to proper 

learning approach, since the first years of life shape a child’s future into adulthood. In 

addition to that, this research paper will include historical factors of how history perceived 

play. We will also investigate theories on play and teacher’s experiences of integrating play-

based learning with early years. Our target in this study is to explore and analyse the 

qualities of play and how primary educators apply play- based learning in their classrooms 

and impose this play-based approach to fit the Lebanese peculiar and traditional educational 

curricula. 

Targeted Questions  

   This study will be guided by the following research questions. 

1) How is play-based learning viewed in Finland, Hong Kong, Bangladesh, India, 

Mexico, Africa, Denmark, China, United Kingdom, USA and Canada’s educational 

curricula in early childhood education? 

2) What steps should be taken for play-based learning fit the Lebanese direct- 

instruction educational system?  

Key Literature  

    This section presents four selected literature articles that will help support our 

understanding of what and how is play-based learning applied in early years’ curricula. 
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Sarach and Spodek (1995) provide us with historical insight about play and what it 

means to teachers. Discussions on children’s play started up in Ancient Greece, for they 

approached children with care and gentleness. On the other hand, theories taken from early 

Europeans show that they were less concerned with the idea of play for they did not 

differentiate between their own activities to that of children’s. Throughout history, Play has 

been portrayed in art. According to Sarach and Spodek (1995), Bruegel (1525-1969) 

portrayed 80 paintings that include childhood games. He found out that there are different 

stages of childhood play throughout the years. Another artist called Maurice Prendergast 

(1859-1924) demonstrates adults and children engaged in play with the use of materials. 

This further highlight that play was considered an essential factor to consider in history. 

Furthermore, Sarach and Spodek (1995) point out various pioneers that delt with educational 

play. Frobel constructed a kindergarten program for which he created play to be the main 

feature for education. His curriculum encompassed the manipulation of items, for children 

get to use various materials while being engaged in play. His playful activities were teacher-

controlled and were obtained as a result of his observations on natural play. Montessori 

developed a method, for she catered for natural play that allows children to play freely with 

materials. Her approach to natural play changed once she determined how best to use her 

materials. 

According to Moore et al. (2014), play-based learning has been classified as a 

developmentally appropriate method that includes qualities of child-centered learning and 

hands-on activities (as cited in Keung and Cheung, 2019). The study recognized three areas 

that show how the Hong Kong kindergarten system understood the effectiveness of play-

based learning. First, the child is considered the main focused participant out of the three 

areas. The three accompanying areas are the teachers, families, and kindergarten. Keung and 

Cheung (2019) emphasized that teachers who adopt play pedagogy are believed to be the 
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most significant and effective agent.  They reported that teachers have an essential task in 

offering children a good number of chances to create, explore, visualize and manifest 

themselves in play. Keung and Cheung (2019) report that parents would help enrich the 

child’s potential and development when learning through play. Moreover, the study also 

stated that parents ongoing feedback regarding play-based tasks would improve the play 

curriculum. To encourage parents to devote playtime in the home environment, 

kindergartens were requested to do workshops to assist parents on how to approach play. 

Finally, the kindergarten’s setting, culture and values helps create a positive impact towards 

teachers’ implementation of play-based curriculum. Allowing teachers to reflection on their 

teaching practices, would help develop their abilities in conducting play-based curriculum. 

To help teachers benefit from this process, school principals are encouraged to provide 

teachers with enough time. (Keung and Cheung, 2019). 

Nugent (2017) states that his study aims to further discuss the preschool educator’s 

experiences towards implementing play-based curriculum in early childhood education in a 

school in South Carolina. The theories that were integrated were based upon Froebel’s and 

Vygotsky’s theories of cognitive development. They shed the light on the significance of 

exposing early learning to play in their educational journeys. Hyoven (2011) claims that 

learners who are given the chance to be engaged in play-based learning tend to have proper 

social development. As long as learners are integrated in conversations in circle time, lunch 

break, drama classes all of these skills are being in their schemata. This will therefore 

enhance abilities of children in terms of having play pretending dates, discovering their 

expressions of their friends in various situations Fein (1981).   

Document Analysis  
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In this research paper, we will use the method of document analysis that will help us 

look deeply into how play-based learning is integrated. Document analysis is a type of 

qualitative research where we get to analyse and investigate articles and educational 

curricula. This method of collecting data is considered as a guideline to our research study 

since it would help us address our research questions. Specifically, it will help us with 

understanding how can the Lebanese curriculum integrate play-based learning. 

Timeline  

This research study is going to be conducted by early childhood education students 

who are enrolled at the Lebanese American University. The authors for this study are Aya 

Bioglou, and Yasmina Anouti. This research will be distributed across the duration of three 

months. The criteria of each part of the research will be conducted and sectioned into several 

parts. First, we will start our process by writing the Research plan (week 4). This research 

plan includes the aim of the research, research questions and how the data is analysed. Next 

comes our literature review (week 7). The literature review will address a familiar idea of 

how play-based learning is perceived in different countries. After that is the process of data 

collection (week 11). At this stage, we get to investigate different educational curricula. 

Therefore, the examination process of defining play-based learning and how was it 

integrated in the educational curriculum. Furthermore, week 14 includes the methodology 

section, discussion and conclusion. Finally, we get to portray the poster presentation (week 

15) and share our findings.   

Literature Review 

This section of the paper is the literature review, where we will be addressing several 

research studies that will help to inform our research topic of play-based learning (PBL). In 

this section, the differing ways that perceptions of play-based learning are integrated with 
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early childhood curricula are discussed in detail. We analyze different research studies in 

order to understand what has been done before and thereby to identify a gap in the research. 

Furthermore, this literature review can also help inform our research questions. 

International Education  

A study written by the author Wu (2019) aimed to investigate children’s perceptions 

and understanding of the connection between play and learning in China. Wu (2019) also 

addressed the quality of play that learners would contribute to learning. The author 

conducted a qualitative research study and collected data through observation and 

interviews. Throughout this process, two kindergartens with children between the ages of 3-

6 years were observed. According to Wu (2019), the findings show that children learned 

something from being exposed to play activities. However, because of children’s age, they 

could not express what and how they learned it with words. The results also highlighted that 

role playing is the type of play that children would be interested in engaging in. They 

concluded that children do not separate play from learning, but rather connect them through 

their meta-cognitive thinking. There also appears to be differences between adults and 

children that brings us to the importance of how Chinese adults and children analyzed play-

based tasks differently.  

Cutter-Mackenzie & Edwards (2013) sought to investigate how early years educators 

conceptualize the relationship between play, learning and teaching. For data collection, 

Cutter-Mackenzie & Edwards (2013) used a qualitative research design, using video 

recorded calls, and interviews as data to address young children’s perceptions in sixteen 

different early childhood locations examining open-ended play, purposeful play and 

modelled play.  They defined modelled play as playful experiences where the teacher would 

explain the usage and benefit of materials in a given environment; Children would have to 
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use materials with minimal adult communication. The study coded data in sixteen 

kindergarten learning organizations in Melbourne and Australia. First, educators mostly 

concentrated on the child-teacher interaction of purposeful play allowing teachers to engage 

and facilitate learning by using variety of materials. Another finding shows that teachers 

believed that merging three types of play helps to promote learning. According to their 

pedagogical model. Cutter-Mackenzie & Edwards (2013) reported that purposeful framed 

play includes the connection between open ended play, modelled play and the child- teacher 

interaction.    

Research presented by Nolan and Paatsch (2018) aimed to comprehend the influence 

of applying play-based curriculum towards children learning environment. The research was 

conducted in an early year’s catholic primary school in the countries of Victoria and 

Australia. This study also examined teachers’ tensions and experiences when conducting 

play-based pedagogies and how it impacted their behavior. Throughout this research, they 

obtained data by interviewing two teachers and one early childhood coordinator. They coded 

data through a qualitative thematic approach, for they identified targeted themes and their 

meaning by describing and naming them. The outcomes revealed that when teachers wanted 

to conduct play-based approaches, they had to environmentally adjust and change their 

approach to the way they managed the classroom. These changes included the materials, 

room organization, expected child behavior, variety of experiences and teacher’s interaction 

within a large classroom. It is also worth mentioning, that evidence also pinpointed that 

teacher’s perspectives about play-based learning are correlated to their existing approaches 

and identities.  Developing new practices to learning required educators to change their 

approach. The results show that there seems to be tension for teachers when try to adapt to 

play-based approaches. Hence, there exists a demand for professional teacher training to 

apply play-based pedagogies.  
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Cavanaugh, Clemence, Teale, Rule & Montgomery (2017) focused on the 

relationship between play and literacy in early years’ education. These researchers wanted to 

examine the effectiveness of guided play in comparison to children engagement in teacher 

directed activities. Additionally, they sought how this impacted children’s assessment 

scores, the use of letters in journal writing and children’s behaviour. The authors observed 

and evaluated two kindergartens available in distinct public schools in the United States. The 

results indicated that children gained knowledge from developing their own activities with 

positive towards literacy development. The play activities that children created included a 

form of literacy practice. It also yields beneficial impact towards storytelling, the 

development of new vocabulary and exposure to phonics learning. According to Massey 

(2013) pretend play helped enhance children’s literacy involving oral language evolution (as 

cited in Cavanaugh, et al, 2017). 

Vogt, Hauser, Stebler, Rechsteiner & Urech (2018) illustrated inventive methods for 

early math that relies on play-based activities of cards and board games. The study also 

highlighted the value and productivity of PBL in mathematics compared to training 

programs. The method interview data was collected from two groups the play-based 

interference and a training programme to measure mathematical concepts in Canton of St. 

Gall in Switzerland. The findings (Vogt, et al, 2018) show that the play-based approach is as 

productive as a teacher-directed training instructional program.  Furthermore, they reported 

that successful results came as a result of play-based activities, for it enhances ‘quantity-

number-competencies’. They reported that the play-based approach emphasized the use of 

guided play rather than free play. The interview results show that children appear to get 

bored with the direct training approach. Hence, educators proved to be more excited about 

play-based learning (Vogt, Hauser, Stebler, Rechsteiner & Urech, 2018). 
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  Research conducted by Syrjämäki, Pihlaja & Sajaniemi (2018) in Finland claimed 

to examine the effectiveness of professional pedagogical approaches towards developing 

peer interaction through play. To conduct this, they determined five dimensions for practice 

with the ten subcategories. The focused dimensions were observation, play, interaction, 

control and response. The area they concentrated on was the early childhood special 

education (ECSE) program. They video recorded groups of nineteen integrated (ECSE). 

Each group is composed of seven typical children and five children with special needs in 

Finnish kindergartens. They found out that observation helped identify how to boost 

interaction through play. Furthermore, Syrjämäki, Pihlaja & Sajaniemi (2018) stated that the 

play pedagogy practices would help strengthen peer communication through the teacher’s 

support. These play pedagogies would also help in guiding students who need support.   

King, García-Rosell, & Noakes (2020) highlighted how the importance of play in 

ecotourism context can help enhance children’s understanding of nature. The researchers 

collected data by carrying out recorded semi-organized interviews with experts in 

ecotourism and child education. According to King, García-Rosell, & Noakes (2020), 

ecotourism locations grant a convenient setting for early childhood exposure to 

environmental education. Participants reported that exploration and play in natural settings 

help expand the child’s understanding towards the environment and its creatures. According 

to the authors, being exposed to ecotourism sites can promote personal growth, 

communication and problem-solving capabilities. They also conclude that play in nature 

highlights the important role adults have as facilitators and scaffolders in early learning. 

Additionally, the authors identified storytelling as an essential tool for building connections 

between play, learning and the environment. 

Foulds & Bucuvalas (2019) investigated care givers impressions of play, and its 

correspondence with child development and learning in India, Mexico and south Africa. The 
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study collected data through observation allowing care givers to be involved in several play 

activities. Furthermore, the study highlighted the significance of cultural context to promote 

a better understanding of the impact of play towards children. Foulds & Bucuvalas (2019) 

performed formative research implemented in a line of community situations, for care givers 

and children were being exposed to guided play. Mexican care givers reported that the 

exposure to PBL workshops contributed to child development of creativity, problem solving 

and decision-making skills.  South African care givers state that the workshops informed 

them about the effectiveness of play-based activities in developing new words. Finally, the 

Indian care givers had negative ideologies regarding play but then started to change 

gradually (Foulds & Bucuvalas, 2019). 

DeLuca, Pyle, Valiquette, & LaPointe-McEwan (2020) claimed to examine 

educators’ perceptions in relation to assessment and play in early classroom settings. This 

study sought to exemplify the different possible approaches to combining play and 

assessment elements in early childhood education. A qualitative methodology was used to 

observe, interview, photo and video record, and take note of twenty kindergarten settings in 

Canada. This data was triangulated to improve the reliability of the study. The results show 

that kindergarten teachers appreciated the use of PBL and the effectiveness of assessment to 

inform children’s learning. Teachers appeared to focus on academic learning like 

mathematics, literacy and self-regulation skills. Children’s socio-personal development was 

also being observed yet rarely did teachers keep track of student’s progress. To clarify, they 

seldomly used checklists, notes, photographs and other forms of data collection. Teachers 

mainly monitored students play and learning through integrated and embedded assessment. 

Hence, according to the authors, kindergarten educators did use assessment techniques in 

play-based learning however their approaches often varied. 
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Thomas, Warren, & de Vries (2011) called attention to the importance of teacher 

reflections when integrating mathematical ideas with the play-based curriculum. Their study 

highlights the importance of how the incorporation of mathematical play based and 

traditional teaching can fit together. Data was collected in the form of interviews of two 

early childhood teachers. The authors identified that play-based learning could help in 

developing children’s self-esteem, for it shows that children can govern their own learning. 

This is clarified by the fact that play-based learning increases the eagerness for children to 

participate. When children have increased participation, this allows them to have self-

confidence. The two teachers highlighted that concepts in mathematics also bridge the way 

for international teaching (traditional teaching) to play-based learning. Anne the first teacher 

highlighted that exposing children to PBL allows them to control their learning and helps 

them in constructing their prior knowledge. Another teacher called Bev realizes that child-

initiated play is not sufficient to assist a required level of learning.  To conclude, the 

teacher’s discussion of play place international teaching as a tool to promote learning 

through play.  They emphasized that play-based and traditional teaching come together to 

aid children’s learning (Thomas, Warren, & de Vries, 2011). 

Chowdhury & Rivalland (2012) focused on the effectiveness of play pedagogy as a 

learning approach in early childhood education in rural regions of Bangladesh. Additionally, 

the study evaluated families and teacher’s perceptions of play-based learning, for it 

concentrated on the idea of socio-cultural factors. As a tool of data analysis, the study 

conducted partially structured interviews. The findings indicated that parents perceived play 

as a time for entertainment that must be managed and disconnected learning from play. 

However, later teachers started to acknowledge that PBL be used as a tool to facilitate 

learning in early childhood education. Some schools provide a sense of fear to children such 

as the fear of failing and not belonging. Hence, teachers and parents viewed play as a means 
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to discard the fear of schools. They used play to encourage a positive and welcoming 

environment for children. According to Chowdhury & Rivalland (2012), play-based learning 

in Bangladesh is identified by economic, cultural and historical variations. The gap in 

educational practices and socio-economic conditions influenced adults’ views regarding 

play. 

Pollitt, Cohrssen, & Seah (2020) were curious to study how the application of spatial 

thinking in play-based activities affected early childhood teaching methods. The 

methodology used a social-constructivist technique, where the authors collected observation, 

surveys and interview data. The data was analysed in two phases. Phase 1 was a pilot phase 

which included a face validity to secure that the results are measurable. It also includes a 

trial for pay-based assessments for early childhood teachers. Phase 2 allows teachers to fill 

out a survey that included children’s perceptions towards math, confidence to promote math 

learning and assessment and planning strategies. Hence, the findings pointed out that play 

activities helped sustain teachers’ ability to recognize spatial reasoning in play-based 

practices that shed light on the children’s learning by supporting children’s creativity 

through according to several conditions such as outdoor play, dance and block building. 

According to the authors conducting these play-based activities positively impacted 

teachers’ expectations to develop spatial reasoning skills through play. Thus, teaching 

spatial reasoning through play-based approaches can help foster children’s imagination 

through configurations like block building and can help expand vocabulary skills (Pollitt, 

Cohrssen, & Seah 2020). 

  Research taken from Wainwright, Goodway, Whitehead, Williams & Kirk (2020) 

explored the bond between play, involvement and motivation in learning and its relation to 

children’s views towards activities. The study adopted a mixed-methods approach, using 

qualitative data collection in the form of inductive analysis. The authors also used additional 
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quantitative data analysis that carried out observations and videos. They underwent 

‘reputational case sampling’ in an outdoor learning area for two schools in west Whales. The 

data collection process lasted for a year to obtain detailed analysis.  The outcomes 

emphasized high levels of children engagement and the ability to participate in design 

making and problem solving. Wainwright, et al (2020) highlighted that experiential 

approaches to learning yields environmental and emotional signals, for children link play as 

physical movement related to choice. Hence, the researchers concluded that teachers could 

take the notion of play and encourage playful curriculum, resulting in great levels of 

involvement and use it to promote deep learning. 

Hunter (2019) investigated the facilitators and obstacles for productivity using play-

based learning practices in New Zealand. The study also shows the importance of the 

resource teacher helping implement play in learning by facilitating an environment which is 

appealing with deep child engagement. This study used mixed methods research design to 

collect and analyse data through online questionnaires, as well as multiple choice and open-

ended answers. Some results show that people had negative views about play-based learning 

others highlight that it supports social, emotional and physical abilities. Hunter concluded 

that there should be a good level of guidance to cater for an environment that fits PBL. 

Moreover, he also reported to foster this environment, attention should be given to planning, 

resourcing, adaptability and competence. Finally, Hunter concludes that the PBL 

environment should recognize and react to student’s prior knowledge as well as diverse 

needs. 

This literature review presents the opportunity to investigate different research 

perspectives related to play-based learning in early childhood education. Current research 

shows that play can have a positive impact on early learning in relation to literacy, 

mathematics, personal development, and social interaction across diverse cultural contexts. 
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These reviewed studies highlight the important role culture plays in the application of PBL 

best practices. Furthermore, current research emphasizes popular approaches PBL in 

different international early childhood educational curricula. There currently exists a gap in 

the research, for the role of play has not been considered in some Lebanese educational 

context. Hence, more should be done to foster play in learning in Lebanon, a gap in the 

research which our study aims to address. 

Data Analysis 

This section of the paper presents a data analysis of play-based educational curricula.  

Our data analysis allows us to collect and analyse data that we found in attainable websites. 

They help us in providing a detailed overview of different educational materials. We will 

focus on how play-based learning curricula are formulated in different counties by focusing 

on essential themes in our coded data. The two underlying themes help us in determining 

how different educational curricula define PBL and how is it implemented. Throughout this 

process, we will investigate and compare various curricula brought from the United 

Kingdom, United States, Hong Kong, Northern Ireland and Denmark. In addition, this 

section will also help us address our research questions. 

What is Play-based Learning? 

 Learning Through Play (2018) defined play as the most effective technique for 

young children to acquire crucial knowledge and skills. They classified play to be 

“meaningful, joyful, engaging, interactive and iterative”. This means that children engage in 

play that allows them to comprehend the world around them by link it to their knowledge. 

This statement also highlights that play should allow children to be involved and 

communicate with each other. Moreover, they highlighted that “play and learning are not 

static”. This emphasizes that play is not fixated on just play, it allows children to develop 
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their skills and discover concepts to promote deeper thinking. According to Learning 

Through Play (2018), play develops the child’s physical, social, emotional and intellectual 

abilities. “My tall tower fell down! Maybe my friend can help build it up again.” This quote 

emphasizes that play helps teach children to problem solving skills and allowing them to 

think of several possibilities to solve an action.  

Another educational curriculum in Northern Ireland also called Learning Through 

Play (1996) defined play as an essential skill for communication. A quote that supports this 

highlights that “Play is a vehicle through which children can work with others”. For 

example, while building blocks, children get to share and discuss what they did with their 

friends. Another quote that brought my attention states that “The world’s greatest 

discoveries have been made because people were playing around with an idea”. This quote 

points out that play provides children with the opportunity to observe, interpret and predict 

certain events. play allows children to link concepts together and derive essential meaning 

out of it. According to the Learning Through Play, play creates an optimistic approach to 

learning in practical ways. Play means that children can learn in interesting ways by making 

connections and enhancing their imagination. To clarify, children get to listen to their 

classmates’ ideas allowing them to connect and build upon them. Imagination allows 

children to generate ideas and experiment them by designing things and take action. 

The Kindergarten Education Curriculum Guide (2017) present an engaging 

kindergarten curriculum in the early years. “The Kindergarten Education curriculum upholds 

the core value of ‘child-centred’ and regards children as unique individuals”. It emphasizes 

the notion of ‘how children learn’. To further explain, they view the child as a curious and 

active learner that have different approaches to learning. The Kindergarten Education 

Curriculum also highlights that children process new concepts by linking it to their prior 

experiences. “Learning activities should provide children with opportunities for free 



IMPLEMENTING PLAY IN EARLY CHILDHOOD CURRICULA   

16 

exploration, cater for children’s development and interests, make use of sensory stimulation 

and real-life themes, and create a friendly and respectful atmosphere”. This quote points out 

that playful learning allows children to unleash their abilities and connect to their daily life 

encounters. This creates a welcoming and flexible environment for children and teachers. 

According to Pre-K-Pages “Playing is learning for pre-schoolers”. The author Levin 

emphasized that play is far more beyond than kids jumping, roaming around, hide and seek, 

and tap games. It is how educators and parents introduce young learners to a whole wide 

world of exploration and learning how to live as well. 

Playful Learning in Danish Municipalities have a different way of defining children 

play. In their curriculum they state that “Must dare to let the children take the lead” . This 

quote emphasizes that their curriculum allows children to take charge of how they want to 

learn. In the area of Esbjerg, teachers are starting to take the notion of play in their work and 

everyday lives. They highlight that “Playing boosts energy”. They stated that play has the 

elements to develop children’s creativity and energy to learn more than any other form of 

learning.  

Integrating Play in Early Childhood Education 

Learning Through Play (2018) quote that “The continuum of playful learning shows 

the different levels of child-adult involvement in playful experiences”. It classifies playful 

learning that can be child-led, child-led and adult-scaffolder, with rules and restrains for play 

and fully adult-controlled. Child-led falls under the area of free play. Child-led and teacher-

scaffold falls on the area of guided play. Adult-scaffold with rules falls under games and 

finally adult-designed is considered to be direct instruction. “A key principle across all 

settings is that curricula should be developmentally appropriate”. This means that learning 
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should be relevant to the individual and his/her age. It should also be culturally appropriate 

that assists children’s experiences as well as should be meaningful for children. 

Learning Through Play (1996) Northern Ireland’s educational curriculum states how 

play-based learning is implemented in curriculum. “To help foster good thinking habits and 

develop more independent learners, teachers may find it helpful to utilise a simple Plan, Do, 

Review process which integrates and fosters children’s skills and capabilities”. They 

reported that teachers should decide on a starting point of what requirements they want 

children to learn. After identifying the major requirements of the lesson, teachers start 

planning the lesson.  At this stage, teachers get to look into children’s prior knowledge and 

determine what part of the lesson they should focus on and how they can integrate it.  Third, 

comes the learning activities that should be formed in order to allow children to think 

critically and discover. Finally, children get to demonstrate what they have learned. For 

example, they can demonstrate what did they like doing and what their friends’ fount out. 

The Kindergarten Education Curriculum Guide (2017) provides another way of 

integrating play. According to the guide, “Adopting real-life themes to connect learning 

areas through an integrated approach”. They used real life themes like family, community 

and festivals as a primary emphasis on curriculum planning. Their integrated approach 

includes learning activities with the use of themes. These themes are in accordance with 

their interests, developmental level and prior knowledge. They highlighted that this 

approach would help children connect to other learning fields and to their daily life. 

Furthermore, Kindergarten curriculum includes the following types of activities: ‘indoor and 

outdoor activities; gross and fine motor activities; quiet and active activities and individual, 

group and class activities’. Their school schedule was divided into morning, afternoon 

meetings, group activities, learning activities and performing arts activities. 
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The Pre-K-Pages highlight that math in play can be implemented through cooking 

like baking cookies and how to count the ingredients needed and sort shapes and group in 

many ways. Children are born curious; they tend to have the interest of investigating the 

world around them. This way learners will be aware of the properties and objects around 

them, develop concentration and also strengthen their memory. Through the usage of a 

variety of resources and manipulatives the child is therefore given the capacity and freedom 

to figure out his interests, develop their self-awareness, enhance their visual discrimination 

of matching, spatial awareness, eye coordination (fitting shapes together, jigsaw), sense of 

achievement and valuing group work.  

 Learning through Play (2011) formed in the United Kingdom state that it is 

important to prepare children emotionally, intellectually, and socially for their adult life. 

Learners are given the space and chance to learn from their mistakes, be valued for their 

thoughts, feelings, and interests and how much they matter as a whole child in the journey of 

learning. For example: in dramatic play, students tend to initiate independency, showing 

own personality in role playing. “Language development runs through all dramatic play 

activities”. This quote shows that such play activities allow children to activate their 

listening and talking skills that help develop language such as writing and reading. 

According to Bruce, this will increase their self-confidence as like pretending to work at a 

flower shop and try to come up with a conversation with their classmates (client) to express 

their knowledge and feelings about how flowers bring happiness to one another. In addition 

to that, play-based approach requires appropriate materials and manipulatives that can 

enhance a child’s pretending skills, numeracy, motor skills, and literacy too. 

Playful Learning in Danish Municipalities implemented play that focuses on 

providing an experiential learning surrounding. It takes into consideration child participation 

and early childhood educators. For that they quoted “Our goal is for this competence boost 
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to help strengthen the quality of the learning environments in our early childhood education 

and care institutions so that parents as well as staff will feel that the children thrive, learn, 

develop and are formed”.  

 In this section we analysed play-based curricula from countries around the world. 

We focused on two main themes of identifying what is play-based learning and how is it 

conducted in early childhood education. We presented the data from the Hong Kong, 

United States, Northern Ireland, Denmark and United Kingdom and compared them 

together. All the different curriculums previously have covered quite beneficial 

information for educators to integrate play-based approach in early childhood education. 

In the next section of this paper, we are going to discuss these findings in a detailed way 

and discover their impact towards early childhood education in Lebanon’s context. 

 

Figure 1: playful Learning Innovations Around the World 
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Figure 2: Where in the World Are Playful Learning Innovations  

 

 

Figure 3: Playful Learning Innovations by Region 

The three above figures have strongly showed that USA, India, and Europe tend to 

implement PBL in their curricula.  

Methodology  
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 In this section of the paper, we will state the process of how data was collected 

which helped inform our research topic of PBL. 

 For our analysis, we used a qualitative research design to help us in answering our 

research questions. According to Merriam (2009) qualitative research is a kind of research 

that includes multiple forms of philosophical placements and approaches. This qualitative 

research method helps us determine how things happen and the reason behind their 

importance. The reason we do research is that it helps us be more knowledgeable a topic 

than we did before. The type of research we focused on is an applied research model. 

Applied research is done in order to enhance the efficiency of a particular practice (Merriam, 

2009). It emphasizes the meaning of a specific idea in context through the process of 

collecting data. In our study, we conducted a document analysis where we applied a non-

probabilistic sampling and provided rich data regarding PBL in different curricula. 

Furthermore, for the type of coding, we used thematic analysis. Data analysis is a complex 

method that allows us to think, reconsider and analyse concrete data with the use of 

inductive reasoning. We highlighted two inductive themes that would help us in issuing our 

findings that are the definition of PBL and how is it implemented. Moreover, our research 

was also based on the triangulation method. Because we worked in pairs of two, we engaged 

in a discussion about our findings and wrote them down. This method helped support and 

strengthen the reliability of our research. 

Discussion 

According to UNICEF “Learning through play” viewed play as multiple forms that is 

engaging, interactive, meaningful and joyful. It included a ‘continuum of learning’, this 

method would I think would help guide teachers to adjust their teaching and determine if 

they want to advocate for child-led (free play) or teacher scaffolder (guided play). Another 



IMPLEMENTING PLAY IN EARLY CHILDHOOD CURRICULA   

22 

curriculum focused on the idea of making activities developmentally appropriate. I think 

what they meant by this is that it helps strengthen children’s abilities to flexibly progress 

throughout this process. The Hong Kong presented a schedule for playful learning I believe 

to help create an engaging environment for children and focus on play. Other educational 

curriculum highlighted the effectiveness of real-life experiences to help children extract 

meaning.   

Based on all the data and analysis we conducted, play proved to have a significant 

impact in early childhood education based on different counties. Different countries, 

teachers and parents have shown us how they perceived, defined and implemented play in 

their surroundings. We have noticed a difference in culture that is a strong determinant of 

helping us understand the notion of play that exists. Each country has its own way of 

implementing PBL and Lebanon is one of those countries that hasn’t considered play as a 

main factor in their educational curriculum. So that question is how we can fit play in 

Lebanon’s direct instruction. We believe that Lebanese schools can adopt a playful learning 

curriculum in their instruction by having more foreign organizations operate. Once that 

happens and Lebanese teachers and parents see the significant results PBL is contributing to, 

then they would little by little start to implement it. Just like the research we read about 

Bangladesh. At first play-based activities didn’t mean anything to teachers and parents but 

then they started accepting it and using it in their curriculum. As teachers and parents get 

used to the concept of play that is able to make a difference in the child’s life, then they 

would trust the process of implementing it. Furthermore, more awareness can be done to 

raise the issue of PBL in Lebanon by giving teachers and parents workshops so that they can 

be more knowledgeable about the issue. 

Conclusion 
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In this conducted research paper, we mainly shed the light on the significance of 

play-based curriculum in early childhood education. In this paper we presented the purpose 

of our study, we addressed our research questions of furthered knowing how the process of 

implementing play-based learning is modelled in various countries like Finland, Hong Kong 

etc. From our perspective and as our teacher’s mission is to provide the best quality of play- 

based education to young learners to nurture their whole wellbeing at Lebanese schools so it 

can be a successful contribution to our beloved country Lebanon since most of the schools 

foster traditional learning. I believe that parents send us their most precious and sincere 

resource they send us their kids every single day and it is our job to be worthy.  
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