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GONTEXTUAL AND CULTURAL ORIENTATION IN FOREIQN LANGUAQE
ANTBODUOTION

Very eften vhen asked about language people say that it is g
means of eormunication made up of word symbols which, when put together
in a certsin grarmatical way have meaning., This would imply that to
lesrn a foreign language one st master "Al1" the words of that
languages and "all® the construstions in widch all these words sppear,

But is that all? what happens whon a word has more than one
meaning? ar Whem the paragraph or story in which that vord is found
affects Ltmmeaning and changes 147 Also what aboub the owltural
backgrouwwl of that wrd? D't words ehange depending upen the people
who upe them? Bush backgrowwd informaticn for the words of our language
Weboth stntextual and qultwral,

To attain somplete and thorough understanding between speakers
of different languages one must be orientated in the contextusl and
cultural aress of that language and its peoples'’ Sush an ortentation
in & foredgn langmge will fwrnizh a more objective basis for regarding
own Janguage end life, Its fundemental value is in the direstion of
) through the foreign language, (2) |

1o Charles C, Fries, Teaching and legming English as a Forelgn Langmpge, p. 52
Re Zbidy, pe 61 ‘



The material for this study has been gathered from books, obserwv-
atiéné i classroom situstionsy and from the firet stages in the
anthorts teaciing,

Ghaptar Une dads w.!.sh vt‘.a elements whichy when put together,
make tqa the solossal wrk sirdch 18 owr language. It also disousses
the funetion and importance of language and briefly reviews soms of
the more commen problems thet Arad gtudents face when lesrning English
as their second langusgss

Chapter Two discuases tle importance and value of contexiual
and cultural orientatien and gives various oxamplas to illustrate this
point, It also discusses what happens to the Jearner if given such
information and what happens 1f he was not made conseious of the
existence of these factorg,

Chapter Three presents ways and meane ubich will Lelp teachers
and students learn a foreign language. It brings out the importanoce
of laarning the components of a langnage together with their equivalents
in behavior, It dicusses differant methods ¥hat teachers could use
in bringing this sbout, |

The Appendix consists of five i‘:aiample lesson plans that mipht be
usefil andpractical for ieachors éf}kzg}iah to Areb gtudert sy

It is hoped in these pages thuat twhe reader will regard language
learning as rueh more ecomplex and disma’nﬁc than words and grawar
and will bapin te think sericusly m‘% the signifieance of contextual
and cultural orientatian ag a "met” \in any language learning situati One

Aa %ﬂea Ce Fries says,(” *@gtk;&:ﬂ»’ugh mostery of a language

e Ibid,, pe 57,



for prastical commumniestion with real tnderstanding demands and
gystematic observation and reading of many features of the precise |
situations in vhich the varied sentences are wsed (or the context),”
T™his cbserving and reeording is for understanding, and feeling, and
sxpericading, as fully as possidle; "The kmowledge about the l1ife,

the eustomsy snd the mores of the people (1) ar the culture,

o e
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"owy language is an essential part of every portion of our esme
peviencey’ () Language gets its meaning from our experience and in turn
we use &b as @ tool to grasp andundorstand experience, (2) Its
finction iwprinarily cenarete. Let us vhew am ast of ki nguage-
witeranoe(5) nder very miuple civoumstsnces,

A bay and & girl are taking & walk, The givl is bungry, She
5288 an gpple tresy Sheutters a sounds They boy hears ity climbe
the treey and brings her the apple wiieh she ‘sates A. foremls 0
Yepressnt this sequence would be | |

[ PRI o x

- in which the "S% repressnts the practival #ltuation that brought

gbout the prastival stimilus; o the spealirts stimidus, M this
dase the girl¥sa stdwalusis when she saw the tree, hér hunger, and

all other events (whether phymical, payshologieal, mentsl, or soeial)
| which pregeded her speech, The sounds she uttered in response o her
hnger are represented by Wr® the spoken sounds, This "r" apted as a
stdmulus. when 4t hit the boy's ear. He heard the speech "r" andit
stimlated him, "a%, to get the spple and fulfil the practical response
represented by ¥R® which has satisfied the initial "S*, The practical

"

1o b‘hms*;aa c, M!s» mmmmmam.ﬁm
i

ﬁrst and fmmast an oral system, As Shartevant

Pe R) says,"a langusge is &
8 ich members of a social group

coopwate and interm.

torange” will be used interchangeably with "Spessh-utteranse,"
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events are, thapefors, "RY and "s® and there ave in the realm of ex-
perience, whereas, " « s" -« the langusge ubtteranee is in the realnm
of language studys’l) | | ‘

. FEvery mevbex of the soeigl group must upon sultable oceassion
witer the preper speech~sounds and,; when he hears another utter these
- spsegh-sounds, rust make the prepsr responn.“(a) v

Han uses langueges icr his own endsy the different ways in which

bhe profits by language are so obvicus thai [ will mention only a few,
(ne# of the objects of speech ani perhaps the major one, is that of
.. commnication, Linguage is a method of commmicating idsas, emcltions,
and demires, (5) Another use of language is assthetioy merdfested mostly
. &n postry and other cultivated styl.e;s.v(;‘).. In language also liss the
balue of thinking or tallking to oneself, We Ftihink in werds," The uss
of nuwibsrs is the simplest and uleax-e@ oaae" of tke usefulness of talking
to ooeself) when we eount or meke an estimate of mumbsrs of certain
 Gbjects without. using speesh, ®) Pram all this it can be sald that
leng:age 1s an oral system by which ave can talk about his experiences, (6)

- 1+ leonard Hloomfield, Langugge, ppe 22 = 28,

Tokdey pe 268 |

Edward Sepiry Lengusges pe Ty

Joshun Wnatmough, Languages pe 68

Hoanfisld, gpy Shles Pe.28 |

Qs igtny 1n the couree "oe Teaching of Engliahy" 1956~65, Toe

, mm is used ih reference to Janguage becsuss language operates

LK R 2 S

as a gysten of hunar behaviorsy this will be discusaed further in chapte II



"The cccurenes of a speech (and, as we shall see, the wordirg of
1t) and the whole course of practical events befors and after it, depend
upon the entire 1ife-tdstory of the ‘spéaker and of the heavds, (1)

Trid chapter dlscusses thd Tostirrénce of speech” ar tl ' language
uttérande v - 8," To know what "¢ ~ 8" 1s uade of, the companents of
language must te discussed snd thedr importonee in relatien to their
meaning, Alsv to be discussed are the cmnges in meaning in #p - gt
which will dn twrn bring abeut changes in the conerets "8 = R,® In
gonnection 0 larguege and meaning the coneept of Mecntrasts® op the
oonpurative method will be explained and dlscusped, This method deals
with the importance of comparing seientifieally the forelgn Luiguage
6 Yo Tearned vith the native language, Also diswussed are soms of
the difficulties and experiences an Arab student learning English w1l
go-through in comnection with our formila, "S e 1 « g « R.®

"Banghage as 8 system, fimctions in et patterns, These patterns
exiat on three Wosely rélated levels ~ phonclogy, vosabulary, and
gm!mar*“(g) “In Meatning a new lamguage then, the stief problem 4x
not at firstthat of Téarning vosabulsry items, It is first the
sastery of the sound system .., to umderstand the miaemn of speechy
to hear the distintdve scund festures and to approximate their‘predﬁ,uction."(s)

The saund eystem or phonclogy of a language is divided into two

Te moomﬁ.eld, % %}, Pe 28&
2o Raja T. Nasr, %Tegcb.«.gg __ghm;mh to Arsb w wpublishad book,

B¢ Fries, gps glbuy pe 34
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major groups, the segmental and tle. suprasegmental features. The
sogmantal features inolude eonscnants, wm':l.g ‘and diphthengs.

The aonsonants of the English language are twenty-four, the vowels
are sleven, and 'the diphthongs (combination of vowsl sownds are three, '’
 ve wand first to find the formal charsoteristies by which to
identify eachjenttiondng wnit and structure and second to see the

maenings that it signals, (P |

There axre tw kinds of differences in the somds of r language,
the phonetic and the phonemic, The phonetio sound exists without
neaning and 1s not used to dlstinpguish any two wordsy for exasple

the (p) Gﬂ) in pin is "different” phonetieally from the {(p) in supsr;
the diffexpnoe 1is in the way it is produped ih the mouth and voeal organs,

1y Hamr, gps cite,

- . The twendyefour ponscnents in example:
P - pin fepm B-ghoe . n-poon
b ~ bagk 7 - wice 8 - Mésgure - sing
LA o A - ghweh, 1~ Lost
dedo - the J-fodgm 7w
| k-vggu 8~ 4dng h « hat v~ wt
- B g = 300 m = month ¥y = yes
VYowal symbols in exawple’ o , ‘ - :
1y - sgat ey ~ fate - fat a - father u - pull
1«38 e «bet - ghove uw ~ cool oW ~ know
- Diphthitngs in exaples: :
- w-X aw # now -~ boy
2, Charles C, Fries, The Strugture of English, p, 175 -

8+ "()" this sign is used for the phonstic symbol and "11" is used Ior
the phonemic symbole, Class Notes, ops cdt,
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'Rhu“p*inmigmduoedﬂthapﬂrféfﬂrandﬂw“p"mMis

not, tharﬁeally, however, the two "p*s" are the “m" beem
anetmdto c.ishng\.ishmdsuinm,andggmm
plaonenen /%f ami /:/ are the sole distinguishing fastors befamm
these tuo words, 3 |

mw:&ingafmimlmgm@wmtﬂwmbanmmm

, aentrut hatmn the 1anguage taught and the nat.iw 1aagauage; "Tl:m

mst affied.ent mteris.la ave those that are based upon tbe ae:lenti,ﬁs
&mﬁpﬁon of the language lsmdg earat\ﬂly sompared wi.tw
pumllol dcseription o.i' the native langnage of the learner, such
careful malydsiawryva,lwleta tixs teasher bLessuse, 2 ahe w1l
be abln ﬁe pradiet mdwmﬁ.eipate the Ldnda of 1aam$ng pa-em.ma t-he

va'b'n&ni;a wi11l haves whether phsnolegleal, grawmtical, or Laaiefal;

b) itﬁllhelphnhlwmstmtshawmmﬂainﬁ@ﬂﬁam

M@s mg Maa, mum, pause, aad b,

hov %o correct thaznx and o) mhe w11 know uhat 1o euphasd.ae and vhat

not to e@had.aeq.

®

m aw«md branch qr phemlcgr inclm the ngental features,
@ |

Stress 4{s the relative tcm of breath prodused iun wktcring sounds

(or segmental hﬁms)c( 5) ?enr examyle, in the word gerfeet the stress

te
Ry
&
#'
Be

Lado, ops gdtes Do B |

Gharioo Oy Friesy W%WW&&MW Pe ©
M MS; @é Q_t_v
: l‘m‘t e gt |
"G‘l‘an'!%hs, @_’. g__.
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oun be applied sither on the first syllable as in It is a perfect ich

- where we would get one responss, or with the stress on the seeond

syllshle as in Tov mush pérfest your hantwrdting, wheve you wnild
get another response, tkna sompletely changing themeaning of the
word perfect, This is a g problem for Arsb students because in
Englm stress is mm'edictable shereas in Arabic, stress is pammed.( )
Sentence stress alae ehangaa the linguist.ie meaning. vhile utte:ing
a sentence wo tend to stress one word or mrds In the sentence ﬂhieh
e want to whazize: Thia sentence atress ia ccntexbmny imortant
(that is that the context would 1m1 meaning to the sentence depending
on the wozd boing stressed, )(z) For amle, in this ummu
eba aentenee stress talls on "his" the sentence would ing:ly that
it 1a M (rathar then any other) peneil that is minag if the sentenoe
Mas falls on "w" the sentmee wmﬂ.d .‘J@ly that this is mine
(radwz‘ than mybedy elae); 1f the sentexme stress falls on “peneil“
‘!.he aent.enn would :huply that it 18 a Er_xg_il__ (rather than 8 Pm).is)
Intmaﬁon is the pitah of the wiae uhile produeing aounds. There

are mur pitch lmls in mgliaht

No 1 — high

No 2 == high mid,

No 5"'5? low mid,
Ko & e 10@ {4)

1o Gass Notos, op» glty
%+ The "oontext" will be diswswd in detall in chapter 14:.
8¢ BRaja T, ﬁasr,“m maietabﬁity oF Strese in Tebonece Arabig,"

4§ Mﬁ ma; ops cit,
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| There are two iotonstion patterns comronly used in Engﬁsh; the %2 - 4
pattern which means Pinality, or theend of a thought, and:Whith
oomprisea seutensen 0f g1l kindg - statements, qnestions, and requeata,
example: '

I went to the p&l_@;f’)

LR T ey

The ®2 -8 intonation evrve mesns nenfinality of an idea and usually
used for a sensz of objegts, for examples I hought banengs, oxanges,
w ses If one stopr with this sentense the hearver will respend
with "und what else.® Unless and yepptablos 1 edded to get a %2 - 4
o fnxl fdea 4% wil) not be understoed, ®) A wlsple exumple now will
ﬂim how igtonation changes the meening of an utteranse. One
pereon muy say to anothsr en a rainy day Good morning mevely as a
greeting, The other, hewever taking the literal sense would respend
by replying Good morning? This respense would of eourse change the
meaning of the ‘Antended uttersnee, | |

Bhythm is the ¢ombination of intonation, stress, and pause.
Ehythm in English is different from rhytim in Arabic beceuse the
oonstituant elements of rhythw are different in both languaces,
Rtythin 6an also change the meaning of s linguistic form the most
tbvious exsmrls wsuld be between prose and psetry, In both poetry
and prose we have rhythm, but wnless we beat each assording to its

(&)

1 "o 1y the symbol wsed for intonation patterns,
2, Charles G, m’a, Ihe Strusture of English, p. 27
- 8+ Class Notes, Agg. ght,

4. Ibid, ' ;’ |

i

o i
;'[ /
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| special rhythm we would not convey the correct meaning,

. After we have mastered (of nearly mastered) the phonology of
the forsign language (and mastery is on the receptive and productive
lmﬂ.a) -second in aﬁr.lnrai.ng & new lanpuage is "The mastery of
the feptures of arrangement that constitute the struetire (grammar)
of the langusge, Thess ave the matters that the native speaker as
aohild has sarly acquireéd as wnoconseions habits.."“)

In the total meaning of an utteranse thers are two kinds of
meaninga, (,2)‘) The meaning of the separate ‘words as the dictionary
would record them « lexieal nemizzxéa. For example, in the sentence
Ioe boy. gave ihe dog a bona; the dictionary would tell us stmething
about.bdy snd dog and bone snd would tell us the kind of aetion
indicated by the werd gave. Thie is ue far as the detionary gees
in meaning; and yet ua got from this sentenee o vhole rangs of meanings
that are not edpressed in the lexieal items themsslves. From the
wentence we know that & 1s the "boy® who performed the action, not
the ”dbg"; we s:eé told thad the action has already taken place; the
information is given to us as a statement of fact. Such meanings con=
stitule thesesond Yype of meaning b) what we ¢all structural meaning, (s)
"The tetal meaning of sy witeranea coneists of the lexieal meaningd
of the zeparate words plus such structural mesrirgs, NHo wbterance
1a intelligible wdthoub beth lexical meanings and struotural msanginga.

te. Charles C.Priem Teaching and Learning English as a Foreien Lenguage, p.5
% Oharles G, kien, The Structurd’of English, p, 55 |
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Horry ﬁien, are there strﬁctural méaﬁihgs conveyed in English from
the speaker to the hemr? Stnmtdral mcaninga ars not just vague
matters af the eentext., 80 ealled; they are fundamental and neccessary
meaninga 4n avery utterance and are si@alled by specific and definite
dnvwes. It is the devices that signal structural meanings which
eonstituta the gramnar of a langnage« (1) |

When learning a foreign langvage we tend very often to tranafer
the fom and meanings of the grammatical features of the ﬁative
léngw.ge *be the foreign language, (2) As teachere we nged, thérefore,
bjr aantréaﬁing, to see those structures in the foreign language that
are similar to the cnes in the native language and use them as a
tool in learning for they will iranafer easilys and those structures
that are different, and will not transfer, we must toach as separate
i.tems, for the leamer tends to transfer the habite of his nati ve
language stmct.ure to ths foreign language, Here lles the major
sourcs o!‘ difficulty or ease in learning the structure of n foreign

language. <3)

fens All the structursl signa‘is in English are stzietly femsl
matters that counld be described in physical terms of form and correlation
of these ;form?énd the arrlanggemerxt‘ of order.."“) The featwres of
grommar that siérzal a’truetural rneaning include infiection (form of

1o Ibid., fp. 58,
2+ Lado, gpe Gites pe 56
51 ﬁ‘ies, %* m-,, Pe 58

4. Clase Notes, op. ¢it,

R
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(1
words)y werd order, snd funetion words,. )

Inflsation deals with the changes in the férm of a words there
changes make the lexical items gramsatdeally {mportants There ave
two major infledtions, (.2) The inflestien for tense as in play =
Playsd) In English there are two fenu for number, sinpelar and
plural, Arabic distinguizhes these forms for numbér, singulary dual,
and plural, (@ Obviocuslyy then, eince Arable and English signd
their nurber expressions in two different ways, there will b definitely
be problems as the students tend to transfer thsif native slgnalg to
the forsign lsnpguages In Arabie we also bave 4w forms for the tense,
the present and past; but in Arabic the verb is inflected differenily
with each person, (4)‘ Here again if the inflections - for either mumber

1. Qass Notes, ops olte
2, Charles C. Fries, Ameriesn Epglish Gruwmar, p. 7Rff. In these
pages Friss diseusses "Twe masjor live inflections and four minor
inflections; rements of older pstierns,” ‘The four miner infledions
that he disovsses are the gsnetive; tls dative - acousetive, comparison
-and person, and mood forms, “Those grammatical uscs of the forms
- of words have been largely displaeced by cne of the other grammatical
prooesses vhich Medern English dmploys ~ funetion words or word
order.¥ |
S« HNasr, op. city
4, In both Avabio snd English there is no future tense, that is that
" 1 word in itself indicates the futare, We indicate the future
ﬂ_éually by #d:iing another ‘word, example, shall build, (@ﬂm

920

cit.
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&r tense < have not besome matters of habit with the student, he

ight not be able o undsrstand (that is respond to) sn ubterance.

While inflesction deals with changes within the words themselves,
word erder deals with the pésitien of wards in a language utteranee.(ﬂ
Word order changes the linguistic meaning of an uttersnce; for example:

The man hit the dog, is different in mesning than The gg; hit the men.

One of the problems that oonfronte Arab students in word order is
apparent when they translate their languape utterances into Engliah,
In Arabic we do not have equivalents for & and an and we do not use
the verd 1o be in the present tense., It ﬁ.h not surpriaing, therefore,
to hear Arab students says '

| It pood for It is goed
e foo) for He 15 g foar ¥
Functionswords, This grovp of words is another struetural device
which signals grammatical meaning rather than lexicsl weaning, These
wrds are nonsense words, vhich we used for grammatical purpeses. (8)
For exawple: a has no content meaning, but g b_gg. means one boys ghall,
another funetion words has no content meaningy I shsll gos however,
means the action will eecur in the futurs. IZf an Arab student transfers
these function words inte his own language as lexical ltems we get
such common mistakes as?
L am afreid from the dog,

lm.‘aﬁ&’“’*

1. Glags Notes, op. cit,
2s Nagr, op, cite
S, Zbid,

4, Nasr, op. 9&.,
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The fimction words malke wp cne hundred and fifty four words and they
must Yo taught as seperate itoma“)

the rest of wocgbulaxy items are the parts of speesh; which sonstitutes

“The e¢ther words which eontaina

the third component of langusge - Voagbulary.

5 ‘nu sy gystem and structural patterms of language camnot be
learned in a vsewum, "There must be sufficient voeabulary to operate
the straeture and repressnt the soend system in actual use." ( ) One
needs experience in a partlioular £ield te know the typical voosbulary
for 1t. He ean naver kisow all the "words" of his language bocause
they represent thoss areas of 1ife with which he has had oxperienecs;

mastery of words, therefore, is limited to tnas experience which
can never bo camplete, & The same applies, of course, when one is
learning a foreign language. The mastery of the words or vessiselury
of 5 forelgn language also depende on hisg actual expericnce, vhich as
1t expends,; lends "meanings®™ te the growth in words, There are no
short outs 0 the learnlng of the vossbulary of a forelpn language,
One oan, howrver, master a limited aumber of extremely ugeful items
to be able to study the phonemios and the sound system, in a relatively
short time, (4)

‘When the words of two languages are contrasted three aspects should

born in mind: a) their form, b) their meaningy and e) their distribution, )

1« Charles C, Fries, Ihe Sirugture of Eyli » P 108 .
2y Oharles C. ¥ries, Teaching and “earning Engiish as s Foreigm L anguage, pe 8

5; Ibidq; Pe 1
4. mi dp, ' .
By Lado, ops cite, pe 76



Awerd ?":‘L'aziéa'}. item - cari have nmcmd meaning and wide mesning,
A narrowed meaning such as"gg____ is usually a drinking glass, or
looking glass; @gsses are usually eye-glasses., Vhen we hear the
aomend to @_ a doetor we tak# tha meaning medical doetor.“)
“Harrbmd menings sre hard to define, because, after all, every
aceurence ot a form is prompted by some one practiceal «ituauidn
which need not eontain all the poesihﬂities of meanr‘gs." (2) Table
is used once a8 a “round Lzble onee 28 .a ractargular one and 80 on,
‘ﬁ.dened meanfmgs are less comson, For exanples  the uidenéd meéning
of ea'b *mu]d irwlude 141 ms, tigers, and HO Ohe 'ﬁm ﬁ:rd dog is not
use-d ardinari’iy Lo 2nclude wc;'l.ves and :foxraa.(s) o

- ’I’he covera&e of rrcminge of Jax&ca:) n.temr batween ’ewo lmguages
is also quite ddfferent ond varied. Often studentos not realizing this,
tranefer the Cr‘»r‘x{rﬂnt rewning to a word into the foreign langmge
ond as a rern-:lt pet nn altc)get}«er different meaning from the one they
" had intended to brinn about the desired rosponse, For examplef "class
in English 1s 'trans'iated as [892] 4n Arabie, Bat in social elass
the werd [‘39?,/ is not uged in ‘&rabic;‘[??f,z] also meansf m,,(g)

| The range of me;ming of a form classt word ‘uhéugh mportaht is
not encugh; we must also take into consideration the distribution

and correlation with other words, For exanple s

1s Eloomficld, ops gite, pe 157

2 Ibids -

T .,

4+ Nasr, gp, gdit, , | -
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3he Librarian gave the book to the student,
Zhe butgher fossed the bone %o the dog,
‘W cannot say the butcher presented the bone to the dog, or the litrarian

tossed the book to the gtudent, From this one can see how important
it is to teach or leamn words in a eontext and not as independent,

separate 1tens, (1) ‘ | ,

 Tea Wa‘&iﬁ form is attached supplementary values which ve
eall mnotationa‘(a) Iinguistie forms eommnitate not ¢nly their
denotative meanings but also the eonnotative suggestions in which
we have hward a certain linguistic form and the way we have produced
it in eertain situations na;rv deviate from the conventional use of the
meaning, "Usua'ly a group of peéple who have shared m experience
together attach these supplementary values to the linguisiin, forms,
and in turn uee these forms as a response to elbelt fhid:#peial-,
. .wsaning, For an illugtration the suthor will use a mnonalremerience
thatahahuh&ddtninfg&rcongpngm: |

One of her teachers had’ very wmproportionsd teethj they varied

greatly in lengths Whenever she used to smile, she and a group of
students resembled them to musical notes, which varied in piteh,

Even after that whenever they spoke of mugie they would mention
‘the word "noted’ and the response would be that of laughter, followed

1s Glass Netes, Py Q&g
2+ Charles Oy Fries, The Structure of English,p. 5.
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by a similar phrase to "Remerber Miss X's do, re, ii, teeth? Any
other person ovteide thie greelisl grovp would net understand (respond
to) the word "notes" in the same way they Aid and thvs would riet
fulfll the ariginal atimlus,

The pages just passed have shown the lsportant ilnguistie role

that the 1 anguage utterance, *r «g," (In the sriginal formla
M3 ww 3 = 8 w= R") and the qmrding of it, play in expressing ans
cerrelat.ing the conemt.a, practieal situam ngy "8 e RyM umch
glwe it (the speeéh utterance) 1ts reanings

All these componente of language operate tcg&'?;kesr in such patiarns
and coubinaticns as to render mani.ng; *The responses to the pattems
marks & pevecn's carprehmsion of the language, and the production
of the pa’o‘semq marks s porson's emraqsimx in the language. Gamprehmaim
and production depead, t,hen, on *he ma%ery of the phenolcgy of the
language, themastery of the grammar of the 1anguage and the meming-
ful assoeiation of lexieal items and comtingti naof "axi.cal 1tems
wlth aotugl life altuations aﬁd experiences.;"“)

To conelude thie chapter rhe author wu)d 1ike to quote ‘one of
Frics! wnpubl isteii(!) deﬁnitions which to her mind sumarises the
main there of the preaediny nagem |

"language is @ gystem of recurring 'ums" of voeal sounds in
patterns that correlate wAth recurring !sames? of stimlus tegturea -

and that elleit recurring VYsames! of response features."

le Nairy 9p, Chbs
2 Class Notes, eps oty .



CHAPTER TWO

EXTRA LINQUISTIC FACTORS AFFBOTING MEANINGS

The linguistic factors of a language utterance - by virtue of
thelr funetion - eligdt linguistic meanings, Linguistic meaning,
though in;pﬁrtaiat,- _cogaﬁtufps mly part of the total meaning of our
utierances, , _

| Inconmetimuithtmfonmlu "8 == r = g «= R, leonard
Hloomfield saysa, (1) "The ogcurence of a speach (and as we shall
see, the wording of it) and the whole course of practical evenis before
and after it, depend upon the entire life-history of the mpeaker and
of the hearer," Ghapter one dia:maaed "the ocourence of spesch® and
"the wording" of it. This chapter, hmmmr; desls with the oractical
avonts before and affer” the speech utteragace or the gontext, and
"$he life~history of the spealer and hearer,” or the gulturg, It
is thase two axtra linguistié faotors plus the linguistic slementa -
lexioal and structural - that yield the total meaning of ouwr utterances.

~"The linguistic forms of By language ‘mean' the situations in

uwhieh I use theme For me to be thoroughly understood, therefore, the
huam must in some way grasp eompletely the 'sltuation! /both eontextual
and 4ult.ura1/ a8 they stimulate my utterance, n(2)

Te Iaomd Bloamrield, w Pe 28
2, Charles O, Fries, Teaching and Lcarnix}g English as a Foredgn
Language, p. 57




If the speaker is of our lsnguage we can on many occ¢agione eome to
an wderstanding with such a speaker because:

g) We use the "same" linguistie forms (forms we have both
grown up with); or the Context.

b) We have Probsbly had much experierses in common in phymical
arrangements of life, sustoms, activities, attitudes,
ideals, characteristios of the country we have lived
iny or the Culture.(1) '

I#, howevery a person 1s not a native spsaker of our language and does
not, therefore, Have the above points in commen with us, he may

i sunderstand and misinterpret the langusge utterances he is faced
withs, He mwst, in learning about the linguistic forms, sssociate them
with the situations in which they ceour to be able to grasp their
mesnings thus enabling him to make more meaningful responseés to them,

In the sentence The bear was killed, one needs to know the nature
of the language utterance "s = s"; that 1s the mesnings of the individual
words in the sentence; and the meanings derived from the forms and the |
order of the words in the sentence, In gddition, however; he needs
to know the sontext or "situation" in which the utterance is made.(2)
nContextusl faots ,,, are general situationsl factors that all persons
(vhatever their oultural baekground may be) will respend and react to

in the same way;"(a)

te Ihid., pe 58 : '

2 Raja T, Nasr, The Teaching of English to Arab Students, unpublished book.
Thia is not yet the conerets "3 - R", for those are in the world of
experience in a zpecial esulture and w11l be discussed wnder "culture"
in this chapter.

8y ZXbid,




In the above mentioned sentence, The bear was killed, the context
or situation in which the words are formed (i.e, the mum total of
facts abiout the beary the killing and maybe the eommmity) and the
" student?s koowledge about the sitnaﬁon w11l comtribute a great deal
to the understanding of the sentence and make it posaible, therefore
for him to react to it., Fellowing are soms examples of different .
situstions thet might affest the meaning of the stabement in a different
ways (! that is, when "r v 8" is prodused in different "8" its meaning
and as a result changss the meaning of the respensey "Ro®
1. The bear is one of the best in the 300, and is known for
his numercus tricks which prople from ali over the country eome to see,
Here the mentence The bear was killed would fill ghe studsnt with
sorrow for having loit such a wonderful animal, and im most probabilidty
the readsr would develop a negative attitude towards the killer (whoever
1t may be)s a
' ¢ The bear had eseaped from the zoo and had already kﬂlod &
susll obidd, Here the statement The besr was killed would make the
student extresely happy and would bring seourity to the ecmmmity, %)
© .. This shows the diffarent resctions one can have towards a
ssntence after one knows the oontext in which it is uttered, :and how
sadh: reaction changed the meaning ef the “ssme® lingulstic utterance,
If & bystander heard such a ststement as The bear was ldlled he migh
not be mgved at sll and this reaction would make the statement weuningless.

1, Inid,
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W WQ ca:met thnmfore divaree a aent.enca ﬁ-om 1ts cofitext and teach it
as a soparate samence stressing 0n1y the 1inguist.ic factors a_t'feeting
its maning. '

Tho aama thaory must be applied whan taaehing or 1esming the
mnmts of languagu For what is the uee of asylng that /p/ ve,( N/
is mblmtia far Arab atadents, or that /p/ is a phcmetic sound
mt a phmmie ;oxmd in Ambio, 12 we do rot put 1t in its context
uhieh is the 1oxical :lt.em, u in g___ and hill #0 that 4t w1l add
mmnngm phemloymromminmﬂ. B -

The muxt. ef a word whieh ie a sentenee - isalso .ﬁnportant

for it uﬂ.ll help a person idmtii‘y the new word by providing clues
to :Lta mming M 'When one reads or hears a word rar the first time
in an nt‘baransa where it 1s the on]y ward he daesn‘t know, t.he rest
of the lexieal im= detemine its meaning. That 15 to say, that
while us‘bening to the use of a word 1n a m« and its dietribut:!.on
in other 'sentences among othor mrda and the eemlation of these
words tegcther, one slowly arrivaa at 1t.a meaning in that eontext.
Tbm slovily agd.n ag it is heard in other eontoxts ene knowu more of
its neming For axmple, if one haa never heard the word w
'berez'e. and he ovorhaared or read e eonveraation in whieh the fonmd.ng

5

mtmcos ocours

kmmwwﬁm he}.mmm lay hockey |
mw.&.wm He'”n&.mteamx&

J:)

il

Vo . Klausneler, et al, Teaching in the Slementary gc_}ggg_b Pe 190 .



After hearing the first sentence we know that hockey is "played,"

and therefore mist be either a game or a musioal intrument, With

the seccnd sentence it becomes clear that it is s game, andthe mesning
is nayrowed domn unﬁl we can got a clear idea of what is really meant,
Although the word might have been unfamiliary its meaning be¢ame olear
a8 % Ligtensd or read, 1)

Singe hlie sontext of a word determines ity meaning and no two
oantexts are exactly the ssme, no two munings gan even be the same,
The "one word, ome mesning® idea, therefore, 1s false, No word ever
has exactly the same meaning twiees (2) YHow ¢an we 'fix the meaningé
even for as common an expression as “to believe in' when it can be
used in such sentences as the following?

1 belisve in you (I have eenfidencs in you)

I believe 4p demoorasy (I aseept the prinsiples imlied by the

‘ term democracy) '

1 baligye in Santa Glaus (It's my opinion that Santa Clause ‘eﬁau)"(a

Vary often wo want people to use a word as w8 use it and have
1t mean the same, but how gan they if their experiences are different,
Thinking that "ons word has only one meaning® or taking a werd out.
of its context is the ocause of mo much mimwunderstanding in the word
todgys It would be startling indeed 1f the word justies for example,
had the same meaning to the Seewrity Counedl members in the Ynited Natdonss

s luille, ot &%§ Readings for Liveral Education, p. 151

Re Dids: va 164 | ,
& i o .
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ve ahculd get nothing but. tmaxﬂ.nous deedsion.( 1 N
| we camnat, therefore, say that we knou the meaning of a word
berors it is uttered, We can know approximtely what it 421 mean, €)
’re illustrate this pe:im:- is & conversation .fram "Alice in xvonderland."
Aliae and B\mpty Dumpty were havlng an argnment at the end of uhich
&mpty Dwty made this statemmtx
I“‘WW Dumptiys ...“f.hcm"s glory for youl"
Alioes I dc'm‘t‘ know uhat you Qean by glory,"
prty‘ Dmptg: .,,."Of course you don't - tilT I tell you.
| | I mem & 'There's a nice hmock—dem argment
for youl® |
Alicet "But 'giory‘ doesn't mean 'a nice knock=
| down argument, "
Htmpty D\mptyx ‘ "yhen I use a word, it means Just what
v | I choose 1t to mean = neither more nor less." (@)
| i Frmn all thigy hwever, we carmot Bay we mus’ﬁ discard tha dictionary
sinco context is so important," Any word in a sentence - any sentence
in a paragraph, any paragraph in a larger wmit - ﬂhése réeaning is
revealed by its oontext, ie itself part of ‘bhe r'antexb of the rest of
the tcxb. To loek up & word in a dic‘bionary, thsrefore, frequently
explains not otily that mrd imlfy but the rest of the sentenoe, paragraph,
convarsation, or essay in which it. is found, A1) words withm a glven

s Zblde, ps 156
o Bl g1
5, Lewls Garroll, The gomplete Works of, ppe 215 = 214,
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context interset upon one amother, (1)

If we ignore the context and take a word out of its sontextual
setting wo areate « misunderstanding, For examle, "A reviewsr maybe
quoted en the jacket of a look ss having said, 'a brilliant workt,
wirile resding of the context may reveal that what he really said wass
‘It just falls short of being a brilliant work,'"(2) An interpretation
mst be based, therefore, on the totality of contexts, If it were
otherwise, we should not be able to a csount for the fact that even
1f wo £21) to use the right (omstemary) words in some situations,
peeple car very frequently wnderstood m“(s) For example, a girl (A)
was telling snother (B) about a conversstion she had with a man on
the plione and she coneluded by sayingt

Ay  ose%and he saw vhat I meant,"
B, “You mean ke hegrd what you meant"
A¢ "Ye@y that is vhat I mean, Didn't I ssy that?”
of gourse it was understood from the beginning what was meant bepgause
the man eculd not have possibly “sesn" what she said or meant since
the conversation was by phcne,‘ dust the opposita eould be trus,
however; that the heaxer interprets what he thought the words meant
and vhat they customarily mean, and fails to tske the meanings of the
words -8 they are literally: For example
Humpty Dumptys "Se heve's a question for you, How eld
| did you say you wayel®
Alice: ,,,"Seven yesrs and six months,"

1, Iodke, st &I o y Po_157
m This wgs"%.xp aned ;Iearly under vord order in Chapter Ona, -
2e  Ibid., LIS ’ ‘ :

5, Ibdd, p. 185
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\
Mw Dumpty:  "sirongl" ,,."You never said a word like it."
| Aldice: "I thought you meant YHow old are you?®
' Humpty Dumpty: "If I'd meant that, I'd have said it,r (1)
Words mtm'slly mean different things to different people, but
if we can always remember that no word ever has the same meaning twice,
then we will develop the habit of examining contexts, and this ensbles
us to have a better underst-nding of what others are trying to say.
Aa 1t 18, pecple are all too likely to have 'signal reactions to words
or read inte people's remarks meaninps that were never intended, ‘ We
 eannot expect people to use words like we use thom speeially if tﬂeir
background experierces have been diffemnt‘*) '
In foveign 1anéuage teaching andlearning; contextusl orientations
cannot be escaped. In the begirning stages of language l.esrﬁing it
nsy be important to emphasize language skills at the e;ﬁ;)enée of ékt.rw
linguistic weaning, specislly if one of the aims i to make linguistic
features matters of automatiec habit; but once the basie phenoclogy and
gramatical features are mastered (or nestly mastered), there should
be an attempt at the diseussion of stories and other passages where
thzere 18 a connection of thought between sentonces. (8)
At the beginning of this chapter, culture was defined as the
¥life-history" of the peopls, Peopla's oultural background then indludes
their haritages, sustoms, traditions, ways of thinking and bahaﬁoral‘

marneylmma, @« These very same "ways of a people” are the basis for

1. lewis Carroll, op. oitss pe 211
2. locke, et al; op. ‘oit,, p._!SG

4

8, Nasr, gp, oit,
Chapter Three deals with the different ways one can bring thia abe‘ht

4, Ibid,
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t.ha peepla’; stinmlii for, zmd regponses to, their 1anguages utterances.
To obtain complete mderstm&ing of an utterance, therefors, the student
must zmw abcmt the baakgrrmnd of :Lt inorder te deriva complete
_maning from 1%, An exanple fmm nteraw.re #111 serve as an exa.@le.

| After tmnty years of alaep avgy from his town, Rﬂ.p Van Winkle(”
reﬁumad to his ?illage :l_n the nrldst of an eleetion, With his long _
”@iszled besrd," and "!mﬁuuth drﬁas, ' and a dre*s on hisg mhovld_e;g soe
"he soon atu'acted the a%tenuion of ¢ .xe toun poli,tieiana,“ when they
'started to qmahion htm one of his uttﬁranaes ahwst causad a riots

"Ales! Qﬁn‘hlemn," aaid Rip, "I ama po et man, a native oi this

place, and a loyal subject of the King, God hless him, ("

Here Haéré. general b\mﬂt from the byat#:xdera. Atoryl a tm‘yl 8 #py!

& mﬁgeél huat.le himl away \d.th him! “It was with great dixficulty that

the self-important man mth the cached hat r&atamd ordex .n y

Lhe cmltextual set uing for the uticrance izfni‘e faot tha.t tmnty

years had elapsed, information about his dress and manner, and that
it a‘htracud the a-,tientd.a;; 61’; the peeple, it 4t was néither tlﬂ.s nor
t«hé l'ingu:}atiya.rgea‘a‘ai'{xg th_@ produced the responses It was the significance
of the twenty yeara, {rom the historieal-cultural peoint of view, that
wao the lwynote t,q the beha¥ior of the people, Twenty years before,
nuch a statament mld have bee-z expemd from Bip and would have heem
mat ﬁ.tsh a;:proval. making him a‘ “good“ e:%.tisan, But during those twenty
yem t»hﬁz'e had been nistary including the Revolutic nary Ware The
utterance sti.il hm the saue linguistic meaning as it would have had

e

14 Washington Irvig, k Sketch Book, ps 26
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!
twnty years earlier but its sultural meaning has changed, For now
1% meant that Rip was an "enemy” of the newly emtablished governmant,(!)
~ A1l this points to the importance of understanding the ewltural
backgrownd of owr utterances; for as Friel‘a) ssys "To grasp cnly
the Iinguwistic meaning is "mere verbalime, " '

The purpose of learning a foreign language is to sommmiscate
fdear and meanings in that language, Comwnigation 18 a twe-way proocess
‘and 4n order 5o male this "pive and take” meaningful, the student
magt loiow enough about the culture of the native speaker inorder teo
uhderstand (o respmd to) 4t fully 1,0, %0 attach complete and total
meaning to its xbavmn(s') ‘

Cuitursl orientation mesns lemrning about the sultwre of the
foreign Tanguags 40 be able to vespond to it in the proper vays (Y
vWhen learning aboub a foreign oultuwre the student ey trenefer lds
‘native cullture hatits (as he isliable te db with linguistic forms)
to the foreig evlture; 4t would be obvicus then that we teachers
ahould gompare the two eultural sywtems and then be able to prediet
hat the trouble w1l be, (&) |

"is sonstantly wmisinterpret esch other across sultures*(6) One

1¢ Ibddyy p. 3820,
2, :Gharles Friesy The Struoture of Englishy pe 298
5. . Jidds '
4, Wasr, op, clt,
-8y Ladoy D, Sltes pe 114,
6y - Riide,s po By
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mast not igonore the sultural differences of he wiil misjudge his
eultural neighor as he often doea for s form of behavier thab to ene
eulture has one mesning may h:va ancthier mesning to 2 mm&mmm H
if thepersen dees not know the differemce in maninﬁho wight aseribe
to them the intention that the same behavior weuld imply to his cultural,
and would poss on them the same judgement sb oh his fellow members in
soeietys In facty unfortunately) that is exactly what peeple do in
mast eases at prsmh“) - For example, in the Amerisan eylture is
a dociety for the Frawvention of Cruslty to Amimals whish is congerned
with the feelings of dogs, catsy horses, mnd sther domestio snimals,(?)
Un ihis basls the Ambricane ssoribe the meaning "eruwel" to owr-game —
of hunting birds ang eating them., In our culture this game 1s a
spord which is pard of the natiwe eulture of the people,

A eertain form of behavior in a partiewlar eulture might be
found in another culture but aetuzlly have two different mesnings,
For example; drinking milk at meals is a standard practice in the
Undted States for all people, ituprimavy msening being that of foed
snd ebsodard drink ab meal time, It doss not have any special eommotation
of scedal class, natiocaal groups, age groups or economic status, (8)
In Iebmen, however, uilk at meal time is not a stondard érink,
Some ehiidren may drir !r some adults may drink it for some epecial
reawns some individuals ' or families or groups mgy drink it because

1o Ibid,
2, lade» gp., d.t., p; 117
5. Ib,iaop pey ‘l&



of spocial cultural ecntaots, Drinking milk at meals in lebanon is

not the standard drink; it is a speelal drink for a special people

" on a spesial cccasion, (for example, when preseribed by the doctor).
Language is not independent of behavior, Language is behavior,

It follows, then, that the structures of language are the structures

of behavior andshouldnot be diverced from them, @) "Verbal and non

verbal activity is a wnified whole."') When students arve taught the

language of a people they must also be taught its equivalent « behavior -

that behavier vhich reflects, the culture from which the language

sprang. To be sble to get the total meaning of a scoiety which 1s

madé up of the social behavior of its people and its language one

mist study both as one, ¥

| One must never teach the spsech utterance without its equivalent

in behavior; bacause ene exists for the other and is useful to 1%,

‘Why do we say then Open the door, if it wdll not bring the correst

behavieral‘ pattermn response. uwhen teaching, therefore, the gsentende

(1)

Open the door in any context, we must demonstrate’ the responses it
it mm elicit in the different situatiena.(S)

2, Kenmeth Pike, Language, pe 2
e Zhlde
4 Didy

s The method for deing this successfully will be diseussed in
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l‘h.tch coopéra‘biqn and eemmni#étim between people of a culture
15 effected vithiout language, For examles bandling objects, as
when we pléce an object into s otherts handy vaing gestures, as
'm}en wg polint at somethidng) eoutactay as neiding and carresging}
using non—li,ngu_istic sounds both non verbal, as snapping the fingers
and applause, and vocal, as laughing snd orylng, 1)

It is not enovg,h to lmmt only the outomary bebavioral pa‘btami :
in a evltwre but alse the sutomary or corveet, and the improper
Iinguiatﬁ.c speech formsof that ouwlture. The spoecn {ornis wilch are
termed “Luproper® are usvally those uttered oly under restiicted
alreumstances, If z speaker wttered them owalds this restriction
he 18 ghamed or punished, HKnculng about the aircumsiances as well
isimportant, These inpropex forma belong usually to oertain spheres
of woning, but often encugh the forms «ith the same denotation exiat’
gida by ,.‘sidta with the improper gonnotation, Nor exarple: progtitute
by the side of the Lmpropar wigres(?) One can see from this how
important this infumation can be to a foreign aﬁudent, for if he
were tQ look up the words in the dletlonary he wwald see that they
have tne “aamc® weardngsy not kxwa::mgg the connotative signifieance of
their meaning would probably pragpt him 19 use them interchangeably,

_égxo:bherv type of "improrer” eonnotativa, due Lo the culbure, is

the avoldance of “emin:ous" spseche-forms, which aymbolize something

1e ‘ m@mald, _£. &” Ps 144,
% %; Pe 115
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painful or dangemus.(1) For examples When an Arab mentions the word
death; soms terrible accident 01; tragedy, he slways follows his
uttersnce vith a phrase whieh literslly translated means *Far from
you," when he mentions excretory ﬁmctions) or something "dirty" like
a shoe hy Always follows it wdth /Tasallak/, "élthoub refiection on
your dignity," | \
¥Again in the realm of language rather thmr that of eulture as
such, the harm that we do our sudents by not teaching them a foreign
language or by teaching it as if it were just diffemﬁt words from
those of cur own language lies in the false idea they i1l hold of
‘vhat it means to learn aforeign langusge, They w1l never be ready
to struggle to pronounee things in different séurd units, different
intonation, different rhythm and stress; different constructions, and
even different wnits of meaning /in their eontextusl and eultural setting/
unless thay realize that this is exaetly vhat's involved in learning
a forelgn language, and that although learning these things will
require effort, often dull, and wninteresting, the reward for the effort
will be great.“(a) » |
fOultural orientation does not aim to superimpose one oulture

upen another; it aims, however, to do two thingm

1 help students of a forelgn lenguage understand the language
better by oonnesting 1ts features with the significant cultural featuw s
of the mtive speakers of that language, and |




2, promote international andintersultural understsnding, which
12 one of the more idemlistie aims of foreign languape teaching and
learning,® (1)

1e Nasry op, git.



CHAPTER THREE

THE TEAGHING OF LANGUAGE AND MEANING

The mastery of the companents of a foreign langvage is quite
essentisal on both the receptive and productive lewels, but unless these
components (phonology; wéeabulary; and grammar) are learned sirultaneously
with the gitustions in vhich they appoar and the behavioral patterns
which they «)icit they will net be meaningfuly Furthermors; one |
cannot be sild to have mastered & fereign language uniil the signalling
deviees of that foreign language have bogoms matiérs of automatio
habit,

The 1ded] method of teaching » language is o take the student
right out into the situation and teash him the vttéranes he must say
inerder to get the responses he vmnis, For amze,'mh a person
i3 sungry and pointe to food he vovld be tamght to say food or apple
or vhatever it is that will, vhem ﬁt»téred, bring about the response:
widoh w113 satisfy his honger,

In the nlassroom this wethod is gite shviovaly impossible,

For this reason testhers are forced Lo use other methods in erder

to tridpge the gap betwesn the nctual #8 = RY snd the lesrned ¥r - #%,
Thess wetheds help in bringing to the class the 1ife mtustions which
ascompany language utterances, Some of these methods actually irvolve
dsgcait?ationu of the "exact" behaviord pattern of the utterances
otherséupr:lement the werds with pictures, stories, and other devices.

Tﬁis‘ehapter diacuéses gome of the variocus metheds used in

teaching 2 language to students of another tongue, .
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The meaning of the words of a 1anguage ranges from conorete

to ababraets The closer a word is to some possible presentation the
easier it is to teach and 1eam.(1) An mmr&um of g emorete
comtext would be, for example, the word blue put on a blue paper, the
word hat or cold on the vater fsuest, the word milk on the milk bottle,
Concreteness is &‘ca achieved by fuiing ar soeing the action eon-
mdbyawdasmw,mém hearingths characteristics
expressed by loud, pop, noisys and axpnrianmg the quality eonveyed

by zmeh words as m and th;.(z)

Amtlur mthed i’or cenerete msentatien is the use of still
piletures which whan uaed as f.ho, context of a ward d.ds the student
in wnderstanding 4ts meaning,(8) 5411 pletures often elearly
:‘esemble the real }it.hing-. but the iaaeher should supp'lsmt. the picture
with verbal synbols, This means, of course, thst the word and the
plcture go hand in hand, and must be presented together, It is not
uufficient ta presem the pleture alme snd eaq:»ect the studeni t.o
get the full meaning of an u‘btaranae. '

By means of a pict.m a new word or sentence may be presented,
For example, mmbe fntroduced with a picture, &%m
may be presented by a ploture or a dra«:ing of a Jog jumping, Another
wsy of using pic’bures wuld be to draw the outline of a house and
Tabel. docz, w roof, and other parts, ()

s Bdgar Dale, Audie Vigual Methods in Teaching, ps 850.

2, Klaus Melor, et a1, Tegghing in the Elementary Sehool, ps 189,
S¢ Dale, Ops Clte) Pe 254,

de Klausmeier, et al, ops gits, pPpe 189 = 90y
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In using piotures, however, teaoiwra should make sure that the
students do not mtax-prét the piotm in thelr own oultural terms, that
18y 12 a plcture portwa a speeial aultural pattern of the forelgn
1angua.ge the teac:mr mugb axplain it Lefore using it as a context for
s foreign li.nguiatio atterance, 1) For example, 1f an Avab student
sess a pictm of some peepl._ualking on the street with shorts on,
there is the Wr he might make a generaligation and think that
everyﬂwre in Amriea peeple wvalk S.n the streets with ahorts on, Naking
further :lxawstigaticna he might diacmr that the picture uss taken
near a tennis court or in a speeinl setting or baekground. All this
mst be explained ‘bn the sbudnnts m they will not nd.ainterpret the
eultural bwkground of the p&eture; It is because of such nxainterpretatiens
that some Americans in tho UsSudy today still believe that we ride )
von cg,mls Lor tranaportatimo
| nw{pietum msb be an uid onlv, not an end it must be a supplement
to the context for furtber word tdeatifioation, As Dr. Dolel®) says,
“Pietures suppl_emant raading by making the printed page more concrete
m:dsmmingful.ﬂ ~ Plotures can alse be used 18 a context for a
composition, For example, the teacher could show the clase a picture
of an avbomoblle accidant and tell the studanta to imagine the "S «r = 8 ~ R"
' cf the whole sitnat,ion and to m-ite it dmvm,

———

13. Dale, m’ Q_p, Pe 25‘;
2 Iug
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- . Another method of bringing to class actual life situations
is to demonstrate the "actual" action or responses of the utterancess
Por exsmlc, :ln teaching tho sentence I open the door, the teaeher
deﬂiygewmthedmrandapmituheuttersm
wdu; also in I am walldng, he could demenstrate to the elaantha '
xapaning regponses of those.mrdm In such cases the teachers or
Mnta hm taken an utberance and created in class the "S - B* fo
its meaning, vhen a student participates meandngfully 4in dramatisation
the imporm“ lies in that he uses the words as his oun and fills
them wAth personal meaning, This ean be speclelly significant as an
ald to theteacher in several waljss For example, in teaching "statement
patterns" (or other grammstical Uovices); greetings and leave takings
may be practiced in a role-playing situsticn, Two students sould
demenstrate the convemsation that takes place between friends in
the mornings the following could be part of this demonstrations
Good morning, Mary, |
Good morning, leila,
‘How are you teday?
3'150, thank you, And you?

A Very well, thanks.

Dramatization 1s alsc significant in gebt-ing the "feelings" of some
charaakrs cf a story or a pla;r. In lcarning about. a eertain form of
government, for emple, the students could turn the c¢lass into a

¥r ¥

pariisment and play the roles of the different menbers, using words,
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gestum, behaviora‘* pahtema, ami ths cmwrsl set up of the eomzt.ry
snd :Lts people. ‘I'hia makgs the lesacm all the mare meaninfgul ond
conm‘bo ﬂnce the stwient% theraselws have predneeé the “"exact" eituation
in ahich the langvage \rhtsrmea are useds 4 Agdp gmmm
dan ba a:mthert&pie for dramatizatim, E!ere the stndwnta will
learn the mbulatvﬁtam involved in guch an experience, and the
wor&ng of the utternncea, and the resy cnses they mdght get, |

Dramtimtion as a ycm;p response :!.s a very good taaching aid,
£or it teaehes stud ents ta e*cpreqs themeelves- »l1 zmd thue add to
the mean:lng of the wordv they use t.he bahavior that goes with mrda
| andf,hat 411 help t.e define 1t (1) |

‘ma use of steries is guita helpm %o beth tea.chm and Arsb .
stude*zte sinee it providsa, in :Ltself, the cfantexb for the words used.
As students listen to 3 stery thay mn leaz*n to 43»’0(”3 ats the
lexical items togethcr snd wnder: stand their rel :1ti¢nship vith what
has hraen aaid and wlth kﬁat wn:'. come and elowly sxrive ab the total
maning.

One of thc many ways to uso a 8’601'3’ is, to ereate the context
by mld.ng u;z a2 stary in a game fm; that 1s, eaeh atndent will
aaer a santm ee usmg one mz'd, and then the next studen’t Wil ecminm
ita maning with another phraee and aa on, Also, after a story has
been mad vhere the cont.exb 13 already given the students eould choose
the new mrda and dimss their use and the responses they produce,
A discussioh could t.hen. tollaw with the following qmsticms as stimii:

Miioh words ereated s plessmt or wiplessant feeling? ihich words
were disoriptive? vhy dld the suthor uss this word and for what purphise’
1s Klausmeier, et al, op, gltss pe 2186 '
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A stery oould also bs used for the practiee of tenses or for tralning
in the use of contrasted words, It can also beused to teagh students
$0 read with expression (intonation, stress, and other language
companents.) Though a story provides its own contexiual setting and,
‘thexrefors, could be uped iamhiug all the compo: euts of language,
4hat should not prevent teashers from using vith it other alds such
ap plotures; and recordings, .

Whereas the context of a story is inherent t.u the story itself,
the ccntext for cmversstion is produced or crested by the group who
is canvversing, CGenversation osm, therefore; be used in classvoom
in training the students to fommilate :Mut&miduﬁ which, when
uttered; produce the "S « RP required for the context,

Disoussion of astivities, projects and problems is very astive,
fexr it trings about the gentext through everybody'!s ccoperationg
One of its ains eould be, for emamples dewslopinghsbits in the uss of
infleotion for tense and number, and on this basis introduse a
problen er thome for congervation, Since gonversations are oxal,
ths o¢an be used in training students to listen o thelr miskakes
and the rmistakes of others and the eorrections, Mimleing the teacher
in conversation is a very good devies for learmming intonation and.
other phonolégioal elements as rhythm and gtress, The use of con=
versation as a teelmique may alee help students to master the use of
contraotions, |

 Gonversation toplos should alvays arise from the fairly mdiate



exporience of students; sonvergation ®an itself be an aim in teaching,
for it is an art and should be developed in the student frop the time
they are in Kindergarten, 'V

Historionl dabs ave also diportant in Seaching and mst also
be used as a gomtextual beckgreund for muﬁt&mmw in
msation, a story, or a simple sentence struoture, For example,
"To say, 'there was no mmning water or elestricity in the home! does
not eondem an Eaglish house in 1570, but says & grest desl againsta
hows 4n Ohleago in 1941,"%) Historiesl informstion should be used
as & method in glving the backgroundsetting for a story, a persenality,
& play or otherreadings; it 4s especially important for evliural
erientation,

Another devics vhich 1s frequently wsed in teashing a foreign
language is transiastion, Teachers should try in all cames to correlate
situations wlth the languagae features of the foreign language without
first going through the native language, Translating separate lexical
items is harmful unless the student knows the range of msaning of
that word in the foieign language, The student might, shen put in a
situation, "think" in his own langusge and then find himslef trans-
lating the rosponse into English and thus coming out with the ™arong"
seutence, As wms pointed out in Chapter One, a student might in
say It nice for It is nice since the verb to be is not used in Arsbie
in the present tense, Or he might use the word /s £,/ as row when
he means glapo in Engiish,® |

1« Khausmeler, et al, OB gitss e 398
Re Locke, et a1, _ME for liberal Edueation, p. 156

B M} &» cite | 1}



% R

In teaching a foreipn language, houever, translativn may be
helpful vhen it"éves time, as in the use of teehnical itemsy in the
explanation of abstract words such a8 besuty: whewe direct correlation
between situation and language features proves diffficult hecuvec of
goms oultural patterny and vhen part of the aim g tesching inteypre-
tatdon, () |
48 a £ina) word, 1t oan be sald of such metheds that they are
an added "Slu R" uaad primrily 4o malke the vhele relationship of
a ianguage utterance (”r - B") and Lha meantng ove undevaiowd and
better 1ike the ”real" usm of the wrds in setuel Iife sitvations,
These mthoda have beem dismsad to help toach rers ix, t«:’l&lﬁ.ﬂg
a foreign IW meaningfully, and to halp stwlﬂu** in *uzs.sfi;am_.g
its features mnd the contextusl snd cultursl sed wp Ik unich thesc

features are ias:ed.




| CONGUIBION

It 48 hoped that now as the reader begins once more to utter
“pdg" and hear "shs™ he is more constious of his surrounding
gltuations and responsés, It i& siso hoped that he sees the
#gnificance wid pregtisality of contextusl end cultural orientation
&8 it affects lanpwage and promotes understanding, These papges
showld now be o beginning for the reader as 2 means in tesching,
learning; and umderstanding a foreign language,

mly in 50 far as suth mw (and cultural) orientation
iz achieved iz the foxreign language really “mastered" and en
no leas terms can there be resl "wderstanding” between those vho

spesk diiferent tcngm."(’)

1« Chorles C, Frics, Teaohing snd w.‘i{‘ﬁﬁ Engdich em 3 Forelwm
Langusge, p. 61 |



APPENDIX

FIVE SAMPLE LESSON PLANS

aszt Fourth .‘zecozsdary'
Time: Fifty minutes,
Subjeet: Bnglish mtem,m;
Admt Punetuation in Composion
Cbjectives: a) The use of the ax;g_g_g‘. gomna and question marks
b) The sbilit.y to formalate mrdn from a ecmmu context~
gtill pictm«
Adds! 4) stan pietm to give coumxt and ntimulate students to
use appropriate vmis ‘
b) Chalkboard; an aid :ln visunl identiﬁcntien of wrda and
other symbols,
-(The ‘ploture to be used i s coloured still plcture of a |
few girle enjoying a pionic. Any other example would de
Just as well, The questions sbout the plefure are enly
zong ©f the Varicus examples questions, that sovld be.
ralsed &5 oneé iy leoking st suoh a view), -
Procedures
I, Reviev in dissussicn form the uses of the oemmd, period, and

 question mark, -
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A, The Question Mark,
1o What is the méba for a question mark? (Write it on
the board),
2, When 1g it used?
as At the end of a question, (Write question on
 board)s
b Demonstrate a conversstion \dth a student and
write it on the board; For example,
Helle (Does it need ")
Howsaxe yan? (Does it need "2%)
Lan fings (Pwes it need "7%)
Why is your name? (Does it need "7%)

Haxre
¢y Two students will nov sonverse together and their

sonversation gould be written on the board whilk
& student punetuates ity

B, The Period, {

1o What is the symbol for s period? (Write 1t on board)

2, .When is it used?
as End of greetings, for exarple; good morning,
b, End of a statement, for example; I went to sohool.
| 0y End of a aamend, for examples Close the doors
d, End of an sbbreviation, for example; Qg_y Co. Mpr, Jones.

e, After initials, for exarple; A.S.G., Uls, B.Cod,



Cs The Comna,
1s What is the symbol? (Write it on the board)
Re¢ Vhen is it uged?
as After Yss and No, Olive examples,
1. Yes, thank you.
s No, thank you,
be After each item in a serdes., CGive examples,
s I ate banangs, apples, oranges, and cales,
2, I 1ike horses, dogs, snd eats,
Dy Any question gbout these?

1I, Shew colared picture (as context).
A, vhen all have seen it, stimilate the discussion with such
questions ast
1s What iz the theme of this picture? "A Pienie".
2+ Have you ever been on a pienie? What in thispicture re-
minds youof your plenie?
3¢ Do you think the girls are students? How do you know?
4¢ What time of the year is it? How do you know?
8y How does color help us know the meaning of this pictur?
6 How do you think the girls planned this pilenie?
7. What tine of day is 1t? |
8, Uhat will they do at the close of the day? Will they go
home or to achool?
B, Take out your composition eopy books and write iho story of
these young girls; before the pisture, during the piecture
and after the picture, Pay attention especially to 7,% " " ",
C. Hang up the picture infront of olass so all could see it as iz‘.hey write,



III, Assignments Read in your books the shapter on the other

punctuation marks and their uses,
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Glagat Fourth Seeondary
Time: Fifty minutes,
Subjeots Euglish literature
Almi  Resding with expression,
Obleq t The effeet of intonsticn and stress on meaning,
Addsr a) Thovus‘ of a story (given as a reading assignment) as a
sontext for ohanem analysis of both agtions and wtterane ,
b) Use of ohalk board as a visusl aid,
Sterys |
THE SAMPISR
L1V, Merris

v In a eertain stors vhere they sell plum puddings, a number of
these deliaious artieles ars laid out in a row during the Bln'im
seasctis lere you may selest the one uwhich 4is most to your taste, and
you are even allowsd t6 sample the various qualities before Goming to
a detdsion, 4

I have often wondeved whether this priviledge was not Smposed on
by ‘poub;u who had no intention of making a purchase, and one day when
ny curiosity drove me to ask this mwm»-oz the shop girl, I learned
it was-indeed the case, '

"New there's ene old gentleman, for instance,” she told me,
"ho comes here slmost eve:y week and samples sach one of the puddinga,
though he never buys saything and I suspeet he never will, I remmnber



w from last year and the year before that too, Well, 101; him come
ifne wants n t.hat bad, say 1, and welcone it. dnd what's more, I
hopathereamalet.mre storcswherahe eangoandget his share.
Ee looka as if he needed 1t all rigbt, and I suppoae they can afferd i ."
~ She vas still spesking wben an cldurly gentleman 1imped wp to
the cewzter and bagan amtlnizing the row of puddings vith graat interest.
: "th there's ’&he mxy party Ieva been ulling yw about,“ uhispered
the ahop girl* | "Juat you mtch him now.“ And then turning to him:
"Would you 111:5 %o nmple them, wir? Hcre'a spoen for you to use,”
. Tne elderly gentalmsn, who, as tbe nmliat 8sy, was poorly but
neat.ly drsaaed, wuptad the apem a.nd began aagerly to sampla one
a.ﬂser anat.her of the puicﬁ.ngt, ohly breald.ng off occuionally to wipe
his red oyus “ud.th a large tm’n handkmhiot which he drew :l‘rem the
mm pockat. of hia shoddy emoat.
. wThis m qw.e geod,” he declared of one variety, and vhen he
‘came to the ntx:t., ,"Thia is not. bad either, but a trifle too heavy.
All the time 1t was qum evi.dent um he sinoerely believed that he
might cmtuauy buy ene of thsso puddings, and I am positive that
he didnat for a moment feel t.hat he was in any uw cheating the store
Poor old eha.p! Prabably he. had come dwn in the wrld and t.his saxpling
una all that was laft him from the time when he co‘.ﬂ.dafferd to come
and selecst his faverite pudding, whi..h ko wouldlater earry home vnder
e arm
Amidst the ﬂwm of happyy prosperous looking mw ahoppers,
the 1itile blaek figure of the old men secmed ineorngruous and pa.thetio,
and in a burst of benevolence, one of those bursts vhich so often bring
pain instead of joy, I went up to him and said: :



% "Pardon mey siy, will you do me a favor? lLet me pm?ﬂsaae yont
cne of these puddings, It would give me such pleasure,®

"Excuse me," he sald, with more dignity thsn I would have though
possible considering his appearance, "I do not believe I hawe the
pleasure of Mmowing yous Undoubtedly you have migtaken me for somecne
else.” And with & quiek deeisien he turned te the shop girl and said
in a loud volee: "Kindly pack me up this one heve, I will take it
with me," He peﬁtad at one of the largest and most amen'siée of
the puddings,

In surprise; the girl tock down the pudding from its stand and
proceeded t0 make a paresl of it, widls he extracted a worn little
black pocketbook and begen counting out shillings and sixpenny pleces
on to the counter, To save his "honour" he had been foroed into a
purchase which he could not possibly afford and vid.ch probebly meant
many bitter privations in other things, How I longed for the power
to unsay my tactless words! It was too late thoughy and I felt that
the kindest thing I aculd do now would be to walk aways. |

"You pay at the desk, " the shop girl was telling him, but he did |
not seem to wnderstand and kept trying to put the eoins inte her hand,
And that was the last I saw or heard of the old man, Now he can never
come there to sample plum puddings any more,

Procedures
I, Review in discussion form the varicus meanings of the story,
Ay Contextusl meazning,
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Ye During vhat tiwe of the year does this story take place?
2 'Wny do you think the muthor wented it to be Chwistmes?
What does Chriatmas time usually mem?
& A time of joy uden you want everyone 40 be happy.
by A time of gifts snd sharing.
¢i- In goneral a bumy, happy; time for g1l
Sy With these fauets in rind how dees paragrsph eipght effect
you now?
45 'What wa¥ your roadtion as youf fivet rend this raregraph?
ay What do you feel for the ¢ld man?
by - What words hasthe author vacd to bring sbout vowr
. Zeodings? |
i. Hwppy
o, M (2ad color)
il Gld )

ive Pathetic
- A In__canm m
Be I{‘}w- mmwa ihé ’é:crd “Chricmag” ~hat would happen to
‘bel.tha meaning of the paragraph? Do the words sffect you

in the same wg?

gy Cultwral rmtﬁng*
1. Yhai doas the title of the story mem?
2, Do wo have snch o cwston in Lebanem?
S¢ Can this story, therafere, have taken place in Iebanon? |
2, Wt de yon think of such o ouato? ;



4,

5.

“w 8l -

be Do you really think it helps the peor?

G nemthink it was good habit or a bad one ff\sr this
0ld man in the stcxﬁr. ,

de unas:ao ;;u think b w1k .de new? Find werk er leok
for another shop and sample out food?

¢s Do you think it is hyglenic to sample out foed?

In what eountry did this story take place? How did you

Inow? - (shillings and sizmpenes).

What, shen, in summary are the two main points vhich are

isportant for our wnderstanding of the el raaters of this

sbory and their agtiona?

as The fact that it 4is Christmas,

bs The fact that there is sampling in England,

II., Character Analysis,
A, The Narrator.

1

&

B

If you were the narrator what would be your actions and

 words? (Answere this in the light of the above two facts,)

(As the girls speak up for the characters, correct intonation
and ‘swtxrsas should be indicated and demonstrated and the -
student shouid repeat the reapénse-) |

as Would you Iiav; done what he did? Why?

be VWould you have walked away? why?

Does paragraph ei:.'ghtb Justify the words of the 'narrator?' '

Who would 1ike to read all his lives and interpret them for

us, (Here the class goes over the lines and special discusgion

is ocarried #s to their intonational patterns), ‘



4, Who would like to be the narrator? (From all the readings
in class of to this part the Mest" is chosen),
B, The 01d Man, - |
| 1. Do you agree or disagree with his vords and actioning? wWhy?

. . Bead them,
2, What would you have done or said? Would you have sccepted
the favor?
8. Should you pride and henor always be greater than your psed?
(Disar s)

4, Who would 1ike to read the old mm's part? (Have severdl
read and let class evaluate on the basis of intonation
and stress, Choose the one who gets aordes the correct
meaning) , |
Cs The ghop Girl,
-1+ What i3 important about her? why did the author put her in?
2, How would you sgy her lines and how would you show surprise?
8. Who would like to try out her part? (Follow same procedure
as the previous one, in choosing the right actor),
D, The "author" or real narrator. e need a student for this
part who will read all the story exeluding the dlalogues.
(Chose one on the basis of previous reading of the storys
a student with a good, clear, voice,
E. The characters now chogen will study their 1ineé.w11.
" For next time you will read them to the olass and we will
record the story,



1« Choose one to be responsible for the recorder,
¢ Another student to "set the style,"
Fo The vest of the class will be the oritical audience,



Glass: Fourth Seecndary
Time: Fifty minutes.
Subject: English Literattmes
Almi Reading with expression,
Objectives: The effect of incnstion and stress on meaning,
Methods: a) Dramatisation of words and actions of the characters
slready snalyseds
b) Recording of the voices as a means for evaluating
intenastion and stresas
Fregedure;
I, Setting the "Stage“,
As Fixing up sating spase,
| %+ Fix place of recorder and miarophone,

2s ¥hat ﬁn we use as counter?

Js We nesd puddings and a spoon?

4, Other props?

Bogzplain procedure of pley.

e The 01d man and narrator leave room or agting space,

2, The shop girl is dusting the counter and chaire.

8« The "author" comes from the audience snd begins to read

infront of wierophone, |
4, Ready? Any questions?
8§, Audience listens and watches earagnlly{



Il, Ascting and recording of "fhe Sampler as explained,

III, Ewaluation,
A, Revieved recorder and listen to the reading, While listening
.t}w audianee, and teacher, and ueh should take dewn notes,
B, Ganstmct.iw eriticim should follow stimalated by such
- quaationu ass
| 1. D&d the meaning ef the story come across mll't
| 2. Aomding to the praviaua analysis did each esch
Bhsrae'wr pertray the proper enotions in their voieea
~and wtim? ‘How? Hew no'b?
'» 8, ':Gi.w txamplea m:en you think other expreasiona would
- ,haw beon bet-ur for the meming
4, Wit ave some of the best sentences sald: hy?
Be Ho'w was the authors voice? Could it be improved? How?
8, Did you enjoy this drametization?
7 | Didit lieslp yeu in understanding the words and actions
better? How? What new insight did you gain from it?

Agsigpnent’? Head the next short story for heme work,
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Classy - Fourth Secendary
Time: Fifty ninutes,
Subjest: English Iiterature
Alm:  Appreeistion and understanding of poetry.
Objectivess a) Get the Mpleture® of the images in the story, -
b) Mastery of the different lexical items in their contexts
and in other eontexts,
Aldg}  Onhalkboard andmimeographed sheets. (The mimeographed sheets .-
-gentaln a poem which the students have prepared for home-work,
It is "The Rhedera” by Ralph Waldo Emérsony)

THE RHODORA
On Being asked, whence 1s the flower?

In dhy, when sea~winds pierced our solitudes,

1 found the. fresh Bhodora in the woods,
Spren&iﬂg ite leafless blooms in damp nook,

To pleass the desert and the sluggish brook,
‘The purple petalsy fallen in the pool,

Hade the blaek water with their teauty gays
Here might the red<bird ecome his plumes te coél;

And court the flower that cheapens his aY®ays .



Bhodoral if sages ask thee why
his charm is wasted on the earth and sky,
Tell them, dear, that if eyes were made for seeing,

Then Baauty is its own excuse for belngs

Why thou wert there, 0 rivel of the rose!
I never thought to ask, I never kneuw!

Buty in my simple ignarance, suppose

The self u}e Power tiat brought me there brought you,

(1839)

Procedures
Recitation, o
Ae Who ig the author of the poem you bHave studied?

I,

&

E,

F,

o Nationality?

24 %tm?

What is "The Rhodora"?

On what ocgasion or for what reason vas it written?
dbat, does "when mean?

what do the words of the first line tell us? why are they
important?

1+ They set ths mood,

2, vhat doas politude here mean?

What do the next few lines tell us?

e Boaexfibe the flower,

% What are the words that serve the purpose?



a, Fresh
be Leafless
¢o Damp
.de Book
8¢ Have you ever seen a flower in the nock of a roek?
4, vhat is the meaning of the following words and use them
in . sentences:
a, Fregh
by Damp
¢» Sluggieh
ds EBrool A
G, How does he describe the beauty of the flower?
1. Head the sixth line and explain,
2. what negative reaction do they produce?
H, In what lines does Emerson ansver the questicn “"from where
is the flower™?
I, Read last elght lines,
1s Who are the sages? Sages ere alse plants, How do we
know which meaning is the right one? Cgn we shbstitute
one meaning for the other and atill have the same over
. all meaning?
2, How in these lines is fmerson treating the flower?
8, What is the philos¢phie thought in line eleven, and twelve?
4, What 1s the msaning of3 |

as werd

b, gelfsame ' _ .



Jo

K,

8. Why is "Power" in capital letters?

8. Are you sstisfiad with merson's answer?

The plﬂ.lose'ph&c quastions in this poem,

1+ Ood's work is superhuman as he is, |
£e Mnghuman, ve cannot explain his work, bﬁt we try.

8¢ - Emsrson has tried in s poem,
‘Any furtherquestions?  Have a student read the poem and

te1l elams to listen to flow of meaning end rhythm,

II, ILet students take out sheets of paper and anawer the iollowing

questions: (write them on board),

A,

B,

State in a few 1ines the mein philosophic idea in this poem,
Csn the meaning from this pem bs aprlied %o other works.

61‘ areation, or only to a flower? bLxplain, In ether words,
is the "Rhodoys" symbolis? of ubat?

IIX, Assignments (urite it on board) The next poem en shomta,



Qlass: Fourth Seeondary
Time: Fifty minutes,
Subjects &English Iitersture.
Adm: Appreciation and understanding of poetry
Objectives: a) Mastery of the different mesnings of the lexieal itens,
in their cchbtext snd outside this centﬁxﬁ.
b) Understanding the different images in the poem and
purpose for poem,
Aldss Chalkboard and imisographed sheets, (The mmeographed sheets
mtm & poem which the students 1e£m prepared for home - work,
It 48 “If,.," by Rudyard Kipling),

-

If you can keep your hmsad when 211 abou£ you
Aie losing theirs and blaming it on you,
It you can trust yoursell when all men doubt you,
But make allowanca fer t.heir doubting tooj
If you can wait and not be tired by waitmg,
or being lied about, don't desl in lies,
or baing hated don't give way to hat..ng,
And yeh dm't look toe good, nor talk too z:isaz‘



* 61 -

If you can dream — and not meke dreams your master;
L you can think == and not make thoughts your aim,

If you ean meet with Triwaph and Disaster
“nd treat those twe impostors just the same;

If you ean tear to hear the truth you've spoken
Twlsted by knaves to make a txrap for fools,

Or watéh the things you gave your 1ife toy broken,
And stoop and buildlem up vith orn-out tocls:

If you ean make one heep of all yowr winnings
And rigk it on one turn of pitch-and-toss,

And lese, and start agwin at your beginnings
And never bregthe g word about vour loss;

If you can force your heart andnerve and sinew
To serve yowrturn long after they are gone,

And sc hold on vhen there 1s nothing in you

Except the Will which éays to them: "Hold oni®

If you can talk vith crowds and keep your virtue,
. Or walk with Kings -~ nor lose the common toush,
If neither fees nor loving friends can hurt you,
If al1 men oount with you, but none %00 muchj
If you ean £111 the unforgiving minute |
With sisty seconds! werth of distance rum,
Yours is the Earth and everything thatts in it,

: And = whigh is more =~ you'll be a Man, my sonl
 Rudyard Kipling



Erocedure
I, Reeitatien
A, Did yaiz'en,jey reading this poem? vhy?
By vouwld any of you 1ike to try and do the things it mentions?
De ydﬁ;lmﬁw anyons that "Rudyard Kipling would call "a man"?
C, Why do yern think Kipling wrote this poem? ‘hat was bis purpose?
Dy what do you know sbout the asthor?  (urite them on board)
1. Nationality |
24 Other works
Es What are the main thoughts in the frst stanga?
1, What do the following expressions mean?
as Keep one's heéd;
‘be Lose one's head.
2 .I*!ake allowanoe,
1. How else do we use the word allouance?
.ii, ‘Use it in sentence,
2+ What word desoribes the mun in the last line of this stansa?
F, what are the main thoughts of the sseond stanza? |
1¢ “hat does it meun to "make dresms your masier“?
- ¢ Could we use "Dan't eount your shickens before they hatelf
as an explanation of the second line of this stansa?
3. Why ave the words "Iriumph® and "Disaster' capitalized?
| 4+ hat are the meanings of the following words: Use them
| in sentences, V(a;é’rite sentencee on boa.tﬁ)

8 ogter
be Mﬁed :

¢s Knaves



G,

- B3 -

5, Give an example. {from your experience cr scmeone you
know) of the meening of the last four lines on this stanaa.
VWhat are the meanings of the following wordss Use them in

sentences., (Write them on the board,)

1. HQ§ - -

-+ 2« Piboheand-toss

H.

L.

Je

S» Sinew
vhat are the main ideas of this third stanza?
1s Vhat different;}iotums do you get from these lines?
R Hly de MY sapitalized?
Be Who does the suthor mean by ®"thenf'in the last line?
How 40 e know that this peem 18 not a monclogue?
1s M4 tha author have s son?
Q¢ Can this poem be sald to anyone?
What are the main ideas in the last stainmal?
1s “hat are the meaning of the following words?
a. Virtuo
b, Sommom touch
¢« Unforgiving
%¢ Vhat is the mearing of the last two lineg?
as Is 4t s0 importnt to be a "man®?

b{ Can we say what is "everything" in the world?

II, Let a student read the poem through, and then let different

studonts read each stanza slone,

— -



I1I, A ten minute test, Use each of the following words in sentences;
ene 6o explain the meaning of the words in the poem and the
other from your own experience,

| A Allowance -
'B, Impowter
- Do Inforglving

IV, Assipgrments Kead next poem,
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