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CHAPTER 1
INTRODUCTION

The purpese ot-thi'ainvnlxigation ia: to study the pqyagaogy of
play at the Preschesl level,

The Secend Chapter deals with the review of literature with respect
to play. Play, being universal and'deninsﬁt.tn the child's: 1ife, led seve-
ral antherities to thesrige en the interpretatiens of play.

‘There is atill aiffionlty im interpreting the meaning of childwen's:
play, because one cam not speak ef the child's: play in gemersl, Theeries:

were developed,
and research in terms: of typOI*unﬁ'mutivatien of ‘play/ The writer limited
herself te one phase of play namely dramatic play en which her research
was based,

Play relieves tensien, and through it a child will be able toe express:
underlying emotional conflicts in his moat rational language. In free dra-
matic play, children work out their inner conflicts in am external field
by prejecting them into the outer world, The important thing is to give the
children the spaces, the freedom, and the materials for free play and leave

them to it., It is for this reasen that the nuraery school can de such valu-

able work for the child's life, Thus he learns early in his life te give

~
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and take, cooperate and to interact socially with other children,

In the present research, the writer investigated dm the types of
social participatien 01 dramatic play as it took place in the Nursery
Scheol ef The Beirut College for Vomen,

In the Thirxrd Gh_apt.tr, the writer discusses the procedure for her
research. The subjects were 15 in number, eight boys and seven girls: whe
were of ages three and four, Children were net selected eut of the child
population, The subjects taken were those whe appeared mestly in the dill~
corner, Children were studied by means of eohservation, These ohservationas
were categerimed under patterns of asvcisl participation, Other faotoras in
their relationship to play were also determined,

The :Fourth Chapter discusses the findings: of the study, The writer
feund individual differences of children who engaged in each type of
asctivity, These differences are dissussed in terms of sex, agey nationality,
sscupation ¢f the father and the mother, number ef asiblings, number of
play equipment previded: by parvents: and the emotional problems of childrem,

The Fifth Chapter which gives: the cenclusions alse discusses: and
relates the findings te each other and te theery, Suggestions for further

reacarch are also igeluded.
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CHAPTER II

- REVIEW OF LITERATURE

This: ehaptar dealds: with theories and wesearch tonducted with respeok
o play; 1t alse relades: play te other facters such as: age, sex and’ educa-

tion,

- - Theeries -
There are. several theeries that ettempt to explain play, each has’

different peinta of view,

The Theewy of Superfluous Energy,

This ia & very well knewn theory among the theories of play, It im
the oldest oml simpleat, 'According te Shis theery, play is *blowing off
n,tcan;'il, " Shildren play besause. they are o full of energy tih“sthtf ‘can'¥
shay atill, Schillerty o German pset supported it by defining play as " The
simless expenditure of exmberant suergy." An illustration of thiwm is the
lion whe pears: when he is welk fed,

- -Seme said thet this: theory was known by the Stoica of ancient Greecs.

'William P, Bowen and Elmer D, Mitchell, The Theory 0f Organized Pluy.
(New Yorks A. S. Barnes and Company, 1924), p, 182, f
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Seme: ethers: dake: Schiller and Spensex as: the eriginaters of this: theery,

But. in fact it wam knewn befere them, Lt was: proved to he hmmw the:

Stedos. Nevertheless. Schiller wag the first to put it mw?es;feet form,
This theery is plausible and generally asccepted by the uneducated man

vhe gan grasp it very easily. An intense study ef this theery showa: that

it is net a very sound oney since children play becausa they like tey not

negessarily begeuse they have a supexfiluous energy. In the most part children

like te play inceasantly, changing from one activity te another. Mereever,

if ene adopts: this: theory it will follow that all kinds ef play are simless

and the play ef different speciea would he very much slike since their

source is the same,

Recreatieon Theery.

It defines play as "an ecoupation engaged in for recreation rather
thau fer busineas or from nocouit,vy.-"a'l‘hi;s idea was an old one elaborated
by Lerd Ksmes, an English Nebleman and philesepher, whe said that we play
_te "refreah ourselvea,”

Guita. Muths aupperted that “games aie an exercise and regreation of
bedy and mind," One ef Muth's suppertersy Prefesaor Lazarius, urged peeple
to "Flea frem ampty idleness to agtive regreation in play."3 That is when
wa are: tived of mental er physical labour and siill do net wish te sleep
or rest, ve gladly welceme the active recreation afforded by play.

Apparently thia theery seems to he contradictory te the Spencerian

2 Bowen, pp. 182-184,

3 Boewen, p. 184, o

v ewanr




superfluous theery, but actually it is supplementary, For when one plays
a gome he is yelieving his metor impulses and at the same time relexing his:

mental powera,

The tingt r £

The ¢hild breathes, cries und does many other things inatinctively.

He: plays as: o veanlt of having asquired the ahility to do nﬁny things:, He
alse tries: instinciively te perform these abilities: and is sntisfied by
deing ae

. The: sarly Churchmen of the Middle Ages wiewed play as ancexamplecéfidhe
"ariginal sin" of ﬁaﬂctf,nd‘.» Play is impelled by Satan, heuqmsm viewved ins-~
tinct and favered it as heing a gift of nature ite strengihen the bedy and
develep the mind, Freehel, whe was: the originatar of kindergarten, viewed
play as developing the apiritusl mature ef the child. He oversmphasimed
imitation which im & dominant mﬁpct in children,
7 ~Herhert Spencer atated his view of the erigin of play as fellewas "Fer
g;srlm as well ws for boys, the spertive acitivities te which the instinects:
impel are easential io hedily welfane. Whoever forhida them, forhids the
divinely sppoinied means to physical develspment,"

A fow yeara hefore, in his "Principles of Pagcholagy", Spencer aaid:
that, in the play ef Spr#g.th,-, motia: is. in achieving victary which gives
them nu:fg.ctuh., Mereaver, Spencexn amphmm "The atruggles: for existence”
of human beings which iz due to the faet that man haa: more force than needed,
This is a characteristic ef the nervous: system, as the cells are torn out
t-hqy are ronevgd ‘and‘_?'»ol»mrilt and are accompanied by an inherited readiness:

to dissharge. | |
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" ié"cqloftr here that Spencer maintained the instinct theery, Some
other authors: acceunt for him the Superflucua energy theory, The reason
may be that Groos miscenceived Spencer when he used seme of his German
worke. S ethers came dndrrppeated Grooa's: view without checking the
writings of Spemoems - o
' Meréever, Spencer was misconceived at a point iﬁen:hi'sayn§'fhat imi-
tation is the mein source of play. What Spencer means to say is that "forms:
Qfﬁblay:toadltéstaki the forms of the adult sctivities of the lamc*npeeidaaﬁ
He speaks of kittens pretending the catching ef mice, and the play of girls
with dells, similak to the werk of women, but he never indicates or says
that this is a conseioua imftatien but it is rather an instinctive wot.

yéibe"i&ééntfiﬁntfoﬁ“via;dlue Ln'dupport;of the instinctive theory, He
ﬁﬁou@hﬁf that "animals cannet be said to play because they are young and
fiolfc‘omé, but rather they have & peiiod of youth in erder te play.® Pléy
has s great role en the adulé'pdinonality; it'halpi;crocting a certain type:
éf perasn. Man develops: from generstion te generation, and he perfects hiws
play which is likely to develop a higher quetient of intelligence, But
Groos's theory everemphasises. the role of play. Moreover it forgets about
_ many harmful plays such as gambling and use of drugs.

Some writers asem te forget about amother interpretatien that Groos:
gives to play: {t 14 a kind of "Catharaisr® i,e. a compensation reaction
ﬁ;'%ﬁieh the ¢hild exterierizes some emoties that would create many mental

and physielogical disturbances if not released.

4 Bewen, pp. 186-190,
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The Iﬂlféritéﬂée Theoery.

‘Tt looks upon play as being the iﬂenitmco ‘of many abilities: and other
. fnstincéive desives: and pleasures well eooﬁinéted. Docter G, Stanley Hall,
_ an éminent. anild payehelegist, is one of the greatest supporters of this
theery, According te him, "the view of Grees: that ipiay is practice for future
sdult activities is very partisi, superficial and perferse, It ignorcax the
past where lies: the key to all play activities." All our plays are nething
but & mere or less medified cepy of our ancestors, One eould say tl;dy are:
& rebearsal of them, |

The inheritance theory does net have to contradict the instinct theory,
IT one ddes: not leok at inatinct ae: werely being prophetic we could trace
thstinct itaelf to inherifance, Dr, Hall's. statement "Play mever practices
dny “thing rac{ally new" éecems to be a very sxtreme one, By the very fact it
séens to neglect somé new olements which could be added to play by eminent
people who afe hijghly’ intelligemt, who excell , and who can invent. Appart
frem this point, this théery fs quite & sound ene to explaim humsn abilitfes
sich as: ol fmbing, hiding, chasing . . . ete,>

o

Piyéhesnalytic Theery.

" 'Freud ‘and Wis followers point out that at the third and foursh years: of
life the ‘child Feaches the third stage ef development knewn as the phallie
dtugi Be bacenel intel‘ostcd in sexual’ thiiags und in the opposit& sex in his
nnlwun to othema Hi& intcnat :Ln t-he gonj.tgln boepnu, magni fied im mastur-

b&ti.nv- 6

.,;A . . s :
—— s

5 Bonn, pp. 190«%‘98;

erl Henry Mussen and John meay Congu?, Child Develepment and Pttnonaliztz
(New Yorks: Harper and Brothers, 1956), p, 233, v
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Acsording to Freud, a very important development. takes place which is
the development, ef the Oedipus: Complex.Mestly, it obcurs: at the ages: Feur
and Five., "The bey tries te take over his father's place; he considers hias:
father s competiter and develops: gumbivalent feelings toward him," For he
~ leves: his mother and wants to seduce her, The child masturbates, heve the
mother forbids: him te. de s, and he interprets: it as o threat to take awpy
his penis., Casiration fears then develop,

"In some cuses: the love of the father is stironger and the little bey
represses his. phalliec sirivings toward his mother, Instead he d;volépnf 3
passive, pregenital sexual desire for his father, This hegativo Oedipus:
Complex may lead to homesexmality." With the girls: the caas is different, As
soon as they realize the sexual difference, she develops a penis envy and
wishes: to have a penis and develops: a love for her father, which is ealled
"Electrs Complex". She begins: hy making vain attempts to do the same as: hoys
and later, with greater succeas; makes effort. to compensate herself for the
defeat. -~ efforts which mey lead in the end to o n'e,ma.l feminine &tﬁiitndt.v
The core of her fantasies. could be phrased ass "I can do what any growm-up
can 3 I am big." Oedipal play is either solitary ( playing with doll er teoy
 soldier ) er secial ( . several children play tegether )..8 But the prgblﬁ.mw.
he tries to aelve axe hia very ewn,

"Through his play the child prepares: for adult reles and functions,
acquires: skills which in his seciety will be useful te the future adult."

T Benjamin B, Welnaﬁ, Contemporary Theories amd Systems in Peychelogy (New

" York; Harper and Brothers, 1960), p, 235,

Lili Peller, "Libidinal Bevelepment As Refleeted In Plays," Journal of
Paycheanalytic Peyeholegyi 111 (Spring 1955), pp. 5-6.

8
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One can tentatively say that qll play in which the child fails te perform
superficially but he constructs and creates something ia: directed by the
atriving ef the Oedipal sitnstionsag

"All play bfingnaviah fulfillment, pleasure, elation, a feeling of
eupheria, well-being. Play, however, is net. a direct manipulatien of the

‘pleasnntipmincipkca It &s;ah attempt to compensate feor amxieties and defi~
ciencies: to obtaim pleasure at & minimum risk of dange:‘forrinroynraible
consequences, Plsy is a step tejard anblinatiop. The direaﬁ,dilchgrg§sq£
sexual or destructive drives is not play, but sewual and/er destructive
elements enter into all play."

Play is considered play when the child is  able to atop when he wants,
Moreover, uncomscious impulses can be acted out in play witheut reaching
avareness, Therefore such cenflicts: and anxiety aroused by instinetual drives
that are incompatible with reality and even with ene another, may he reduced
by plaﬁm

One may summarize these theories in terms of the following definitions:-
1; "Schiller: The aimless expenditure of exuberaat energy.

2, Spencer: Superfluous: actions taking placoftnstinetivnly in the alsence
of real actions., — Activity perfarﬁcd for the immediate grati-
fication derived, witheut regard to ulterier benefita,

3. Guts: Mutha: The natural exercise and recreation of hody and mind,

4, Frerel: The natural unfelding eof the germinal leaves ef childheed,

8, Groess Inatinctive practice, without serious: intent, of activities that

® Lils Peller, "Libidinal Phases, Ego Development, And Play," Psychesmslytic

Study 0f The Child, 1X (1954), pp. 189-190,

1%e11ar, "Libidinal Phases®, pp, 179-180,

‘
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‘will later be esaential te life,
6, Halls The mater hab#is‘ana'bpirit of the past persisting in the present”,
7, Freudi Symbelic expreasien of wishes; and of sctiens which are prohibited
to the ¢hild in réality. "Instinets-ere the ultimate cause of all
activity,n 18 |
‘Gne- can recognize from these definitions the difference im wiew points,
The ;iH§3£‘o;es are the enes that give the traditional definitions. Mutha:
and Froobel don't give a roal dofinition,hut tbey omphasise the importunco
of play in educatlen. | . | | ‘ | |
Spenccr and Grvo: s;e evary thing fren the viovpeint of ovblution,

with tho main omphu-is on tho strnggle for oxistence. Hall and othera,

leok upen play a8 & reheareal of many successivn stagos of raeiul histery."

I;Qé*géiég;§§° diffé?gncéi;;g pointa of view, thexe are atill certain

points that are agreed uponi- o

1, Play is activity. o

2. quy is not limited te any purticular form of activity, it may Se neuro-

... muscular, sinsery, mental or a egmhungtien qf all three,

3., The value of piqy;;gzﬁne to its power to interest the player, abserb

., his attention and arouse him to enthusiastic and persistent aeti;ity.
_Education muat be active Q%thgr ghén,paan;vp; "it is what the child

- doss for himself and mot what.aoﬁc on¢ dees: for d hi@ that edﬁcaﬁon:him“.

fg WHéthlr'kIliaé€i§{ty is play or net is debatable. For what is play fer

;I‘Boren, p. 195.
12 Sigmund Freud, B&ptionury of ?nyohoanalynin, ed, Mandor Fador anﬁ
Frank Gayner (New Yerk: Philosophical Library, 1950), p." 98,

11



- 'him en one day, may met be en the secend, depending enm his mental
. stbitude toward that particular playj this attitude may change with
-cenditiens and ad tuations,
8¢ Play spiwit may be censidered as an sttitude of mind, but paychelegists:
. did net yet agree on its nature, It ia ﬁon agreed upen that the main
- charssteristic of play is satisfactien in play iftself, This agrees with
Spencer, '3
o One phase ¢f Play is drematic Plvuy. Lili: Peller snd Katherime Read
gove several fagters that determine the cheise of reles teken by ehildren,
Dramatic Play will be discussed in terms of the folleving;~
a) Meaning, ~b) Jdiemstic Nature ¢) Value

'l’hc Ecanlp_g 0!‘ Drggtgs 1’1&;

"'fhnugh play children reveal themselves and iheir cencepts. of the
verld te us,"'* Tharefers drametic play helps ens te have insight imte the

child's inner self and relieves his anxiety and tenasien as well, Dramatic

Play invelves imaginatien., "It is a rehesrsal of the haby's ewn actien,”

The ghi.}.d may be parferming real werk in his dramatis play vhich they will
perfern 1utnr_pa_,w' Gress saya: "Imitatien.is a .play when it is enjoyed for
1}_:, ewn sakg,?;a Children enjey accemplishing werk fer its swa sake and it
means & lot te them. Freud peinted eut in "Beyend the ?lqasnn Prineiple",

13 B-'m.,’pp. 198-196, -

Kﬁhornu j: Raa.d, Che Nurasery Scheel (Philadelphim: W,B,Sanders
Cempany, 50), pp. 240-241,

Bertrand Ruasel, On Educatien (Lenden: Urwin Beeks, 1960), p, 289,

Karl Grees, The Play ef Man (New Yerk: D, Appleten and Cempany, 1901),
p. 289, ¢

18
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that it 13 necessary te assume a apecial instinect te imltato, for he helieved
that there is me imitatiem witheut emovienal utiutiom : Timn the cohild
choeses reles that appeal mest o him and have gertain meaning,

‘Dramatic play oreates the atmesphere fer greuping. In an ebhservational
stidy, 4% wos found eut that dramatic play was the mess secial metivity, s
Penily r?lda'ufi'dft¢a~h¢tld by ehildren especially the rvelatvienship ef
wother and childrem and father and mether are mesily anacted, Auns Freud
in her heok "Infants Witheut Families" peints eut that children while
imitating, use the same expressiens as their mether used, They imitate the

19 fiue the

reutine activities and use the same weans for arranging them,
child cheeses reles that appeal mest te him and have certain meaning; these

cheices are nsﬁélly‘basédJch'c.rtiin‘fuctorox- )

1, Chejice Based en Ileve and Admiratien,

| The child tries te imitate a persen whem he leves and admires and whem
he wishes to bhe like, Bertrend Russel says in his beek, "On Fducatien®s “The
iainlinsuneuﬁ"ﬁrgo of childheed +i is the desire te beceme adult, ot,
p.rhupl mere umctly, the vill te pewer, The child s inpressed by his ewn
vnakneu- in conpariuon ‘with elder people, and he wislies te heceme their
oqual ,#® Thts”prnmot.i undorstanding as well as identification between

the child and the adult,® ! ¥his cheice of imitdtion will in turn determinme

PR
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L Pcller, "ledels of Childrnn's Play," Mental nxgienn, XXXYI p. 68
H.E.Gr«n, Payehological Abstracts (1934), VIII, 302 o

Anna Freud and Devethy Bulingham, Withen quu (New Yerk:
Internatienal University Press, 4)s Po

Ruuuol, PP 63—69.

20
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his rele,

But en further research, it was foumnd eut that admiratien is rarely
the cause for detemmining a cheice, It was found eut that he enjoys a
pover and prestige denied te him fn rulity.“ He takea the ﬁli of an
sdult because he foels o need to ventrel and direct such situations, Such
an act v‘ill relieve hia feeling of helplessness when he is with ethers,

This alse serves him te accept cemmands ef his parents whem he tu; at homo.‘rm

24 AcvRele Assigned to an Inanimate Ohfest,

Semetimes the child appeints a dell or a piece of woed or any kind
of play material ts act a certain rele, It can alse be an fmaginary
psreon whe ia playing with hims In sueh & situstion the ehild feels diffe~
rently when there is seme hedy depending en hi-.“ |

8: Chetiee Besed en Fear,
The child semetimes takes the rele of a perassn vhem he fears. Freud

gives several examples en thhc“A child plays ad heing the decter,; after

the decter has ndministered a painful treatment er performed & miney epera-~
tion, Anna Freud reperts the case of the ghild whe Gonquers the fear di’
eresaing he derk hall by pretending te be the ghest she dresds te enseuntery®®
In this case the ¢hild is inflictimg her fear en another persen, Semetimes

the child sheeses a rele as a result of his pesrs’ influence on the basis

of superier strength eor superier schievement, Fear of sach ether and

;‘ Peller,"ledels of Children's Play.” p. 66

8 Rtld’ Pe 142,

84 Peller, "Medela ef Children's Play." p, 67, A
25

Peller, "Medels ef Children's Play," p, 68,
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sdmiration for each sther areé the deciding facters in this rnpoet.aa

4:,'('1‘5 JLesing Party,

In seme cases the child cheeses te be the sick Pperseny or take the
Fele of o defeated persen, This gan be explajmed in several ways; A nen-
peyghelegical explamatien way be that the child cheeses such o rele be-
gouse hg_:;-. afyaid he'll be excliuded frem that particuslr greup, Anether
explanatien may ba that the child is pasajive himself, Finally the behavier
oan ‘bé -explagasd by giving a breader meaning te the mechanism ¢f "turning
frem the pasaive 4 the aotive experiende,? A child whe t¢heones willingly
te bs passive or to be the viebimized party and knewd thet ‘he ean step the
rele vhensver he plessen is sed actanlly passive, “Fven in his inactive
" role, he 48 self-steered and ned a play ball,«27

8¢ lncegnite Indulgenge,.

The child plays reles that are different frem his real self, fer ins-
tanee; he plays at heing an animal eor a baby., Freud states: "The wish whieh
deminates ehildbeed is the wish %6 be big and adult and de as ethers are
détngi® This will n"ubl*o-?th child te enjey the pleasure of being eld; This
¢in be explained by assmming that the child fs tern between twe vorlds, His
superége ‘is affected by his parents and Seachers whe he wants te please,
But atill he can't get rid of his childish pleasure, he seen declares:
Winin “ "t m, 1% {8 & pappy dog." wa he can permit hinaolf te act

ahudilhly by cnvling, zetting dirty, "By declartng Iama baby how," ho

6 Fﬂﬂd, p. 430

% peller, "Nedels ef Children's Play", p, 69, s
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permits himself te suck his thumb, insists en being carried areund ,,. etc.
na °h¥§@}i71381“ng9? ;goai pressure is.nor&<likoly te select & rele aleng
this lige,"

There iqﬁgnothor fq;m.pfrincognifc, vhen the child tries: te repeat.
h;g m;atagggb;c ag,tg qttraot the attentien of ethers, He semetimes:
enceurages in anether persen an indulgence that ene's coenscience dees:

met permit us,

6, Anticipatogy Rotalxation.

R Y

Sometimos vhen the child meets a cenflict with his parents or teachers;
he exprosses his hestile feelings tewards the dell, Such an attitude is
callea anticipatory retuliation. The eppesite of this may bc alse true,

For sometimes tho child rotaliatcs by ﬁreating tho dell kindly: Thia: Lndi-
caton ihut tho child is troating the dell as hxs mether should treat him,

or as he wishes her to treat him. , g

*Q'Haggz Ending, = - | |
" 'rhe chila plays eut an incident that was unhappy te him ence upen a %

time and plays it by adding te it a happy ending, He may repeat it ever » |
and ever to gain the assurance that there will always be a happy ending, O

or that it 10 ‘within his ewn pewer te bring abeut a happy ending,

8, Manipulatien and Pleyful Repetitien.

The child'pnnzpulatos play € as te breaden his contact with reality.

Ho mnnipulatcs and ropeutn an experience as every day play. Throwing a ]

ball lctting nand run through the fingeras ,,. etc. There is ne drama in

”-
[l

® Reller, "Medels ef Children's Play", p. 69, !
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such play, fer there ia ne plet, ne c;im,:: and ne specific rele taken,

Children's pley under the age of five h&® no geal, and resemblesa
drewm. Children play tegether and repeat the same thing, "K, Mlur has
termed this kind of activity with ne goal, The mere functioning, the acti-
vity in itaelf brings. pleasure,® 29

9y Expression of Pressing Needs,
Children seek the warmth and affeeiion that he failed te get at heme,
These whe were pushed forward to adépt mature behavier, umally seek infan-

tile relea,’

10, Play 0ffers sn Oppertunity te Drain Off Negative Feelings,
Children like other human beings meet situations: that create anxiety

in them, This anxiety ia drained off in play in am aggressive and destruc—
tive way, "It is very impertant te accept them in play being sure only that
the children are safe and that impulses: are under contrel and kept on the
"pretend” level”, It is also impertant that the child should knew that he
should step vhen he is asked to er else he'll harm himself and enxiety will

net be drained off,>!

Very eften children while expressing jokes and humerous things: hide
their true feelinga toward that particular thing, Therefere the adult
| should be aware of that hidden noaning;

29 peller, Models of Children's Play", pp., 74~80,

30 Rath E, Hartley, Lawrence K, Frank and Robert M, Goldenson, Understanding
Children's Play (New Yerk: Columbia Univeraity Preas, 19525,‘pp.82-83.

31 fead, p. 242-245. i
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Dramatic play is seid to be of therapeutic value far‘childreng for
it helps children to drain off their feelings and play roles which will

help them to eclarify certain conceptas in the world around them,>?

The Idjiomatic Nature 0f Dramatic Play

"It has long been held a truism that play is the natural language
§f'thd éﬁiid. What has not been emphasized sufficiently is the fact that
fé;bh¢uﬁild'u§§§'thi§ language in an idiomatic fashien — that esch word,
ZGaéh”gésiure, each action has a significance peculiar te him ulon;{as

One has to go deep inte behavioral pattern in order te understandvit-
'ﬁoaﬁingﬁﬁrﬁdzéﬁild gives meaning and affeétion to his play materials and
his peers as he roéliy feels nnd thinks them to be, It is true that the child
learns words and ﬁhrah;d from éther:, bat he uses them in his own way and
i;céirdiﬁg to the meaning they have to him,>?

' The role the child acts or the theme he performs indicates the true

;aonéoin‘of‘ihe'hhild;‘

‘Value 0f Dramatic Play

Foars

1. Means 861 working out difficulties.

Taurough dramatic play the child werks out his difficulties for him-

self :S‘tﬁa€5ho can meet the challenge of his world with confidemce —

33 Hartley, p, 40

84 Hertley, p. 41

v Stwanr
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for example Ericaen says: "... te play it out is the mest mmtural sute-
therapsutic measure childheed affeorda." 38 Therefere the child used pl ay
to make up fer defeats, suffering and frustrations,

2, Means for attaining harmony with the external werld,

In play the child learns Yo relate his fantasies with the real world,
Thus he attaina equilibrium with the externsl werld, Susan Isacs says:
"Play ess A8 supremely the activity which hrings him psychic equilibrium

in the early years,"

3« Belease tenaien,
Margered Lowenfeld gives a high prierity te "aymbolic play” as an

agent for drawing eoff inner tensien. Isacs adda "svs the ehild im externa~
lizing his inner drama -~ the various aspects of his inner peraonality - in

Just the way in which the creative artist in literature or painting dees."

The child dees mot enly deal with his problems, Imt he alse deals with his:

cenception of growaups, e.g. Parents whe are terrible, loving, deserting,
vhen the child reenscts all these with the help of other children, his
inner tension is relessed, and a new equilibrium of wental health and
happiness is attained,

4. Seciahility,
Dramatic play in the mursexy ssheel influences the seeial development
of the ehild, .. As. the child gets acquainted with ihe other children, his

35 Hardley, p, 16 -

. Semans
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fantesy inereases and thus he gains the experience of doing thinga
tegether, The active ecoeperation in dramatic play will make smecial
education effective, The child is no mare an egecentri¢ individual but s

social being who ia able to share and give-and-take,

6, Realism,

nu‘oa.reh in ohild develepment has added that dramatic play " helps
the ehild set beundaries bttnon_ualuy and unreality." This means $hat
the very young ehild conceives play experience as something very resl,
vwhereas older children knew that it $a a mere play and ape able to diffe-~
rentiste between reality and unreality. Moreover Younger ehildren aceept
subsitute ehjects fer their satisfaction, Therefere dramatic play acta as
a reljef for the child's frustration amd helps him adapt to the real
world, 36

An extensive hﬁl&isathn serves: to make ene fully acquainted with the

main characteristics ef children. A review of research studies eon play
followai—

Gosell performed Behavier Developmental Tests to determine the
main eharacteristics of tha individuel ehild in the first five years:
o¢f life. The Behavier tests were made to be utonpuns to the child se as
o help in the establishment of o rappert between the examiney and the
child, The nature of the develepmental examination invelves three stepsiy—

v Memanr
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1= A prelimimary interyiew,
24~ The formal behavier tests in af eatablished order,
8i~ A ree¢erd of the resulty: and nrdumm« review of the examina-

tion an & whele,"

) I Inorv!‘cvr

In’the preliminary interview the time span. is limited from five te
ten mimvtens V'A fapperiy should be eatablished betwsen the child and the
xaminets The mether in présent with the child aad ahe cosperates with the
examiner, The sxaminer explores all the sbilitsies of the ehild including:

1o Reters fhdla

2.~ Language field
S Adaptive and persenal secial fields:
4,~ Child'y personal reaotions to his onﬁromn% and his reutines,
P Be= Emotionsl behaviey
The questions are to he varied i,e. pesitive and negative or else the
mother will be embarrassed by the affivmative reply,
s. Order of the Fwemimation,

Uessll uned eight exemination sequences and four maturity menes,
Therefors the standird of saeh ehild; depends eon the age and the maturity
¥eN, ‘The key 'agyl ares 4, 16, 28, 40 weeks; 12, 18, 24, 36 months, The
_uatxﬂ'!ty xnes are as follows: Sapino, -‘:itting, Lecomotor and Pre-Kinder-
gamn- e
e ‘uqme,u for ;4 veeks n.nd 18 uakn begin with the supine situutun

vhers .4he 1nfaat 1s plmcd on the examining table, The mother stands ’n




his left, The 28 and 40 weeks and 12 months maturity, the child sits
supperied er unsupperted by the mether or by a fnatened belt,
The 18, 24, 36 months waturity the child can sit en a chair, play
with toys and ia shewn the kindeygarten table with & picture beok on it,
| The Aemxnaﬁieu sequences are to be adapted to the age maturity of ‘the
ehild. It is first, determined whether the child fits to the supine, sitting
h«utpr‘ or pre-kindergarten ::nn If there are ne eontradictions, then
the sequence whigch is nearest/hia chronelogical age is Selected, Acgording
o Gesell, it is very important o apecify the ameunt of time for each
behavier situation, One has te observe and find out hov mmgch time is
needed for e#ch ¢hild behavier situatien,

3, Racerding and Review,

One is te recerd the infermatien during the behavier paried, Or the

examiner can train an assistant whe sits rbohind. the acreen and records

d&t&. 31

In scering any behavier pattern, the ehild is checked a ( + ) sign,
means that the child manifests the pattern; a ( + + ) sign means that the
ehild manifests more mature pattern; a ( - ) sign means that the child ia
not yet mature amugﬁ.a_s The experimenter matches and compares tohc findings

with these of the nermal child and recerds them as retarded or sceellerated
behavior patt«m.as

o Arneld Gesell, Denlo%ml Diagnesis (New York: Paul B, loeher, Inec,,
- 1‘947), PP -390, v : o ‘
Gesoll, Develepmental Diagnesis, p., 403,

% Genel1, DoverofBRRM piagme sis, p. 105, ;

as
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' The test materials that Gemell used ars as follewss -

‘Play awterial cenwisted of cubes of different suu&' and eolersy
househsld materials as cups and bells) pictures wnd erayens of different
colors, and clinical utensils as the elinickl table,?

)

Sines the writer is intereated in th'e age groups three and four, she
vill summnrize the findings en these groups given by Genell, The findings "
&re presented under four majer fieldw ¢f fdctional erganigstiont-

1, Moter Behsvier « Ineludes pastursl reactions,; prehension, loceme-
© “tlem, general bedily cverdimstion end specific meter skilla,

2. Adaptive Behavier -~ Includes perceptual, mamual, verbal and

.. mental wdjustment,
8, Language - Ewbraces all behavier which has te de with dramatic
expressien, commmication and comprehenmsien,

" 4, Perasnal<mceial Behuvier - Consists ef the ehild's persensl reactiens

and sdjustment to other pci-nou-. and t» the impucis of culture,

Three-Year 0ld

The thres-year o¢ld enjoys gress meter setivity like the twe-year eld,
But he uses it in & mere 1iberal way. He participates in sedentary plays j‘
for larger periodas than the twevyear old, He 1a interested in finer mani- 1‘
puYadions of play materiuls, He will, for exmumple, work pbr‘nimntly at
® piiwxte box which fmprisens a ball, Havimg mttained the ball, he prefers

e il

40 flesall, Develaymental Diagnesis, p. 378, T
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to re~solve three yéar-old child to fesl mere secure.
change in y ; i @6 you tell Mim the right woid,
Threy 7 B hé ‘woid, and enjeys doimg 1% ss well,
he is mey P eonformity of the three year-eld
ten cuhe - s 2 ‘
equipme . T
of the T
) ¥oF |
o iy j
N
e é g |
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are mors Dumerous, mere v. = | Y
Accerdingly he displays a new sense of oru.. : \

tidineass, Giié him four blecks to play with, he spontanecus:, .
align them in o neat square ef four. Lay eut fomr blegks in & rew, train-

fashion, put & "chimpey en the block at ens ead, he likes te belamee the
arrangement with & symmetrical chizmey at the othey emd," Still. a$ this i
age he can't name colery,but he differentiates between them, . .

|

He can eopy a eirele, can place round pege in .round heles, and

» - e [

squalre pegs in squre héles, "His perception of forin and of mpéeiiil ‘relations qi;
in wttll very dependent upen &resn pestural and mamual 'tdju'l%uéntl;"' o ‘

- He 48 not able %o vopy a croas from & wodel, but he needs an adult
to demenstrate for hiw, |

?_ .




to re~gelve the puszle rather than te play the ball, This reflects a
change in meter interest, for Twe would prefer to play with the ball,

Thrae shews more ability .Q sentrel his musclen, such as in draving
he is more defined nnd less diffuse, Novw he ean huild a tower of nine or
ten cubes, Thia ahews a pregress in maturation ef new n:nn;-mtor
equipments, S5till in this age he is net apt to make oblique planes inspite
of the pregress that he made in herisental and vertical planes,

&w the three year-old ghild is mere sure of hia steps, le can make
sudden atopa and turn gcormers, He nanages to ge upstairs alene, and jumps
dewn with beth feet, He can pedal & trisysle, He ia more in oquilibrimm.
and hulsaud. He can stand on ene feet for g Aegend or mere,

Adaptive ] »

The ehild's "discriminations, whether manual y. pergeptual, or verbal
&re mers mumerous, mere clear out, His moter coordination is nicer,
Acoordingly he displays a new sense ef erder and arrangement and even
tidineas, Givva.kiu fouy blocks to play with, he spontaneously tends teo
align them in a neat square of four. Lay aut four blecks im o rewy train-
faghion, put & “"chimpey on the bleck at one end, he likes to balange the
arrangement with a symmeirical chimmey at the other end," Still at this
age he can't name colerj, but he differentiates betwean: them,

He can ¢opy a cirele, can place round pegs in yound heles, and
Square pegs in squre héles, "His pereeption of form and of speeial relations
is still very dependent upen greans. pestursl and manual ~td,1uﬁnontl;”' '

-He 48 nmet able %o sopy & cross from o model, but he needs an adalt
to demenstrate for hiw, - ' a ‘ ~ ,
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Greater maturity lead t& three year-old child to fesl mers ssgure,
He is more fluid in his reactions, 6nce you tell Aim the right word,
he'1l alter his moter set to suit the word, and enjoys doimg it ae well.
Such & psychelogical gainm indicates the conformity of the three year-eld
¢hild, a main characteristic of him,

At three years, the thild uses words in sentencesy he s mere able
and interested in langunage than before. "At three years words are mere
fully disengaged from the gross metor system and hecems instraments: for
designating pereepts, conoepts, ideas; relatienshipn, By naw his veen~
bulary reathes a thousand, His appreciatien of the langunge wise ingreased.
He can entertain others a8 well as be entertained. This helps him to be
o delightful companion. He leves new and big words. He drematizes e as
to perfect his talking,

Personal-Social Behavier.
"You can bargain with Three." lie knows now that he ii & person as
you are. lis {8 willing to step sn act provided that you premise him bo de
{4 later, When given a‘enial examination, he desires to please the exemimer,
and he does s0, by answering the queéstions, He stoys im his ehair waiting

for the next command, Suggest o him and helll Seoperate, He has his own
‘¥opdn: to oxpress his feelings, desires and problems, He tekes netice of

werdSy He has o senase of self and of atatus, for he é’i:likcp auch ‘babyish
‘oommissions as “"shew me where  ias your nese" , "But his sense of pexse-

nal self and of other persenal selves is imperfect and fragmentary,"” ?Ho»
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makea nffeetionate expressions to his mother, He shows angry attacks to
objects as chair, toy ..., ete,Such outhurst expressions are nnuaily
brief, lis feels anxiety and is capable of jealousy which may cause him
to ascream and orawl em the fleew,

The three year-old fears rubber baats and may remble at the meye-
ment of a meshanical tey, He talks to himself s 4f he vore talking to
anethey ;‘nmm He makes peeple laugh by his laughs He netices the eme-
tional sxpressiona of ethers and tries his hest to Please them and macxe
asquaintanss with them,

Even though he enjoys playiag and sharing teys with ethers, still he
prefors selitary and parallel nlays The sesial experienses that he engages
in will bring mere inaight te himy He is hggilniug~te understand what it
means te wait fer turns and he is willing to do se,

He is now well at reutine activities, He feeds himself and apills:
vary little, "Hig Bataral prepensity to imitate and 4o eonform ordinawily
makes him obedient." He gets ever tantrums mere quiekly than at carlier age;,
Thumbsuaking is more likely te ecour whea he is thwarted, If he wants to
resiat he uses language, .

. He is interested in dresaing and undressing, unbuttening, takes eoff
shees and pantss He is beeteming less: dependent im going 4o sleep. He sloeps
4% night vitheut wetting, He can toilet himself to o cortain exteng
during day time, He asks: questions te whieh he knowa the answers, This is
%o make him more surs of what he does,

Now the writer preceeda to the charnsteristics of the four ysap-old
enild, 4.

».
i

41

Arneld Gesell, The First Five Years ef Life (New Yorks Harper and /
Brethers Publishers, 1940), pp. 41-46, '

R
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Feur_year 01d

Motey Ghnrumuuc:

The four year old is said te be "eut of bounds”, He runs in motre
¢asy way tham the three year-eld child, He Jumps, ke kicks, he throws
atones, He goins a good balance eof his body, He can balance himaself on
one foet for several seconda, He alse maintaing his balance while
walking on a 6 em, walking heard, |

He likes to try say meter trick which is net too difficult, for he
enjeys accemplisisnents, Much ef hias motion is based en his lega, There
is also ne tetality in his bedily respesnses, legs, trunk, shoulders,
arms. This makes hia joints mere mobile, He can also button hia clothes
and lage his shoes,

In draving, the four year-eld gives particular attention to 1solated

detaila, Fer example in sepying a eirele, he ceples it better than the
three year-eld, He draws it in a oleckviss direetien, He is able to draw
oen eblique lime and vertieal lines inte a cress,

Adaptive Behavier

The feur year-eld child aska: questions to have a clear tdea ahout
the nature and secial werld he lives in. He feels his presence ameng
greup but still his mental scope 18 limited, He hag o peor understanding
of the pest and the fuwn, even in steries: he has very little 1ntoreat
in plets, He can count to four or more, but his number concept merely
gees beyond ene, twe and many,

e
B

His imagination = geems to be wide, He may have inaginary playma.téu
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and ,eonpm&p\l‘, He asks questions that are merely net existing, but these
serve to clcax‘\yp confusion for him, His wind is always busy, cempares: smd
cembines thing:;}_ When listening to a steryteller, he is unimsginative in
his thinking and little details tend e cenfuse him, but out of these he
ean ¢reate metaphers that attract the adnlt's attentieon, He is moved and
tenda to ‘mmt in his bedy pesture and gesture by what he is teld,
When drawing s man the trunk dees net appear till he is five, Vhen placing
the eyess, he cemments by sayings "New he can see,"

When playing with blecks, he builds beth vertically and herizentally,
\ He likes to create and preduce things, He likes te altesr the kind of play
he is playing with rather than repeating it again,

"Juestioning reaches its peak at four." He elaborates and creates
things to an unlimited extent, He likes te ghgele 3o as to attract the
sdtention and establish a relatienship with sthers, Bathreem and elimina-
tien words come into uae and he will rhyme them too with a very silly
langhter whieh showa that he renlly appreciates their inapprepriateness,
He is mors Anterested in n.':{;ng hew to snswer rather than in the expls -
nation itself. He doesn't ask questiens that he slready knews the answer
like the three year old ehild dees, But the four year-eld child asks so
8% %0 goin information and te arrange his images, He associates things
¢.g8¢ while naming a cat he apeaka aheut his dog tee, He does net like to
say things agaim, he vill simply tell you that he maid it before, While
telling a atery he mixes hetween facta and fictien,

e e et e S
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Personal~3sgial Behavier |

By the age of four, the child becomes mere independent : and aosiable,
He is willing to go to the examination reom witheut his mother, He may
move his feet and twist during the exmminatien, He takes more care of the
taak you give him than the three year-eld child, He &aise makes more comments.
At hom,. the four year-old child needs little care mnd direction, He
can eat aud genverse at the same time. He is able to drees and wundress:
with little aid, He can lace his shees: (but can't tie them), He iz alse
capable of combing his hair and brushing his teeth, He no loﬁger naps
during the day, If ever, it ias a leng nap forene to one-and-half .
At night when he gees to bed, he fulla aslesp in a short time and needs to
take nothing with him to bed, He can ge te the toilet by himself and needs
very little help, He ia intereated in leeking at others in the bathreom

to satisfy his curiesities, The four year-old child is more seciable than

e ——r e

the three year-eld child, and indulgea in asseciative play. He prefers a
group of twe er three children, He shares ebjects and suggests turns;, §
but he is by ne means erderly,

The child of four talka tes much. His talk i3 full with the firet
persenal prenowun and ratienalizes: his act by aaying that he was abaent:
"I ean't make it because my mother wen't let meo" "I can't make 14 because |

I don't want.” Swech interest is secial, It denotes an awaremens of the

attitude and epiniens of ethers, He has: unrensenable fears, such as fear
of darkness, feathers, old man ,.. ete, This denotes that he is net as
mature as his speech suggests, Because of thia immaturity, he is net able
to differentiate bo-tnoa‘ﬂality and ﬂeuon.*a

42 Gesell, The First Five Yearas of Life, pp. 46-53, ; |
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-4 research was dene be Mildred Parten en 42 mermal children whe.
attended nursery scheel, Her research vas based on observations and she
developed a scale of six types of secial participatien,

The child'a poruwitor greva as a reault of ascial participatien,
The mere he meets ghildren, the were socislly he becomes and the mere.
eppertunitiea are available for pley. Such social intersction at home
and in the nursery scheel prevides several types: of mocial participation,
Fellewing is o summary en the types ef secial Partieipations~

Types of Secial Partieipatien

The nmursery scheel provides oppertunities for children te participate
in different types of play, Thus there are degrees and types of mecial
Participation,

1, Unegoupied Behavier,

"The. ¢hild epparently is net playing at all, at least in the wsnal
senge; but eoccupies himself with watching anything which happens of me~
mentary interest, When there is nothing exeiting taking place, he plays
with his ewn bedy, gets on and off shairs, just stands areund, fellows the
teacher, or sits in one apet glangcing areund the resm,"

Actually such a child is net really playing, He is & ehild whe -

notices otheras, or else plays with his ewn physique,

2, Selitary Play,.
"The e¢hild plays alene and independently with toys that are different

from these uwsed hy the children within apeaking distance and makes no,

b R o e




=30

effert to get clese to or speaks to the other childrem, His interest is
centered upen his ewvn activity, and he pursues it without referemece to what
others are doing';“a

A selitary ehild therefore is o ghild who dees net eare nbout ethers:
and desan't care te indulge with them secially, He is satisfied by his
own deeds and equipments,

sol‘nary play is8 a characteristie of the early preschvel ¢hild,
Bridges in her wbservatien ef sarly presches] echildren, found eut thet

they are quarrelseme and diserderly in the nbaemce of sadult, ¥

3+ Onlecker Behavior,

 "The ¢hild apends mest of his time watching the others play, He
often talks to the playing children, asks questions, or gives suggestions, |
but does net enter into the play himself, e stands or sits within
speaking distance of the group se that he can see and hear all that is y
Saking place, Thus he differs frem the uneceupied ¢hild whe netices any-
thing that happens to be exeiting and especially interested in groups of
children, |
Such a c¢hild is semehow hetter than the previeus types, for his parti-
¢ipation indicates %t he is intereated in lmthil;g and is after o

certain gca1.4s

Mildred Parten, "Secial Behavier of Preschoel Children," Reger. G, Barken,
Jaceb S, Koumin and ierbert F. Wiright, Child Behavier and Develepment
4 (New York: McGraw-iill Boek Coumpany, Inc., 1943), p, 512,
" Marian E, Breckenridge and E, Lee Vincent, Child Development (london:
W.B, Saunders Company, 1945), p, 444, e

‘ 1

48 Barker, p, 812,



4, Parallel Play.

"The child playe independently, but the activity he choeses naturally
brings him among ether ehildren, He plays with toys which are }iko thene
which the children areund him are using, but he plays with the toys as he
sees £it and does net try te influence the activity of the children near
him, Thua he plays beaide rather than with ether chﬂdna."“

Such a ¢hild is more socialized, He is attempting to accomplish what
his peers are deing without interfering or interrupting ﬁhem. The child n
méving tewards maturity, therefere the teacher should welcome such a behavier
for it i2 & sign tewards miobility.“

B Assecintive Play.
"The child plays with ether children., There are borrowing and tending

of play mnterials following one anether with trains and wagons m'ld attempts:
“to cotitrel which children may or may net play in the group. All engage in
similar if net identical activity; there is no divisien ef laber and ne

erganization of activity. Each child acts as he wvishesa, does net subordi:iatc

his interesta to the gt'eups""“8

In this type ef play children share ideas and expreas their metive

during play. It is a group activity whercno ene leads or dictates but shares,

“.Blﬂ('f’ Ps 512.
T Breckenridge, p. 444.

€ parker, p. 513, i




6+ Cooperative or Organized Supplementary Play,

"The ehild plays in a group that is erganized for the purpese of

making scme material product, of atriving te attain some competetive geoal,

of dramatising situntiens ef adult er group 1ife, or of playing fermal

games, There is a marked sense of belenging or net belenging to the greup,

The cenduct of the group situatien is ia,tho‘handn of one or twe members,

whe direet the activiiy ef the ethers, The geal as well as the methed of

attalning it necessitates 8 divisien of laber, the taking ef different

reles hy the various group membera, and the organization of setiviﬁy se

that the efforts of one child are supplemented hy these of unothe¥;49 f
Children here play ceoperatively, They assign that each will play a 3

different rele, Usmally there is o leader te lead the play and centrel it, ]

Play was found to he related te facters such as age, sex, and educa-
tion, Fellewing ia & presentation ef the relationships.

Age

Age ia said to influence play, Child study provided us with facts abeut
Aex and age end hew and when they influence play, Children are known te {
have less ability than adults, they have different instimets, different
abilities, different traits, different likes and dislikes, Nevelopment
therefore is divided inte atages, but there is difficulty in such a division,
E&gg&: There avre certain exeeptions and irregularities of different periods:

of development, e,g. mest children walk before they talk, but in seme

49 Blt'k.l’,_ Po 8140 : »
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sitvatiens this is net, the case; so such a division is net universally
accepted,

Segend, Stages of develepment have heen studied frem different peints

of view, Seme studied grewth in height and weight, seme have studied the
develepmant of mtionn; and ethers studied it acoording te mental sﬂvﬂnso

At the age of three, the ch,ild useqy sentences in his speech, uaing
werds as teols ef theught.! Other objects that do net beleng to him start |

o attract his attention, He is interested in the heuseheld, e.g. sweeping,
dusting ... etc, He gains more contrel ever his muscles, Thus he is able !
 imitate e

At the age of four, the child asks uumereus questions, pergeives.
analegies, has the tendency te conceptualize o generalisation, He is |
nearly self dependent in routines at hmo’&sa

"Frem twe 1o seven years the child ean use language and the interna-
lization of action becemes poassible.” Hig soencept of quantity ia weak,

theugh aymbelic funetiona appoa.r.M

Sex.

iy
By the age of three, there seems to bLe difference in play roles }
taken by heya and girla., '¢

50
51

Bewen, pp. 240-247,

Leonard Carmicheael, Manual of Child Payehelegy (New Yerk: Johnm Wiley and
Sens, Inc,, 1946 s P. 209,

‘ %% Luella A, Palmer, Play Life In The First Eight Years (New York: Ginn and
Company, 19016), pp, 166-167, '

Cearmighael, p, 200,

63
54

Tracy S. Kendler, Concept Formation, Annual Review of Psychelogy,Xx1f
(1961 ), p, 4e5, ;
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Lehman i{n his research found eut that hoys tend to engage in erganized
play, whereas girls were found to play very few games which requive &

high degree of organisntion.sﬁ The girl engages mestly in heuse-play and

the number of roles they take is quite large, Take turns as being mothers,
nurses, neighbors, visiters ... ete. They ceok foed and care for children,
They take a walk and ¢lean the heuse; iron, dress and undress .., ete,
| Beys en the sther hand play aa being captains of beats, pilets of airﬁlansn,

divers and they act as garage men and machinmes, Such gex differences ave
greater at this age, nmamely three and four, because children like to imi-
tate the sctivities of the same-sex parent,>’ |

Bat why dees such a division ecour? The question was discussed with
the prescheel center supervision and it was found eut: 1
l+ That the materials were usually set te suggest fewale househeld duties
rother than male activities, When mere male itoms were included, such am
shees, jackets, caps, pipes, boxes .,, etc, the divisien was much narrewer, é
Alse the additien eof water-play as pots, tins, dishes, helped a let in |
male participatien, , : ;
2y Another diacovery was that, when the group was predominantly male,
sharp divisien between girls and beys eccured., But when the group was
equally divided, the diversion did net sccur,

Twe zolutions were suggested:

1, Add mere dell corners so that vﬁen the girls oceupy ene, the beys

will alse have an oppertunity te engage in ether corners.

58 Harvey C, Lehman and Paul A, Witty, Paychelogy ef Play Activities

(Rew Yorks A,S.Barnes and Ce., 1927), p. 93.
Lehman, p, 108, |

56
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2 Divide the group squally se as te have equal mumbey of girls and
beys, -

1% was alse suggested that the sphere of knevledge sheuld he widened,
Children should be taken visits te places where beth #irls and beys parti-
eipate equally se that the division ef roles in their world will he lesaened,
such as v"uitn to bakeries, tailer shepa, effices ,., etc. where both men
dnd wesisn centribute, 5’

-’ 'Play behavier is a functien ef mo many variables that it ie unsatis-
factery te ¢harscterize mest activities as belenging primarily te ome sex
or the ‘other,=td

 "Saéh a divisien of taking reles in ‘playy, eseeurs only te the ¢hild
whén semebedy puts the idea inte his mind fer example; that délls are for
Birls and dars ave for: boys,

A% the ‘age.of foury the ehild's idens: are mere connected and related
tegether, He now undresssa the baby; gives it & bath, puts it te sleep

ind  then’ takes up's heek to read,’?

Educatien

Edugation influenqes the development ef the child with respect to its
several phased, Beginmning with the marsery achool, education helps in
“serving the needs of two-three~four-ysar~old children by effering them
‘exporientes adepted to ‘what is now Lnewn abeut the grewth needs of these
o deye1ayn®
3‘7

ﬂnrtley, pp. 47—59.
ﬂartltyg Pe 60’ "

& Radmer; pp, 196-1-'.6?, - 7
60 Raad, P, 20,

v Semans
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The mursery is a place where seme of the needs ef children are met,
The program of the muraery asheel sheuld be flexible and arvenged me as
to meet the neads of childrem, .

. The mursery schoeld will ke discusmed in terms of ita -contributions:
-Jowards the develepment of the child,

Child,

- The pinuhnl, Peried ia marked by metor activities eupleying the

darge musglesa, The mursery scheel prevides astivities that will stinmulate
the ciild inte actien, The large play materials and particularly in large
mugcle develepment, motercontrel and bedy balance, such as Jungle jim,
climbing ateirs, ladders, slides, swings ... etc.’!

The amall play equipments are ossgniial as well, for the development

#f the Liner musclea and fer ceerdinatiem, such pPlaya are the asnll-sized

hlecka and oubes ... _gtctez

- 34 Secisl Develepment,

. The Mursery &cheel prevides an eppertunity fer the ohild to meet
ghildren of his ewn age of different types and shapes, iiws he'll leprn
mers: absnt mi&tx,ﬁ Under the guidance of the ndult the ¢hild learns

ol D.E,u. Gudmr, Egtim Mr Etﬁg (Ltndom longmans, Greem and oy
1“9) *. PQ 150 ’
an,t.h updogufx, Prastiee in P A9 ion (New Yorks MeGraw-Hill
. B"k cpr - LBE, PAs ’ i : .
63

Ruassll, PPy 122-123, . ‘ R
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te establish a healthy spirit to give and take, and his language impreves
by 1istening and conversing with the adult and ether childrem,®?

In the nursery scheel, the ¢hild learns te live in a demecratic way,
He learns te consider the rights of others but to retain his ewn éights

109 when neadod.eﬁ

1

3, Imetienal Development,

The child develepas emetiénally in the nursery scheel through his
contact with the werld areund him, He faces things and is able to express
his feelingas verbally, He gains self-confidence thtough the achievements
that he dees in the mursery scheel e,.g, hanging his clothes when he comes

early in the merning and using the teilet alene sue otc.ea

4, Mental Development,

The nursery scheel prevides ¢ppertunities full of experiences that
intreduce the child inte the werld and mature which will widen his intellec—
tual capacities and cemprehension of things, There is evidence that the
mursery scheel effects the child's intelligence ( 1,0.) in later years:
of scheoling.®T A study was dens by Wellman te find eut the effect of
pursgery scheel upen I,0, He found eut that echildren whe attended narsery
school have a higher I,, But still eme can't draw a conclusion that

merely frem attending nursery scheel, a'child?a intelligence soore will

04 Dorethy Walter Baruch, Parents and Children Ge to Schoel (Chigaces Scett,
Feresman and Company, 19395 s Pe 282, '

Derethy W, Baruch, Understanding Young Children ( New Yerk: Bureau of
Publication, Teachers College, 1949 s Ppe 24-25, _
%% Baruch, Parents snd Childres Ge te Scheel, pp, 138,233, '

i
%7 Baruch, Parents and Children Ge te School, p. 253. '

68
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bhe hm&uﬁﬁa

The aim of educatieon is to develep the persenality of the individual
and of all individualm in seciety, Thus the curriculus as well as guidance
are. impertant for the development of a geed secietly.

-The teacher muat aceept the responsibility for supervising the child,

She ia required te have a cemplote data about the behavier of each child,
She lh-_snld be able to identify the selitary child fyem the rest and should
be able. to deyise a aystem te impreve his situatien, Newadays, educaters
are beeeoming conscieus of the meed for direct supervisien ef play,

Choosing curriculum material is very impertant, "Professer Brigg"
has asserted that the scheel sisuld teach the child to de Sctur the
things that he'll de whetber he'll be instructed er unipatrugted regarding
them," It seems legical that the duty ef the schoel is teo train a ehild
that he'll be equiped net enly te take part in the sxperiences ef the
werld of aptuality but will be prepared to modify these experiences seo
as to promete human \'relfare.' The pregressive teacher seeks not only te
teach infermational material but te develep a.lu desirsble ideals and

attitudes,5?

%8 Alfred L. Baldvin, Bebavier aud Devel nt In Childhesd (New Vorks The
Iryden Press, 1958 y Pp. 408-408,

%9 Harvey C. Lebman and Paul A, Witty, Paychelegy of Play Activities

(New Yorks A,8,Barnes and Co., 1027 y PP, 224-227,

/
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3: The FPreblem 0f Interest in Reforence te Classreon Ingtructien,

Interest of the child in a classreem mituation is necessary for the
‘maxious efficiency. Therefere the teacher should be after utilizing the
intervst of the child, The teacher sheuld have the patience to find eut
whether the bey er girl haa the will to learn.

The interest of the child is very necessary for succesaful teaching,
Thorcfor; it is ilwmpertant te present intereating activities in accordance
of the interest of the child,

What are the facters that bring abeut the interest of the child,

By meeting the needs of the child, through particular ferms ef activities:
"A erucial preblem fer the teacher is that ef identifying the needs
of the children and allewing these needa expression in the self-initiated
activities of the classreeom,"
Usually the activities in which the child engages most and cheoses
them veluntarily represent their felt needs, Whereas the activities that
the child cheeses because they want te, may be considered their play
bhehavior,
- The educater sheuld consider the actual interests of present-day

;
children in meking a curriculum, '’ i

4e The Preblem of Interest and Vecational Guidance, :

It is obvieus thet the mere interest is net an adequate criterien
upen which te base the sslection ef one's life role, The individual |

aptitude and ability must be considered, The vecational counselor must |

y §

0 Lebman, pp. 228-230, ' . ﬁ
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evaluate the various interesta ef the caild in terms ef his ability and
in terms ef the individual er sevial values, oceuring from the interests
of the child, Mereever intereat ia alse said to reveal the abilities of

the peraen.ql

T Lehmen, p. 230, |
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CHAPTER III

) PROCEDURE

Mildred Parten in her research on the Secial Behavier ef Prescheel
Children, categerized six types of secial participation, ller research ';l
based on shert sample ebservatiens on 42 nermnl children whe attended
nursery scheel,

The investigater eof this atudy used the pattern that Mildred Parten
used in her research en types ef secial participation, This was used te
study dramatie play as it takes place in the dell—cerner of the Nursery
Scheel of the Beirut Cellege fer Wemen. Data was then analyzed to determine
differences in play as it relates te Sex, age, natienality, eccupation eof g
parenta, number of siblings, number ef play equipment available to the ehild
at heme and his emetienal status, The chaptbv; therefore discussess

& - Rcaeriptién of the subjects

b ~ Meagurement teohnique

¢ =~ Analysis of data

& = Desription of the subjects,

The subjects were beys and girls that came frem three naticnaliti;n,

namely, Lebanese, American and Egyptian, Thc ehildren were all nermal gad
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had ne physieal or memial defects. The subjects were 156 in number, seven
girla and eight beys whe enrelled in the Nursery Scheel of the Beirut College
for VWomen, They were three and feur yeara of age,

The subjects were net selected out of the total greups these children
that appeared most in the dell-corner were taken as subjects,

Th.‘uox, age, nationality, language spoken by the child, eccupation
of parenta, siblings, play squipment at home, general health and emotional

problems are all summarized in toble I,

b = Measurement Tochnlggo.

The assesament of the variable in the study, namely, dramatie play
of children, was dene by means of observations, The writer abserved the
children during the menths of January and February every day except on
hnlidgys. The observations were of indoer prlay in the dell«corner., Dats
vere taken in the merning whenever the chuildren felt 1like engaging themselves
in the dell—corner, At this time, the child was free to play with any tey
he or she wished and with any childrenr or alone as he er sihe wished, Such
& metied offers the oppertunity te act freely with ne set pnitorn of he-
havier imposed en the child, The ebservational recerds were short aamples:
of behavier, the duration ef which ranged from twe to five minutes on ench
ehild, daily, This seemed satiafactery with reapect to providing as much

as possible, a wide sample of behavier,

¢ = Analysis of Data,

Data was analysed in terms of categerizing the pley behavier of child~

ren under patterns of social participatien; relationships hetween kih?s
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of play and ether factors were alse determined, The findinga are

summarized in the fellewing chapter,




DATA ON CHILBREN

TABLE I
. i Age o LW ; Osoupatien

Neme | Sox |.\onir . Month [Natiemality | :ﬁ."‘:&ﬁ | Father | Nether |
A bey 4 Egyptian English = | Prefessss | Teacher

B girl 3 1 American English Teacher Mlmﬁ
¢ girl s 5 [American English Prefesser | Heusewife

D | bey 3 6 |Amerieam English Business- Heusewify

| E | giri 3‘ 8 American English Surgeen Housewifs

F | bey | Ne Recerd Available . |

G | bey 3 3 iAmerices. (Arabie) Frefeaser | Heusewife
m:il | girl 3 | 3 . Lebansas English ﬁ::m::_: | Housovwife

I bey 4 3 . American “:‘;'!:) Engineer Housewife

J | bey | Ne Recerd Available
T ] e T T Arabie Teacher and
x “ g‘irl 8 i 8. iLebanmaee (English) Prefessor usewif

L bey 4 2 jl.chmn %’E‘bi‘: sh) . Herchant Housewife

Tap . : Arabie ,
| M girl | 3 4 bansase _ 1ish) Engineer Heusewife

) N girl . 8 4 i&.oha,non (;”;’::h) Fngineer | Heusewife
0 bey 8 2 &nbuau (m"“ {Engineer ; Housewife !




Siblings Play i ,
i Brether |, Siater{ equipment g::;::l Emetional Preblems
at heme | ° o :
T 17 Nermal | Wetting and stuttering when
under strain _ '
VWithdras frewm activity whem tired,
13 Nermal Seeks security ef favered blanket,
1 | 14' | ANle’
14 Nermnl
) IL Noﬁa.i v
N&m&l
- S ~ Needs affectien and atlentien in
1 13 - Nermal | a calm and understanding woy
11 Nermal |
1 11 ~ Narmal
Nermal
< 22 Nermal
5 2 | 14 | Nersal |
N 18 Nermal
2 8 Nermal
1 2 12 Nermal |
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CHAPTER 1N
THE FINDINGS

rqildviag,ia'a Pr!!!ntéiinn ond a discusaien ef the findings of‘the
study,

Table 11 gives a ougunﬁy of the frequency distributien of asecial
"pp?ticiﬁatiqn hqh&vipr,,f each shild, The first celumn refers to the name
ptffho_@éild, the second rafe?a te the age in years and mentha, the third
_refors to the tetal hﬂﬂhOK.‘f:rtnordl ebserved abeut the child and the
1ast aix refor to the types of aecisl participatien.

5 Several facts gan he drawn from ... teble III, There are marked

individual differences of ¢hildren whe engoged in each type of activity,
‘These differsnces will be discussed in terms of the follewing facters:
_sex, age, nationality, eccupation of father and mnthnr, number ef siblings,

mbor__,,ef play equipment previded by parents and emotional preblems ef
childl‘.‘, | ; ‘

Sex.
As shewn in table 1I, uneccupied behavier proves te be the least

frequently and enly ene girl uses it, Five beys and three girls engage in

solitary play, This shews that beys emgage mere than girls, in this'éfudy,




TRE RELATIVE FREQUERCY WITH WHICH EACH CHILD ENGAGED

IN SOCIAL PARTICIPATION

TABLE IX

! Frequeney distributien ef Secial Participatic:

Name

Age

Total

. Year Menth ' Observatien  1ied

’ Uneccup~ | Selitary Onloeker |

i

H
H
i
H

i
i

£ e e ot

}
A 4 S U
B 3 7 : 17 ;
L. 4 | B VR
) 8 wj 6 14 * §
E s | 8 13 '
F 10
a 8 3 10 ’ |
H 8 3 1 ;
1 4 3 ‘ 6 :
Jg ! 5
L 4 ! 2 3
M3 4 : 3 ]
N g 8 4 ' 8 2 k
° 3 2 . |
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H
H
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in selitary play.

Nearly and equal number of girls and boys, five and four respectively,
participate in enleeker play, The case is different with the parallel and
asseciative play that are used mere by beys. than by girls, 0f the tetsl
nunber eof children, eight beys and six girle engage in parallel play vhile
five beys and three girln participate in sssociative play, Five childrnn,
three girl: and twe beys engage in ceeperative play,

It seems that the boya in the present study could be deserided as: more
socjable than the girls while the girls, mere tham the beys assume roles
of leadership in homemaking activities.

Table III susmarizes the reles taken by beys and girls, Beys it seems,
take the role of pelicemen and fathers, whereas girls take the rele of
mothers and maids, This indieates that beys engage mestly in masculine roles,
and girls engage in feminine relea, theugh beth equipment and eppertunities.
for beys and girls: are equally supplied in the Nursery 3cheel,

The relea of deggies and babies were taken ever by girls and hoys}

with this respesct, me sex differentiatien as to reles is ebvieus,

Age. |

Children whe engage in cesperative play are elder than the rest of the
children, These same children seem alse te participate mostly in asseciative
and parallel play, Their tetal observations are highest in number, Their
ages range between three yearsaahd six months and four years and five mohtha.
In this age range children are knewn te be moro‘leeiahle than the younger
greup whe are under the age of thrco;l "F* , "G" and "I"* whe are of age

T >

/
!

Gonell Ibe First Five: Years cf Life, pp. 50-53,




- KIND OF ROLE TAKEN BY_ GIRLS AND BOYS

TABLE  IIX
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‘ Year. Month
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three years and three months and four years and three menths seem to
participate more in the paralle! and asseciative play tham in the enleeker
and selitary play, This may be due o individual differences, ,

Out #f the total number of ebservatiens which is 130, 11 children, |
ages ranging between three and four, seem to take part in the enlecker and

solitary play. Only ene girl, three years four months uses unsccupied play,

1

Nationnlity.

There are six Lebanese ¢hildren, six American and ene Egyptian,

The American ehildren speak English, twe of them alse speak a little
Arabic, Cenversely, the Lebanese speak Arabic and some English in additien,
The Egyptian bey speaks enly Euglish,

Therefors, neither the natiemality ner the language prove to he w
significant facter in the play ef the ehildren, But as the table indicates,
these children whe are ef the American nationality engrge mestly in the
asso¢intive and coeperative play, whereas the = Lebanese engage in selitary,
oenlecker and parallel play, One Lebanese enly engages: in uneecupied play, i
Thia would raise the questien whether the Ameriecan children are merye seciable |

than the Lebaness ¢hildren,

Sesupations
The eceupation of the mether seems to he of some significance in the

child'a play, Mest eof the shildrem vhese methers are housewives appear te

engage mere in asseeistive and ceeperative play, Thia may be due te the

fact that children whese methers are heusewives have the oppertunity te

spend mere time vith them whieh increases seclability in the dell~cerner,

[
i
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There is one ghild "A" whesme wothor's eceupation is teaching and he
is very sseisble and interested inm the doll-gerner. Hia total number of
ehaervation i& 19, whigh is the iighogt. This may be that his mether teaches
vhen the qlild is in the Nurseyy Scheel snd the reat of the day ashe spends
with her child,

. Ghildren vhoae fathers are prefessers) meem to be the mest seciable,
They engege mestly in the dellwgerner,

Qo the ether hand, children whese fathers are engineers, den't shew
much signs of seciability,

The ohild whese father jis a Aurgeen ascenms to he a soeiable ghild,
Th,ygg ¢bildren wheae fathers are husiness men, shew differences in sociabi-
lity. The seqiable ohild engages 14 -times in the dell~cerner, The othan twe
ciildren are net ssciable as the first ghild, for they engage in the dell-

corner 7 and 3 times respectively, This may he due to individual difhranee&.

Sihlimq _
.. The mumber ef siblings may acceunt ..fep sogiability en the pars of

seme Andividuals. Feur. ch,ildrin, each having ene sibling, shew signa ef
4eciahilty and engage mest in sasociative, coeperative and parallel play,

Three ehildren wie have siblings renging frem eme te three in mumber
jein meat the parallel play. Theas ehildren may heceme mere socinble in the
Preassnce. of siblings.

- One child whe has twe aiblings preve te he very quiet and participates
most ip uneccupied and selitary play..

On the eother hend, four children whe bhad ne aibling preve te be aeeciable

and engage in cesperative, associative and parallel play, Three ether ~

/
H
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children whe had ne aibling seem to he unseciable.
Therefore, one can conclude that the presence of #iblings way be a
cause of secibility, but it is never the enly ecause, for there are children

whe have siblings and are not seciable at all,

Number of Play Equipment Provided by Parents,

As a;evn in table I and 11, children whe jein mest in dramatic play
are six in number, They are supplied by play equipment ranging from 11 te
17 in number, The rest ef the children whe are seven .in number didn't engage
as wuch, theugh their parents previde them with quite a geed nnébor of play
equipment renging frem 11 te 22,

The child whe is the mest quiet girl and whe engages least in qoeial

activities, has the leaat number, eight, of play equipment at home.

Emetional Problem,

Out of 15 children, enly three children are rated by their parents as
having emetional preblems, All of them de net shew any ef their emotienal
problems during the dramatic play; This may be due to the fact that they
are relaxed with their playmates,

Twe of these ehildion whe have emetional preblems are very soeiable,
This may mean that their preblems may net be very serious te affect their
secinability, The third child whe has emotional preblema, is a sociable
¢hild for he appears ten times in the dell-cerner, but he is not as socjiable
a;mig; other two whe engaged 19 and 17 reupoetivel&. This maf“£§wboeaune
he is younger or it may be that play did net help him to selve his prob-

.
¢

lems te the extent it did the ether two,

t
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The fellewing chapter gives a brief summary ef the findings and

seme interpretatiena,




CHAPTER V
CONCLUSION

The fellewing chapter presenta a brief summary of findings plus seme
interpretations and suggestions,

I. Findings

The findiﬁgs shew that boys engage more than girls in secial activities.
This could be traced back to their toﬁding to indulge in erganized play.
Girls, on the ether hand, were found te play very few games which require
& high degree of ergani:ation.l

Horcever, the writer realized that girla take feminine ralea whereas
boys take masculine roloa. This is shewn by tha fact that girla engage
mosatly in hounc_play whereas boys prefer to take the roles of captains and
fathers,a Thia ceuld be interpreted 1n'termn_of identification: Beys
{dontify vithvthoir tnthora and girls with their mother,

Such sex differoacgs are greater at this age, namely three and four,

1 LGMM’ P. 93,
% Hartley, p. 53.

v Spmasr
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because shildren like te imitate the activities of the same—gexX parent,

An they mature, their imitetion decrenses and they tend to engege in the |
petivities of the eppesite sex, Thia way be due te the fact that, with

added uaturatien, there is an incerease in sociability and interactien

betwaen the nml@s o

The reles of deggies and habies were taken ever aimilarly hy beys and

girla, Usually the child takes ever such a rele when he wants teo act

childishly or when he ias under great. pwuurh“

The writer found eut that thoae whe are areund three years old, prefer

#elitary snd parsllel play =+ whoreas these whe are four years old indulge
meatly in asseciatieve pley, Thess findings suppori thess of Gesell,
Bowever), individuel diffevences nlae acceunt for this finding; there are a

few children, four years eld, wvhe were found te indulge in parallel play.

¢ — 34blinga
The presence of aiblings mny acceunt fer differences in seeciability

ameng ehildren, feur years eld, Three children of age four whe have ene
sibling each are found te be seeiable, vhereas ene c¢hild, feur years: old,
has twp siblinga but is met seciable. Three children of age three, whe
have aiblings are feund teo be unseciable) whereas anether ohild whe is
thres years old and has a sibling is found te he seciable,

? Lﬁhﬂﬂ»ﬂ. pe 103,

% 1424 Peller, "iedels of Children's Play} Mental Hygieme, XXXVI ;
(1052), 69, ;
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It seems that the presence ef siblings accounts for sociability mere
with the four-year-eld than it dees with the three~year-old, This seems

to support what the literature seys abeut seciability at the age of four,

d ~ Emetional Preblema

Out ?f 15 children, three were diagnesed to have emetional preblems
at heme,

Several studies were done by Blatz, Chant and Markey en the emetional
develepment of childrdn, They found out that lu#h emotienal preblems may
eccur at the preaehooi 10111.5

flowever, two of the three children were found to be sociable, Thia
may indicate that their problina are ﬁnt serious emeugh, er, that their
family atmesphere contributed te their Sociability, The third ehild was net
a8 sociable as thecether twe children, This mey he due to the lack of atten-

tion he received at home and in atheol,

I1. Interpretations and Suggestiena,

Authorities in the field of paycholegy have developed o number of theeries:

on play and ita importance,

The superflueous Energy Theery whieh has been called Schiller-Spencer
Theery, censiders surplus energy the mere cause of all play. What abeut
sick and tired persems? The Recreatien Theery, considers play as a means
of relaxation, This could be the case, but not always, The Instinet Theery

is anether aspect of play, which supplements the twe former ones by intre-

5

Carmichael, pp, 760-761, ' s

S Seanr
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ducimg the metiem of play beimg ui inmate tendency, Thc isheritamce
Theery is im clese relatiem with the imstimctive eme+ However,
accerding te the writer, meme of these is suffiecieat by itself
te explain play. Play seuld better e explaineid‘ by & combinaties
of all théic theoriea§ such u*fcsultint theary}sheua tike inte

cemsideration primciples eof dévelepment, primeiples ef learming,
the comcept of imndividual di#fgrgleeu‘and the eemcept of develep~ : i

mental tasks,

The writer thimks that specifyimg her study to eme phase of
sociability, that ef dramatic play im the dell cormer, ;; important,
She, however, suggests'tha%‘an interesting study could Se Qade by
relating dell-play behavier to imtelligemce, i relatienship bet-
ween kimds eof play equipn@nt ;nd aevelpmental Qﬁotionta may give

out interesting canclusiens.




136,7
B18b
c.2

136.7
B25¢

136.7
B294

372,241
B29p

371434
B78t

136,17
B82¢

136,7
C28m

136.7
B961

372, 2412
G.22¢

BIBLIOGRAPHY

Baldwin, Alfred L,
Behavier and Develepment in Childheed,
New Yerk: The Dryden Press, 1955,

Barkor, Rogor A, and Jaceb S. Keumin and Horbert F,
Child Behavier and Develepment.
New Yorks MeGraw-Hill Beek Cempany, Ine,, 1943.

Baruch, Derethy W,

Understanding Yeung Children,
, New Yerky Bureau of Publicatiens, Teachers College,

Celumbia Univtraity, 1949,

Baruchy Derethy W,
Parents and Children Ge Te Sehool.

Chieages Scett Fresman and Cempany, 1939,

Bewen, Wilber P, and Elmer D. Mitchell,
The Theery ef Organized Play.
New Yorks A.S,Barnes and Cempany, 1924,

Breckenridge, Marian E, and Lee E, Vincent.
Child Developwent.,

Lenden: W,B,Staundere Cempany, 1943,

Carmichaol Leenard, et al,
Manual ef Chxld Ps chelo
New York: John Wilby and Sons, Inc., 1946,

Freud, Anna and Borothy Bulingham,
Infants Witheut Families,
New Yerk: Internatienal University Press, 1944.

Gardner, D.,E.M,
Educatien Under Eight, s

Lenden: Lengmans, Green and Ce., 1949,

Wright.




~568~

136.7 Gesell, Arneld, and Catherine S, Amatruda,
G38d Developmental Ningnosis, ' T
Now 1 ) 1 ¥ o} Incf., 19479

1386,7 Gegell, Arneld,
aasft 10 First Five Years of Life, ‘
?Lrﬁgf o) ,%,-p.,-mm. Publishers, 1940,
! Green, H

E, :
"kaﬁ'_?iéy“pnd iuaryeling Amweng Prescheel Children.”
Payeholegieal Abatiracts, VIIX (1034), 302-307,

371.74 Gregs, Karl,
a8tp ¢ Play sf Hih,
4 ¥4 By ‘Appléten and Company, 1901,
136,74 Hgttgzy, Rath E,, and Lawrence K, Frank,
H334 Undetstanding Children's Play,
Célumbia University Preas, 1952,
150.6 Kendler, Tracy S.
ASls "Cotlgépt Formatien”
o sl Review of Psyghelegy, XI1 (1961), 465,
371.1 Lﬂhns H&my C,, and Panl A, Wj.ttryg
L52p Payehelegy of Play Activities, ;
R Mander, Fader, et al, eda.
I31.34 "Sigmund Freud®, Dictienary of Psycheanalysis,
New Yerk: Philesephical Lidbrary, 1950,
F&8b
136.7 Mussen, Paul H., and H Jehn J, Cenger,
M98¢c Child Develepment and Personality,
c.2 New Yerk: Harper and Brethers,:1956,
136,74 Palmer, Luella H,

Pl7p Play Life in the Firat Eight Yeara,
Loenden: Ginn and Cempany, 1918,




372,2414
R,?.Sn2

372,2
UB6p

IS Peller L‘li‘
"Libidinal Develepment as Reflected in Play,"

weurnal ef Psycheenalitical Faychelegy, III (Spring,
1955), 50, :

Peller Lili, .
"Libidinal Phases, Lge l'evelopment, and Play,"
Pnyeh.analytic Study ef the Child, IV (1954), 189-196,

Peller Lili, ‘
"Medels of Children's Play,"

Mental Hygieme, XXXVI (1952), 06,

Read, Katherine I, .

The Nursery Scheel,
Philadelphias W,B,Sanders Cempany, 1950,

y3

Russel, Bertrand,
On Educatien.
Lenden: Unwin Becks, 1960,

Updegraff, Ruth.
Practice in Preascheel Education.
New York: McGraw~Hill Beok Company, Inc., 1938,

Wolwan Benjemin B,

Centemperary Theeries and Systems in Ysycelogy.
~ Kew York: Harper and Brothers, 1960,

v Swans




