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A B S T R A C T

The purpose of this study was to investigate Marcia's ego identity paradigm in a sample of Lebanese youth.
Another purpose was to examine correlates to identity statuses, namely gender and academic achievement. The
sample consisted of 255 students, 18–21 years old, selected randomly from one university in Lebanon. The Ego
Identity Process Questionnaire (EIPQ) was used to measure participants' level of Exploration and Commitment,
and accordingly, classify them into one of Marcia's four Ego Identity Statuses: Achievement, Moratorium, Fore-
closure, and Diffusion. Also, participants' self-reported cumulative grade point average (GPA) served as
achievement data. The results showed that most participants were in either Foreclosure (29.41%) or Moratorium
(29.02%). No significant gender or academic differences were found across the statuses. In future research, factors
such as family structure, war, and political instability that might affect individuals' identity statuses must be
investigated using larger and more representative samples.
1. Introduction

For many decades, identity formation has been a focus of research in
the fields of social sciences and humanities (Erikson, 1968; Kroger and
Marcia, 2011; Marcia, 1966; Sarouphim and Issa, 2017). As individuals
reach adolescence, they typically begin to reflect on their beliefs, values
and life goals. This transitional stage may be a period of change and
challenge and is often governed by feelings of anxiety and instability
introduced by cognitive, social, and physical changes (Brinthaupt and
Lipka, 2002; Erikson, 1968). According to Erikson (1968), the stage of
“identity achievement vs role confusion” occurs in adolescence and
constitutes a milestone in development. He argued that identity is formed
when individuals revise their childhood identifications, a process that
leads inevitably to crisis. Adolescents who develop an integrated and
coherent set of ideals in harmony with their current sense of self and the
world achieve a well-defined identity. Conversely, failure to achieve ego
synthesis and continuity of a personal character leads to identity
confusion.

Post Erikson, the developmental psychologist James Marcia (1966)
operationalized Erikson's identity concept and developed it into an
empirically-based model termed the Identity Status Paradigm (Marcia,
1980), which is the focus of the current study. According to Luyckx et al.
uphim).

8 August 2019; Accepted 8 Nove
evier Ltd. This is an open access a
(2013), the importance of Marcia's model is that it could capture indi-
vidual differences during the identity formation process, particularly in
the absence of a distinct identity pathway that fits all adolescents. Thus,
Marcia (1966) model has focused on the development of a personal
identity during adolescence, a unique self-constructed entity. In this
model, identity is depicted as an inner self-structure that reveals an
individual's ideals, opinions, capabilities, and personal history in several
fields of life, such as career, religion, and sex-role. This structure is
shaped by two dimensions: crisis (later renamed exploration) and
commitment. Marcia (1966) regarded crisis as a period of turmoil during
which an individual's values and choices are reassessed. On the other
hand, commitment is about the resolution of this crisis through finding
answers and committing to values, vocation, and career choices.

Marcia (1980) described four methods of dealing with identity
development: Identity Achievement, Foreclosure, Moratorium, and
Diffusion; he referred to each of the four strategies as an Ego Identity
Status. These statuses represent individual styles of addressing the psy-
chosocial function of developing an ego identity. What determines these
identity statuses is the level of exploration and commitment the adoles-
cent has made to an identity in various life domains, such as vocation,
religion, relationships, gender roles, education, and values (Marcia,
1993). Thus, adolescents with an Achieved identity have engaged in high
mber 2019
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exploration and made solid commitments whereas those with a Diffused
identity may or may not have engaged in any exploration but are also
unable or unwilling to make commitments. Adolescents in Foreclosure
have made high commitments without much exploration. Finally, ado-
lescents in Moratorium are currently in the process of exploring and
experimenting with various commitments.

The current study explores Marcia (1966) identity paradigm among
Lebanese youth. It also examines gender and academic achievement as
correlates to identity statuses. This study took place in Lebanon, a small
country in the Middle East where patriarchal norms dominate (Ayya-
sh-Abdo and Alamuddin, 2007). Research on identity development is
scarce in the country. The significance of this study is that it examines
identity statuses in a traditional culture, which might reveal patterns
different than those found in the West, as social and cultural influences
play a significant role in identity formation (Marcia, 1980). Also, exami-
nation of the influences of the socio-political climate on identity devel-
opment is timely, as the country enters its fourth decade of instability and
turmoil. The latest events in the world, specifically the rise of extremist
groups in the Middle East warrants research on the process of identity
development among Arab youth to unveil societal influences unique to
this part of the world, as preemptive measures against radical ideologies.

1.1. Research on Marcia's identity paradigm

Marcia's paradigmwas extensively researched (e.g., Bergh and Erling,
2005; Head, 2002; Krettenauer, 2005; Njus and Johnson, 2008). Most
studies have validated the model, but some have criticized it as failing to
distinguish clearly between the statuses (Schwartz et al., 2011). Despite
the criticisms, Marcia's paradigm has endured over time (Anderson,
2008).

Typically, in late adolescence and early adulthood, research on
Marcia's paradigm revealed that individuals tend to be in the more
advanced stages of identity development (Kroger and Marcia, 2011).
Thus, college students, the population investigated in this study, show
movement in identity in the direction of greater commitment (Kroger,
2012; Kroger, Martinussen, and Marcia, 2010). Similar results were ob-
tained in a large study conducted on individuals between the ages of
12–20, in which the researchers found that participants tended to prog-
ress with age from the statuses of Diffusion and Moratorium to that of the
more mature status of Achievement (Meeus, van de Schoot, Keijsers,
Schwartz and Branje, 2010).

In the Arab world, research on identity development began to spark in
the late 1980s and early 1990s. A large number of studies on a variety of
identity-related areas, such as identity formation, ego identity and
identity disorders saw light (Ahmed, 2010). Relevant to the current
study, research that addressed Marcia's paradigm showed mostly a
pattern similar to that found in the Western literature. For example,
Megraya and Ahmed (2011) conducted a study on the identity statuses of
433 college students in Egypt and Kuwait, using an Arabic version of the
Extended Objective Measure of Ego Identity Statuses-2 (EOMES-2). The
results showed that the majority of participants were in Achievement and
only a small number of students were in Foreclosure and Diffusion. Other
studies on identity in the Arab world showed that psychosocial maturity
correlated with moral development (Abdel-Moety as cited in Ahmed,
2010) and positive parenting with identity achievement (Al-Otaibi as
cited in Ahmed, 2010).

A correlate to identity statuses investigated in this study is gender.
Studies on gender differences in the statuses have yieldedmixed results. In
some, no significant differences in identity statuses were noted (Kumru
and Thompson, 2003), but in others, males were found to be mostly in
Moratorium or Achievement statuses whereas females were mostly in
Foreclosure, particularly in rural areas and traditional cultures (Marcia,
1993). In more recent studies, the opposite pattern was found. For
example, in a large study on identity achievement, Meeus et al. (2010)
found that adolescent females tended to be in Moratorium and Achieve-
ment whereas adolescentmales weremostly in Foreclosure andDiffusion.
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Similar resultswere obtained in other countries, such as Turkey (Cakir and
Ayden, 2005), Sweden (Bergh and Erling, 2005), and Greece (Solo-
montos-Kountouri and Hurry, 2008). Arab-related studies systematically
showed significant differences between the two sexes in at least one the of
the four identity statuses. For example,Megraya andAhmed (2011) found
that Egyptian and Kuwaiti male college students were significantly more
foreclosed than their female counterparts, but no gender differences were
found in the other three identity statuses. In Lebanon, the only study
conducted on Marcia's paradigm (Sarouphim and Issa, 2017) examined a
sample of 429 adolescents whose ages ranged from 11 to 17 years. The
results showed that females were mostly in Moratorium and males in
Foreclosure, with the difference being statistically significant χ2 (3) ¼
20.40, p ¼ .001. Such results are compatible with Megreya and Ahmed
(2011) findings and suggest that identity formation is greatly influenced
by both the macro and micro environments.

With regards to academic achievement, the second correlate to
Marcia's paradigm investigated in this study, research has consistently
revealed that individuals in the two statuses of Foreclosure and
Achievement outperform those in Moratorium and Diffusion (Berzonsky,
2004). For example, Lange and Byrd (2002) found that adolescents with
advanced identities, like Foreclosure and Achievement, develop skills for
academic success, whereas those with Diffused or Moratorium identities
have poor study skills and poor academic performance. Similarly, Ber-
zonsky (2004) argued that identity achievement improves adolescents'
reasoning and their cognitive abilities. Along the same lines, Flore-
s-Crespo (2007) stipulated that the identity status of an adolescent may
affect his/her attitude towards school, quality of classroom behavior, and
choice of vocation. Therefore, whether an adolescent achieves identity
has an important influence, albeit indirectly, on his/her academic
achievement (Sarouphim and Issa, 2017).

1.2. The Lebanese context

Identity development in Lebanese youth is a complex and intricate
process. In addition to the challenges that accompany the phase of
adolescence, young individuals in Lebanon are also forced to cope with
religious divisions, unique political discord, and complicated cultural
situations. According to Sarouphim (2011), the repetitive wars in the
country have left on the people numerous physical, mental, psychologi-
cal, and social adverse effects. During active combat, the Lebanese pop-
ulation has witnessed episodes of unpredictable eruptions of violence in
the form of air strikes, street fights, bombings, and displacement; they
also suffered the harsh consequences of the collapse of the economy,
community establishments (e.g., schools and hospitals), and public fa-
cilities, such as shortage of water and power outage (Macksoud and Aber,
1996). At present, the country is still in a state of instability marked by
political dissonance, armed fights and sectarian struggles, all of which
may have detrimental effects on the youth (Sarouphim, 2010).

Ayyash-Abdo and Alamuddin (2010) attributed the sporadic political
turbulence in Lebanon to the dominance of religious identity over na-
tional identity. Hence, religion in Lebanon has never been limited to its
spiritual purpose; instead, it plays a significant role in determining and
strengthening individuals’ social and political affinities and, conse-
quently, their values, beliefs, and identity development. Religion in
Lebanon is “institutionalized such that each sect has its own courts,
traditions, and social and economic organizations” (p. 268). Thus, secular
courts that handle matters of individual and family rights do not exist in
Lebanon; instead, there are religious courts that handle family matters,
like marriage and divorce, birth or death, and inheritance (Salibi as cited
in Soweid et al., 2004). At present, Lebanese people live “in a country
with the largest religious diversity in the region – 17 religions… and on a
territory that matches a religious membership – cantonization –: a village,
a region or a district in a town can correspond to a religious community”
(Rarrbo, 2009, p. 6).

According to Ghosn (2009), the Lebanese society is distinguished by
its “complex socio-cultural and political diversity” (p. 72) and the



Table 1
Participants’ gender and class distribution.

Gender Frequency Percent Valid Percent Cumulative Percent

Male 111.00 43.53 43.53 43.53
Female 144.00 56.47 56.47 56.47
Freshmen 16 6.27 6.27 6.27
Sophomore 108 42.35 42.35 42.35
Junior 61 23.92 23.92 23.92
Senior 70 27.45 27.45 27.45
Total 255.00 100.00 100.00 100.00
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presence of a cultural blend of western and Arab values. The impact of
this blend may be seen in the Lebanese population in the form of a
combination of individualism orientation adopted from the west and
collectivism orientation originally present in the Lebanese culture
(Ayyash-Abdo as cited in Ghosn, 2009). Lustig and Koester (as cited in
Ghosn, 2009) argued that in societies characterized by a collectivist
orientation, the welfare of the group takes priority over that of the in-
dividual. Hence, importance is not given to the individual but rather to
togetherness and social bonds. As such, it is evident that in the Lebanese
society, family bonds and “family traditional kinship attachments” are
strongest, and the “individuals’ loyalty to their families is optimal”
(Ayyash-Abdo as cited in Ghosn, 2009, p. 506). Therefore, contrary to the
youth in the West who value their independence and identify with peers,
Lebanese youth show significant loyalty to their families, country and
sect (Issam Fares Institute for Public Policy and International Affairs
American University of Beirut, 2010). In the same vein, studies on the
social fabric in Lebanon have determined that the Lebanese people re-
gard family as the most important social institution, regardless of their
gender or religious affiliation (Faour, as cited in Ayyash-Abdo et al.,
2009). In one study, Kazarian (2005) found that the Lebanese nuclear
and extended family impose on their members demands of conformity,
loyalty, self-sacrifice, and preservation of family honor. Young people
internalize these values and feel obligated to adopt and defend them.

In the same vein, Rarrbo (2009) stipulated that young people in
Lebanon grow to be rather dependent individuals with no distinct identity
of their ownbecause they are raised and seen as onlymembers of a greater
denominational community. Rarrbo (2009) also postulated that “Families
give youth a status of young people in training, becoming open to
modernity and to foreign languages butwith limits, theones of community
frontiers” (p. 14). In addition, Nammour (2007) posited that Lebanese
youth shift between three conflicting identity establishments: religious,
national and supra-national and can be either Islamic, Arabic, or occi-
dental. Thus, the Lebanese youth may experience conflicting feelings
about their identity. On the one hand, they feel compelled to embrace
global values made available to them through international networks and
mass media and on the other hand, they care about preserving their Arab
traditions. In sum, researchers seem to agree that the Lebanese youth have
their loyalty first and foremost to their families, their country and their
religious sects, but are not immune to the outside influences of the West
(Issam Fares Institute for Public Policy and International Affairs American
University of Beirut, 2011). It is not known, however, to what extent these
contradictions might impact the adolescents’ identity statuses.

Furthermore, Lebanon is a patriarchal society where male births are
preferred over female births, and males receive more privileges and
special treatment than females who are seen as individuals in need of
help and care (Ayyash-Abdo et al., 2009). Thus, males enjoy more op-
portunities to experiment and explore during the adolescence stage. This
discrimination in gender, however, does not seem to apply to all domains
in the Lebanese society. According to a United Nations Development
Program (UNDP) report, gender inequality in Lebanon did not lead to
gender differences in basic education between males and females
(Ayyash-Abdo et al., 2009). Hence, Lebanese parents place equal
importance on the education of their sons and daughters.

Ayyash-Abdo (2007) claimed that the awareness of the importance of
the transitional period of adolescence is still at a preliminary stage among
the Lebanese community. According to Shaar (2013), adolescents are a
vulnerable group, particularly those youth who face war adversities. She
argued that traumatized adolescents might find consolation in alcohol,
substance abuse, and/or through antisocial behavior. They also might
display learning and academic problems. This is of significance in Lebanon
because most adolescents have witnessed at one point or another trauma-
tizing atrocities due to the repetitive wars witnessed in the country. In
addition, not much support is provided to the youth in terms of govern-
mental resources. In this respect, Rarrbo (2009) stipulated that the needs of
Lebanese adolescents with regard to “autonomy, support to training, job
search, health, housing, information and citizenship involvement” (p. 24)
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are not beingmetdue to the absenceof a comprehensive governmental plan
or youth policies in general. In one study on life satisfaction, Ayyash-Abdo
and Alamuddin (2010) found that Lebanese youth suffered from low levels
of subjective well-being due to the hardships of their daily life experienced
in the forms of unemployment, migration, poverty, and societal and eco-
nomic inequality. In sum, it is not known to what extent adverse circum-
stances have affected and continue to affect the process of identity
development in Lebanese youth. Thus, this study has shed light on one
aspect of identity formation, that is, the ego strategies that Lebanese youth
adopt in constructing and structuring their identities.

1.3. Hypotheses

Based on the review of literature and the context of this study, the
following hypotheses were postulated:

Hypothesis 1. In late adolescence, a progression occurs towards the
more advanced statuses (Marcia, 1993; Meeus et al., 2010). Accordingly,
a significantly higher proportion of participants will be classified in the
advanced statuses of Moratorium, Achievement, and Foreclosure than in
the Diffusion status.

Hypothesis 2. In line with recent research on gender differences in the
identity statuses (e.g., Meeus et al., 2010; Sarouphim and Issa, 2017) a
significantly higher proportion of female participants will be classified in
the Moratorium and Achieved identity statuses.

Hypothesis 3. Youth in the more advanced statuses have better study
habitsandhigheracademicachievement(Berzonsky,2004;LangeandByrd,
2002). Accordingly, there will be significant differences in academic
achievement across the identity statuses, with the highest academic
achievement scores corresponding to the Achieved Identity Status and the
lowestacademicachievementcorrespondingtotheDiffusionIdentityStatus.

2. Method

2.1. Participants

A purposive and small sample was used for this study to assess the ad-
equacy of conducting such research, as studies on identity development are
scare in the country. The sample consisted of 255 college students (111
males and 144 females) pursuing undergraduate studies in various majors
and selected randomly from one universitywith campuses located inmajor
cities in Lebanon, with the main campus being in Beirut, the capital. The
university was selected based on its accessibility for data collection. Par-
ticipants were all Lebanese citizens or residing in Lebanon, from middle to
upper socio-economic status as evidenced by the university tuition fees and
their place of residence. Participants’ age ranged from18 to21years,with a
mean of 20 (SD¼ 0.95). A large percentage of participants (42.3%)were in
their second year of college (sophomore), with only a few students in their
first year (freshmen), and about half in either their third year (junior) or
fourth and last year of college (senior) (See Table 1).

2.2. Procedure and instruments

To determine the participants’ identity statuses, all were adminis-
tered the Ego Identity Process Questionnaire (EIPQ; Balistreri et al.,
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1995). The instrument consists of 32 items, divided equally among the
two Exploration and Commitment subscales. The items are answered on a
5-point Likert-type scale ranging from Strongly Agree to Strongly Disagree,
and ordered randomly across eight domains, which are: Occupation,
Religion, Politics, Values, Family, Friendships, Dating and Sex Roles. An
Arabic translation of the EIPQ was prepared by a language expert and
made available to the participants, but none chose to take the Arabic
version, probably because English is the language of instruction at the
university fromwhich the participants were recruited and all participants
were proficient in English.

Following the administration of the EIPQ, participants received one
score on each of the Exploration and Commitment subscales by summing
up their scores on all the 16 items in each subscale. Next, participants
were classified in one of Marcia's four ego identity statuses (Achieve-
ment, Moratorium, Foreclosure, Diffusion) based on their individual
scores on the Exploration and Commitment subscales. In addition, par-
ticipants were asked to provide information on their age, major, and
class. Also, they had to disclose their cumulative GPA, an index that
served as the participants' achievement data (See Identity Statuses
datafile).

2.3. Ethical considerations

This study has followed the standard ethical guidelines for research.
Before data collection, the approval of the Lebanese American University
Institutional Review Board was sought and obtained. All participants
signed a consent form and were briefed on the purpose of the study and
their rights as participants. The data were kept confidential and the an-
onymity of participants was upheld throughout the duration of the study
and in this article.

3. Results

3.1. Instrument's validity and reliability

Research on the validity and reliability of the instrument support its
use in Lebanon (Sarouphim and Issa, 2017). Principle analysis with
Varimax rotation of the EIPQ has yielded five distinct factors with clear
patterns of responding, and explaining 65.08% of the variance. These
factors are: Family and Values, Friendship and Dating, Religion and
Politics, Sex Roles, and Occupation. Appropriate values were obtained for
the EIPQ reliability as well. In this study, reliability as measured by
Cronbach alpha was .77 and .79 for the Exploration and Commitment
subscales, respectively.

3.2. Identity statuses

As shown in Table 2, the results showed that about an equal per-
centage of participants were in either Foreclosure (29.41%) or Morato-
rium (29.02%), followed by a lower percentage in Achievement
(23.14%). The lowest percentage of participants was in Diffusion
(18.43%). The difference was statistically different X2 (3) ¼ -18.71, p ¼
0.04, with a moderate effect size r ¼ 2.3 indicating that the number of
participants in Diffusion was significantly lower than that in the other
three categories. Inter-correlations among the identity statuses provide
further clarification of this result (see Table 3). Thus, the first hypothesis
of this study was supported and the null hypothesis of no differences was
Table 2
Participants’ distribution in the identity statuses.

Identity Status Males Females Total

Diffused 20 (18.02%) 27 (18.75%) 47 (18.43%)
Achieved 23 (20.72%) 36 (25.00%) 59 (23.14%)
Foreclosed 33 (29.73%) 42 (29.17%) 75 (29.42%)
Moratorium 35 (31.53%) 39 (27.08%) 74 (29.02%)
Total 111 (43.53%) 144 (56.47%) 255 (100%)
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rejected, indicating a statistically higher percentage of participants in the
more advanced statuses of Achievement, Foreclosure, and Moratorium
than in the less mature status of Diffusion.

3.3. Gender differences

The number and percentages of males and females in each of the
identity statuses are depicted in Table 2. As shown, most males were in
Moratorium (31.53%); and most females in Foreclosure (29.17%). The
percentages of males and females in Diffusion were almost equal (18.01%
and 18.02%, respectively). Thus, the overall gender differences were
small and not significant across all identity statuses, X2 (3)¼ .93, p> .05,
suggesting that both males and females had an equal probability to be in
any one of the four identity statuses.

Along the same lines, no gender differences were found in either the
Exploration or Commitment subscales (see Table 4). That is, although
males (M¼ 62.33, SE¼ .89) scored lower than females (M¼ 64.06, SE¼
.76) in the Exploration subscale, the difference was small and not sta-
tistically significant, t (253) ¼ -1.49, p ¼ .09, with a negligible effect size
r ¼ .01. Similarly, in the Commitment Subscale, males (M ¼ 63.30, SE ¼
.87) scored slightly lower than females (M ¼ 63.47, SE ¼ .72). This dif-
ference was not statistically significant either, t (253) ¼ -.16, p ¼ .15. In
sum, the results of this study did not reveal significant gender differences
in identity statuses; thus, the second hypothesis was not supported and
the null hypothesis failed to be rejected.

3.4. Academic achievement

The participants’ mean GPA differences were small and not signifi-
cant across the four identity statuses (see Table 5), with the highest being
that of the Achieved group (M ¼ 3.02, SD ¼ .51) and the lowest of the
Foreclosed group (M ¼ 2.83, SD ¼ .52). No significant interaction effect
was found for identity status and GPA; F (3, 248)¼ 1.58, p> .05, ns, ηp2 ¼
.003. Thus, the results did not reveal significant differences in achieve-
ment among participants in the different identity statuses, and the third
null hypothesis of no differences failed to be rejected.

4. Discussion

This study investigated Marcia's ego identity paradigm among Leb-
anese college students. The results were mixed but mostly aligned with
the literature on identity development in late adolescence that revealed
that a large portion of individuals in college are still not identity ach-
ieved, but most are not in Diffusion either (e.g., Kroger, 2012; Kroger
et al., 2010). In this study, the majority of participants (about 60%) were
either in Foreclosure or Moratorium, and a small portion only (about
18%) were in Diffusion. About one quarter of the participants (23.14%)
were in Achievement. These results are also compatible with the findings
of research on identity development in other traditional countries
(Schwartz et al., 2012). For example, in one study in Italy, the results
suggested that Italian youth delay exploration and settling on an identity
until their mid or late twenties, mostly because many live with their
parents until 30 years of age and beyond (Crocetti et al., 2012), a practice
that is also prevalent in Lebanon and other countries in the Middle East
and North Africa (Ahmed, 2010).

Given the context of the study, the results were also compatible with
research on the Lebanese culture being patriarchal in nature (Sarouphim,
Table 3
Intercorrelations between the four identity statuses.

Achievement Moratorium Foreclosure Diffusion

Achievement – 0.38** 0.29* 0.09
Moratorium – – 0.12 0.20
Foreclosure – – – 0.19
Diffusion – – – –

Note. *<0.05 ** < 0.01.



Table 4
Gender differences in the exploration and commitment subscales.

Subscale Levene's Test for
Equality of Variances

t-test for Equality
of Means

F Sig. t df Sig. (2-
tail)

Exploration Equal variances
assumed

0.07 0.80 -1.49 253 0.14

Commitment Equal variances
assumed

0.94 0.33 -0.16 253 0.88

Table 5
Differences in GPA across the four identity statuses.

95% Confidence Interval for Mean

Status N Mean GPA Std. Deviation Std. Error

Diffused 47 2.97 0.54 0.08
Achieved 59 3.02 0.51 0.07
Foreclosure 75 2.83 0.52 0.06
Moratorium 74 2.95 0.53 0.06
Total 255 2.93 0.53 0.03
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2015). Typically, in such cultures, young people are raised with the
expectation that they will adopt the values and beliefs of their family and
culture (Ayyash-Abdo et al., 2009), as the family is placed ahead of all
other institutions (Kazarian, 2005). As such, the finding that about
one-third of participants were in Foreclosure was not surprising. Ac-
cording to Joseph (2004), starting in the mid 1970's with the onset of the
civil war in Lebanon, parents felt an added pressure to guide their
children's beliefs and ensure their loyalty to the family to shield them
from the influence of local militias who were recruiting young adoles-
cents to participate in the fighting. Although the civil war has ended in
the early 1990's, the country still suffers from political instability and
religious divisions, as well as a rise in radical ideology, which might
explain Lebanese parents' continuous pressure on their children to be
loyal to the family values. Hence, this loyalty is breeding more adoles-
cents in the Foreclosure status.

How can one explain then the almost equal percentage of participants
in Moratorium (29.02%)? Youth in Moratorium engage in high levels of
exploration before they make commitments. If the Lebanese culture
promotes loyalty to the family and conformity to local values (i.e.,
Foreclosure) how is it that one third of participants in the sample re-
ported questioning these values? One explanation may be related to the
unique position of Lebanon, as an Arab country in the Middle East.
Indeed, Lebanon is considered “…in terms of social life, the most liberal
and Western-oriented Arab country” (Dwairy et al., 2006, p.13).
Although the youth are pressured to conform to the local traditions and
norms, they are equally bombarded with messages on individual freedom
and independent choice. Another culprit might be a new parenting style
adopted in Lebanon called the “mixed flexible pattern” (Dwairy et al.,
2006). This style combines both authoritative and permissive methods of
child rearing. Parents who use this style encourage their children to
become independent and inquisitive while focusing on self-control and
pride in one's family traditions. Consequently, children develop an
eagerness to explore before making identity commitments. Hence, the
mixed results yielded in the current study, with high numbers in both
Foreclosure and Moratorium statuses.

Another result incompatible with the literature is the lack of gender
differences in participants in the different statuses (Meeus et al., 2010;
Sarouphim and Issa, 2017). In the same vein, this finding does not align
with the results of research on Egyptian and Kuwaiti youth (Megreya and
Ahmed, 2011) that showed a significant difference in the number of
foreclosed males over their female counterparts. One possible explana-
tion might be related to the changes that have taken place recently in the
Lebanese traditions and norms. Although Lebanon's culture is patriarchal
in nature, the country has witnessed a major shift in values in the last
5

decade, mostly towards gender equality (Issam Fares Institute for Public
Policy and International Affairs American University of Beirut, 2012).
For example, the repelling of the honor crimes law in 2011 has consti-
tuted a major accomplishment toward that goal. Also, great efforts
extended by Lebanese feminists and human rights activists for elimi-
nating discrimination against women in various scopes played a major
role as well. Consequently, the judiciary in Lebanon “in some cases, went
beyond the text of the law and granted women their rights, based on the
principles of equity and justice” (Issam Fares Institute for Public Policy
and International Affairs American University of Beirut, 2012, p. 14).

Finally, the last finding incompatible with the literature (Berzonsky,
2004; Berzonski and Kuk, 2000) is the lack of achievement differences
among participants in the different statuses. Although this finding is
significant and might be a true reflection of the peculiarities of the
Lebanese settings, the self-reported GPA used in this study as achieve-
ment data might have skewed the results. For example, participants in
Diffusion could have reported higher than actual GPAs to put themselves
in good light. Thus, the findings may have been different had university
records (i.e., students’ transcripts) been used instead, but these were not
made available to the researchers at the time of data collection.

4.1. Limitations and recommendations for future research

One major limitation of this study is the small sample size. In research
on identity development, large samples must be used for solid conclu-
sions. Another limitation is related to data sources. In this study, data
collection was limited to one university, which restricts diversity in the
sample. Finally, a major limitation is the self-reported achievement data
due to the researchers' inability to access the participants’ achievement
records.

In future research, larger and more representative samples must be
used to generalize the results to the Lebanese population of youth. Also,
other instruments with open-ended questions might allow for deeper
probing, such as Marcia's interview protocols (Marcia, 1966). Another
recommendation is to conduct comparative studies on identity formation
among youth from diverse populations to investigate the universal aspect
of this process as well as the unique elements of identity development
particular to each culture. Lastly, studies on the influence of religious
affiliation on identity development might add to our understanding of
identity formation and consequently, to the development of youth pro-
grams that contribute to positive identity formation.

4.2. Implications and future directions

This study has shed light on the strategies used by Lebanese youth in
identity formation. It has contributed to the literature by exploring a
topic not much investigated in Lebanon, although of utmost importance.
With the rise of fundamentalism and radical ideologies in the Arab world,
the time is ripe to examine the various facets of identity formation in
Arab youth. Investigating correlates to identity development, such as
family, social, and political influences are needed to develop programs
that target positive identity development, taking into consideration the
unique setting of the Middle East. For example, youth programs could
capitalize on the close kinship ties between family members in the
Middle East to promote educating parents in how to develop positive
identities in their children and inoculate them against radicalized mes-
sages. As Sarouphim and Issa (2017) observed: “The aim [of these pro-
grams] would be to provide the Lebanese youth with the skills and
knowledge to generate and compare alternatives in several interpersonal
and ideological domains for making positive choices and developing
healthy identities” (p. 17).

Finally, although this study was conducted on a small scale, the re-
sults might indicate new directions worth exploring in further research,
such as a paradigm shift in the belief that a large gender gap exists be-
tween males and females in patriarchal societies. With the world
becoming a global village, especially for young people using social
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media, more research should be devoted to exploring the changing values
of different cultures and how these play a role in identity development,
especially in cultures traditionally known as patriarchal and male-
dominated in nature.
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