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- Languago 13 an 1mportant teol for gxchangin; 1deas._%
Lot uﬁ ‘say that A han an idca he wantc te conyey to B. He i
¢an éxpreas 1t in two ways: by spoaking and by writiné.
And B can got 1t by liatcning or reading., If the expreasion
is clear. A recoivea a rcsponae. but 1£ 1t 13 not.the idea is
nogloctcd. , C o . -

N In the toaehing ot English. tho teacher has tour im-
msdiato objoctivon whieh sten out of this eoncoption ef 1an—
guago aa a moano ot exchanging idoas.‘ Thaae four objactivas
are :

- f\ 1,V‘Tho ability to nnderataad -pecch.A

ia.r:Tho ability to undorltand writing.

3. The abiliey to speak.

4. The ability to write.

 If toachera think of themaelvol as buildora, thon ‘these
obJectivoo are rour corners to bc bnilt upon, and tha ability
to write is one of them.» Therofore, writing plays an Amportant
part in 1anguago teaching and nust bo givon 1ta due emphasia.

Tho truining 4n. composition hal boon doficient in the
past. Traditibnally, shn toachar ulid tnxzzvo a. unitemu assign-
ment 1n ﬂhidh the subject mastér wni Iinitod and ehe source of

1. Laslie Leavist; The T
pPe. 4.
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informagion was tho cxtornal world.r Now the omphanis is upon
the :tudonts' cxporiances. and the iﬁterial 18 from their own
‘livos as relatod eo nho extornal world. Tho objoctivo usod to
bo tho perfeehson of a lttcrary stylo. ﬁhilc 1t ahould bo thn
devolopmonc cf tho pnpil: and the dilcovery of eho beat wayl \
leading to aolf exproo:ien.aw“ |

B Wo kocp on h.arinz mrom buainoss flelds and colloges
»that high schaol graduatea eannot writo docent lettera. papers.
or reporta. They get out of high school without knowing the
main atops in writing}”selocting. and planning of papors. or
the varioun wiya of writing idcaa. It is true thaﬁ we are
living in a world of oral communicatlon - a world of movioa.
radia. toloviaion R but we must not ovcrlook the social and :
profeasional neod or learning hcw to writo when the neod _J
arisea.sx'j = o
mht It 13 truo that there 10 aomathing about the naturo of
the compocitien claas which makes it difficult to learn and
difrieult to teaeh. But tharo is somothing 1nhoront 1n tho
nothod of proscntation ‘which makes it difficult and boring
for lbud!ﬂ#l. Th.r&foru. &he probleu il to fiad a way to -

teach camposiflon. 8 that atudents arc eagor to learn

ShaoLe ITinoLnpLs, ~Teaching Beading for the Gifted in
h.cOﬁ.ary Schoo. 8," (Oebeber, 1955)’ pp. 55,

3. Lou f.ak'ant; "Wr’itin “and St,ruct;uro" Journal g‘ e g“"'n&g‘ -
T ghen, (April, 1956} pp. 468-471.
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aware of its importance and objectiveo.

, When Shakcspeare 8 Prospero tausht Caliban. he waa
only aucceasful in teaching him expressiveness as we 5ee when '
Caliben speaks of "sounda and sweet airs. that glive delight. )
and hurt not“ 5\ Prcsporo was a succeaaful teacher of compoai~
tion and he sums up his accomplishment 1n the following words
whtch he said to his student: "I andow'd thy purposea with A
words that make them knovm“.6 This should be the aim of the
composition teacher - to teach students to express their
*ideas with clarity and some degree of effectiveness."7

The words "express their ideae" imply that students

have ideas of their own which they can communicate, provided

they have the necessary tools - words combined into sentences,
sentences into paragrapha. and paragraphs into united wholes.
"With clarity™, means the knowledge of writing mechanics, such
as punctuation, spelling, and penmanship. As for the last
part of the statement, "with some degree of effectiveness",

it means putting ideas tggether to produce forceful effects

and logical development.

4, B. Alice Crossley, "Can we Help Children to Write?", Joupr-
pal _of Education, (February, 1957), p. 3.

5. Wiiliam Shakespeare, The Tempest., Act III, Scene 1I, line
' 131, :
6. Ibid., Act I, Scene II, line 357.

7. Dorothy Dakin, How to Teach High Sghool English. p. 30.
6 T




It is said that the most effective writing of students
is done when they are aware of their'purpose. To write just
to fulfill an assignment is purposeless from the motivationsl
as well as the achievement points of view, Students must be
able to see the teacher's purpoée or they might want to for-
mulate purposes of their own. The important thing is that
they should know why they are writing.9

9. Jeanne Connelly "Making Pupils Aware of Why They Write"”,
Chicago Schools Journal, (March - April, 1956), pp. 222-224,




~ COMPONENT PARTS OF WRLTING SKILLS

"Language 1s not a process of logical reference
to a conssious set of rules; the process of under-

standing, speaking and writing is everywhere an as-

sociativa one. Real language - tegching consists,
therefore, of building up in the pupil those asso-
ciative habits which constitute the language to be

learned.”

Bloomfield, The Study of nggggggJ
pP. 294.




é&odg§fitiné'533éfi23 the mastery of several skills
uhieh are oight {n number:
"Handwriting
p”2i‘yVocabu1any'{ﬂ?ﬁ’
“3. “Punctiation
gl B T s
"8, Spelling
6. ‘Idtoms <
e e geitien R
g, f'&rm ca gwmets h : Gt aramb g
}’ﬁnce ‘the teacher Yealfzes that writing 13" the sum to-
tal of ‘many other skills, he will have gone s long way in ‘help-
1ng‘atudénta sbivo“their'probloms;"Hc'will”séd ﬁho"rdlsﬁion~
ahip bntﬂ!ln these componont parts, devnlop oach part, and
relate it to the other skiils to forn a complote wholo.a'%%ﬁ:*’
firat six of’theae parts w111 ‘be diacusaod in 'this chapiira
while the remaining tub ‘are loft to be discuased {n oﬁhar :

doAanen g
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2, Uniformity of alignment,

3.  Quality of line. "

4. Letter formation.

5. Spacing.

Poor handwriting may be due to ignorance of any one,
or several of these factors. Whenever a student turns in a
badly writhcn paper, the teacher must see to it that he gets
individual help in letter formation, spacing, quality of line,
and slant.
, Some schools do not discourage bad handwriting., Tea~
chers accept poor as well as good penmanship, which does neot
create an incentive towards better work. Schools must show
that they'valuc neat, legible, and tidy handwriting, and that
there is8 an aesthetic value in good penmanship. Impressions

A 3
about their work are got many a time from their handwriting:

Yocabulary

The vocabulary of a perscn is a vehicle for expressing
his ideas to others. The larger it is the more accurate and
precise the expressed ideas’aro. Some teachers insist 0ha£
words have fixed meanings and whenever a student uses one in
a different connotation, he is condemned as wrong.

If wa look at the history of some words in the English
language, we will find that they passed soveraliehangan in

neaning before they arrived at the present stages. Let us

3. Ibid., pp. 93-94,



take the word "nice" as an example. The word came into the
English langusge from the French during the Normanconquest,
and it atems from the Latin word "ne~seius”, meaning {gnorant.
This‘uaa the first meaning of the word, but the latter ones
are as follows:- foolish, trivial, fastidious, minutely dis-
eriminating, precise, and then our éveryday'ﬁse of it to mean
a genaral approva1.¢
- To give fixed meanings to words is an impossible task.

It is what Dr. Jehnson hoped to .do in his dictionary, but
failed. He said in the preface to itt

"Sounds are too volatile and subtile for legal res~

traints; to enchain syllables and to lash the wind,

are equally the undertakings of pride, unwilling to

measure its desires by its strength.”

Words change according to experience. Any language
80 long as it is used, must change. Therefore, the fitness
of the words used by students depend upon; their denotations
and connotations in everyday usage, the compositiona they are
used in, and the type of people to whom they arevaddressed.s

In considering the store or’wmrda students have, we
must distinguish between active and resognition vocabularies,
We usually understand more words than we use. The duty of
the English composition teacher 15 to see to it that his

students inertase their active veeabulary.

4. Charles Fries, What is Oood English?,pp. 82-83.
5. dbid.




The most successful efforts to increase vocabulary
follow the need for more words. vThcrcforo; people with the
widest experiences have the most axtensive vocabularies. The
more the depth and scope of their knoalcdge is, the larger their vo-
,cabula§teis advisable for the teacher of composition to co- |
operate with the other subject-matter teachers, to give reading

6
‘material for students.

Eunctuation
In teaching punctuation, the eoacﬁer of composition: :
must emphasize the fact that the whole purpose of it is to
clarify thought througb the separation of elements in senten-
ces, He must not emphaaize tog many rules, but he mus% insist
-upon the correct usage of the anca-omphlsincé.7 The following
are some of the important punctuation marks and their usesi= -
’ The Comma. The comsa 18 uscd:a
1, .Botwoen independent statements Jeinod
by: amnd, or, dbut, or for.
2. Before and after words used in oppe;';¥
sition. | |
3. Befor; a guotation.
4. When counting series, to separate

items.

6. Jamos MeCrimmon, !21_15;__1§n~3_zngnggg pP. 174.
7. DG!'Othy Dakinp How g5l PP. 110"1200
62-72,

8. Easley Jonea.'yiuk;s-




o 10 =~

8. After "yes" or "no"
« The period. The peried is 'umug
1. At the end of a statement or decla-
rative sentence. |
2. Afser an\acgopted abbreviation.
3. After an initial. -
4. Before decimals in numbers and bet~
| waen pounds angopiaatc:s;~
The colon. The ¢olon is used:.
1, 7o indicate that somsthing is to fole

>0

low, »
2. In place of a comma before long or

formal direst quotations.

-

The question mark. - The question mark is used at the
| end of a question.

! The exclamation mark. The nxelauatian mark is used -
after an imperative statement or |

_ words spoken with strong emotion. . -

" " The quotation markse: The quotation marks are usié};l
1. To enclose direct words of a speaker.,
2, To snclose words given special

noaning.

9. Raja Naar.'”Spelling and Punctuation” (mim.)a Jan. 1958.
10, James Hbﬂrimmcn. ﬁh;nin.. p. 365, '

11. Raja Nasr, gp.gite




3. To enclose titles of articles.
* ' Bingle quotation marks.  Single quotation maéks are
chiefly used: . . ,
To indicate a quotation within a
quotation, o
. The dash. The dash is uacdx;a
1. To summarise preceding partioculars.
.. For example:Fishing, daneing, playing -
These ares three of my favourite sports,
2. To make appositives stand out clearly. |
3. To mark off interruptions in thought.
- The hyphen. The hyphen is used: |
1. At the end of a line when a word is
. divided. .
2, DBetween words used as one unit.

( )_ThC'paranzhcseq.,\Thaﬂparunxhnsea are used to qncibao

A | words written for explanation.

[ ] The.brackets. Brackess are chiefly used to enclose

the writerd words within a quetation.

Grammar

To the Arab student learning English as a second lan~-
gunsoa.grnnnar consists of "acquiring a set of habits for the
use of structural signals™. It is not encugh that he should

recognize these structural signals, but he must master their

12, Edﬁin Wbdlé}rand others, Hig
o sion, pe 173. SRR
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uge on the receptive and preducciy. leyel, .

In Bnglish the devices thag aiinal structural maaning
may be discussed under three headings:
1. ;9%1995193»‘Q3315&fth0 ch&nseﬂin thg form of wonds.;
U for examplo: daneo X danced. run .. ran.
2. Hbrd ordor-mngnins tho arrang;mont ot words 1n thﬁm—
.. . selves. ﬂ.818381 sertain meanings.
L HEEor oxanplo I gan saw (atatement). Can |
I saw? (1nterrogat1ve), The man hit the
. ~ w .. bo¥yy. The boy hiy the man, . .
3. Functien -wordd-meaning words that signal structurll
rather than lexical meanings. For example,
. aqwgigwhia.wurkfglc§1g§;l¢514;§g}gsgdr?
i, oo (structurall,. A“mﬁhwv Lo
When the. sramﬂa&lcal ‘patterns in English. corr‘apqnd
very closolyigg‘anslosggs:patnatag\iplArabic,ghgro.are very
few mistakes in students' compositions. Ouly when. the pat-
terns are dif:erwnﬁ frcn Arabig, atudgn;a make many miatakog. ,;;
To remedy the. grchlaml the teacher of. éomposition must use. Taaigz
points of ceatxnst batwaou the nativg 1aaguage and English.; G
3he must bring gag _sentences which ar, g;mple po. as to roeuirir"” 
the atndonbs' a;tcn&ion on. tho eqnsra;t, s

Folleuing aro somg grammatical patterns which might

4 RS AR

Geral\’kaa:ra, "Teach Grammar"
| 0 ’0 h3.

14, Raja Nasr, "The meaning of Orammar” (mim.), Dec. 1957,

3.
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create some problems for Arab, high school. atudente-

1. Uao of much and many. In Arabic thare ia only one
word fcr both /ktiir/. |

2. Use of either ses OF 4us and neither ses TOT ...

. In Arabic there 13 only one word fcr either ...‘ ;i;
-and or ceo / yaa/ As for neither ces RO oues ‘:i:)

h " Arabe use one word meaning no, /laa/ s

3. Use of a and gn. They have no equivalents in

Arabic. s
" 4., Use of ggg Arab students tend to use it in placoa
'used in Arabic, but nob English‘ for example, tho e
* Bahrain. - |
é:f:The use of the perfect forms in praper contexts
'Abecause they have no equivalents in Arabic.

5. Use of ... er, ... est, more, and mest 1n compar1~
‘fson.' In Arabic comparison is dene in different |
wﬁ}s. When an Arab writes: Riad thirsty more,

he is translating from Arabic /Riad 9atsaan ?aktar/
7.';033 of prepoaiticns. Their uaage varies from Arabie,
| Far example "In that day" translated from arabie to
‘ moan/Fi Haea ilyawm/ Students must learn their
n;ggo from examples in which they are used in dif-

- ferent contexts.

15. Raja Nasr, "Teaching of Grammar" (mim,), Jan. 1958.




8. Use of personal pronouns in the genitive case.
Arab students tend to translate from Arabic and
say, "This book is for me"”, instead of., "This
book is mine".
9. Use of relative pronouns ~ whom, which, whose, who,
that. In Arabic who and which mean the same /7illi/.
10. Use of verb to be, do, can., Lxample: / Zaymta byid-
rus ilwalad/ When studies (he) boy
instead of: When does the boy study?
Spelling |
| Spelling is representing in written letters the "sounds"
of a spoken word. The representation is not exact in English
because there are thirty eight sounds (24 constants, 1l vowsels,
and 3 diphthongs) for only twenty-six lgtters.l6 There are
some letters like "u" which are pronounced in several ways as
in: cup, full, rule, music.» There are other letters which are
pronounced differently when combined together such as the "th"
in think and there, and the "{e" in science and believe.
There are also phonemes which are represented in letters dif-
ferently in diffefent words. For example, the diphthong /al/
is written differently in the following words: eyes, ice, ride,

17
nice, write, buy.

16. Charles Fries, Teachin nd lLe ng En h A Fo
Language, pp. 1l1l-12.

17. Robert Warnock, Using Good English, p. 305.



“« 18 -

Other irregularities in spelling occur because modern
English had many foreign influences upon it - Celtie, Latin,
Scandinavian, French - and 80 when we get words such as "beau"
and "meringue"” it is because of the foreign influences. Other
words had undergone many changes in their pronounciation, while
their written forms remained. This is uhy we have words like: -
cough, listen, knife, spelt as they are. |

The only way to have students learn to spell correctly
is through constant reading. Only then are they able to re-
member how a word is spelt, to visualige it when they close
their eyes, and to write it correctly in their compositions.
The teacher should insist that when they learn and write a
word the BEnglish or American way, the rest of the spelling
should be uniform. To write "eolour" with a "u" means that
"neighbour" has to have a "u" too, or else there is no uni-

formity in writing.
idionms

Arab students find many difficulties when they try to
translate expressions from Arabic to English. When they say.,
"I and my friend", it is not that they are impolite, but be-
‘cause in Arabic the speaker mentions himself first. Wwhen they
say, "The ship drowns", it is because there is only one word
for, sink or drown, in Arabic. Here the Arab teacher of com-
position is at an advantage, becaiga he can understand the

causes of his'studenta’ mistakes.

18. Leslie Leavitt, op.cit., p. 91.
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It is useless to ask students to memorize lists of
idiomatic expressions because the method is not a natural one
for learning. It is better if exercises are worked out which
force students to use the correct forms. Sometimes series of
questions are formed which compel the student to think in En-
glish and to use the correct forms. For example:

Do you like to have people laugh gt you?

Is it nice to laugh at people? '

Pid you laugh with your friends in the movies?

As for the prepositions, they are the most treacherous
words in the English language. They have no special rules for
using them. Their usage is simply the English way of saying
things. One says, "We deprive him of the pleasure”, "We agree
with him" and so on, only because they are said that way. They
can only be learnt through reading and writing correct standard
English.

To end up what I have said concerning the teaching of
the component parts of writing skills the teacher must rememe
ber the following points:- ’

1. The parts mentioned must be taught each year if

poasible.

2. 'They should be taught from the functional point of
view and not in rules. |

3. They should always be taught in comparison with the

‘native tongue - Arabic.




' EXPRESSTONS OF THOUGHT

"While we may'cheeffullyvconcede that the great
writer, like the poet, is born énd not made, weAneéd
not hesitate to say that the ordinary'wrfter is made
and not born". -

« B.A., Hindsale -




It 1s iﬁpcrtant to have order, unity, and coherence
in the expreseion of thought, and an outline is a step towards
this achievement. Outlining is the arrangement of ideas and
these arrangement grow out of the material one has. The topie
is divided into main heads which are numbured. If the main heads
are large and important, they are divided into subheads; and
the subheads into second subheads.

There is no one special technigue to follow in out-
lining. The outline 18 affected by the subject one is writing
about. GSome subjects are best met with by the use of the
answers to the five questions: who (what), when, where, why,

and how, for example:
Ihe Battle of ~--
I. What caused it.

AQ badanind

B, mew

II, +#hen it was fought.
III. wWhere it was fought.,
IV. How it was fought,

A ¢ Tmom

B » -




Other subjects are best dealt with in chreonological

order, for example:-

Ih:.ﬂh:.in.&hn.gzimaa (1854)

I. Russia versus England
A. Methods of Russia
B. Methods of England
II. Maneuvers |
A. In the Baltic
B. In the Black Sea
III. Arrival of English and Frenéh in Crimea
A. Battle of Alma
B. Battle of Balaklava
C. Battle of Inkerman

IV, The severe winter
subjects
While a few/are built upon idea relationahips. such
as eontrasting the good and the bad, the beautiful and the

ugly, for example:~

Football

I. Advantagcé

A. Good recreation

B. Exercise |
II. Disadvantages

A, Physical harm

B. Distraction from studies

C. Encouragement of fighting
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Some subjeets may naturally fall into brief introduc-
tory and concluding parts with fully developed discussions
in between. Their outline is called the formal outline.

An example of it is the followingi- '

1
A__Rural Scene

Point of view - an artist on a hilltop.
I. Introduction
‘ A. Definition
B, Time |
C. Place
II. Discussion
A. ‘Foregfound
1. 0ld barn
.2. /Stacka‘and barracks
B. Midscene
1. Trees
2, Hedgegrows
3. Llanes
C..‘Bgékgiound
1. Patchwork of fields
2. Rim of woodlands
I, ‘Impr&és‘it;n |
A. Peace
B. GQuiet

1. Canby and Opdycke, The Elements of Composition.ip. 273.
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Eiﬁnliiitnaﬁiiiﬁém' |
An otitIine is huVer finxl. ‘It s iﬁbﬂbbe*téieh§h§0**”i“

for ehanges fn theught. *A good architect has always a plan
for his buflding, but he never hesitates té make livels ™ %
changes during the précess of construction; and so it is with
the writsf. “Po make ‘the outlins’ rigid for him defests the
whole purposs 8¢ the composition.

" ‘There are two typss of outlines Whish students ‘dah use.
The teaché® dari ehbose the type he wants and ask the students
to use it Por the spscific subjéct he gives. ‘He should als """
ways insist iﬁiié"t}ié/qg&;é?%gﬁ In with' the domposition’ss that
he ‘might ‘be ‘stiré that the students have used an outline to

guide théir thWoughts. ' The twWo typas 'of “outiines ‘ste the Sén-
tence outline, ‘and the topiec ‘gutliwe; '~~~ = T

Each hé&diﬁg71n”i'§dﬁt§ﬁ€5 Sutlirie {s made up of a come
plete sentencde, and only one sentence - %ot two or three.
Each séntencé mist be in the form of A stdtement, and not a
question. " The chief advantage 6f it {8 that it requives
students to-think very carefully in order t6 formilate thelr
throughts in single sentences. For this rédson 1€ is usually
used in 1ong compositions where ‘#idh thought is needed and not
used widely in other types of compositions. |

SR S PSR RS P

£ .
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2
2. Zhe toplc outline |
| A topic outline must be made up of nouns of noun equi~-
valents. They can be any of the following:-
A. All nouns, for example: A horse o
B, Phrases built around a noun, feé example, ?he work of -
a B.C.W, student. | | e
C. Verbal phrases, for example, Helping the Neighbourhoed,
Children. ' |
D; Nohna plus appositives, for example, the group needle
trees - pine. |
Whether the outline is a aontonco or a topic one, there
are certain basic requirements whigh it muat meet. These re-~
quirements are:-

l. No heading can be divided iato one subhead. It
must have more than one subhead. If it does not,
the subhead can be emerged into the heading or.
totally omitted, for example:-

drong Right
Shorthorn Cattle Shorthorn Cattle
I. Origin | I. Origin (England 1780)
A. England and outward appearance
II. Good features II. Good features
III. Drawbacks IXI. Drawbacks

2. Basley Jones, 224,
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2, An . outline must never be cluttered with details.

" There is a tendency for“<Afab students to include
norv'than'noeosaaryrtnAan»ouelino. 'If & composi~
tion is going to be one and a half pages long. it
is uselass to have six outline hoadinsa.v

3. Outline headings must be parallel in form. If they
are started out in sentences they must not be c¢on-
tinued in noun phrases.

4. What is logically a subtopic must not be made a
main one. "

B Thortshnst~be;a-point of -view from which an oute
line is made. This will provide a baaia.far di-

‘viaion and will avoid any duplication.

6. Empty topics and formal divisions must be avoided.

An outline like,sho'folloudag is empty of information:

I. Intreduction
II. Body |
III. Conclusion.
Facts and 1nforuation‘must-constituto the basis for
its division. -
How to indent, number and bunctuate an outline is a}
problem for many students. If they learn the correct way
from theihuginaing. they will be saved from many difficulties

3. ;hiﬂ; p. 225
4, ;hgg; p. 226




later on.
iIndention
1.

2,

3.

Symbols
1.
2,
3.

Here are some basic principles to be followed:~

Coordinate items must be at an equal distance
from the margin.

Items which have like symbols should be of oquai-
value. | ‘

Each item starts with a capital letter but does
not end with a pariod.'

The heads muat be numbered with Roman numbers
The subheads must be numbered with capital letters
The second subheads must be numbered with Arabie

numerals,

Here is a typical method of indenting and numbering:=~

I  (Roman numerals for main head)

A. (Capital letter for subhead)

1.

a,

(Arabic numeral for second subhead)

A T WA TS 45 S s Wb G

a. (Letter not capitalised for third subhead)

b. ----- - ain op 0 -

B. - 2 o o o

II - - e w0 .S

The

moment the outline is finished, students must

start on their first draft. They should not wait for 1ns€

:piration or the right mood, because if they do, they will

start working the last minute, and their first draft will
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have bo sarve as the flnal composition. For everyone,
writing ia hard work and like all kinds of work students
'might liko to do oomathing more enjoyable instead.
The boginning of a paper is aluays a diffieult ﬁhing.
| :If azudonea ennnot think ot adequatc epening sentencos. they
must start with the parts they feel confident about. As
 they uork.'gaod starts will oceur to them, Thcy have 0
warm up as in any other type of aétiviﬁy.s |
" The first draft must be a'rapid'wriﬁing out of ideas
on paper. " The composition will be more alive if the first
draft is writtoa rapidly without pausing to porfoct one
'sontenco before going on to ‘the next. Students must learn
not to ahy ‘out of writing their thoughts. It 1aimuch oasior
»_ for theu to eondonao ehoir material ehan to expand on 1t to
fulfill length requiroments.,' '
Aftor writing the firse draft. studenta must reviae
e, They are now in a poeition to 1mprove the quality of
| bheir writing. which they did not have time to consider in
the taak ot actual composition. Here are a few points for
'nhen to @onsider in their reviaion.-
1. Tho ‘material used to support the ideas.
2. The organization and order of ideas.
3. The wording. |

' 5. Porter Perrin, George Smith, A Handbook of Current
WO Pe 48-




- 26 -

I 6
hc mgchanics.

‘ whon the studenta finish rovising thcir firet drafts,
the taachor nust ask them to write ngat and agcurate copies
of . whay they wrote, . He must tall ‘them that the impressions .
their writings create, ,do not_depend only upon their idess
but the waye thay are expressed and the, Reatness of their work.
He must insist that.they proofread their gompositions before
""*"198 thea in,  Most punctuation and spelling mistakes that
sgudpggg gakgiagg;ggeﬁeo carelessness or haste. |
Ehg_na:az:anh‘.qq e . .

' A paragraph ia a,gyoup of relatnd acatamsnts which
They, belp §9;’%9?1?h?;r’ﬂ@‘?&?é??'3%§§yﬁbﬁ§Lﬁb‘Y;P°$n¥,?nt
the structural units of the outline. Therefore the. relation-
ship betwesn outlining and paragraphing is very close.

,.!\. Often Q éaragraph developé a particular heading or
sﬁﬁhaéding of the. outlina,r The heading then becomes the
topie senzence of the paragraph, and all the sentences with-
in the paragraph are related to 13.1 It may be atatad X~
plicibly or Juat impliad.' 3buatimes it appears firat in tho
'paragraph to ahow uhc r@ader wher& he 13 heading.: At timas
it comes acpond and at cther bimga last, as a sort o£ a ¢limax

te‘gn 1dea:gpgdqglly_iggpq@gqgg. L

o 16-20,.

75' James McCrimmon, Wrdting with s Purpose, p. 113.
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veloped!

There are many ways by which a paragraph can be de-
1. Development by details or examples. In this type
of development the topic sentence is placed in the beginning
,er'in the end or in both'places.'ﬂﬁhon it is placed in the
baginning and then the details are added to prove it. ‘the
paragraph is called a deductive one. When the dotails appear
first and the topic sentence later as a conclusion, the pa-

ragraph is inductive.

2. Development by answers to the questions. who, when,

where, how, why; or by definition of something important.

3. Development by énumeration or comparison. When
it is by enumeration. the parcs. charaeteristics. causas,'
éffocts. and advantagea, are dealt with. When it is by com-
parison, the points of similarity or differenée'are d§316
with, o
4, Development by combihabiohs of the above men~
tioned ways. B |

The material for writing‘bhe paragraphs depends upon
individual ideas and ﬁxperiehces. Each one of the students
‘thinks differently, but their flow of ideas is irregular and
they have ‘to be shaped for others to follow their trends.
Through ahitting and rovisions they can learn to convey their
thoughts bgttgr to others. |

8. Easley Jones, op,cit., ps 37.
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How muech students should revise their paragraphs de-
pends upon how well they are written in the beginning. -The
following points must bh‘cgnaidercd by studcnts Af the result
is to be "olear thinking”.

1, Unity of thought » Students must bulld each parage
raph around one caatrul thought. A paragraph has unity when
it has a definite idea to state and does not ramble about un-
related things. ,

. Cohersnce within the paragraph - It means that the
ideas within the paragraph muke be abnted'in a logical order
and cenneeead'tcgéehar. Jumping {rom one thought to another
without linking them, is a wrong progedure.
| 3, Use of transition phrases ~ Words sugh a8 moan-
while, at that éoint. however, afterwards, sbcn. but, then
etc., help the reader to follow the development in 6houghe sé
that he cannot possibly misunderstand what 1is being written.

4., Use of pronouns and connesctives - Pronouns such
as he, his, are useful in pulling aentendes together provided
they refer to the right antecedent.

8. Uss of parallel words or sentences to create a
. sontinuity of throught; For example:

'"ﬂcod’%astt for colour and design is natural among =

the common people of Mexico. JI& shows itself in
the pottery —---. It shows itself in gorgeous

9.0 Ml pp. 47"‘90




textileg =---. ;;_ghgug_gggglg,in lacquers and pain-
ted furniture, in the native jewelry. toys -——«."19

6. Adequate length of paragraph - If the paragraph
1s a narrative one it should preferably be short. If 1t 13

an exposition, a longer one 15 more siequate. It is advisable

for the teacher to read paragraphs which have good structures

and 1nteresting thoughts ih class.
| it is not enough that paragraphs should have good

structures and unity of thought. The unitonf thougﬁt must
be shown in the transition from one paragraph to another. One
of the moat common weaknessas of studants is that they write
a paragraph a8 though nothing had happened before it, They
do not build upon what has been said before. There are two
ways by which this transition can be made.ll

l. By connacting the paragraph with the topic of the
whole eomposition.
2. By eonnecting it wich the topic of the previous
p#ragrapﬁ; ’

The.seeond method is much easier and far better. It
can be achieved by repsating an idoa or word stated at tha end
ef thc preceding paragraph. but in different words. It can
alsa be achieved by the use of transitional words or phrases.
Ihe sentences

Tho»aentenca is'the smallest unit for expressing a
link of 1deas. and therefore it is of fundamental importance,

190 Mc) pt 49.
11. Porter Perrin, QQLQLLL Pe 193,




-30-

Weak sentences indicate weak mental processes. Students must
realize that they cannot form powerful sentences, without
having clear relationships among their words. For a studeht
to say "green", "pen" and "want" is not enough for conveying
his thought, He has to say, "I want your green pen" to have
clear and orderly thinking.

Itvhas been said that one must have a good vocabulary
to cope with his ideaa.. So it is with sentences.- One must
know thé various forms and devices by which ideas can be put

_ 12
to fom correct and effective sentences.

Teaching students to write effective sentences is desir-
able, but teaching them to write correct sentences is essen-
| tial.. Students on the secondary school level are supposed to
have a good knowledgé of sentences from the grammatical point

of view. However, the teacher might find some students who
lack the foundation in this field. He has to go back with
them to the very beginning, to the simple, compound, and
complex aontaneea.ls

When the grammatical foundation is built, the teacher
must begin to teach the rhetorical principles of a sentence,
which are three in number: -

1., Sentence econonmy.

2. Sentence relationship.

3. Sentence variety.

12, Canby and Opdycke, gp.¢it., p. 99.
13. Dorothy Dakin, o0 Tea 0
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Arab students have a tendency towards too much wordie
ness in their compositions. The teacher must show them how
much more effective an idea can be in a few well-chosen words.
Sometimes by their efforts to oversimplify their ideas, stu-
dents complicate the reader with inadequately presented sen-
tences. VWordiness can come in three different forms. The
first form is dead phrasihg. When a student uses phrases and
modifiers to sxplain what is obvious, he is accused of dead
phrasing. For example; "Round in shape". The subiect of
psychology”. The second form is over-developed phrasing,
which 1s putting an idea into a whole sentence or a clause,
instead of a word, for example: ™A man yhg_xgg_&hg;g_gg;gng '
time of the accident” instead of, "A witness of the accident".
The‘third and last form is the multiplication of main clauses.
Sometimes atudenté ha#e more than one main clause in a sentence.
The teacher can either separate them into two sentences, if they
are not much related, or combine them together into one, or |
subdue the less important to a subordinate clause.l4

The teacher of English composition might wish to em-
ploy precis writing to teach his students economy and accu-
racy. The idea of the precis i1s to reduce the content of
a passage to few sentences, without losing the original ideas

or the correct structure.

14. Robert Warnock, Using Good English, pp. 106 - 108,
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qut,in,importénce éo sentence economy, comes the re-

lationship of ideas within sentences. The teacher must em-
phasize the importance of placing the:mddifiers as close as
possible to“;he‘modifiéd. If he picks out examples like ,
"The man possessed an income large enough to support a wifc ’
and two children of moderate mesns”, and explains them in
class he accompliahea a great deal, 18

~ In dealing with compqund and complex sentences, the
teacher must explain the uses of the various coordinating'”:
conjunqtioqésﬁrelqtive pronouns, and_ralative adierbs. ’A
student for instance must learn that "but" shows contrast

l6
"for", reason and "or", alternative.

As for teaching the last principle, sentence variety,
the teacher must emphasize that nothing can be more monoto- |
nous than/iong series of short sentences - They indicate
immature thinking and lack of'connections in ideas.A series
of long sentences is Jjust as bad, especially if the clauses
are waakly connected. " The average sentence of the professional
writers of our day numbers to 21 words. This does not mean
that the only good sentences are about that long. The best
writing uses - short as well as. long sentences. Short
sentences are only desirable in paragraphs or writings,

where the impression of speed is desired.

15, - Dorothy Dakin, op,cit,, p. 128,
16. JIbid, | :
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Simple or compound sentences that are entirely alike
must be avolded. Take, for example{ this passage:-
"He had his breakfast and went to the office. He
found no one there. He rang the bell with one hand
and tried to work the telephone with the other.
' The telephone was out of order, he found. He rang
the bell seriously ...." 17
The subject-verb beginning here is monotonous and it
can be avoided by using phrases or clauses or adverbs at the

beginning of sentences.

17. Iucia B. Mirrielees, Ieaching Composition and Literature.
p. 92.




s'rmux.annc IMAGINATION AND AXDUSING
' INTEREST




The teacher's greatest contribution in composition
classes is to make his students aware that all material comes
from their oun experiences ~ conscious and uneenseious. real
and unreal. In order that they may write, they must racegnlsc
every moment of their lives as possible material for writing.
They must net rcly»up&n trite words and “cliche" phrases zhty'
copy from books or learn by heart: They have the whole wealth
of their experience to'gsin»frbn.; When they are aware of |
this fact, they gain respect for themselves, their ideas, and
their feelings, andrtﬁcy dov:lop an analytic mind through
their observation of others.

There are many ways to stimulate imagination and
arouse interest:- '

I. Use of Music |
- Records and tape recordings are played in class and
the teacher asks the students to write what they think of while
listening to the musis. The mueié must be introduced befors 7
1t is playcdpfaad there are many ways of doing so; for example:
| Huoie: Now World Symphony |
Tnnﬁhnrx Now we are gaiu; 0 liaton to a record I am

1.

ng for t o'Gifted n'Seeondary Schools*, (Oato-

bery 1958, pp. 53-58.
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U going % playy i T am ‘sure thet you will all enjoy
i¢, m:gxu masie¢: 18 not only wive t.o 1taten snd. to-u
dancetfbut 1t can’ tell sterdes. " We do not all hear
the same story ix'the same pivec. of music because ét‘
individusl dfffersnces. Perbaps a loud trumpet might
scunds: of daneing faset.:: When all of: thth‘*imtau&’f

ot patb SOZOthOT: We g8t A SLOrY o Al s&m&n hdiam
a2 s There: ape. nany. works: of: muste: wl:ieh are suit.ablg for
composisial ¢ Here 18 a list of a few of them:~
Sesond: sovenent Lol thetw: | coioursd ot Lo b
&s New.World Symphomy: . .. 1+
- First -movement: fromt.
 du -Griag's plano concerto
e Mareh:from Adda .. ' v
Cwrin: - The:teacher-writes on: the chalkboard: A sentence 3o
bagin.a_stery; for example, "As I looked from my sewing, I
Sav a’ mx ereaping alowly across the floor". After

TR R

2. Alic. C!'Nulgy "cm w. H‘ Ghildrgn tc writc?” ey
g “ w‘nml (i.ww :19‘75 Pi 244 iz ¢ h m‘ -

St

3' I.hid...

: M N o -,

e Caon s fae ST
T F N . PS.
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doing that he asks questions such aste

&, Perhaps you wers alone at home. Tell us what you

- were doing and how you saw it.
b Tell us how you felt.
¢. . Can you think of any cause for the incident?.
IIl.

After the article is read tha students discuss it uith
each othear and the teasgher. when their intcru:t is: arauaod
the tcachnr;a(kq‘shnn to write their opinions.

'The teacher brings large and cotoured pictures to the

¢lass, He discusses each one separately and asks students to
¢hoose titles for them, Some of these pictures tell stories
and some just give certain feelings or effects. Then they are
asked to write what they see.
V. lse of Proverbs

Students are asked to dring a list of four or five
proverba. After they are discussed in class the students
write compositions about the truth and fallaecy of any one
they choose., .
Vi. Uae of lists of words |

The teacher writes lists of words on the chalkboard

8
and asks students to make up a story using those words e.g.

4, Dorothy Dakin, m.uuum_ammm_m;m p. 160,

5. Raja Hasrax"Toachins of Composition" (mim.), Jan., 1358,




Midnight - Soream

‘Ghost ‘ e Confese
" Treasure i Detegtive

VII, Relating an incident

The teacher rslates an ineident which happened to him

and then askc for oﬁhbr ones uhieh interested his students,
VIII.

The teacher ean ask students to leok at certain exhi-

bits as an aseignment. When they come to ¢lass they write
about them or about things related to them e.g. A bicycle
might interest a boy to write about the first models of
bicycles. . .

- IX. '

A motion piature van be brought te school or students

might be asked to listen to a certain radio program after
whieh they are asked to write about 1¢.
X; Rai L 8 ptud

The teacher reada & good eomposition written by one
of hia class. He takes up an interesting point, diseusses
1t and asks his students to write about it.

A4ts e.z. Christmas Eve.

'~Th1n}§ibu.¢ﬁrn pﬁodhbes uhu-ﬁil-aiériés.; éovéréi

i
i
I
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| ohdccts-aro;dsaplaytdyon;thoeucnchcr‘swtabloaeag.hvasos.
Chooaahhgtwﬁeea::andithisnaudeatl;&tténskbdytcruriuowconpop~
;isxenlxustnguall‘ot'bho:diaplhyté‘ebdpotaarhu choiee of
objects determines to a great extent the nature of the com=
position whether it be humorous or mystericus or so on.

Some believe that it is extremely difficult to have
an Bnglish composition class interesting, in spite of all the
various methods already cited. The teacher has two means of
attack on this problem of lack of 1ntorest.5

1, Graded attainable goals

2, Agtitudes

The teacher of composition should arrange the compoe-
sition subjects in a series of goals, each of which is dif-
ficult enough to constitute a challenge and at the same time
is easy enough to make its realization possible. When the
students make their attempts, the teacher must say whether
they succeeded or not and why. He must not dictate the way
of attaching the problem. He must only demonstrate what the
goal is,

Attitudes

When the emphasis is on grades, the attitude of students

is a negative one. To them each assignment becomes a way to

6. Robert Lado, "Maintaining Interest”, selected Articles
from Language Learning

» PpPo 60 - 61.
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prove that two or three students are the best in class.
Once they develop a differant attitude, they are in a better

position to take interest in their composition class.



THEME WRITING

"Pirst mind 1t well, ‘then ‘pon 1, vhcn examine 1t,
and you may be in the bottdf*hbﬁc~a£ doing-rannaaably

T wellve

- ‘Bew Jensen,’ "Discoveriés® - |
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students' need for self-expression or communication. Self-
oxprassiah involves déseription. narration. argumentation,
while coumunieation involves roporﬁﬁ and letters. This con-
ception of theme writing ties up with the objective of teaching
composition:s “Teloxpraes.idoas with clarity and some degree
of effectivensss"®,

The teasher of composition should always lead his
students to think that within their experience there is .
something interesting, significant, and helpful to others
if they know how to communigate it. If they fail to do so,
the whole effeet upon others is spoiled, and the impression
is distorted. The only way to do it effectively, és thrOugh
guided prasctice, as practice leads to proficiency.

To bave clear expression students must have orderly
arrangement, if the resulting éonposiétan is to have ani :
form at all. The tescher must insist upon an arrangement
beforehand, in the form of notes or am outline. If atudents
start writing in s haphazsard manner, they wtll‘find'sha$ ‘
ideas which ought to have been put at the beginning come out
in the end, and vige versa, or the whole idea et'Shc’cenég« o
sition changes %o something else,

- To know what subjects to give, the teacher must kmow.

1. Dorothy Dakin, Hgw
2, Zbidss p. 146, .
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the various types of compositions his students should leam
to write. They are:- L
‘1. Deseription (Telling how something looked)
2. Narration (Telling what happened)
3. Exposition (Telling how to make or do something)
4. Pointing out differences (Cbjective report of facts
based upon comparison, |
5. 'Expresaing one's obinion'(aubjective statement of
belief or preference)
‘6. Argumentation or dialogue.
AT. Letter - writing.

Description

People often make the mistake of thinking of description

as a word-picture. If that is the case, description would have
been at a disadvantage compabed with the work of a painter opr
photographer. Description is not the attempt to make a wofd~
picture, of what has already been seen, but it creates images
of what héa been felt, touched, heard and seen.‘ A photograph
or painting is a static representation of a scene, since it
cannot represent action as'writing can. The habitual twitching
of the eye, which might be a characteristic of a friend cannot
be reproduced in a photograph, but it éan be done in writing.

3. FPhilip Burnham, Basic Compogition, p. IV

4. J. Homer Caskey, Joseph Heidler, Edith Wray, College Com~
3 P» 135.
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Writing dees not stop at that: It might go further to picture
a thing from a personal peint of view, Gtudents must learn .

to do more than merely picture. Their picturing must be alive

by their own ima;ination and interpretation. Their objoctivo
muat bo an impresaion or a total effect they want to ‘eonvey to
others. and so the teachar must point out that their plannins,
point of view, ‘and choico of wcrds must bo all colourcd by
cheir impression. Only when a whole and unified effect can
bo achievod.é: - :
| Thereforc we can sso that deacription appeals in thc

firnt placo to the senses, and especially to the sense of sishta
and then, to the imagination. It may very often appeal, as
in the third place, to the understanding, for ”go sense a thing
clearly, is often to understand it thoroughly".

»As~dascfiht10n'appéald to the senses, students must
present the objests of their description in the way that their
senses report them, #en they look at a scene, they see it at
first vaguely and generally. Then, gradually, their observa-
tion becomes more detailed, and their impression starts to |
be formeds Therefore, their outlines must have the basic
ideas of: general effect, specific details and then impression.
This "way"~of looking at things was used by many writers in
history. JIn line 153 of tde "Rime of the Anclent Mariner”,
Goleridss says.‘PA speck. a mist, a shape I wiat", when he

gaw & bcat.\ Ho saw a thing vaguely; and when his vision

§. Henry Canby, John Opdycke,
6. Ibid., p. 531.




was prolonged, he saw the object clearly,

It 1s not enough to describe a thing the way one sees
it. Students must see that if they have a certain point of view
in their deseription, they will achieve more order in it., Let
us say thas they are asked to have a look at a view from the
top of the hill, so that they might write about it later on,
Taking their positioa at the hill they will see ordinarily
at first, the great expanse of c¢slour in the valley below.

Then théey will start noting the details such as the iregs
and buildings and them they will form their impression.  Their
outline will be as suechi~ |

Ws

I,_- Point of Vicw - General
II./ Point of Vicw - from hill~top
Lz, Gnnoral Glanco |
Al Hasn of calour
. Be Sise B
- C. Tht Circular shape |
IV Detatls "
Golour
1 Lake

2, Various fipwu?#

'72" Ibld., p. 532,
3. _Ih&_,pp. 534-535

B e e ot w e e § et e s

e
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3. Patchwork of fields
4. lights and shadows

B. Buildings
1. Farmhouses
2, Barns and sheds

C. Life
l. Farmers going to work
2, Cattle in the pastures

V. Impressions ,

Kow if the studehts decide to have the lake as their
point of view, to achieve a certain type of order, they would
see thiagl in relation to it., They will at first look at the
lake and note its sise, shape, and position. Then they will
observe the things on its right and left banks. They will
group the objects from one focal point - the lake. After
that, they will take the most striking things and deal with
them in length, and they will write about objects according
to their proportions and relationships. They will have to
keep in mind the three 1mporea§s qualities of compositions:
unity, coherence and emphasis.

It is essential that the teacher should point out
to his students the two types of descriptive methods they
can use. #hen they describe an objeet in great detail, they

are aiming at a specific and accurate picture; On the other

9. lbld,
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hand, if they describe it "in the large"” or as a whole, they
get a totally different effect. When thay do that, they aomeQ.
how inject ﬁheir own feelings about. it and they get more of
an artistic déécriptian.‘ The type that students should use,
depénda upon the subject of the composition given. It would
be advisable if the teacher uédertakes the task of telling
them which mhthod to use and why, at the beginning. Gradually.-'
they will learn to descriminate these thinga for themselves,
and will nat need his help.lo ‘
~ Students vary in their dascriptivé'abilities-acCOrding

to their individuality, pérsohhlity; imagination, masterj‘éfr
the lkngudge'and:so on. As no two persons are alike, no two
compositions can have the same methods of descriptien. On
the whole the teacher will find that there are three types
of descriptivo methods prevalent in the compositiona he cor- -
rects:-

lse The simple or direct method in which the hand
rﬁcords'faithfully what the eye sees, for example: "Jim's
face is tanned and sharply drawn", 1nstead of, "Jim's face
is Indian in colour and contour".

- The direct method in which subtle comparisons and -
offacta are drawn, for example: '
B - "Overlooking the sea stood the most coatly strhctqreiv
~(houses) with wullvshaved lawns, spotted with home-

sick trees from a warmer ¢lime, their arms stretched

100 M" pu 5310 I



appealing toward the sea".,
-F, Hepkiﬂa Smith, Caled West -

3. The cumulative method in which the writer puts a
uholc pieturc into one sentence, for example: I felt queer
when I entered the room. _ |

Thc teaeher must always encourago his studenta to use
the 1ndirect and cumulative effects 1n their compoaitions. as
they give variety and interest, Thesa methods stimulate their
1magination. and alter their outlooks upon things. Soma will
be able to use them successfully and some will not, depanding
upon thsir individual abilities. But this fact should not
diseuuragc the teacher. | |
- The importance of the choice of wcrds must not be
overloaked in that respect. To choosa the right word which
axactly fits the picture has been the eternal problem of all
writera.’ A writer must learn to pick his words, like a pain-
ter picks his colours. He must try to get a%deacriptive ¢on~
notation from every 1mporzant word. To teach students to
pick worda sueh as 'simmering' instead of 'cooking » 'rustle’
instead af 'naiae' 'strut’ 1nstead of 'walk' 'chameleon’
1nategd of'multicoloured' to fit the picture drawh. is worth
thc’tfy. It is8 one factor which leads to godd writing. Keat's

11 :
"deep browed Homer" and Tennyson's “"languid" air that did

li. John Keaté; "On First Looking into éhapman'a Homer;' Line 6.



12
"swoon breathing like one that hath a weary dream"” are a

faw exanples taken from literature to provn this point.

Therefore, the eompositions that students write must

be very short.‘ They mst not be axpecsed to write three
pages of composition with very few mistakes, It is hetcérA
if the time assigned is,given_to them to write one page, so
that they might be more careful in their choice of words.,
To do this frequently instills in them the desirable habit
of careful selection.
Narration |
Narration is one of the oldest forms of composition.
Our anceators'generations agoe told about their adventures and
Gods in narrative form. Even the earliest poets, like Homer,
seem to have been speakers and writers of narratives. All

those inseriptions which we see on rocks are only narrati#ca

of the histories of events which the people of the time thought

too vnluable to perish. The old inseriptions near the Dog
River are simply narratives of nstion; coming to Syria and
Lebanon soeking conquost.;s |

If we try to define "narrative® we will find that
the aimplest way of doing &0, is to call it storytelling,

This does not mean writing novels and stories only, but it

12. Alfred Tennyson, 'The Lotus-~Easters," Lines 5-6.
13. Caskey, Heidller and Wray, Qp.cit., p. 94.
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includes dese¢riptions of things happening at a certain time.
Therefore, to have action in storytelling is the most import=
ant thing, and the planning is that of time seqnenee.;4 Thers-
fore students should use their paragraphs to separate the
various happenings in an ineident as well as to arrange their
order according to the order in which they oceur. They might
- choose either of the following ways in relating things:-
1. Relating things in a chronological order, one
link after another. |
2. Ralating things in a chronological order, but
stopping at one link and going back to consider
events which took place earlier in the narrative
and then continuing the narratian.ls
Whatever way they use, they must always remember te
take a certain point of vieﬁ. as a story changes aecording to
the point of view from which it is taken. Each one relates
things from a dirferent anglé depending upon his interesta -
and temperament. If an accident takes place at one tinme,
and the court asks the witnesses to give their account of the
event, it is noticeable that each one tells it differently.
This is due to the different outlooks from which a n&rraciau
is told,
There are three points of view from which students

can choose to write their narratives:-

14, Howard Grose, Bvervday Writing. p. 209.
15. Ibid.



- 1. Writing in the first person,

2. Writing in the third person,

3. driting in the first person to impersonate the

third.

Which of these views students should use, depends upe
on the narration itself. If they want to employ the prineipal
character, or one of theprineipal characters in narrating the
story, they must obv;onaly use thepoint of view of the first
person., This gives the narrative a *truo to 1life”, real, and
honest effect. For this reason Daniel Defos chose Robinson
-Crusoe to tell the story of his own life. He wanted it to be
1ife-like. If, on the other hand, they want to describe the
character as well as the actions of the various characters,
they must use the point of view of the third person because
it gives them a wide and inclusive vision, They can use,
as in the third place, the first person to impersonate the
third, to get an interesting, original and intimate point of
view. Usually a minor character tells-the story of an importe
ant person he had known; for example, the story of the abdie
~cation of king Edward VIII told by his valet.le

Students must be reminded to make the readers of theiy
compositions feel, hear, and see the stories they narrate.
Therefore, they mst use description in motion to make the

story real as well as "in the movement of life itself." \hen

16. Donald Davidson, Ame

Ppo 37-1"374.



Gharies’ Dickensdescribes Pagosty's houss.4n "Dayid Copperfield”
naaum reader to a seaside port and to a deserted ship
which was- a: sourse of dnlégha toui)uid besause it “was. a: roal
boat- »I; whieh hud -never: insended:£o:-be: lived in, on-u. dry
land”; SH m L b el fenton She sgades Sor oo R A

- Hapratives muat therafoiw:have: chariussers: sd take :

part in. the. aotion: :The astiin.must have & definite time and e

place, aﬁd it must be:organised in: sueh a:way 80 as to have

a beginning,’a middles and:an endy-ge tse the words ofii ~i::.,
Aristotlé: "The-beginning: must arouse interess and suspenss:.:.

in the ottntﬂa. ths:middle -must supply the action; and.she ead::
aust’ :bring@ the actions:into a:sasisfying: conglusion®yans

' ﬁumhin; must:appear:to:be: real. .: The: dedatls’ stge
dents saleot: muss: give :this illusien:: M must. be specific
and ‘gona reté. - Any gensraiisation: er vagueness.shasters this
fllusion.  They musy: also- be pertiness: so.the sisuation, .or
they must coutribute: something te-the picturs. :The. charagters
Rust:also.be real; They must stand out: as individueds so that
eacf?l knows how:they . lotk; rtalk, amd:move about;:as ;znn;ufs whas

they feel and-.are motivated:bys -Thid:ereasion: of : realdty may: ' -

be dons through deseriptive passages as.we. often- see:ia the
works-ef -Seott and: Bickens, or it.day be done by lettiag - : ot -
eharutgrsi reveal themselves: threugh: their words: and actions »

19, Ibid.. pp. 364 - 368,
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‘as we often:see:in the works of Ernest Hemingway .

TS ST dents wiil e Cadl e with

An 'expoﬁttan‘r s wﬁhtufiiﬁmﬁhm .presents ‘eldaply |
and erfoetivalyaxmhm&“ae',on.‘;ﬁntomtim abdut:certain - - |
- things. Its aimis to enlighten the reatter for-enlightiment's:
sake through the appedl te the intellets.. The ghief atm-of >
teaching studentsa this typed:of writing 1s -threefeddf i~ .1

1. To teach them how to: gether matertal. . - ' - P AL G

2. To teach them how £ orgediss-1t-and.make 1t clear,

3. To seach them:Hew to preseat it awd aronse intapest,

As in other stages of writing; «the teacher nust chcon
a subject which.is-easy te desl. u&th 4% ailegieal arrasgement,
and yet igz-af: interess “20 his:studentni . Subjects like:"Madw::
ieval Knighta", ‘will surely e intersssing o high nkwkr t
studerma and they are éasy.and interésting:to --r:imttm- . By new::
:tud&nto must havé:baen ‘saught thecvaluie of :an dutlind, bow: .
it guldes them inte logical ‘arrangenents of thought, and how
£¢ helps then-td (grasp-clearly the Basie eonaepts Behind '

their compositions: : They:must be: able o think .thas by.thinke: -

ing through the probles, they are: able-te errive at geod expisi-
tions. Guided by their purpise; % preseat sledrly: gt efe: -
fectively a known :informstion; ssudents mupt bs' sble se: knew. : -

19
the essentials riéwded for the realissticn of that purpese: . .

18. Jbid., PP.I_ 9 - 371

19. Edward webuor.k Dara Snith, ': “

# pv ‘I
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These essentials are:-
1. Clarity - In exposition, studenta will be dealing with

progedures which ari valueless if they are in-
comprehansible and confusing. This fact de-
mands that they write indetatll decause they are
not writing for those who already know but for
those who wish to know. It may demand explana~
tions of certain terms which they take for granted

~ but aect as stumbling blocks in the way of the

- - general reader. They might have to give nega-

tive direction as to what not to do, and the

consequences if they are mistakenly done.

Arrangement and Organiszation - This means students should

Intarénc -

ask themselves as to what the best arrangement
may be for making their ideas clearer. This is
relatively easy since the chronological arrange~
ment takes care of the difficulty.

It 18 no use presenting the exposition if the
readers are not interested in reading it. Theres
fore, students must have special devices within
their expositions which make their works inte-
resting and memorable. They might present their
directions in the form of a personal narrative

to add the quality of human interest, for exam-

ple "I did this", They might vary the start by

beginning their eempositiona with the incidents




. bringing about the knowledge of the process oy
they might end thexr'axpeuitien with the signi-

- ficances 1ngtead of thc usual last step in the
procedure,

These are some of the problomn which students might -
fhce in trying to explain things. Things will be much easier
for them, if they learn to Jot down on a piect of paper the
ideas which will be most effective in the dovelopmcn& of sheir
purpese. - Then when they arrange these together into groups
and relate them to one another, they will have a e¢lear guide
in the resder's mind, As to bow much detail they should put
when writing it all out, depends upon the type of exposition,

A deieriptivc exposition aims at specifying the quali-

ties of an object, naming ite parts and stating its characw
teristics, for general use or for seientific purposes. Its
appeal %: therefore intellectual rather than emotional in

pature, It places the writer in the position of an obser-

vers and makes him record whatever he sees, starting from the

most significant to the least significant. The amount of
details he puts is coloured by his purposes. For example,

a compiler of a tourist guidebook, in describing a hotel, )
will most probably state its location; rate, and number of
acgommodations, He will not go further into the furniture

20, lLoulse Rorabachex, Aspigoments in Exposition, pp. 85-90.

21, - Hewnrd Groao: oR.eit., p. 167.
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to it Ad gl voative o oon L ew ons ol e woe danlt vlin,
o 'fr‘l“o%:gof'd&ant--:Mttng-"’“sﬂeooumwa students must be

Siven: tine %0 Write o psper a list of all the differences
they can’think: af. ~After that the teacher must mak some -
students to:read their.lists in elassy discuss thu: matn Liasues,
and point out thé importance of ‘seledting points which ase
applicableito béth sides. Them; he should ask them e igroup
thotrwpolstedﬁ1diasvtagechoe.*anavtafdrrdngistheliuaterfgéni-
ral matn’hesdings. “Let us say; Lép: ‘axample, Shat théyoare :
weiting about the diflerenss %fbesn“n ‘tpumway ‘ahd Bervicessar
Sranspovtation. “They will gheup. thé' rolatoa Giffé?uneei’un~
dcr he- fdllowing main Readfngers o Voo cnind g
- The différences affeeting the esifost 6f ’p&umm.
Il 'The @Lfférencés affecting service.

v kELe  ‘The:differences “affeeting Safety, = o oo
CLuis CUAfter I deing 8o, (theéy will pat ‘a1l ‘the pelated péints
under ‘each heading. In this way they have "greuped all the
séparate iteas under three main headings “having 80 'do ‘wiek.
eonfert, service, and safezyé4 Thus the arrangemons' of ideas
falls under: s legieal order, -

o T-adhieve ‘even better order, the teacher wust téash
his ‘stidents 6 use words sueh ast Tirst, sesend; ‘third, on
the othwr-hand, "sext; rinally: ‘1ast. - These ‘devieds enable .

o FRAETEES PO RIS

23, Pnilip Bgmham. gp_.m., Book I. p. 125
24, ;hgg&; pp. 137. 141. |
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the reader to realise when a new group of ideas are dealt with,

and what the relationship of one group is to another.

If a teacher tells his students that he wants their
opinion on a certain subject, they are going to Jump at him
and accuse him of giving them aonothing too difficult and
beyond their ability. They are going to say: "Who are we

' to give our opinions on such matters?! It is a wiser policy
for him to start the class by telling them how they’probably‘ ‘
expressed opinions before they were even able to talk; hoﬁ
as bables they pushed away the spoons that contained food
which thby did not likb. and thus expressed opinions. He
should tell them that it is nétural for everyone to express
opinicns and he has the right to it, provided he gives good
reasons. S0, if they present good reasons in their composi -
tions for liking or disliking a particular thing, one is
likely to pay attention to them. If they fail, one discards
them and concludes that they did not know what they are writing
about,

Ags in any other form of composition, good argument
and a 1051#31 order is a must. In this type of composiﬁiona
students should proceed the way they did in pointing out
differences., They should start out by making a 1ist of why
they like or dislike a particular thing, and then group the
related details under one heading and in one péragraph. They
will have well arranged paragraphs and at the same time related

to0 one another,
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Arguasatation or discussion
It 18 much mere difficult to wrieo an essay on a goncrnl

topic than it is to write on a series of events. The reason
for this is that one does not know where and how to start;;Jk
One cannot make the subject a narfativo because there 18 no
series of events, nor a deseription sinee thare is no sbject
to be daaciﬁbc&. ~ Therefore the argumentation is mostly about
an abstract topic, such as freedom; on which there is much
contmavarny.as- The statement of the subject the teacher
ﬁanta'his'atudenés to prove is called the proposition., It
must be'woédéd in such a way as to express the opinion stuQ ” 
dents want fhé’reader to give asset to in the end: for exanple,r‘
"Extra-Curricular Activities Contribute to the Total Develop=
ment of tha Sﬁudont”.as |

To start out, students must find out what the main*'_
1ssues ara{ as they make their arguments strbnger and enable
them to havc1an§wars'to opposing poines of view. A good way
to know them, is to make a list of points which constitute ;
the case, and another of points which count against it, Who#
the two lists are compared, the main issues are 1mmadiatoly
brought out: Under these main issues related ideas are
grouped as betora. |

Students must learn the importance of building up ehotr‘

25, R.R. Oauggclla
" Pp. 124=

.26, Howard Grose, op.git., pp. 192-193,
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veaders to a ¢limax of conviction. They should not start out
with $ssues thelir readers might bé hostile to in the bcginnipg.'
It ie better 1L they start from a eoimon ground, on which they
both agree and from there lead them to-a conclusion they would
have rejected had it been bluntly thrust on them. If their )
ain 18 to shew a persen that he is mistaken, it is poor policy
to start out by telling him so. B ’
Lesser-writlie .

| The letter does not differ much from other forms of
aanpesietchi;' The sceial letter may be awdeicriﬁtion~ér*af
narrative te éxpress a person's individual feelings and ideas;
and the business letter may be an explanation or a presenta-
tion of an idea or a Tequest for the purdhase of some goods.
Whatever the nature of 1% may be, 1t wust be governed by cer-
tain scngal principles which 'aro essential fdﬁ‘gédd7lbﬁtof'li‘,
writing. ,

Because of the marked differende between the business -

and the sedial letter, they will be treated separately.

Thc maeshanics of a social letter are quite easy to
teach. High school students are &t i:‘an age when they are eager
to please, and 8o the teacher must point out to them the impor-
tance of good methanies, as they are vefleetions upen their
character, Prom the mechanias, the receiver of their letters

27. Edward Webster, Dora Smit.h. ' Teaching English in ;n'l Junter
- liish. figheol, p. 247. S
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can tell whether they are educated, well bred, accurate, or
sincere. Here are a few mechanics and hints which are use-
ful for teaching letter writing:-

1, Writing materials - Ordinary féurwpago sheets of
unruled paper, in pastel colours are the sﬁandérd. Monogramed
ﬁriting papér ia inappropriate for friendly ;etters. The
teacher eanruak his students to bring with them to class
dauplas of writing paper and find out with them the best for
their own age, sex, and purpose. The onvoiopoa must match the
paper, and the writing must be in blue, black, or green ink.

A visit to a first class stationer with the students can be of
great help éspoeially that styles change from year to year,

| 2, Folding - The letter must be folded and put in
the envelope in such a way, s¢ that the reader might find it
right side né and in a position to be read, when ‘he draws it
out from the envelope. ,

| 3. The heading - This consists af'the sender's address

and the date on which he writes. It must be placed in the |
upper right corner around 3 cm. from the top, and it must
includes the complete address except in writing intimate
letters, No names of cities may be abbreviated, no matter
how long they are and no name of month or year may be ab-
breviated like Jan. 6th, 57 instead of January 6, 1957,

Block or indented forms may be used as well as punc~
tuated endings, Punctuated endings are mostly used in in-

dented form rather than in block form,
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4. Salutation - This means the complimentary gras-
ting, for exaiipleear Nadia" If the letter is to someoné the
sender does riot know very well, the salutation should be in
the form of "Dear Miss Issa”, It must be written at the hﬁ
hand side of the pags two lines below the date and must bc
followed by 4 ‘eomma {n friendly letters. |
‘ ‘ 8. The letter proper -~ The first line must be 1ndtm-. _
ted and ph“d 6ne line dgpace below the salutation, " f

The complimentary cloge - It s tho final saluta-
tion, It avst ‘be placed one line’ space bulow the last H.m
of the Body. The first word of 1t ‘must be capitaliged and the |
last one rena\nd by a comma, The- wrding of 1t depends upon -
the ‘degree of - mgndahip and intimacy, | '

T+ The signature - It must be placed one 1ine space
below the complimentary close. Except in very informal letters
the whole name must be written. When ‘wiiting to people gal-
formed 'abwt""-‘ﬁér status, a woman must always indicate whg&"r'
she is a "Miss or "Mrs." in parantheses before her name.

By the time they are in high sehool, studerts must
already know these mechanies of letter writing, but the diffi-
cult thing 18 %o teach them the content. If the teacher asks
them to write a letter they will probably not knew what to say ‘,
and how to say 1t. ‘He must teach them to sée the human appeal
1n overyday lifo whieh might. be of 1nt.oreac to their far off

28. Wlliam Tanrer; Frank Platt, My Eaglish,cp. 183-186.
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friends. It is important that they recreate their experisnces
8o that the regipient might think, see, and fesl what they did.
Clear, vivid, and suggestive 1ga¢u¢go'is’iaport§nt to create
this effeet; but it is Just as important to be able to dise. |
tinguish t&o'tincr shades of meaning, to have a good sense of
huwmour, ané te havo & sympathetic attitude towards what s
being lacn. N _ ,
Stgdgggg must always have shiirvcorrnnpondpatl in mind,
when they. write. When this is. dome, letters tend to become
gonversation x:&h;tho1raé off friends, The word "with" is
important here, because friendly lﬁttora aug;eat dialogues
and never monologues. Readers’ feelings, interests, and
tastes must always be considered. Individual problems and -
SOFIOWS alre bﬂézn; end ggcrwulconcda- This is not hypoerisy
but mere consideration. |
iz 1¢,1npertun6 that a teacher should teach gertain »_
prineciples which go under the various types of social letters:~
is When an invitation is acecepted, the time and piaﬁc.
.. must be repeated in the reply lest an error hakes
n,ﬁ;p;aéc. The acceptance must always hg in the aanpi"
enthusiastic manner. ' 
-2, A letter of thanks must meation the gtfs. the eansa
. Qf delight,. and probably its use.

29, Ed"a”db”er- Dora ,Smitha emrm. P. 248,
30, Howard Grose, gp.ait., p. 222.
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3; A letter of thanks for hospitality should notify
‘the host of one's safe arrival. It should also
express one's enjoyment of the viait.sl
Whenever possible, it is wise to have students write |
letters arising from real situations. Invitations to school
parties, letters to parents, letters to i1l classmates, and
lstﬁers to old students, can be of great help in motivation,
A mailbox erected in the classroom offers great opportunity
for correspondence amongst classes. In many of the aituationa
a diffieulﬁy might arise as to which of the letters should be |
selected and sent out. The best way is for the teacher to

divide the class into several groups and ask each group to

"write its letters, saying that the best letter will represent

its group. Once this is done, the group members meet and
read their letters to one ;hpbher. Contributiens from one
composition go into another aatil the final one is selected,
The group leaders then read their compeaitions, and the whole
class judges as to which one is the best ageording to a list
of questions written on the chalkboard. The list must include
questions such as:-

1. What is my purpose?

2. Have I brought details to show that purpose?

3. Have I human interest 7

4, Hivc I a good outline?

31, Edward Webster, Dora Smith, Qpagit,, p. 352,
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. Have I good mechanica? R Ly
o ﬁhen this is done, the best lotter is aelqctcd ‘and
signed by the whole olssa, ready to’ ‘be sent.
| ngo;ggpglgiqgnsp;qn,thqitdaeh4p;_ef»bupinca; letters
in high school because of thé lack of immediate demand for them,
The answer to. ‘them is found im three points:-
l. HNany students do not go on with eheir studies
. after high school. N
2. Many. students .need buainaaa letters in extra- . .
. SWrrigular activities. so why not make them do
... Whese things gorrectly? 1,A,
3. The writing of business lottcrs teaches students
-acguracy and good arrangement in their compositions.
The parts of the business letter are the same as these

‘of the social letter (heading, salutation, body, complimnnaarr

close and signature) with the addition of an inside address on

- the left margin two spaces below the date line of the heading¢

The heading is the same as the one discussed in the social
letter, hut,ﬁh. salutation and complimentary close differ ag~
cording to the degree of formality. The signature is done 1n"}
two parts. The first part consists of the name, and the 5:«,"k
cond one of the position and rank written in capital letterl;ag

In génoral. not much stress must be layed upon the

320 LCO H’nkin) O 6 L
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business letter because i1t follows after the mastery of the

much simpler social one. But there are eértain qualities

which are essential for a good business letter.

They are:-

1.
2.
3.
4.
S

The letter must be brief and to the point,

It must be clear.

It must be acduraté in form and mechanics.

It must be courteous.
It must be neat and tidy.

The teacher can give his students memiographed examples

of business letters and ask them to aay what they like and do

not 1ike about them. It is amasing how much they learn from

them.
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"Thero is nothing truly valuablo which can bo

purehascd withoue pains and labour”

- Addison, "The Tatler".
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o Tharb 13 great discontont evcrywhcru witb tho mcthodn
of zrading Engliah Compoaition:. | atudont might fail or puas
his Engliah course depanding upon tho teacher. Hiu grade varicu
according to the teachgr's mood whon corracting his work. and
tho placement of his copybooks in tho pilc or works.; If 1t it
gradod after a badly written cgmposition. 1t is graded highcr
than aftor a wull writtan one, -

o Thnre is abundanca of evidenea overywharn to prove :f‘m
the eorrectncas of this assumption.v In tho aummcr nession o
of thc Uhiveraity of Minnesota. fifty Engliah teaehera were
aaked te grade a compoaition which was ﬁimoo;raphed and dis-
tributad among them. They wuro givan an hour to do the work
and they were told that the eompositien waa the work of a8 ninth
grader. It is astonishing to see how tho grades which waro .
givon to the aame eompesition by differenz toaehora ranged -
from A to F.% Thin 13 to show haw unfair grading can ba to
th. atudonta.and how a gtudcnt can fail or roeeive "a nark”

o: suporiority dapending npon thc toacher.e_z L )
I do net mean that eorrection is an casy taak.t It

.r.-~;r

is tho burdcn ot tho composition te&chor. Hnny try to cncapc

IR o

1;- Edward_wbbator, Dora Smith: 1l;sh1n;_ﬁaz;ilh_za_gnn_gng;gg

p. 260,
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the task by saying that it is not necessary to assign compos
sitions if sentence patterns and grammar exercises are given.
They feel that the composition will fellow naturally. R
thie respest they are mistaken., Teashing grammar exercises,
might ensure the writing of good semtences, but it does not.
guarantes the same results when &hé.lontonoou(arp pus. toges
$her, Aside from that, the students are asked 0 write gom~
poeitions andmpuporsain'othcrﬁpubjgets ineh as histery dndnf
 geography, se why net aid them from the start? The third and
most important reason lies in the uasturs of the Arabic- language.

Arabic eompesitions are not broken into sentences, and so tho
Arab ‘student has the tendengy to join sentences together,
Thereforse, it is essential thatsho should receive early prne~,v
tice in the writing of English. , R

‘How should a teacher correst a composition? Should

he cerructathj wistakes, or indicate them and leave 1crtc the
student to do the correation? Should the student be. &skad to
correct all the composition or the ingorrect ;gntcaenl?

B.fornﬂaakiag the ”how":efnegrreesion. let ue first J
sonsider the “why" er the objective of doing so, Many of f
our problems arise from the fact that we do mes stop to gon-
sider our aim in sorregting. When a Seacher gorrects the - .
uictqknn)qhia»ehicf aim is net to let his students make them

3'7 l‘* W, LG&Vi’bta T : Teachi
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again, He goes aboaefraaiisiag it by (a) pointing out errors,
() thewtng’thc'cor@ect'toiu, and (c) replacing the incorrect
fora with»ehcfcorrcet ant.‘ Lin1e1ag'§ha-sis0-ar the ceapabi~
cion.‘thariféro,~unuld contribute greatly to the realisation
of the objectives, It would limit ‘the number of errors, and
80 the earroctod forms will noet be toe many for the studeatll
to be assimilated at a time. Unless the teacher holds on to
this idea, the composition exercise he gives would become an
aid to 1ﬁccrrcet-hnbiea.5
- Some teachers object to giving help to the students
within the ¢lass howr. They feel that glving information
makes them dependent. If the objestive of the teacher is to
give information, then if the correction is done inside or
outaside the olass, the aim is the same. On the contrary;
preventing a nia;ake from being nado 1o easier than corroeting
it after it is made. It is alse eneouraging for the student
to see the teacher taking interest in his work, and 1t will
therefore lead 6o a better teacher « pupil relationship.

The next step after writing the compesition is its
evaluation, The best evaluation is that which comes from the
students himself, his classmates, and the teacher. If help
ean be received from ouﬁuidc. a tape-recording, of an impertant
person s evaluation or a critic 8 comment on studenta' works

13 a nﬁtmmlating preaadure. sundanta fran ether classes or

8. ;h;ggil~
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schools can do the same thing. Freparation of articles for
newspapers.er school eontests might give students an even
greater ghanee far,ovaluattns;thtitzwarkwa.Bisplaying:FThc L
Best Gomposition of the Week" on the bulletin board for the
whols class to see 18 alsc a way to give ensouragement. .

.. There are many ways of correcting compositions, and
each teacher adopts the way he thinks most bemeficial. = The
various methods of evaluation are diseuwssed belewis

-~ le Proef reading - The holders of this method of
correction. do not like the idea of the teacher doing the cor~
roction himself. They prefer te feturn eeipasitient nith'~
chnck sheets attached to them to indieate the errors found;
for axamplele . T TR

Pungtuation . 2 perieds iiabing

eaﬁitalu. .. - 3 eapisals
Spelling L 4 errars

- They feel that lh;u methed will stimulate ;tudcnta
to find auz their arrore, - bub personally 1 think 4t puts
too nuch responsibility upon the students and I doubt whe~
ther thcy 9an cope with it. |
: - Writing £ully the correst form above the incore.
rcet one. ;ﬁhil;nsthod,iu;uhc.othnr extreme of proof reading,

- Scghools Principals, aching H f
Sscondary Sehools"™, (Oct.,lsss),pp. 53-58,

7. B hlieo OrOSGIOYa "Can We Help Children to Write"?
B (February 1987, p. 7.
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It is too much work for the teacher and at the same time it
is of no bemsfit or interest to the students.

-3« Fointing out the mistake by putting a cross in the

wargin, This method neither indicates the place nor the nature
of the error in the line, and #o it is rather confusing for |
students, . = . L )

4o Just underlining the ingorrect form. | This,han,
-ﬁht.advhntagoth pointing out the exact place of error but
nat'itl~nﬁturo:and 80 it leaves a wide range of error for

the student to guess about.

8 3Fuint1ng out in symbols the exact nature of the |
mistake e.g."sp! for spelling. This seems the best method
because it limits the error tO’one'typ;-and forces the atadint
to0 use his knowledge within that type.

Due to the fact that errors in a composition may be
devided into several categories, it is better not to gene-
ralise on-ggu *how" of eorrnctioaahotﬁrt~diacus:1ng these
catogarzon-;;nad finding out the best ways of correcting
thea. e . | _ |
;;xj;;n;;;;:: If it 18 of a general nature, the tea-
cher should go back with the student to the basic slementary
steps in writing. If it is of only a few words, the words
might be written at the end of the eomposition for the student

éo Lcw’ LQBVittl m-o po 74‘
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o aopy s-vornl tdmes. . o s . T TR
- Misspallingi Underlining the word and putsing "sp."

in the margin is the best way of dealing with this type of ..

error. ' It wilk force she asudent to look up the word in

the dictionary, and thus get imto the habit of using it,

It will also introduce him t0 words of ghe same rooti, and

will provide -him with models to follew: If however, the -

:ye}.ling 1s due to bad pronounsiation; she sorrection muss

start out. an -the oral level. A _
Bungtuation: It is advisable for ths teacher %o 'put
punctuation marks with a circle around them %o point them -
out; for axample, (,) .
sz I do not think that a teacher should
try %o ghange words to better ones, unless it is mogt essen+. .
tial for the sentence and the aeaning. It might overtax the
students with many words, which is confusing. It is better
if the tnehnr assigns additional outside readings to improve

their voecabulary.

- Santence strusture: If the mistake is due to transla-

tion from Arabic, the students muss be drilled on the elemen-
tary steps orally. If it is due to earelessness, it must be

pointed out to the atudent for cerrestion. . , :
W: ‘This might be due to psychological rea-
sone or lack of incentives,
Making a list of common errors and bringing it to class
for exylmt&en i.a ccnaidercd a \du pelicy. Whon a eortaia




mistake 1n,andc:ruptatoély by several members of the olass,
it means that they either were not taught the principles
behind them, or they are vague abeut these principles. There-
fore it is wiser if they are discussed in class,

After correcting a studens's gopybook, the teacher
is faced with the problem of grading, which he cannot eécapo
for several reasons including adminis trative ones. Students
often geertheir'copybooks. glance at their grades, and put
them in their desks. In this way they do not benefit from .
the corrections of the teacher. Grading their work does |

'not always encourage them to look further into their uintaked,j:'

and try to do better work. 8o it is helpful if their atten=~
tion isattracted through writing pertiment comments on certain
parts of their work, or on the composition as a whole. It is
interesting and adds a personal touch to the mechanical pro-
¢ess of correction.

Students must not learn to evaluate their work in rela-
tion to etheré. They must evaluate it according to their
individual gosls and aspirations. If they refer to their
mrgvious ebmpasitions, they Y}ll be able to tell whether
they are progressing or not. The teacher might wish to ;
give them two grades - one for mechanics and one for origiér
nality; and at the end of the semester look over all their
works and grade §hem for the whole semester,

11. E. A, Cross, Elizabeth Carney, Teaching Engligh in
High Schools

: P 258.




- T6 «

Wh&n compositions are returned, they must be returned
when they are still fresh in the memory qf the student. Many
a time in High School I lost the intereat of leoking at ay.
returned .gompesition just because I had forgetten what I had
written by the time it was returned,




o 1 have attempted to .give suggestions and prineciples
te ﬁhovuenshgr_of English conpasitiéé to Arab students in
Beirut. Thggc~princtplca~;udrsuggoaﬁtan: can be either uarth-
1.sa,ar'hqlptul depending upen thotr~applicn§ion. and it is
zhc~r-tpoag£h;;ity of the teacher to do this applicabion.r7‘

‘ ‘Ig,ay}gansluuton there are a few prineiples whieh I
would 11kq<§9€§qint,out to the teasher if somposition is. s0
be taught well, They are:-

1. Th; teacher should always remember that he is
teaching individuals and not compositions. He =must instill
in his students certain attitudes, as well as intellectual
curiority, mental alortnésa and cooperation. The teaching
of composition will bear no fruit if atudents do not have
the desire to learn.

2, The teacher must get to know more about the class.

He can know this through students' biographies and composi-

tions about various aspects of their lives. The class will

no more be a mass of form and colour, but a group of indivi-

" duals, each with his own 1ntorests.'ab111tiol. and experience.

3. The teacher must have objectives to aim at. _It,
is true that composktion is highly personal, but thers are
certain principles like érdar, prcciﬁiog. proportion, and
clarity which all students should kmow. To do this, the

1. ' Ca¥l Wonnberger, "They All Can Learn to Write", The
Epgliph Journal, (November, 1956), pp. 445-461.
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teacher must diagnose his students' abilities and weaknesses.

He must never assume that they already know a certain amount

of knowledge. What they know they mighe know incorrectly or

have’ rorgetten.
It 13 hoped that these principlcn as well the rest

of tho mauorial in this thosiu will guido the teachers of

English, particularly in the teaching of eupedﬁon. The
greatest rnspanaibilicy. howtver. liea with the teachera in
their applieation of the suggastionz and principlea discnaaod

herein.
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