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Abstract 
 

This is an eye opener regarding the importance of literacy, be it cultural or critical in a grade 6 

classroom. It defines literacy, cultural literacy and critical literacy as well. It reveals their 

significance, how they are interrelated and how individuals critically learn about their culture. 

Moreover, the study briefly reflects on some cultural conflicts in the classroom and discusses the 

teacher’s, the administrator’s and the parent’s role in enhancing cultural awareness. As for the 

methodology, several interviews will be conducted with grade 6 teachers from different schools in 

Lebanon to learn more about their perspectives towards cultural literacy. The interviews focus on 

whether or not cultural awareness is enhanced during classroom practices, and if it is, how it is 

enhanced and what kind of practices, games or activities are implemented to help grade 6 students 

be more attentive to their cultural traditions, customs and values. The interviews will also focus on 

the parents' role in enhancing cultural literacy. Accordingly, a cultural awareness kit will be created. 

Grade 6 students will have the opportunity to learn about their culture through the novel activities, 

the various games and the enjoyable practices the kit contains.  

Key words: literacy, culture, critical literacy, cultural literacy, cultural awareness, language, 

culturally responsive teaching 
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                                                              Chapter One                         

Introduction 

  

      We are what we say and do. The way we speak and are spoken to help shape us into the people we 

become. Through words and other actions, we build ourselves in a world that, in return, builds us. Such a 

world offers us various opportunities to learn, to discover, to explore, to experience, to develop, to choose, 

to act, to interact, to react and to change as well. However, how do we learn? With what means? How do 

we grasp the opportunities to construct ourselves in society and in the world too? The answer is, simply, 

through literacy. Literacy has to do with language and knowledge of one’s everyday social practices. 

Literacy is a kind of social action through language use that develops us as citizens inside our society, our 

culture.   

 

        On the other hand, how are we able to understand the world around us? How do we interpret messages 

in language and in society as well? How shall we discuss and reflect on the different meanings of a certain 

message? We can say that critical literacy is the ability to look critically at written, visual and spoken texts, 

to challenge the intent and content and to get the deepest meaning out of a text. Critical Literacy is often 

related to thinking in three dimensions, solving problems and as well as in communicating. Thinking in 

three dimensions is a decisive step in order to predict and to be aware of the weaknesses and strengths and 

gaps as well, consequently, expanding reasoning , offering multiple perspectives and  constructing one’s 

self.  

 

        Once we are “literate” and “critically literate”, it is essential for us to be “culturally literate”. Why?  

 

      How can we be in a society without being aware of its history, disciplines and norms? To be part of 

society is to be a part of a certain culture. Thus, a culture obliges us to be accustomed to specific  
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regulations that create our identities and shape our personalities. So, what is culture? How do we define it? 

Culture is a broad concept that embraces all aspects of human life. Learning about culture is learning about 

several elements in society. Such elements that form a certain society are traditions, beliefs, values, 

customs, behavior, music, food, art and of course, the indispensible element, language. From here, being 

culturally literate is a fundamental characteristic in every individual. Yet, how do we get culturally literate? 

From where do we start? How do we teach our children about our culture? How can schools be a part of 

such awareness? What kind of role do teachers have in the classroom? How do they teach their students 

about culture?  Why is it important for parents to be involved in such an experience?  

 

   It is imperative for students to learn about their culture within their schools, since schools are considered 

to be samples of the communities outside. Students, in schools, meet people from various backgrounds, 

different socio-economic statuses and many cultures. Such communications help students examine cultural 

diversities, biases, assumptions, explore the differences as well as the similarities between their culture and 

the cultures’ of others and simply respect the diversities among cultures regardless of their opinions. 

 

  Purpose of the Study 

 

    Since we live in a multi-cultural society, it is vital for Lebanese students to learn about their culture not 

only from their parents, but also from their teachers in schools. For this reason, this study is based on the 

research that was conducted by many educators, authors and researchers on literacy, cultural literacy and 

critical literacy. Throughout the research, the reader will learn about literacy in general and about the 

significance of cultural literacy in the individual's life. The study, furthermore, focuses on the applications 

that are implemented by teachers in the classrooms in order to educate their students and teach them about 

their culture.  



                                                                                                            Cultural  Literacy in schools         12                                    

 

    Students between the ages of 11 and 12 usually start to explore the world around them. They tend to 

interact and communicate with different kinds of people, go through various social experiences and learn 

from many sources. Because students at this age haven’t fully developed their personalities, both teachers 

and parents pay close attention to them. It is at this critical stage that students choose what they like, dislike 

and what they aim for in general. 

 

    It would be an enriching experience for grade 6 students to learn about their Lebanese culture, to 

discover the values of their Lebanese society and to appreciate whatever cultural differences they may 

encounter through their lives.  

    

    Since the study targets grade 6 students, a cultural awareness kit will be provided at the end of the 

research as a final product. In spite of the different backgrounds of students, all grade 6 Lebanese students 

have the chance to learn about their Lebanese culture, including the various traditions, values, beliefs and 

customs. The kit also teaches grade 6 students to appreciate what they are learning, to be aware of their 

cultural practices, to accept individuals from different backgrounds and to respect those from different 

cultures as well.  

 

Methodology 

 

    This study is research based. It closely examines literacy, cultural literacy and critical literacy from 

different perspectives. After the research, several interviews will be conducted with several grade 6 

teachers in order to figure out how cultural awareness is implemented in the classroom, how teachers are 

equipped to help students learn about their culture and what kind of cultural practices do those teachers  
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provide for the students. Finally, various exercises, activities, games and practices will be provided as a 

package with the required instructions for grade 6 students to enhance their cultural awareness.  

 

    This chapter introduced the topic under scrutiny. It gave the reader a general overview of what the whole 

project is about. In the next chapter, a thorough literature review will put the points more into perspective 

and show the significance of literacy as well as cultural awareness in grade 6 classroom. 
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Chapter Two 

Literature Review 

Definition of Literacy 

 

   Defining “literacy” has always been a compelling challenge to educators, scholars and researchers as 

well. Therefore, one definition can be quite limiting. Many have discussed the term “literacy”; however, 

each had his/her point of view towards it. 

 

    In 2001, LeMoine stated that literacy not only involves competency in reading and writing, but goes 

beyond this to include the critical and effective use of these in peoples’ lives and the use of language (oral 

and written) for all purposes. Similarly, Scott and Marcus, in 2001, viewed literacy as an individual’s 

ability to read, write, speak in English, compute and solve problems at levels of proficiency necessary to 

function on the job, in the family of the individual and in society. 

 

     The definition of literacy has evolved from the exclusive focus on reading and writing to a more 

expanded perspective. For example, Langer (1991) interpreted literacy within a particular society. In other 

words, Langer argued that the development of literacy in a certain society is crucial. As for Venezky 

(1990), “literacy requires procedural knowledge-the ability to do something, as opposed to declarative 

knowledge-the knowledge of something” (p.4). Venezky affirmed that knowing about a thing is much 

different from having the ability to do it. 

 

     The United Nations Educational Scientific and Cultural Organization (UNESCO, 2005) considered that 

literacy is closely linked to both community and individual development. According to the UNESCO, 

literacy is more than reading and writing –it is about how we communicate in society. It is about social  
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practices and relationships, about knowledge, language and culture.  In Literacy for Change, UNESCO 

(2003) assures that literacy is freedom and can be a source of social change. Learners are encouraged to 

challenge their own communities and use literacy in order to develop their society. Gee (1990) 

acknowledged that “Different societies and social groups have different types of literacy, and literacy has 

different social and mental effects in different social and cultural contexts” (p.168). 

  

      Lyth and Wolfe (1990) categorized literacy in terms of metaphors: literacy as skills, literacy as tasks, 

literacy as practices and literacy as critical reflection.  

   

     The first metaphor, literacy as skills, refers to basic academic skills of reading, writing and math 

measurable through standardized achievement testing. For this reason, a person is literate when he/she can 

pass a given level on a literacy skills assessment test. In many countries around the world, the ability to 

write a simple sentence or the completion of 4 or 6 years of schooling qualifies individuals as literate. 

According to this view, it is fair to say that literacy is essentially a collection of discrete academic skills 

which build one upon the other to produce a literate individual. 

 

      The second metaphor, literacy as tasks, depends on the individual’s life context or “functional domains” 

of existence. Work is one important functional domains of life together with family, life, health, civics and 

economics (UNESCO, 2006). Literacy here can be defined as the ability to function effectively in these 

contexts and as the application of such skills in order to negotiate various practical tasks of day-to-day life 

in a given domain and in the process promoting individual and community development. Thus, literacy is 

not only the ability to read and write, but also to perform calculations. 
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The third metaphor, literacy as practice, expands the concept of literacy to include understanding of the 

social and cultural contexts within which literacy is used. Hence, literacy depends on linguistics, social and 

cultural background of those persons using it rather than on the demands of a specific social environment. 

Literacy is a culturally-bound phenomenon which varies over settings and time. According to this 

metaphor, literacy consists of the acquisition of skills for individuals, the knowledge of the norms and 

protocols for how and when to use these skills. For instance, lawyers must possess knowledge of precise 

protocols in drawing up and interpreting legal documents. Health care professionals must know the proper 

procedures to generate and understand medicine documents. Academics learn to subscribe to certain 

accepted formal conventions in writing and reading scholarly work and so on. 

 

      The fourth metaphor, literacy as critical reflection, is seen, by Lytle and Wolfe (1990), as a process of 

interpreting the world and developing a consciousness towards values, behaviors and beliefs as constructed 

by both society and culture. Consequently, literacy is reflecting critically on a certain situation and acting to 

change it. Therefore, what is fundamental to mention is that literacy is the process of gaining a new 

perspective towards society. 

 

      In brief, literacy can be defined as a set of instrumental reading, writing and math skills, as the ability to 

perform various life tasks using skills, as a set of cultural practices including calculation or as a process of 

obtaining critical knowledge of and reflecting on the world and one’s place within it. 

 

Definition of Culture 

 

   Culture is the result of the learned patterns of behavior that people experience. It refers to the set of 

shared attitudes, values, goals and practices that characterize a group of people. It consists of all the ideas,  
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objects and ways of performing certain tasks created by a group of people and includes the arts, beliefs, 

costumes, inventions, languages, technology and traditions that are shared by a group of people. Culture 

can be defined as the learned and shared behaviors of a community of interacting human beings whose 

shared patterns of behavior identify the members of culture group and distinguishes among another culture 

group. According to Chin & Gollnick (2009), culturally determined norms guide our language, behavior, 

emotions and thinking; they are the dos and don’ts of appropriate behavior within our culture.  Chin 

confirms that the norms that are defined within a culture describe the individual aspects of the culture and 

enable the patterns to become a culture.  

 

     In 2001, Thanasoulas stated that culture establishes a context of cognitive and affective behavior for 

each person. It influences individual estimation and attitudes and can also have an effect on practical 

aspects of life such as hobbies. Thanasoulas, moreover, acknowledged culture as a matter of habit. 

According to him, culture is a habit that becomes a tradition and a tradition that gives rise to culture. Local 

people begin with habitual actions and go on to create common stereotypes. Such cultural stereotypes affect 

how people think, speak, act and interact with one another. On the other hand, Nieto (2002) stated that 

culture is the values, traditions, social and political relationships, and worldview created, shared and 

transformed by a group of people bound together by a common history, geographic location, language, 

social class and/or religion. Furthermore, researchers have examined culture as a factor to help ethnically 

diverse learners bridge their understanding and adapt to the academic needs of schools and schooling 

(Banks & Banks, 2003).  

 

    Without culture, we can not understand the lives and motivations of others and connect with their 

concerns and interests. Culture is inherent in our being and a powerful human tool to develop our society,  
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add to our knowledge and establish the relationships between people. However, culture is fragile. The traits 

of culture are constantly changing and easily lost. If we do not value it, we will eventually lose it.  

 

Definition of Cultural Literacy 

  

We have ignored cultural literacy in thinking about education…We ignore the air we breathe until it is thin 

or foul. Cultural Literacy is the oxygen of social intercourse. 

 

                                                                                                                                       (Hirsh 1987) 

 

  Cultural literacy is the ability to understand and appreciate the similarities and differences in the customs, 

values, and beliefs of one’s own culture and the culture of others. Cultural Literacy is also the awareness of 

specific cultural sensibilities that might affect the way people think or behave. Moreover, cultural literacy is 

the appreciation and acceptance of diverse beliefs, appearances and lifestyles. As a result, culturally literate 

individuals are aware of the similarities between groups of different cultural backgrounds and are acceptant 

of differences between them. In addition to that, such individuals understand the dangers of stereotyping 

and other biases and are aware of and sensitive to issues of racism and prejudice. Moreover, culturally 

literate individuals can communicate, interact and work positively with individuals from other cultural 

groups. 

 

       According to Hirsh (1987), to be culturally literate is to possess the basic information needed to thrive 

in the modern world. The breadth of that information is great, extending over the major domains of human 

activity from sports to science. Hirsh discussed the significance of cultural literacy since it is the “fund” of  
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information possessed by all competent readers belonging to a certain culture. He added that cultural 

literacy is a shared knowledge that enables educated people to take up any general text and read it with an 

adequate level of comprehension and to grasp the central message as well as the unstated implications of 

the underlying context that give full meaning to what is read. In 2000,  Stiger, Gallimore and Hiebert 

introduced two benefits for understanding other cultures. The first benefit multiplies our access to practices, 

ideas and people that can make positive contributions to our own society and the second benefit helps us 

understand ourselves more deeply. By understanding a range of alternatives, we become aware of our own 

beliefs that we often take them into granted. 

 

Culture and Language 

 

      Culture might mean different things to different people however, culture is a way of life and in order to 

interact with the people around us, we need to communicate with them. Culture and communication are 

inseparable because culture not only dictates who talks to whom, about what and how the communication 

precedes, it also helps to determine how people encode messages and interpret it, so what is a better way 

than communicating through language? Language is a means by which we communicate, but it is more 

than just a means of communication. Language has multiple functions. We use language to exchange ideas, 

share ideas, report and define experiences. We can say that culture and language are linked together 

naturally, unconsciously and closely in our daily social lives.  

 

       According to Sue & Sue (2003), language structures meaning, determines how we see things and it 

also affects our worldviews. As the use of language is generally related to social and cultural values, 

language is considered, by many researchers, to be a social and cultural phenomenon since it involves 

certain features and characteristics of culture. In 2006, Tang agreed with the view that culture is language  
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and language is culture. He confirms that to speak a language well, one has to be able to think in that 

language, and thought is extremely powerful. Thus, language is the soul of the country and people who 

speak it. Similarly, Brown (2007) added that language is a part of culture and culture is a part of language. 

Brown explained that language, the means for communication among members of one culture, is the most 

visible and available expression of the concerned culture. Furthermore, Kuang (2007) indicated that 

“Language is the carrier of culture and culture is the content of language. There is no language without 

culture content’’ (p.75). He also said that learning a foreign language is not only learning its pronunciation, 

grammar and vocabulary, but it is also the learning of its culture.  

 

Language affects Culture 

 

     Language is formed to present our ideas and concepts which might be altered depending on which 

cultural elements are dominant at any given moments. Douglas (2000) interpreted two important points 

concerning language. The first one is that language has infinite flexibility and the second one is that 

whenever language expands, culture changes. This means that the meaning of a word can be changed and 

then a new symbolism is created. Douglas presented an example to support his two ideas. The English word 

“nice” now generally means pleasing, agreeable, polite and kind. However, in the 15th century “nice” meant 

foolish, wanton, lascivious and even wicked. This simple example reveals that languages can evolve in 

response to the changing historical and social conditions.  As we know, the culture of the United States is 

made up of many different cultures and languages. Each of these individual cultures is shaping and 

redefining the American culture. Many new words are being added to the daily American speech. For 

example, the sentence “long time no see” is not standard English; it was simply translated from the Chinese 

language. People accepted and understood them because these adaptations have already become a part of 

the “local” culture and blended into people’s lives.  
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Culture affects Language 

 

    Culture not only changes people’s values and habits, but also affects people’s language and behavior. 

According to Douglas (2000), cultural knowledge is crucial in achieving linguistic proficiency, and the 

culture of a society can be changed depending upon the language used. Douglas also presented an example 

to defend his point of view. New words emerge as they become identified with particular cultural activities. 

The slang words used by our parents were very different from those we use today. Different eras often have 

differing “pop languages”. Douglas believes that these languages are most likely to be influenced by TV 

programs, politics and even music and little by little they create their own cultural trend. Examples of this 

can be seen with the Beatles and most recently in Hip Hop music. In brief, language is always cultural in 

some respects. It should be conceptualized an integrated as part of a society and its culture.   

 

   Since language and culture are deeply connected, and every language is deeply rooted in its culture, it is 

extremely important and necessary to involve cultural context in language teaching and learning. Cultural 

context also plays an important role in helping students overcome their difficulties in understanding culture, 

enhance their cultural awareness and lower their cultural shock when immersing in different countries and 

contacting diverse people.  

 

Some Cultural Challenges in the Classroom  

 

    Schools are seen as the repository of “standard” English, which is assumed to be the proper element of 

communication for advancement in both the marketplace and the academy. However, many researchers 

have found some conflicts in the classrooms where learners from more than one culture are present. Such 

conflicts are mostly related to the various methods of understanding and using language. 

                                                                                                               



                                                                                                           Cultural Literacy in schools        22                                                                                               

 

Culturally literate practices involve socialization in the ability to decode messages and to reason in 

patterned ways. People reveal their memberships in literate communities through the ways they use 

language-knowing the right vocabulary words, the structure of the appropriate genres as well when, where, 

and how conversations should begin, proceed and end. According to Hammer (2001), in reading and 

writing, such cultural models may be influenced by ethnicity, nationality, disciplines, religion, identity and 

professions. Hammer added that reading literature requires one to infer motives, goals and internal states of 

characters based not only on clues from the text, but also from one’s reading of the social world.  

 

     “It is me” is not considered “improper” English (as opposed to the “standard form “It is I”), whereas “It 

be me”, a marker of African-American Vernacular English (AAVE) is seen as “incorrect”. Phillips (1990) 

documented conflicts between norms for talk in the Navajo Nation and ways Anglo teachers expected 

Navajo students to participate. Using Anglo norms, teachers interpreted long stretches of silence by Navajo 

students as evidence that students are not learning. Similarly, in 1993, Cazden, John & Hymes explained 

how oral language practices by low-income African- American primary level students were interpreted as 

deficits rather than resources. Teachers viewed the African-American children’s stories as ill formed and 

saw the students’ language as a deficit.  

 

    Champion (1998) identified an array of narrative genres used by African-American children. 

Champion’s findings illustrate how children across different communities “take up various narrative styles, 

structures, and content that include formal instruction, informal instructional contexts, family contexts and 

others” (p.72). One can understand the ways students pass through multiple cultural communities. In the 

process, students adopt and adapt a variety of oral and textual genres that become part of their literate 

repertoires. They learn to engage such repertoires in different contexts with people from different cultures 

and for different purposes.  
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The above examples might be just samples on cultural conflicts in the classroom. Cultural conflicts are 

dangerous realm, so how can we help learners to be more exposed to their culture without hindering their 

beliefs and their own perspectives towards their culture. 

 

A Critical Literacy Model of Multicultural Teacher Education 

    

     Using Critical Literacy in a multicultural classroom is beneficial as well as entertaining. First, what is 

critical literacy? There are a variety of definitions of critical literacy. For example, Shannon (1995) offered 

a concise understandable explanation: 

 

 Critical perspectives push the definition of literacy beyond traditional decoding or encoding of words in 

order to reproduce the meaning of text or society until it becomes  a means for understanding one's own 

history and culture, to recognize connections between one's life and the social structure, to believe that 

change in one's life and the lives of others and society are possible as well as desirable, and to act on this 

new knowledge in order to foster equal and just participation in all the decisions that affect and control our 

lives (p.83) 

 

      Critical Literacy is also rooted in the work of Freire, who calls for radical pedagogical change in the 

ways of thinking. Freire (2000) believes that teachers must treat students as active receptacles of 

information instead of passive individuals and must encourage them to question their worlds focusing on 

the use of dialogue.  Briefly speaking, cultural literacy is an instructional approach that advocates the 

adoption of critical perspectives towards a text. It encourages learners to actively analyze what they are 

reading, to reflect on and criticize what they have understood. In addition to that, critical literacy assists 

individuals in make-meaning of texts and relating them to each other.  
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      The following model was established by Martin in 1999. Such a model assists students in relating to 

differences, similarities, and educational equity and empowers them to write new messages and meanings 

that better fit their understanding of how the world is or ought to be. The Critical Literacy Model of 

Multicultural Teacher Education includes four steps, or four levels of thinking: description, analysis, vision 

and strategy. An example about “race” and “whiteness” is given for further illustrations.  

 

Description 

 

      In this level, learners describe what they are working on through discussing physical appearances, color 

or shape. For example, what are the physical properties of race? What are the physical properties of 

whiteness? Learners have to describe such properties. 

 

Analysis 

 

    Analysis is the level where individuals try to break down, examine, figure out, and investigate. For 

example, what is the social meaning of “race”? What are the consequences of “race”? From here, they 

understand that there is a “white culture” which differs from another culture which is the “black culture”. 

 

Vision 

 

     During this level, learners articulate a vision for the future. In other words, students are asked to express 

their ideas towards “race” and “whiteness”. They might be asked the following questions: Are we satisfied 

by the way “race” has shaped our world, if not, how would we like our world to be? Here, several points of 

view might be discussed. Thus, learners are aware of the culture around them. 
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Strategy 

 

    After experiencing all the previous levels, learners are now ready to develop their own strategy as a 

resolution for “racism” if asked “What are some steps you can take to help achieve the kind of world you 

envision? Such a step provides them with the possibility of claiming for themselves a positive white anti-

racist identity. 

 

     Such a model is applicable in all classrooms during the discussion of any cultural topic. From here, it is 

essential to highlight on teacher’s role in the classroom. After all, the teacher is the one who is able to 

provoke and motivate students to learn and to enjoy learning as well. 

 

     Generally, Kuang in 2007 indicated various teaching strategies to help teachers design curricula 

integrating multiple cultures into their language teaching. First, Kuang mentioned that a well-prepared 

lesson plan, an appropriate material selection and an organic framework of the syllabus will be the 

fundamental elements to conduct a good cross-cultural course which relates to foreign language learning. In 

addition, Kuang stated that applicable and feasible strategies also need to be implemented in the language 

through various activities or cooperative learning. Such strategies include: discussing and contrasting exotic 

cultures, playing dramas related to culture in and out of class, displaying cultural photos, teaching different 

English songs from different cultures, using authentic materials and using audio-visual media to present 

diverse culture. Finally, to better cultivate students to be equipped with global perspectives and a broader 

multicultural spirit and to inspire students maintain adequate culture interest in language learning, language 

teachers will also need to consider these important strategies for cultural awareness.  
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Enhancing Cultural Literacy 

 

 Cultural Awareness   

 

       Cultural Awareness involves the ability of standing back from ourselves and becoming aware of our 

cultural values, beliefs and perceptions. Cultural awareness becomes noticeable when we have to interact 

with people from other cultures.  We see, interpret and evaluate things in different ways. What we consider 

an appropriate behavior in one society might be inappropriate in another society. Fenner (1997) believes 

that misinterpretations occur when we lack awareness of our own behavioral rules. In the absence of 

knowledge, we tend to assume instead of finding out what a certain behavior means to the person involved. 

For example, a straight look to the eye during a dialogue is considered a respectful step towards a person in 

Lebanon, whereas, it is regarded disrespectful in Japan. So, what exactly is cultural awareness? How do we 

approach it?    

 

   According to Byram & Zarate &Neuner (1997), cultural awareness entails an understanding of how  

people might reflect their own values, beliefs and basic assumptions through their behavior.  Byram 

believes that we are all shaped by our cultural backgrounds which influence how we interpret cultural 

issues, how we perceive ourselves and how we relate to other people. Increasing our cultural practices 

assists us in increasing our cultural knowledge by providing an overview of cultural characteristics and 

issues. Yet, it is always important to identify individual needs and preferences and remember that no 

individual can be reduced to a set of cultural norms.  

 

     Most of us might be aware of our cultural values; however, are Lebanese students well aware of their 

culture? Can teachers work with students to develop cultural awareness?   
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     As students tend to explore the world around them, support is needed during the learning process from 

two different sides in the school: teachers and school administrators. However, what kind of support should 

each side provide when students learn about their culture?  

 

 The teacher’s role in the classroom  

 

       Students spend most of their time at school interacting and communicating with friends. Students learn 

to read, write, listen, share, exchange ideas, work in groups and develop all their skills. Teachers play a 

central role in guiding students in the classroom using the appropriate instructions. However, what is the 

teacher’s role in enhancing cultural literacy? How can teachers educate their students about culture? From 

where shall they start? What kind of knowledge should they have? How should they use such knowledge in 

order to deliver the required information?  

 

  Knowledge bases needed by teachers 

      

          Rosen (2000) described five basic knowledge bases for language arts and English teachers of 

culturally and linguistically diverse students. Rosen declared that these five bases are the core for teaching 

cultural literacy. These five knowledge bases are self-knowledge, cultural knowledge, linguistic 

knowledge, culturally informed teaching knowledge, and knowledge of materials and methods for 

multicultural literacy education. 
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  Self-Knowledge 

 

    Rosen (2000) explained that self-knowledge can be gained through “inquiry into cultural consciousness” 

(p.254). Rosen also added that teachers with self-knowledge are capable of reflecting on their own 

knowledge, consequently, respecting the various literacies and languages students have. Haberman & Post 

(1998) noted the importance of teachers having both self-knowledge and self-acceptance. When teachers 

are aware of their own cultural backgrounds and values, then they have the opportunities to recognize any 

bias or preconceived notions that they weren’t able to tolerate in the past. 

 

Cultural Knowledge 

 

    Cultural Knowledge is mostly related to the knowledge of how cultures affect students in general. In 

other words, teachers, with cultural knowledge, should be aware of such effects, thus, they should work 

with students perceptions to avoid any negative effects, on the students' self-esteem, values, behavior and 

learning as well.  Moreover, Cultural knowledge gives teachers the opportunity to be aware of the diversity 

of cultures in the classroom, consequently, being aware of the similarities as well as of the differences 

between cultures. From here, teachers tend to unite all cultures in order to teach students that even with 

cultural differences, respect is obligatory. 

 

Linguistic Knowledge 

 

   It is well-known that different students learn in different ways. When children speak varieties of English 

other than standard academic English, it is easy to encounter misunderstandings, misconceptions and 

miscommunications. Furthermore, literacy experiences may differ from the expectations of culturally and 

linguistically diverse children. For this reason, educators need to understand how students' patterns of  
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communication and various dialects affect their classroom learning. Gutierrez, Baquedano-Lopez and 

Turner (1997) suggested that instruction should build upon the linguistic strengths that children bring with 

them to school. Thus, educators can foster children's literacy development by supporting and scaffolding 

the languages that children bring to the classroom and moving them to a more standard form of English. 

 

Culturally Informed Teaching Knowledge 

 

     According to Rosen (2000), knowledge base of culturally informed teaching knowledge enables 

educators to create "collaborative and culturally sensitive classroom environment, cultural patterns in 

classroom verbal interactions and other cultural dimensions of interactions between the instructor and 

students"(p.255) that encourage the participation and the engagement of all the students in the classroom. 

Such kind of knowledge prepares teachers to be respectfully sensitive to the cultures of their students, to 

learn about and know such cultures and to use understandings about how culture influences learning in 

their day-to-day planning for teaching students. Culturally Informed Teaching Knowledge also supports the 

learning needs of children regardless of their cultural or linguistic background. Teachers with such kind of 

knowledge are able to detect any problem in the classroom, look for the causes and determine the 

appropriate solution that best suits the student as well as the classroom as a whole. 

 

Knowledge of Multicultural Materials and Literacy Methods 

 

     This kind of knowledge in fundamental for the students' learning in the classroom since it is directly 

related to the methods for using the proper material in culturally sensitive ways that help dissolving 

stereotypes rather than motivating them. Such knowledge improves students' self-esteem, involvement and 

engagement and academic performance in literacy. Researchers have found that the level of involvement in  
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the classroom of African-American students has increased because of the teachers with the knowledge of 

multicultural materials and literacy methods. Such kind of knowledge can be considered a novel kind of 

literacy since it focuses on building up students' awareness of their culture through discussing human 

differences and other topics that relate to issues of diversity. 

 

     In brief, it is obvious that such kinds of knowledge are interrelated, thus, teachers who have the five of 

them are able to transform their classroom into an interesting learning environment by which students learn 

from each other about their different cultures, consequently, learn to respect each other's points of view as 

well as their traditions, values and customs. These five knowledge bases are extremely important in 

assisting teachers address the literacy needs of culturally and linguistically diverse students. They help 

them develop a collaborative and culturally sensitive learning environment that encourages meaningful 

engaged learning for all students in the classroom. This is why, as previously mentioned, classroom 

teachers need to acquire these knowledge bases through teacher-education programs or staff development 

opportunities. Furthermore, the five knowledge bases will support teachers’ efforts to nurture the literacy 

skills of their students and promote high academic achievements.  

 

Teachers as Mediators 

 

        Having the knowledge is just a part of the teacher’s role. Osterling and Fox (2004) described 

teachers as “cultural brokers” and “cultural mediators” in this process of second language learning. 

Bennett (2003) also viewed teachers as mediators. According to Bennett, teachers have the 

responsibility to create a learning environment that establishes continuity between home and school. He 

stated that mediators are individuals in certain cultures who serve as providers of information for those who  
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may not have access to learning about their culture or might misinterpret certain beliefs. As cultural 

mediators, Gay (2000) stated that teachers have to engage in practices that use “cultural knowledge, prior 

experience, frames of reference and performance styles of ethnically diverse students to make learning 

encounters more relevant to and effective for them” ( p.29).  

 

    In 2007, Bennett added that teachers help culturally diverse students to “retain their own cultural identity 

while functioning in a different cultural milieu; for example, the school” (p.9). According to Bennett, 

teachers who develop multicultural competences also learn about their cultural awareness. Multi -culturally 

competent teachers bridge the gaps between the school and home cultures. Similarly, Collier and Thomas 

(2004), Hadi- Tabassum (2006), and Freeman (2004) indicated that when teachers develop the students’ 

home language, they also develop the students’ cultural competence. Furthermore, such teachers aid their 

students to navigate between their home and school cultures while learning to use bicultural identity as the 

tool to lead them through the educational system successfully (Nieto, 2002).  

      

     Paris and Lung (2008) said that one of the important roles of teachers is to develop responsive, 

respectful and effective teaching. Teachers who teach in culturally diverse settings find themselves as 

“creators of curricula” (p.254) because they are continually developing curriculum and instructions that 

meet the strengths, needs and values of a particular group of students. As a result, the role of the teacher 

becomes an essential element of teaching.   

 

        Moreover, lesson plans and activities should be planned with recognition, acknowledgement and 

integration of the cultural ethos of children in the classroom. In 2004, Chin & Gollnick interpreted the term 

culturally responsive teaching. They both agreed that such kind of teaching reflects students’ cultures and  

 



                                                                                                              Cultural Literacy in schools           32                                                                                                                             

 

experiences and views them as strengths. Culturally responsive teaching uses various implicit and explicit 

ways of knowing and understanding in educating students from diverse populations. 

 

       Bennett (2003), Chin & Gollnick (2004) discussed three main features of culturally responsive 

teaching.  

 

High teacher expectations 

      

         Most teachers have high expectations for their students, however, not all of them fulfill such 

expectations, as a result, students might lose their confidence and tend to be less motivated to learn. This is 

why it is necessary for teachers to have positive expectations towards all students and work accordingly 

with them in the classroom.  

 

 Student voices 

 

        Teachers, as cultural mediators, must encourage students to speak out and talk about their own 

experiences by which they make sense of the subject matter within their own realities. Culturally 

responsive pedagogy requires teachers to recognize any kind of disconnection between the student and the 

parents so they can have the chance to help out if possible.  

 

Varied Instructional Formats 

 

         Because students have different learning styles, varied forms of engagement are necessary for 

students to learn and to apply what they know as well. For many students, learning is an active process; this  
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is why using a variety of teaching methods that suit all kinds of students, from different backgrounds and 

from different academic levels.  

 

        The above three features might seem as habitual steps for many teachers since they consider that such 

steps should be implemented in all cases and not only when teaching about culture. However, according to 

Bennett (2003), Chin & Gollnick (2004) confirmed that these indispensible features have a significant 

impact on how students learn about their culture, how they understand it, how they communicate with the 

people around them. 

 

The administrator’s role in the schools 

 

      In schools, administrators should support students learning about their culture. Such support can be in 

different ways. Rosen (2000) assured that administrators have a major role in enhancing cultural literacy in 

schools. He suggested that administrators should learn about the communities of the children in the school 

and become involved in the needs and concerns of those communities, respect the multiple cultures and 

languages of the families and children in the school, and ensure that the school provides a culturally 

responsive education.  Moreover, administrators, according to Rosen, should work and coordinate with 

teachers. Administrators must acknowledge the importance of educating teachers for diversity. In other 

words, sponsoring on going staff development to improve the learning environment and academic progress 

of children from culturally and linguistically diverse backgrounds should be a main objective for 

administrators to enhance cultural literacy. It is also necessary for administrators to encourage all teachers 

and staff to have positive and respectful attitudes for all cultures through demonstrating anti-racist and anti-

bias behaviors. Above all, Rosen described administrators as facilitators when they emphasize developing  
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language proficiency and connecting school to student’s lives to assist student learning. Briefly, 

administrators are those who ensure that schools provide a rich learning experience for all students. 

 

     Rosen explained that the administrator’s role isn’t only coordinating with teachers and providing 

students the suitable atmosphere to learn about their culture, but it is also related to the coordination with 

parents. Administrators must model and encourage and reinforce two-way communication between school 

personnel and parents. Such communications build trust, develop relationships and encourage dialogue 

with parents and community leaders from diverse cultural groups. Administrators can also invite parents to 

participate with their children in the cultural activities done in schools so parents from different cultures 

meet and learn about each other. Rosen also declared that it would be a step forward to take the parents’ 

opinions into consideration and include them in the decision-making process for the cultural literacy 

curriculum and material as well.  

 

Six Recommendations as instructional strategies for teaching second language within a cultural framework 

 

    Second language learning involves a number of different dimensions, including grammatical 

competence, communicative competence, language proficiency and cultural understanding (Thanasoulas, 

2001). Teaching a second language is not simply about giving speeches, syntactic structures or learning 

new vocabulary, but should incorporate cultural elements. Cultural activities and objectives should be 

carefully organized and incorporated into second language lesson plans to enrich the teaching context 

content. Thanasoulas suggested six different strategies that include cultural items in the second language 

classrooms. 
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Strategy I: Provide culturally learning materials 

 

    The use of appropriate materials can help students engage in real cultural experiences. These materials 

can include films, news, broadcasts, television shows, web sites, magazines, newspapers, menus and other 

printed matters. Teachers can adapt their use of cultural materials to suit the age and the language 

proficiency level of the students. Teachers might supply students with a detailed translation or give them a 

chart, diagram or even an outline to complete while they listen to a dialogue or watch a video. Using the 

suitable audiovisual resources can strengthen students’ images of the targeted culture and enhance their 

language learning as well. 

 

Strategy II: Use common proverbs as transferred tools 

 

    A discussion of common proverbs in the targeted language can help students to understand how the 

proverbs are different from or similar to proverbs of their language. In 2001, Thanasoulas stated that this 

strategy helps students understand how such differences create different cultures and emphasize the 

historical and cultural background of a country. Using proverbs as a tool to explore two different cultures 

can guide students to analyze the similarities and dissimilarities of cultures. It is also an essential method 

for students to explore the values that are often represented in the proverbs of both the targeted culture and 

their own. 

 

Strategy III: Apply role play as socio cultural approach 

 

       Although the concept of role play is not new, it is a useful instructional technique in a socio cultural 

approach. A socio cultural approach is the most useful method currently applied in language instruction  
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(Wertsch, 1991). The major objective of a socio cultural approach is to prepare learners for intercultural 

communication and dialogue between cultures. According to Savignon (1997), socio cultural strategies can 

be seen as one of the most efficient ways for learners to achieve socio cultural competence within second 

language communicative competence. Tomalin and Stempleski (1993) further indicated that role play 

activities can examine cultural behavior and patterns of communication. For example, students can 

dramatize an incident that happened to them and caused cross-cultural misunderstanding. In this way, it 

will enable them to develop communicative strategies to overcome similar problems in real second 

language communication. 

 

Strategy IV: Encourage students search and present through the cultural capsules 

 

     The use of culture capsules is one of the best-established and well-known methods for teaching culture. 

The concept of cultural capsules was developed by Taylor and Sorenson in 1961. It is a brief description of 

some aspects of the targeted language culture alongside contrasting information from the students’ native 

language cultures. The contrasting information can be provided by the teacher, but it is usually more 

effective to have the students themselves point out the contrasts. Tylor and Sorenson further suggested that 

students can present objects and images that originate from the targeted culture. The students are then 

responsible for finding information about the concerned object or image, either by conducting research or 

by being given clues to investigate. Students can also write a brief summary or make an oral presentation to 

the class about the cultural relevance of the item. 
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Strategy V: View students as cultural resources 

 

     Students in the classroom are also considered cultural resources. Teachers can invite students to talk 

their culture and present what is unique about it, such students might be immigrant or international 

students. In this learning activity, students not only learn about the diversity of cultures, but they also have 

the opportunity to organize and make connections between their native culture and the targeted language 

culture through these presentations. 

 

Strategy VI: Use computer technology to help students gain cultural information 

 

      According to Rost (2002), educators indicated that the current computer technology has many 

advantages for learning a language and learning about a culture. The use of computer technology can 

provide multicultural interactivities that teach students what they are required to know about various 

cultures. Through the computers and the internet, learners can link to anywhere and at anytime to access the 

needed material to discover, explore and learn about the  traditions, values, customs, beliefs and norms that 

different cultures have. Learners can even find resources written in the targeted language and learn about 

other countries’ cultures.  

 

  This chapter reviewed the extensive literature available on literacy. It mainly focused on cultural and 

critical literacy and set the stage for the next chapter which is what grade 6 teachers believe the role of 

literacy should be in the classroom. 
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Chapter Three 

Interviews & Discussion 

 

     As the main aim of this project is to create a literacy awareness kit for grade 6 students in Lebanon, I 

decided to divide my study differently. Thus, this chapter reports the results of the interviews conducted 

with 6 teachers in Lebanon. 

 

   In chapter two, I briefly discussed what educators and researchers examined and studied concerning 

literacy, culture, cultural literacy, language and cultural awareness. I used semi-structured interviews so I 

can comprehend teachers’ opinions towards cultural literacy, cultural awareness and how they are applied 

in the classroom. I tried to extract certain information from teachers in order to build up my own 

perspective after comparing what I read to what teachers stated in the interviews.  

 

Semi-Structured Interviews 

 

     According to Fraenkel and Wallen, in 2006, semi-structured interviews are “verbal questionnaires” that 

are made for the purpose of eliciting certain and specific answers from the interviewee. They stated that 

such interviews are done at the end of the study in order to compare and contrast the information obtained 

from the interview to what educators and researchers examined throughout history. Moreover, such 

interviews tend to test a specific hypothesis that the researchers has in mind. This is why semi-structured 

interviews are used in this study.  
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Reporting Interview Questions 

        The following questions were asked in the various interviews. Teachers answered as follows: 

1- “Language and Culture” are interrelated. Do you agree or disagree? Why? Why not? 

-Language and culture are definitely interrelated. A person should know about the culture of the other   
as he / she tries to speak their language. Learning about the other’s culture and language 
simultaneously makes it easier to avoid possible conflicts. 
 
 
-I think language and culture are strongly interrelated and we can see how they are related 
  whether in literature or from discussions in class or from the way students behave towards each    
other. 
 
 
-I think that language and culture are interrelated as language deals with different aspects of   student’s 
lives and aims to instruct student’s knowledge as well as teach them language skills.  
 
 
-Culture is a learned way of living that is shared by a group of people. Language is a means that 
enables a group to communicate.  
 
 
-Basic languages are spoken and used around the world but they change as different cultures use and 
embrace them. 
 
 
-Language and Culture are interrelated. Students should be able to understand the language in each 
culture, not only the culture they are living in. 
 

2- How do you relate “culture” to your classroom? 
 

-Discussing differences in backgrounds, ethnicity or race relates culture to the classroom 
automatically. 
 
-Basically, I like to give examples from different cultures using different books, different examples, 
relating them to student’s background, students experiences so they can understand how their culture 
affects their discussions and the themes they like, so basically, it is through group activities or 
discussions in class.  
 
-Using American series of books makes relating our Islamic and Arabic culture to classroom a hard 
task, but by highlighting morals and relating them to Islam I think this task is a little bit easier. For 
example, if the character of the text is honest, helpful, and obedient and so on, we might relate these 
morals to Islamic beliefs. 
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-I relate culture to my classroom by introducing students to their culture through studying about 
traditions, different religions and important values. 
 
-I promote culture by living the local culture and demonstrating to students a sincere interest and 
knowledge of the country. 
 
-Teachers should expose students to the diverse cultures in the world. Students should be familiar with 
the way of living, the holidays, traditions, rituals, government systems in both eastern and western 
cultures.  
 
 
3- Why do you think it is important for grade 6 students to learn about their culture? 
 
-It is important for students to learn about their culture because only then they would be able to learn 
about other cultures, appreciate them, and compare/ contrast them with theirs. 
 
-We live in a society and they need to know about this society. They need to know about the cultural 
differences so they can understand others and respect their differences. Students should also know 
themselves and their identity. Culture is a part of ourselves and I think we should enhance this and not 
only academically, but also through helping students for a better life which is knowing ourselves, 
knowing our culture, traditions, respecting them and knowing what to change and what to keep. 
 
-Grade 6 students might be passing through the hardest time because of the changes that take place 
during this age, so working on their cultural awareness at schools is a very important step as they 
should learn the social manners in the first class. This age is a turning point in children’s life and our 
Arab children lack the proper social behavior. Our children should be taught how to respect elders, 
how to bear their responsibilities, how to greet others properly, how to learn from other’s mistakes 
without mocking them, how to respect differences between them and their friends, and how not to 
question parents’ orders as they are the only ones that they should listen to. 
 
-It is important because of their age (preparing to be teenagers) to teach them how to accept others 
who are different from them. It encourages students to critically think about and analyze information 
themselves. 
 
-It is a two-sided sword. The benefits are mostly positive when it comes to shading information and 
knowledge, but nations should make an organized effort to develop, honor and encourage accepting 
cultures. Students, parents, communities and countries need  to be proud of who they are and where 
they are going. 
 
-Grade 6 students learn about their culture from social studies and English classes. They should learn 
what’s going on in their culture before learning about the other cultures. 
 
 
 
 



                                                                                                              Cultural Literacy in schools           41                                      

 
4- What kind of cultural conflicts do you encounter in your classroom? How do you solve such 
conflicts? 
 
-Cultural conflicts emerge whenever students are exposed to certain texts in language that include 
information about different cultures, or different perspectives. There is no single way of solving the 
problem; yet there could always be a need to accept others as they are. 
 
-They are not called conflicts. Most of my students are Lebanese, most of them come….they are 
mainly from Beirut or Uh…..they come from known cities but….uhhh…we had a problem in  another 
class because there was a student coming from abroad and he found it different here in  
 
-Lebanon, so we had….actually, we did a workshop about friendship.. I wanted to help this student 
because he was finding it difficult to deal with the others because they were making fun of him….so I 
attended a workshop about friendship regarding how we should understand and respect the others 
uh…..sometimes we encounter some fights in the playground between different age groups. This is 
why we need to sit with them and let them discover how the others think sometimes, we use the “I” 
statement (this is what I think and this is what I expected from you and then the other has actually 
explain how they feel and why they reacted in this way, so basically it is by communication and by 
facing each other. Sometimes, we use short stories like ….I once used a story called ”What I do and 
What I do not do”. It is a small book, but I like the illustrations it shows students how to accept 
different orders that are part of our society. One other problem I faced is the language. The student 
had difficulty in understanding the language we used in the classroom. He kept on asking me language 
questions. At first, I thought that he was just being silly, but later, I understood that he had a serious 
problem with the language since the language he learned in his country is different from our language 
here in Lebanon.  
 
-As I said before, our students lack the knowledge of simple manners in addition to lacking the 
knowledge of their own identity, they are always concerned about imitating others, watching t.v. and 
using the language and surfing the net. I work on such conflicts by raising responsibility in my 
students and guiding their concerns. For example, I might give them a homework which needs 
information from the internet to be solved. This way they spend their time beneficially doing 
something they like to. 
 
-I usually do not have cultural conflicts since all of my students are Lebanese, but if I ever have such 
problems, I would probably talk to the students privately and help them realize that although they 
might have different opinions, each one is special in his/her own way. Respecting one another is very 
important and students should be taught that. However, we can not forget that in some classrooms, 
there could be students from different cultures or even coming from outside Lebanon and who are 
used to different language skills.  This is why it is essential for teachers to discuss the culture with 
students and to talk privately with them, if necessary so they can accept one another as human beings. 
 
-Religious conflicts occasionally enter classroom discussions, mostly from home misconceptions or 
lack of exposure to other people’s thinking.  
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-Students come from different backgrounds, have different point of views and are of different 
religions. As a teacher, I teach students to respect each other’s opinions and if any problem rises, all 
students should try to propose solutions for it.  
 
5- How do you view your role as a mediator between the school and the student’s home? 
 
-Teachers involuntarily play the role of a mediator between the school and the student’s home because 
he/she is usually aware of any problems that the student might encounter at home or at school, and 
some students are even capable of turning their teachers into a confidante. 
 
- I think the teacher needs to reinforce the communication between the two sides: the parents and the 
school. Now… what we have…we can have student-teacher meetings, we can have student-parent-
teacher meetings. We can also have newsletters that include tips to enhance social skills, so there 
should be communications between home and school. 
 
 
-The teacher’s role is very important since it is the connection between the student and his/her home. 
In addition to that, the teacher has a big influence on the student’s thinking, on the way the student 
behaves, on the student’s motivation towards learning and on his/her life in general. 
 
-Such a role is one of the basics roles for the teacher since it is the connection between the school and 
the parents. Students spend most of their time in the school, so consequently, teachers have a main 
role just as parents. Teachers have a direct impact on the student’s thoughts, ideas, skills and 
everything that is related to his/her life. 
 
-I try to be an example at all times especially when students exhibit strong opinions. I like to challenge 
their thinking and experiences with people from other religions. I like to get students to think about 
what they are usually repeating from home or even from environments that do not accept other 
religions. I have discovered that all religions have balanced believers and extreme believers. 
 
-As a teacher, I act as a facilitator who guides the students and don’t spoon-feed them. I believe also 
that parents should be involved in the school’s activities.  
 

6- What kind of characteristics should the language instructor have in order to teach the 
students about their culture? 

 
-The Language instructor should be knowledgeable about the subject matter he/she is teaching. He/she 
should be open to all cultures and know what to integrate from activities, group work and projects that 
meet the students’ interest and needs.  
 
-The language instructor should have the basic knowledge of the student’s culture, and above all, 
he/she should keep his/her opinions out of the classroom, unless the opinions are positive in nature. I 
think foreign teachers who are married to locals have more influence and more responsibilities to 
promote the local culture. 
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-The language instructor should understanding, lenient, tolerant, wise, and respectful. Teachers also 
should foster a feeling of emotional safety by respecting every student’s opinion and encouraging all 
students to be respectful to each other. 
 
-I think a language instructor should start by himself/herself, he/she should learn how to show good 
manners and not to teach them. Instructors should not oblige students to follow certain manners 
without believing in the importance of following it. He should use active learning strategies.  
 
-A language teacher is expected to be fluent, culturally aware, and patient. 
 
-Personally, I think that culture can be enhanced from the way we use the language, the pragmatics. 
For example, if I respect the students. ….also the…maybe the ….use of sentences... the readings, so 
there are ways in discussions .…. if we are respectful , if we respect others  and are open to different 
opinions and if we are good models for students to follow what they see and what they hear. 
 
 
7- How do you enhance cultural awareness in your classroom? 
 
-Extra reading about random cultures might help. The reading should also entail discussions and 
comparisons. 
 
-Other than stories, I usually use small parts of articles from magazines…that describe how music can 
help people to communicate with each other….I think this is a part of cultural awareness ….we can 
also talk about different culture and give examples on other countries and other societies. We can also 
ask students to write their journal…what they see around them, so cultural awareness is about small 
activities in class, it is not only about the activity, but also about the whole day….. 
 
-It is important to relate stories and book’s content to everyday life and approving or disapproving 
certain actions done by the characters. 
 
-Cultural awareness might be difficult somehow especially for grade 6 students, but if teachers do it in 
the right way and at the right time, a sense of responsibility will grow with students as they are 
explored to their culture and as they learn to appreciate not only their culture, but the culture of others 
too. 
 
-I explore with my students local stories, old sayings, and current events which relate to lessons. 

 
-Students should know the different features occurring in the different cultures, and if a problem exists 
in a culture, they should be able to suggest some solutions or learn from other cultures in order to 
avoid the same problem. 

 
 
   8- What kind of activities, games, and exercises do you implement in your classroom? 
 
-Role playing, competitions between groups, hangman. 
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-Story telling…for example, we had a story about how people Uh…have festivals in their country, so I 
changed this and find ways of different festivals and carnivals in Lebanon….so I am working with the 
students on “Lebanon Day” for 2 hours. Some of them decided to do Taboli and Homose…others 
from Baalbak and from the South talkd about the traditions and others will talk about how people used 
to wear before. This is actually nice , because we changed the whole theme and related it to Lebanon. 
For Christmas, I asked my students to choose a country and talk about how this country celebrate 
Christmas and what it means to them, and at the end we read in the class and we come up with a 
conclusion that each country has its own ways, traditions and beliefs in celebrating Christmas. 
Although each country see things differently, at the end it has its own ways of communications. 
 
-Some of these activities might be critical thinking strategies and acting (role play). 
 
-Some activities might be musical recordings for different cultures and nations. Proverbs from 
different cultures displayed on the bulletin boards and paraphrased. Students can compare them to 
proverbs from their own culture. A third activity is folktales read inside the class, students have to 
know the moral lesson behind them. Passport activities, displaying on cardboards the months of the 
year, each month students will travel to a country by studying its culture and traditions. We also work 
on projects that reflect costumes and traditions of different countries. 
 
-Field trips would be a nice idea for students to get acquainted with what is around them. Language 
activities such as writing about certain cultural topics, riddles, and language games would also help 
students learn about the Lebanese culture. 
 
-I ask students to compare two cultures by looking at the different forms of government in each, social 
problems if any, and global issues. I some times divide the students into groups and focus on each 
heading by doing some research. They could gather information and see how any of these issues could 
be applied in their cultures. Finally, I ask students to do presentations and run an open discussion with 
their classmates.  
 
                      
                                                                 Discussion 
 
 

     The sections below include language and culture, cultural conflicts, the teacher’s role, the 

characteristics of the language instructor, cultural awareness and cultural activities. 

 

Language and Culture 

 

      All teachers agreed that there is a strong relation between language and culture. They explained 

that culture is a part of language and language is a part of culture as well.  This is consistent with 

Brown’s (2007) findings.  Two teachers stated that language is important for the student’s knowledge  
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of culture.  In fact, Kuang (2007) states the importance of keeping communication going among people 

(Brown 2007).  

 

Cultural Conflicts 

 

     Teachers discussed several cultural conflicts they encounter in their classrooms.  The results are 

similar to Philips (1990) Champion (1998) and Hammer (2001) study results.  Hammer (2001) pointed  

 

out that the major cultural conflicts teachers face in their classrooms are language, identity, and 

religion.    

 

      One teacher explained that when students learn about different cultures, they should be learning 

about different languages and here is the conflict. Some students will not be able to understand the 

texts that include information about different cultures. Other teachers talked about the student’s 

identity. In other words, teachers said that it is important for students to differentiate between their 

identity and the identity of people that belong to other cultures.  

 

      One other teacher said that religion sometimes is a conflict in the classroom especially when 

discussing it. This happens because of the misconceptions parents teach their kids and because of the 

lack of exposure to the true concepts and beliefs in religion.  

 

The Teacher’s Role 

 

      Some teachers view their role as facilitators as well as mediators which is consistent with Bennett 

(2003) and Nieto (2002) study results.  They also stated that, as teachers, they influence the student’s 

behavior, attitude and thinking since they are role models to them. 

 

       Some teachers confirmed that their role is as essential as the parent’s role since they spend a long 

time with students. For this reason, teachers have a strong influence on the student’s development of 

thinking skills as well as on the student’s behavior and on the way they approach certain situations in 

life.  
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    While most teachers discussed how they are mediators between parents and what happens in school 

with their students, some other teachers assured that being a role model is what matters to them. 

Through modeling, teachers are able to send the required message to their students and help them 

behave properly. 

 

The Characteristics of the Language Instructor 

 

        The teachers’ answers mostly focused on three main points. The teacher should be culturally 

knowledgeable (see Rosen 2000, Heberman 1998), open to all cultures, neutral in his/her opinion (see 

also, Paris and Lung, 2008) and respectful and understanding towards all student’s opinions (Rosen 

2000). 

 

       All teachers agreed that it is essential for language instructors to have a strong background on the 

Lebanese culture. Such knowledge assists students to learn critically about their culture and understand 

the values of the Lebanese culture. They also reported that language instructors should respect the 

student’s opinion without revealing any bias. 

 
 

   The results of the interviews are consistent with the literature. Literacy, be it, cultural or critical, 

should be integrated in the curriculum so that students become more aware of its importance and learn 

to behave accordingly.  

 

  This section mainly reported and discussed the interview results conducted with the teachers. The 

next chapter introduces the cultural awareness kit for grade 6 classroom in Lebanon. 
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Chapter Four  

 
   Cultural Awareness Kit 

 
 

    The Cultural Awareness Kit is a collection of activities that introduces grade 6 students to the 

Lebanese Culture. The kit teaches the students about Lebanon in general and about the Lebanese 

traditions, food, politicians, villages, art and special occasions.  

 

    The activities are divided into three parts: classroom activities, field trip activities and yearly 

activities. The Kit also includes two evaluation forms that the teacher can use to evaluate the student’s 

involvement and understanding in the classroom activities and in the field trip activities. A set of 

questions related to the yearly activities is also created for grade 6 students to answer as a wrap up for 

such activities.  In addition to that, pictures and illustrations are included as references or samples by 

which the students can use to learn about the Lebanese Culture. All the activities found in the kit are 

based on the English Language. In other words, grade 6 students will be learning about the Lebanese 

Culture through the English Language. Grade 6 students will learn a variety of English words that are 

related to the Lebanese Culture. 

 

A) Classroom Activities 

 

Such activities are explained by the teacher in the classroom. The teacher has to discuss the 

purpose of each activity and explain how it is done. She/He can ask the students to present their 

work to their classmates at the end of each activity.  

 

To start with, the teacher asks students to find the meaning of the words ‘culture’ and ‘cultural 

awareness’ and discuss them in class. It is crucial for students to understand what they will be 

learning and why they are learning about their culture. After the discussion, the teacher 

explains to the students that they will learn about the Lebanese Culture through a lot of 

activities. 
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1- Warm up Activity  

 

After discussing the words ‘culture’ and ‘cultural awareness’ with the students, the 

teacher shows the students some pictures to help the students understand what they 

will be learning through out the year. Such pictures include touristic sites, Lebanese 

customs, the Lebanese Flag and other symbols that represent Lebanon (see Appendix 

A). In this activity, students will also learn vocabulary words that are directly related 

to the Lebanese Culture.  

 

2- Research Activity 

 

This activity is based on research. In this activity, the teacher can divide the students 

into five groups. Each group has to work on certain topics and in the end; students 

should present a written paper and a power point presentation about their work. 

 

Group 1 

 

-   The Lebanese geographical location 

                        -   The Lebanese flag 

-   The Lebanese National Anthem 

-   The Lebanese weather 

 

Guided Questions 

 

What are the countries surrounding Lebanon? 

What is the geographical location of Lebanon? 

                        Who drew the Lebanese flag? 

Why were the red and the green colors chosen? 

What do these colors represent? 
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Who wrote the Lebanese National Anthem? 

Describe the weather in Lebanon. 

 

Group 2 

 

- The Famous Lebanese actors/actresses 

- The Famous Lebanese customs 

- The Main Languages used in Lebanon 

- The Famous Lebanese Writers 

 

Guided Questions 

 

Name some famous actors and actresses. 

Talk briefly about their lives and their work. 

Describe the Lebanese customs. 

What are the three main languages used in Lebanon? 

Name the most famous writers and discuss some of their famous work. 

 

Group 3 

 

- The main religions in Lebanon 

- The main National Holidays in Lebanon 

- The Famous Lebanese singers 

 

Guided Questions 

 

What are the main religions in Lebanon? 

 Discuss briefly each one of them. 

                         Name some famous Lebanese singers  

 Discuss briefly some of their famous work. 
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Group 4 

 

- The Famous Lebanese Poets 

- The Famous cultures that shaped Lebanon through history 

 

Guided Questions 

 

Who are the most famous Lebanese Poets? 

Discuss their lives briefly and talk about their work. 

One of the cultures that shaped the Lebanese history is the Roman Culture. What are 

some other cultures? 

Discuss each culture and some of the most famous features about each one.  

 

Group 5 

- The Famous Lebanese musicians 

- The Famous Lebanese musical instruments 

- The Famous Lebanese dances 

 

Guided Questions 

 

Who are the famous Lebanese musicians? 

Discuss their famous work. 

What kind of musical instruments are mostly used? 

What is the most well-known Lebanese dance? 

 

3- The Food Activity 

 

   In this activity, the teacher can also divide the students into groups. Each group has to 

come up with a booklet that contains the most well-known Lebanese main dishes, 

appetizers and desserts. Each group should include 3 main dishes, 5 appetizers and 5  
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kinds of dessert. The teacher should check out the students work and coordinate with each 

group so they won’t present the same content.  

 

The teacher can ask each group to present some kind of food and share it with their 

classmates. 

 

4- The Lebanese Model Activity 

 

  In this activity, each student has to design a Lebanese Model. The concrete body can be 

a cedar tree, the Jeita Cave, the Baalback Columns, the Raouchi Rock or any famous 

symbol that represents Lebanon.  

 

Students have to present the model to their classmates, tell them why they chose this 

symbol specifically, its history and what this model represents.  

 

5- The Lebanese Documentary Film Activity 

 

In this activity, students should work by pairs. They have to make a 15 minute 

documentary film about different places in Lebanon that are visited by tourists. Such 

places can also be famous villages, towns or any touristic place and ruins.  Each pair 

has to discuss the location of the place, its history, and its significance.  

 

6- The Family Tree Activity 

 

  In this activity, each student has to draw his/her family tree, provide all the family members, provide 

their pictures (if possible) and discuss the family history. Students can also present their family tree as 

a concrete model. Each student should then talk about his family to his/her classmates.                                                                                                              
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7- The Guest Speaker Activity 

 

In this activity, each pair has to ask any person he/she knows who has lived for a 

period of time outside Lebanon, to share his/her experience with the students. The 

guest should talk about the traditions of the country he/she lived in and then the pair 

should compare between those traditions and the Lebanese tradition. 

 

8- The Magazine Activity 

 

In this activity, the teacher should give the students a magazine article or newspaper 

article about the Lebanese culture. The teacher asks the students to read the article, 

summarize it, discuss it and come up with a conclusion or a certain value that should 

be related to the Lebanese Culture. Then, the teacher should ask the students to collect 

three articles from magazines and newspapers about the Lebanese articles, to read 

them, summarize them and then reflect on them. Debates about different topics can be 

implemented in the classroom. Students can express themselves and exchange their 

ideas. (see Appendix A) 

 

9- The Debate Activity 

 

In this activity, the teacher should divide the students into two groups. One group 

should discuss the pros of a certain topic and the second group should discuss the cons 

of the same topic. In this way, the two groups exchange ideas, learn from each other 

and at the same time they practice their English Language.  

 

 Topic one- The Lebanese city life versus The Lebanese country life 

 Topic two- Beirut in the 1960’s and 1970’s versus Modern Beirut 
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B) Field Trip Activities 

 

    Such activities are executed outside the classroom. However, the teacher should also explain the 

purpose of each activity and give the students all the needed information so they can carry on their 

task.  These activities are divided into interviews and visits.  After each activity, the students 

should present their work in the classroom through a power point presentation.  

 

 

1- Interview One 

 

In this activity, students have to work in  pairs. Each pair should interview one 

Lebanese politician and ask him/her about his/her experience in politics and some 

accomplishments he/she did for Lebanon. Students can also briefly discuss some 

important phases of the politician’s life and reflect on them.  

 

The teacher should check the students’ questions and correct them if necessary. 

 

2- Interview Two 

 

         In this activity, students should also work in  pairs. Each pair should interview a 

famous Lebanese woman who worked on an educational project or social project or any 

project or program for the Lebanese society. The interview should include questions 

about the woman’s life, about the programs she worked on, the reasons why she chose 

such a program and what are some future plans.  

 

3- Visit One- The Lebanese National Museum 

 

Grade 6 students visit the Lebanese National Museum with their teacher.   Such a visit 

teaches them about the different ages through out history and the material used during 

each age. Students should present a report about what they have learned and observed.  
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4- Visit Two- The Lebanese Army    

 

In this activity, students have to work in groups of three. The groups should visit the 

Lebanese Army and learn more about it. Students learn about its job and 

accomplishment. After the visit, Students should submit a report about what they have 

observed and learned. 

 

5- Visit Three- The Lebanese Parliament  

 

A visit to the Lebanese Parliament would be the second step after interviewing the 

Lebanese Politicians. This visit will help each pair understand more the politician’s 

work and where he/she spends his/her time. A report should be submitted after the 

visit.  

 

6- Visit Four- The Lebanese Factories 

 

A visit to some factories such as Nestle, Shtoura, Taanayel, Fattal, Proctor & Gamble 

and many other factories would introduce grade 6 students to the different products 

that we use in our daily life.  A report should also be submitted after the visit. In this 

activity, students work in groups. 

 

7- Visit Five – A Helping Hand Visit 

 

In this activity, students visit small villages and towns that are considered poor or 

deprived from some essential daily needs or that need a helping hand from the 

Lebanese Government. After the visit, a detailed report should be written that includes 

ideas to help the concerned town. Each group should divide the ideas into two parts.  
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One part should be done by the Lebanese government and the second part includes the 

ideas that can be implemented by grade 6 students.  

 

C) Yearly Activities 

 

         The yearly activities are mostly done at the end of the year since they need preparations and 

practice. The teacher should follow up with the student’s work and help them throughout the year.  

 

1- The Lebanese Campaign 

 

In this activity, the teacher should divide the work among all the students. Students 

have to plan a campaign to enhance tourism. Grade 6 students can design shirts, sell 

Lebanese models or write brushers and posters. Students can be creative in designing 

the campaign and implementing it. 

 

2- The Rahbani Play (Arabic language) 

 

In this activity, grade 6 students have to choose a play for Assi and Mansour Al-

Rahbani, practice it and present it at the end of the year. The play can be chosen at the 

beginning or in the middle of the year, so the students have the time to practice their 

roles. 

 

3- The Lebanese Play 

 

In this activity, students should write a play that includes as many Lebanese traditions 

as possible and present it at the end of the year. With the teacher’s help, the students 

can write a story about a Lebanese family and show the different moral values that 

they have learned throughout the year about the Lebanese culture.  
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4- The Lebanese Festival 

 

In this activity, the teacher should also divide the work among all the students. Grade 

6 students have to design a festival that includes everything that they learned about 

the Lebanese Culture. The festival must include a folk dance, wedding ceremonies, 

funerals, Mother’s day and Christmas Day. During the festival and after the 

coordination with the teacher, some grade 6 students can present their power point 

presentations about Lebanon to the audience and discuss what they have learned from 

their experience. 

 

 

5- The Helping Project  

 

The Helping Project is the name of the project that students should work on by 

groups. After visiting the towns and writing the reports about what can and should be 

done to help such villages, students should apply the second part they have worked 

on. 

 

6- The Lebanese Culture Newsletter 

 

In this activity and with the teacher’s assistance, grade 6 students collect their work 

and some interesting reports, power point presentations and interviews that were done 

to design a newsletter. This newsletter should also contain games, riddles, jokes and 

pictures about Lebanon.  
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Cultural Awareness Kit 
Evaluation Form for the Classroom Activities 

 
Group’s Name : ___________________________________ 
 
Description E G F W 
The students recognized 5 out of 7 
pictures in the warm-up activity 

    

Each group came up with a booklet for 
the Lebanese Food. The booklet contains 
the correct ingrediants  for the main 
dishes, appetizers and desserts 

    

In the Lebanese Model Activity, each 
group designed a model that represents 
Lebanon, presented the reasons why this 
model was chosen and what it symbolizes  

    

Each pair prepared a 15 minute  
documentary film about different 
touristic places in Lebanon. Each pair 
discussed the location of the place, its 
history and its significance. 

    

In the guest speaker activity, each pair, 
compared the lebanese traditions to the 
traditions that the guest discussed. 

    

In the debate activity, group one 
presented 5 cons of the Lebanese city life 
with supportive details. Group two 
presented 5 pros of the Lebanese country 
life with supportive details. 

    

 
         
                  E= Excellent        G= Good          F= Fair          W= Weak 
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Cultural Awareness Kit 
Evaluation Form for the Field Trip Activities 

 
Pair’s Names: ___________________________________ 
 
 
 
Description E G F W 
Each pair discussed the politician’s 
experience in politics as well as the 
accomplishments he/she finished in Lebanon. 
Each pair illustrated important phases in the 
politician’s life. 

    

Each pair included questions about the 
woman’s life, discussed the educational 
projects she worked on and her future plans. 
 

    

Each pair reported what was observed at the 
Lebanese Museum and discussed the main 
points that represent each age in history. 
 

    

Each group learned about the Lebanese 
Army, and about its most important 
accomplishments it fulfilled. 
 

    

Each group discussed the history of the 
factory, its objectives, its mission and 
described its different products. 
 

    

Each group discussed the essential needs of 
the village visited, explained the reasons of 
each need and presented novel and logical 
ideas to provide help for the village. 
 

    

 
 
                  E= Excellent        G= Good          F= Fair          W= Weak 
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Cultural Awareness Kit 
A Set of Questions for the Yearly Activities 

 
A) Questions on the Lebanese Campaign Activity & the Lebanese Festival 
 
1- Provide a full description of your two projects, including the date, the location and the people 

involved (audience). 
 
2- How do these two activities support the Lebanese Community generally and the Lebanese 

culture specifically? 
 

3- If your activities were sucessful, what outcomes and benefits will it achieve? What kind of 
changes you would have created in your Lebanese Society? 

 
4- After carrying out these two activities, what kind of relationship you built between your school 

and your Lebanese Community? 
 

 
B) Questions on the Rahbani Play & the Lebanese Play 
 
 
1- Why do you think the teacher has chosen plays for Asi &Mansour Al-Rahbani and not for any 

other Lebanese artists? 
 
2- What moral lessons you learn from these two plays? 

 
3- In the play that you created and developed, what are the Lebanese traditions and the Lebanese 

values you included and why? 
 

4- In the play that you created and developed, whom are you addressing and what messages are 
you trying to send? 

 
C) Questions on the Helping Project 
 
 
1- What is the difference between your suggestions and the government’s suggestions? 
 
2- What difficulties or obstacles did you face while providing help for the village? 

 
3- What were the people’s reactions when you went through the helping process? 

 
4- Do you have future suggestions or plans for the concerned village or any other village? 

 
5- Describe your feelings towards the project as a whole. 
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                                                             Chapter Five 

 

Implications 

 

   I have examined the meaning of literacy, cultural literacy and cultural awareness throughout 

history in order to create a kit for the Lebanese grade 6 students to learn about the Lebanese 

culture. Several interviews were conducted with teachers to know whether or not cultural literacy is 

applied at school and if it is, how it is applied and what kind of activities are implemented in 

classrooms.  

      

     This study will be an asset in several ways. First, it will motivate teachers to learn about their 

culture whether they are Lebanese or not Lebanese. Teachers will be aware of their culture through 

educating themselves continuously before teaching their students. Second of all, students will learn 

about country and what is around them. They will understand the significance of the traditions, the 

moral values and the beliefs of any country, not only Lebanon. This is why the Cultural Awareness 

Kit proves to be an asset for both grade 6 students and teachers to learn about the Lebanese 

Culture. 
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Appendix A 

 

Questions for interviewing grade 6 teachers 

 

1- “Language and Culture” are interrelated. Do you agree or disagree? Why? Why not? 

2- How do you relate “culture” to your classroom? 

3- Why do you think it is important for grade 6 students to learn about their culture? 

4- What kind of cultural conflicts do you encounter in your classroom? How do you solve such 

conflicts? 

5- How do you view your role as a mediator between the school and the student’s home? 

6- In your opinion, what kind of characteristics should the language instructor have in order to teach 

the students about their culture? 

7- How would you enhance cultural awareness in your classroom? 

8- What kind of activities, games, and exercises do you implement in your classroom? 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 



 

 

 



 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 





 



 



 

 

 

 



 



 







 



 



 



 





 



 



 





 



 



 



 



 



 



 




